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Abstract
Despite private tutoring gaining increasing popularity in many countries, studies of the choice of and rationale for private
tutoring among Chinese parents before and after the ‘‘double reduction’’ policy (issued on July 24, 2021) in China are limited.
This mixed-methods paper compares parents’ choice of private tutoring before and after the policy and the role of socioeco-
nomic status in influencing their choice. It presents the findings of questionnaires (486) and follow-up interviews (23) from
parents of children in a primary and secondary school in Guangzhou, China. The findings showed that family socioeconomic
status (measured by parental education and annual household income) affects spending on private tutoring both before and
after the ‘‘double reduction’’ policy, with parents from lower socioeconomic backgrounds being more influenced by the pol-
icy. The findings have important implications for the more effective application of the ‘‘double reduction’’ policy in China.
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Introduction

Private tutoring (also referred to as ‘‘shadow education’’
and its definition is given in the literature review), has
become a widespread education phenomenon, especially
in China (Zhang, 2014; Zhang & Bray, 2016, 2017; Kong
et al., 2017; Zhang, Ma, & Wang, 2020). Private tutoring
has expanded rapidly in China over the past decade and
is a popular option for parents and students wishing to
enhance the schools’ curricula or compensate for a defi-
ciency in academic subjects (Xue & Ding, 2009; Tsang
et al., 2010; Zhang, 2014; Zhang & Bray, 2016, 2017;
Guo et al., 2020; Zhang, Ma, & Wang, 2020; Zhang,
Zhuang, & Liu, 2021).

According to a national survey by the Chinese
National Assessment of Education Quality, 43.8% of
grade four students and 23.4% of grade eight students
had private tutoring in mathematics in 2015, and 45%
had off-campus private tutoring over 2 hours per week
(Zhang et al., 2021). This changed on July 24, 2021, when
the General Offices of the Communist Party of China’s
Central Committee and the State Council (CCCSC)
issued Opinions on Further Reducing the Homework

Burden and off-campus training Burden of Students in
Compulsory Education (referred to as the ‘‘double reduc-
tion’’ policy). This policy, the greatest in reform intensity
and coverage of all kinds of burden reduction policies in
China’s history set the goal of ‘‘.reducing students’
homework burden and off-campus training burden’’ in
primary and secondary schools (Xue & Li, 2023, p. 787).
It prohibits non-subject training institutions from enga-
ging in subject training (Xue & Li, 2023).
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In addition, off-campus training institutions are not
allowed to organize subject training on national holidays,
weekends, or during summer and winter vacations. It is a
comprehensive education reform strategy in China that
goes beyond reducing academic workload. From a
social-educational development perspective, the ‘‘double
reduction’’ is aimed at addressing inequities and facilitat-
ing student healthy development (Qian et al., 2023). It
responds to questions about who to educate, how to edu-
cate, and for whom education is meant (Xue & Li, 2023).
From a demographic change perspective, it is seen as a
strategy aiming to reduce parents’ anxiety about the edu-
cational cost of raising children, which could contribute
to a low birth rate, particularly against the backdrop of
the new three-child policy (Qian et al., 2023).

The policy is significant as it is aimed not only at eas-
ing the education burden of the students, but also on
family incomes, and health causing stress on parents and
students (Xue & Li, 2023). However, whether this policy
can be successful depends on the cooperation of parents
as they could still look for ways to help their children
during their free time. Whether such a policy affects their
independent choice of private tutoring for their children
remains unknown.

Using a mixed method of questionnaires and semi-
structured interviews, the paper compares parental
choices of private tutoring at a primary and secondary
school in Guangzhou, China, before and after the new
state policy. The paper asks two research questions.
First, what are the changes (in terms of amount, types,
subjects, and costs) in demand for private tutoring after
the ‘‘double reduction’’ policy? Second, how do such
changes relate to family socioeconomic status (measured
by parental educational background and annual house-
hold income)?

We begin with a review of the literature on the ‘‘dou-
ble-reduction’’ policy and private tutoring before discuss-
ing the implications of China’s educational system for
private tutoring. We then review the literature on deter-
minants of private tutoring together with the theoretical
concepts of capital explaining the rationale behind the
demand for private tutoring. The methods and findings
are then presented. We conclude with a discussion of our
major findings and suggest policy implications.

Literature Review

The ‘‘Double-Reduction’’ Policy

In China, the concept of alleviating academic pressure on
students (jianfu) is not a new one; it has been a recurring
theme in national educational policies since the 1950s
(Qian et al., 2023). The initial burden-reduction (jianfu)
policy was introduced in 1955, identifying ‘‘excessive
homework and excessive exams for students’’ as a

progressively serious issue (Xiang, 2019). In 2018, the
Ministry of Education and eight other government minis-
tries jointly introduced 30 measures to alleviate the bur-
den on students (Ministry of Education, 2018). Despite
multiple policy attempts to address the issue of high stu-
dent expectations, each round of measures aimed at resol-
ving this matter has inadvertently increased the load on
students even further (Qian et al., 2023; Xiang, 2019).

Chinese parents’ obsession with pushing their children
academically through private tutoring has resulted in
increased pressure on students, which can be explained
by a combination of cultural, societal, and economic fac-
tors. In China, there is a deeply ingrained cultural belief
that educational achievement is the pathway to future
success and social mobility (Liu & Morgan, 2016). The
competitive nature of the Chinese education system, par-
ticularly the rigorous entrance examinations for presti-
gious schools and universities, amplifies the pressure on
students to excel academically. Consequently, parents
often consider private tutoring as a means of providing
their children with additional resources with which to
outperform their peers. Additionally, economic growth
in China has led to heightened aspirations for upward
mobility. Parents see education as a crucial means of
improving career prospects and financial rewards for
their children.

While earlier policies focused primarily on reducing
students’ homework load, the ‘‘double-reduction’’ policy,
aimed at students during their compulsory education
years from Grades 1 to 9, has two main objectives. The
first aims to reduce excessive homework assignments,
and the second to curtail subject-specific training outside
the school.

The regulations say that homework must keep to
national curriculum standards, ensuring appropriate dif-
ficulty levels and excluding parents from checking or cor-
recting assignments. The policy also addresses the
amount of homework (with its enforcement in practice
still in doubt): no written homework for first and second
graders, a maximum of 60minutes per day for third to
sixth graders, and a cap of 90minutes for middle school
students. Additionally, schools are encouraged to offer
extracurricular activities such as popular science, arts,
reading, and student clubs. Notably, tutorial support
should be available for students facing learning difficul-
ties, emphasizing an integrated approach to within-
school burdens (Ministry of Education, 2021).

The policy regulations stated also that new off-
campus training institutions focusing on specific subjects
for students in compulsory education would no longer
receive approval. After-school tutoring companies are
now required to register as non-profit organizations and
private education companies are barred from seeking
capital investment through the stock market. This aims
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to curtail the profit-seeking motive in the education sec-
tor. Furthermore, after-school tutoring companies are
not allowed to conduct academic classes during public
holidays, weekends, and school breaks. This aims to pro-
vide students with leisure time. The policy enforces time
limits by mandating that tutorial session on weekday
evenings conclude by 9 p.m. and prohibiting the employ-
ment of foreign teachers residing outside mainland
China (Ministry of Education, 2021).

What is Private Tutoring?

Although private (supplementary) tutoring is defined in
various ways in the literature, a common definition by
Lee et al. (2009, p. 901) has three components: private-
ness, supplementation, and academic subjects. Privateness
refers to supplementary tutoring provided for a charge,
excluding voluntary tutoring by individuals (e.g., fami-
lies, friends, or neighbours), and extra tutoring (as part
of their professional responsibilities) by teachers free of
charge. Supplementation involves tutoring in subjects
taught in regular schooling that are beyond the standard
duties of the schools and excluding those delivered dur-
ing the regular school day by a private party. Academic
subjects are culturally contextualized, referring to those
subjects (such as Chinese, English, and Mathematics)
that are required by the public examinations, excluding
Music, Art or Sports that are learned primarily for plea-
sure or to achieve a more rounded form of personal
development (Bray et al., 2014).

The definition of private tutoring in the Chinese con-
text is broader, including the two components of supple-
mentation and privateness, and both academic and non-
academic subjects. They are also seen by parents as
investments, which offer the possibility of credits in
important examinations (Liu & Bray, 2017).

China’s Educational System and Its Implications for
Private Tutoring

The Chinese school system comprises both compulsory
and post-compulsory education. The former consists of
6 years of primary school and 3 years of middle school,
and the latter 3 years of high school and 4 years of college
and beyond (Zhang & Xie, 2016). Compulsory education
is free and aims at providing education to students from
different socioeconomic backgrounds. However, the
quality of compulsory education varies, in part, because
of so-called élite schools that have greater educational
resources and usually parents from higher socioeconomic
status than non-élite schools (Sun et al., 2020). Although
this differentiation between schools is denied by the state,
it is popularly accepted that entering an élite middle and
an élite high school gives a higher probability of entry to

prestigious universities, leading to higher social and eco-
nomic status (Zhang et al., 2021; Sun et al., 2020).

Post-compulsory education is not free and before 2015
prestigious universities were labelled as ‘‘211 Projects’’
and ‘‘985 Projects’’ and subsequently, as ‘‘double world-
class universities and disciplines’’ (Peters & Besley, 2019,
p. 1). They receive greater financial support from the
state than other universities, although accurate official
data are not available. A student needs excellent scores in
college entrance examinations to enter a prestigious uni-
versity. Consequently, many Chinese parents are willing
to make a considerable private investment to improve
their children’s compulsory education.

This includes buying a house in a district with key
schools, a choice restricted in practice to socioeconomi-
cally advantaged families, or paying for private tutoring,
again more accessible to families of higher socioeco-
nomic status. The aim is to improve their children’s com-
petitiveness in school and important college and
university entrance examinations (Sun et al., 2020). For
example, it is reported that Chinese students and their
parents (especially those in big cities) spend long hours
and considerable amounts of money on private tutoring
in Mathematics and English at compulsory levels (He
et al., 2021; Zhang et al., 2022).

Determinants of Demand for Private Tutoring

The literature discusses the factors shaping the demand
for private tutoring in diverse cultural settings. Several
studies show that educational and cultural factors influ-
ence the demand for private tutoring (Chu, 2009; Xue &
Ding, 2009; Bray et al., 2014; Wang et al., 2014; Zhang
& Xie, 2016). For example, Bray et al. (2014) pointed out
that private tutoring in China is part of the Confucian
culture in which education is both respected and
rewarded. Wang et al. (2014) say that the fierce competi-
tion caused by the dense population is another factor
influencing students’ and parents’ demand for private
tutoring.

Other studies report gender (Kim & Lee, 2010; Bray
et al., 2014), location (urban/rural differences) (Chu,
2009; Kim & Lee, 2010), and ethnicity and race (Tan,
2009; Jelani & Tan, 2012) as determinants of demand for
private tutoring. For example, Kim and Lee (2010) used
a partial equilibrium model to explore private tutoring
and demand for education in South Korea and found
that girls were more favored than boys in the household
and that there were more urban than rural students
receiving private tutoring. Jelani and Tan (2012) applied
the censored Tobit model (a statistical regression model
that describes the relationship between a censored contin-
uous dependent variable yi and a vector of independent
variables xi) to examine the determinants of participation
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and expenditures on private tutoring among parents of
primary school students in Malaysia. Their results indi-
cated that compared with ethnic Malays, Chinese, and
Indians were more likely to send their children for private
tutoring.

Student characteristics, such as level of education,
academic achievements, and educational expectations
(including that of parents’) also influence the demand for
private tutoring. Unsurprisingly, some studies reported
that in China private tutoring tends to be found among
students with lower grades (Chen et al., 2012; Xue &
Ding, 2009). Such students seek private tutoring for
remedial purposes (Baker et al., 2001) while students
with higher grades may seek it for enrichment purposes
(Dawson, 2010). The aspiration of students (and their
parents) to enter higher education is an important moti-
vating factor in the demand for private tutoring (Chu,
2009; Liu, 2012).

In addition, students’ satisfaction or dissatisfaction
with their academic achievement is also a factor in the
demand for private tutoring. Students who are satisfied
with their academic performance may not seek tutoring,
while dissatisfied students tend to seek tutoring for
improvement (Liu & Bray, 2017). Again, students’ or
parents’ satisfaction or dissatisfaction with the quality of
school education also influences the demand for private
tutoring (Davies, 2004; Matiashvili & Kutateladze, 2006;
Kazimzade & Jokić, 2013). For example, Matiashvili and
Kutateladze (2006) reported that the perceived low qual-
ity of school teaching was the main reason for choosing
private tutoring.

Although distinct factors influencing students’
demand for private tutoring have been identified, studies
in China, exploring how parents’ socio-economic status
influenced their attitude towards private tutoring
(amount, types, subjects, and costs) against the back-
ground of the ‘‘double reduction’’ policy have yet to be
published. This is the potential contribution of this
study.

Human and Cultural Capital: The Theoretical
Explanation for Undertaking Private Tutoring

The human and cultural capital theories were selected as
the theoretical framework for understanding the ratio-
nale and choice behind private tutoring because of their
relevance to the phenomenon in China. The demand for
private tutoring by Chinese families is a practical exam-
ple of the human capital theory pioneered by Schultz
(1961) and Becker (1964). Human capital refers to the
knowledge, skills, abilities, and experiences that individu-
als possess, which contribute to their economic and per-
sonal development. According to Becker (1964), training
and education are the two main ways of investing in

human capital, that improve an individual’s skills or
competencies, helping them succeed in a competitive job
market.

Private tutoring is an example of such an educational
investment. The decision to seek private tutoring services
is often driven by the desire to enhance a student’s
human capital, particularly in terms of education and
academic achievement. Through investing in private
tutoring, parents aim to enhance their children’s human
capital by increasing their knowledge and skills in vari-
ous subjects (Xue, 2023). Given the current competition-
driven education system, many parents, especially those
from higher socioeconomic status backgrounds, are
eager to invest in private tutoring to achieve better aca-
demic performance (Zhang & Bray, 2017). This helps
students accumulate human capital and thereby succeed
in a competitive educational system (Hultberg et al.,
2021). This benefits their future careers and their eco-
nomic prospects (Sun et al., 2020; Zhang & Bray, 2018).

Bourdieu (1977, 2011) pioneered the parallel concept
of cultural capital and social reproduction that is also rel-
evant for understanding the demand for private tutoring.
Cultural capital can be defined as the cultural resources
that individuals or households possess, conferring advan-
tages. It encompasses three forms: the embodied state
(referring to cultural knowledge, skills, and habits that
individuals acquire through their upbringing and educa-
tional experiences, such as language proficiency, man-
ners, tastes, etc.), the objectified state (involving material
objects embodying cultural value and knowledge, such as
books and artworks), and the institutionalized state
(referring to the recognition and validation of cultural
capital by formal institutions such as credentials, educa-
tional degrees, certifications, and associated prestige).

Bian (2002) pointed out that in China education and
schooling are widely considered as crucial means to
achieve social mobility. Private tutoring serves as an
investment method that reinforces cultural capital by
augmenting children’s cultural knowledge and skills.
Parents’ investment in education and private tutoring
(especially extracurricular activities) is considered to cul-
tivate cultural capital for children to advance within the
education field (Park et al., 2016) and achieve socioeco-
nomic reproduction (Bourdieu, 1977; Lareau, 2003;
Rosenfeld & Wise, 2010; Senior, 2014). This gives advan-
tages to privileged individuals and contributes to social
reproduction in which societal inequalities and structures
are perpetuated from one generation to the next.

Such investment is often positively related to parents’
economic, human, and cultural capital. Parents endowed
with such capital tend to adopt the ‘‘concerted cultiva-
tion’’ of their children through organised activities (such
as private tutoring in this study) (Lareau, 2017). Studies
using these capital theories, therefore, focused on family
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socioeconomic factors that influence family decision-
making about private tutoring, such as total family
income and parents’ educational level (e.g., Xue & Ding,
2009; Kim & Park, 2010; Liu, 2012; Bray et al., 2014;
Zhang & Xie, 2016). For example, based on empirical
analyses of the data from China Family Panel Studies
including 8,990 children aged from 0 to 15 in 14,798
households from 635 communities, Zhang and Xie
(2016) show that higher parental education, greater fam-
ily income, and fewer siblings are all associated with a
greater probability of private tutoring and more expendi-
ture on it. Similar findings were also reported in other
countries, such as South Korea (Kim & Park, 2010) and
Vietnam (Dang & Rogers, 2009).

The social reproduction of human and cultural capital
is seen in the demand for private tutoring in China. This
paper considers changes in demand by Chinese parents
for such private tutoring of their children before and
after the ‘‘double reduction’’ policy. More importantly,
using theories of capital accumulation, it explores how
parents’ socio-economic status, signalling this, influenced
choices of private tutoring in terms of amount, types,
subjects, and costs.

Research Design

Methods for Data Collection

We used a mixed-method research design, with question-
naires and follow-up semi-structured interviews. Bryman
(2006, p. 106) classified the rationale for mixed methods
research into six categories: credibility, context, illustra-
tion, utility, confirm and discover, and diversity of views.
Our study used mixed methods mainly for credibility and
illustration. From the perspective of credibility, the sur-
vey and interviews were used to enhance the integrity of
the findings. Additionally, the qualitative data was used
to illustrate and complement the quantitative data and its
in-depth interpretation (Small, 2011).

Specifically, this study used questionnaires and
follow-up semi-structured interviews to explore percep-
tions of the ‘‘double reduction’’ policy and the amount,
types, subjects, and costs of private tutoring, of parents
in a joint primary and secondary school in Guangzhou,
China. This is a public school serving the residents of the
local community, with students from different socio-
economic backgrounds. Approximately 1,500 primary
school students and 550 secondary school students are
enrolled at this school. The research was conducted from
February to March 2022, when the ‘‘double reduction’’
policy had been in place for over 6months.

A questionnaire comprised of two parts based on the
literature (e.g., Bray et al., 2014; Liu & Bray, 2017; Sun
et al., 2020) was designed. Part one identified parents’
demographic information, including their parental role

(father or mother), age, educational level, profession,
family annual income, number of children, gender of
children, and children’s educational level. Part two con-
sisted of multiple-choice questions asking parents about
the amount, types, subjects and costs of private tutoring
both before and after the ‘‘double reduction’’ policy.

The Cronbach’s alpha value for all the items in Table
3 is 0.721, indicating acceptable and relatively good relia-
bility. The questionnaire was piloted with 30 parents to
identify any ambiguities or issues related to the survey
structure. As a result, an adjustment was made to the
question related to types of private tutoring. Specifically,
an option was added: ‘‘Nursing classes, where institu-
tions take care of children after school and help with
homework.’’ This addition was based on feedback from
the pilot testing and was deemed contextually relevant
for the Chinese setting. This ensured that the question-
naire captured accurately the nuanced educational prac-
tices specific to the region, enhancing its validity and
aligning it more closely with the realities of the partici-
pants’ experiences.

A total of 486 parents completed the questionnaire,
with 95 fathers and 391 mothers. The discrepancy sug-
gests that mothers take the chief responsibility for their
children’s education, in the context of agreed family
roles. Such a role is not exceptional to China and seems
to be universal. It is identified in Keizer et al. (2020) and
Waters et al. (2022). Most (69%) were aged from 36 to
45. Around 44% of the parents have a bachelor’s educa-
tional degree or above. Parents were from different pro-
fessions. The majority (70.37%) had an annual
household income of 350,000 Yuan (1 yuan equals
0.15US dollars) or below. Around half of the parents
(48.15%) had two children, and 40% had only one child.
65.43% of their children were in primary school and
56.17% of the children were in middle school (Table 1).

To explore the findings from the questionnaire in
greater detail, follow-up interviews were conducted with
twenty-three parents (16 mothers and 7 fathers, but from
separate families). Parents were asked whether there had
been any change in the amount, types, subjects, and costs
of private tutoring before and after the ‘‘double reduc-
tion’’ policy, and if so, why. Purposive sampling was used
to include both parents from different socioeconomic
backgrounds. The parents were approached by the first
author through her network, and referrals by partici-
pants, teachers, and friends. The research was improved
by the ethics committee of G University (reference No.
XX). Participant informed consent was obtained, and
personal information was anonymised.

Thirteen parents had a bachelor’s degree or over, with
nine parents (Nos. 1, 5, 8, 13–15, 19–20, and 23) having
an annual household income of over 600,000RMB,
which is typical for a middle-class family. Parents were
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asked about their experience and motivations for seeking
private tutoring for their children both before and after
the ‘‘double reduction’’ policy. Each interview lasted
around 30 to 45minutes. Parents’ informed consent was
obtained, and personal information was anonymized.
Parents’ ages ranged from 31 to 45 and over, and with
different levels of educational achievement from high
school to doctoral degrees. They had also different occu-
pations and various levels of annual household income.
Ten of the parents had just one child, with the rest hav-
ing two. The demographics of the parents interviewed
are given in Table 2.

Data Analysis

The quantitative data were analysed using Statistical
Package for the Social Sciences (SPSS). A descriptive
analysis was used to determine the amount, types, sub-
jects, and costs of private tutoring received by primary

and secondary students. The correlation analysis was
used to further explore the role of family socioeconomic
status (measured by parental education and annual
household income) in influencing the students’ private
tutoring in terms of amount, types, subjects, and cost.
Here we used the educational level of the parent who
completed the questionnaire and thus his/her spouse’s
educational level was not given. The potential limitation
of using the educational level of one parent instead of
two parents is discussed in the Conclusion.

Follow-up interviews were analysed following the six-
phase coding framework for thematic analysis by Braun
and Clarke (2006). First, the interview transcripts were
read and coded using Nvivo 1.5. The data were analysed
using the inductive method in which the themes identi-
fied are derived from the data themselves. To improve
the validity and reliability of the interview analysis, the
codes assigned to the interview data were double-checked
so that they were applied correctly and consistently

Table 1. Descriptive Statistics of Parents’ Sample in the Survey.

Items N (%) Items N (%)

Parent’s role Household annual income (Yuan, before tax)
Father 95 (19.55) 100,000 and below 104 (21.4)
Mother 391 (80.45) 100,001–200,000 137 (28.19)

Age 200,001–350,000 101 (20.78)
25–30 5 (1.03) 350,001–600,000 79 (16.26)
31–35 72 (14.81) 600,001–800,000 33 (6.79)
36–40 167 (34.36) 800,001–20,000,000 29 (5.97)
41–45 167 (34.36) Over 20,000,000 3 (0.62)
46 and over 75 (15.43) Number of children

Educational background 1 191 (39.3)
Middle school and below 49 (10.08) 2 234 (48.15%)
High school 83 (17.08) 3 and over 61 (12.55%)
Zhuanke graduation certificate 137 (28.19) Children’s gender
Bachelor’s degree 170 (34.98) Male 185 (38.07%)
Master’s degree 32 (6.58%) Female 139 (28.6%)
PhD 15 (3.09) Male and female 162 (33.33%)

Profession Children’s grade
Heads of state organs, party and mass organizations, enterprises, and

institutions
32 (6.58) Primary school (Y1-6) 318 (65.43%)

Professional technicians (teachers, accountants, lawyers, architects,
medical staff, journalists, engineers, managers)

109 (22.43) Middle school (Y1-3) 273 (56.17)

Administrative, security, fire, post, and telecommunications staff 16 (3.29%) Total case number 486 (100)
Commercial and service workers 148 (30.45%)
Production personnel of agriculture, forestry, animal husbandry,
fishery, water conservancy, and others

1 (0.21)

Production, transportation equipment operation and related
personnel

11 (2.26)

Soldier 2 (0.41)
Homemaker 126 (25.93)
Other 41 (8.44)

Note. It takes 2.5 to 3 years to complete the Zhuanke graduation certificate and is offered by specialist colleges, vocational colleges, and technical colleges

in a range of subjects, including education and teaching, nursing, agriculture, construction, drama, engineering, finance, fine art, information technology,

management, sports, technology, and tourism. Those who have this certificate can choose to take the Adult College Entrance Examination and finish the

required courses could get the bachelor’s degree.

6 SAGE Open



T
a
b

le
2
.

P
ar

en
ts

’D
em

o
gr

ap
h
ic

s
in

th
e

In
te

rv
ie

w
(A

u
th

o
rs

’T
ab

le
).

N
o

P
ar

en
t

A
ge

E
d
u
ca

ti
o
n
al

b
ac

kg
ro

un
d

(S
p
o
u
se

)
P
ro

fe
ss

io
n

(S
p
o
u
se

)
A

n
n
u
al

h
o
u
se

h
o
ld

in
co

m
e

(Y
u
an

)
N

u
m

b
er

o
f

ch
ild

re
n

C
h
ild

re
n
’s

gr
ad

e

1
M

o
th

er
4
6

an
d

o
ve

r
B
ac

h
el

o
r’
s

d
eg

re
e

(B
ac

h
el

o
r’
s

d
eg

re
e)

U
n
iv

er
si

ty
te

ac
h
er

(D
es

ig
n
er

)
6
0
0
,0

0
1
–
8
00

,0
0
0

1
gi

rl
M

id
d
le

sc
h
o
o
l
(G

ra
d
e

7
)

2
Fa

th
er

3
6
–
4
0

B
ac

h
el

o
r’
s

d
eg

re
e

(Z
hu

an
ke

)
St

af
f
o
f
th

e
en

te
rp

ri
se

(h
o
m

em
ak

er
)

1
0
0
,0

0
0

an
d

b
el

o
w

2
b
o
ys

G
ra

d
e

9
;
ki

n
d
er

ga
rt

en

3
Fa

th
er

4
1
–
4
5

B
ac

h
el

o
r’
s

d
eg

re
e

(Z
hu

an
ke

)
In

su
ra

n
ce

st
af

f
(I

n
su

ra
n
ce

st
af

f)
3
5
0
,0

0
1
–
6
00

,0
0
0

1
b
o
y

an
d

1
gi

rl
G

ra
d
e

8
;
G

ra
d
e

1
4

M
o
th

er
4
1
–
4
5

Z
h
u
an

ke
(B

ac
h
el

o
r’
s

d
eg

re
e)

Se
lf-

em
p
lo

ye
d

(c
iv

il
se

rv
an

t)
2
0
0
,0

0
1
–
3
50

,0
0
0

2
b
o
ys

G
ra

d
e

1
;
Se

n
io

r
u
n
iv

er
si

ty
st

u
d
en

t
5

M
o
th

er
4
1
–
4
5

B
ac

h
el

o
r’
s

d
eg

re
e

(B
ac

he
lo

r’
s

d
eg

re
e)

Se
lf-

em
p
lo

ye
d

(D
es

ig
n
er

)
6
0
0
,0

0
1
–
8
00

,0
0
0

1
gi

rl
G

ra
d
e

1

6
M

o
th

er
4
1
–
4
5

B
ac

h
el

o
r’
s

d
eg

re
e

(B
ac

he
lo

r’
s

d
eg

re
e)

Se
lf-

em
p
lo

ye
d

(S
el

f-
em

p
lo

ye
d
)

1
0
0
,0

0
1
–
2
00

,0
0
0

1
b
o
y

G
ra

d
e

8

7
M

o
th

er
4
1
–
4
5

Z
hu

an
ke

(B
ac

h
el

o
r’
s

d
eg

re
e)

H
o
m

em
ak

er
(P

ro
gr

am
m

e
d
ev

el
o
p
er

)
1
0
0
,0

0
1
–
2
00

,0
0
0

2
b
o
ys

G
ra

d
e

1
;
G

ra
d
e

9

8
M

o
th

er
4
1
–
4
5

B
ac

h
el

o
r’
s

d
eg

re
e

(B
ac

he
lo

r’
s

d
eg

re
e)

Se
lf-

em
p
lo

ye
d

(m
ed

ia
d
ev

el
o
p
er

)
8
0
0
,0

0
1
–
2
0,

0
0
0
,0

0
0

1
b
o
y

G
ra

d
e

8

9
Fa

th
er

4
6

an
d

o
ve

r
Z

hu
an

ke
(M

id
d
le

sc
ho

o
l)

C
o
m

m
u
n
it
y

w
o
rk

er
(S

el
f-

em
p
lo

ye
d
)

1
0
0
,0

0
1
–
2
00

,0
0
0

1
b
o
y

an
d

1
gi

rl
G

ra
d
e

8
;
K

in
d
er

ga
rt

en

1
0

M
o
th

er
3
1
–
3
5

Z
hu

an
ke

(B
ac

h
el

o
r’
s

d
eg

re
e)

C
as

h
ie

r
(S

al
es

p
er

so
n
)

1
0
0
,0

0
0

an
d

b
el

o
w

1
gi

rl
G

ra
d
e

2
1
1

M
o
th

er
4
6

an
d

o
ve

r
Z

hu
an

ke
(N

o
)

Se
lf-

em
p
lo

ye
d

(N
o
)

1
0
0
,0

0
1
–
2
00

,0
0
0

1
b
o
y

G
ra

d
e

8
1
2

M
o
th

er
3
6
–
4
0

Z
hu

an
ke

(Z
h
u
an

ke
)

Se
lf-

em
p
lo

ye
d

(S
el

f-
em

p
lo

ye
d
)

2
0
0
,0

0
1
–
3
50

,0
0
0

2
b
o
ys

G
ra

d
e

1
;
G

ra
d
e

5
1
3

Fa
th

er
3
6
–
4
0

M
as

te
r’
s

d
eg

re
e

(B
ac

h
el

o
r’
s

d
eg

re
e)

Fi
n
an

ci
al

ad
vi

so
r

(K
in

d
er

ga
rt

en
te

ac
h
er

)
6
0
0
,0

0
1
–
8
00

,0
0
0

1
gi

rl
G

ra
d
e

2

1
4

Fa
th

er
4
1
–
4
5

B
ac

h
el

o
r’
s

d
eg

re
e

(M
as

te
r’
s

d
eg

re
e)

P
ri

va
te

b
u
si

n
es

s
o
w

n
er

(S
al

es
p
er

so
n
)

8
0
0
,0

0
1
–
2
0,

0
0
0
,0

0
0

2
gi

rl
s

G
ra

d
e

4
;
G

ra
d
e

8

1
5

M
o
th

er
3
1
–
3
5

P
h
d

(B
ac

he
lo

r’
s

d
eg

re
e)

U
n
iv

er
si

ty
te

ac
h
er

(C
le

rk
)

6
0
0
,0

0
1
–
8
00

,0
0
0

1
b
o
y

G
ra

d
e

3
1
6

M
o
th

er
3
5
–
4
0

M
id

d
le

sc
ho

o
l
(m

id
d
le

sc
h
o
o
l)

Se
lf-

em
p
lo

ye
d

(S
el

f-
em

p
lo

ye
d
)

2
0
0
,0

0
1
–
3
50

,0
0
0

1
b
o
y

an
d

1
gi

rl
G

ra
d
e

5
;
G

ra
d
e

8
1
7

M
o
th

er
4
1
–
4
5

H
ig

h
sc

h
o
o
l
(Z

hu
an

ke
)

R
ea

l
es

ta
te

sa
le

sp
er

so
n

(s
al

es
p
er

so
n
)

1
0
0
,0

0
1
–
2
00

,0
0
0

1
b
o
y

G
ra

d
e

8

1
8

M
o
th

er
4
1
–
4
5

H
ig

h
Sc

h
o
o
l(

Z
hu

an
ke

)
C

o
m

p
an

y
fin

an
ci

al
o
ff
ic

er
(S

en
ic

sp
o
t

m
an

ag
er

)
3
5
0
,0

0
1
–
6
00

,0
0
0

1
b
o
y

an
d

1
gi

rl
G

ra
d
e

2
;
G

ra
d
e

8

1
9

M
o
th

er
4
1
–
4
5

B
ac

h
el

o
r’
s

d
eg

re
e

(B
ac

h
el

o
r’
s

d
eg

re
e)

H
ea

d
o
f
b
u
si

n
es

s
o
rg

an
is

at
io

n
(H

ea
d

o
f
b
u
si

n
es

s
o
rg

an
is

at
io

n
)

8
0
0
,0

0
1
–
2
0,

0
0
0
,0

0
0

1
b
o
y

G
ra

d
e

8

2
0

Fa
th

er
4
1
–
4
5

B
ac

h
el

o
r’
s

d
eg

re
e

(B
ac

he
lo

r’
s

d
eg

re
e)

P
ri

va
te

tr
ad

e
b
u
si

n
es

s
o
w

ne
r

(P
ri

va
te

tr
ad

e
b
u
si

n
es

s
o
w

ne
r)

8
0
0
,0

0
1
–
2
0,

0
0
0
,0

0
0

2
b
o
ys

G
ra

d
e

3
,
G

ra
d
e

8

2
1

M
o
th

er
3
6
–
4
0

B
ac

h
el

o
r’
s

d
eg

re
e

(H
ig

h
sc

ho
o
l)

A
rt

te
ac

h
er

(s
el

f-
em

p
lo

ye
d
)

2
0
0
,0

0
1
–
3
50

,0
0
0

2
b
o
ys

G
ra

d
e

3
,
G

ra
d
e

8
2
2

Fa
th

er
4
6

an
d

o
ve

r
Z

hu
an

ke
Jo

u
rn

al
is

t
(A

d
ve

rt
is

in
g

sp
ec

ia
lis

t)
2
0
0
,0

0
1
–
3
50

,0
0
0

2
b
o
ys

G
ra

d
e

5
;
So

p
h
o
m

o
re

2
3

M
o
th

er
4
0
–
4
5

P
h
D

(M
as

te
r’
s

d
eg

re
e)

U
n
iv

er
si

ty
te

ac
h
er

(P
ri

va
te

b
u
si

n
es

s
o
w

n
er

)
8
0
0
,0

0
1
–
2
0,

0
0
0
,0

0
0

1
b
o
y

an
d

1
gi

rl
G

ra
d
e

4
;
K

in
d
er

ga
rt

en

7



throughout the analysis process. The preliminary analy-
sis was then shared with the participants to ensure that
their perspectives were represented accurately. The data
analysed focuses on parents’ experience of and motiva-
tions for seeking private tutoring both before and after
the ‘‘double reduction’’ policy.

Research Results

Quantitative Findings

Table 3 compares the number, scale, types, and fees of
private tutoring before and after the start of the ‘‘double
reduction’’ policy. There is an obvious decrease in the
percentage of students receiving private tutoring follow-
ing the ‘‘double reduction’’ policy, from 80.25% to
68.72%. Such a decrease is related to the decrease in pri-
vate tutoring on academic subjects, such as Chinese,

Mathematics, and English, from 44.03% to 19.75%,
reflecting the effect of the ‘‘double reduction’’ policy.
There is no obvious drop in other types of private tutor-
ing students receive. As for the amount of private tutor-
ing, the percentage receiving no private tutoring
increased from 29.01% to 42.18%. Most parents tended
to choose one private tutoring opportunity for their chil-
dren after the ‘‘double reduction’’ policy instead of two
private tutoring opportunities before the policy.
Consequently, parents were paying fewer fees for private
tutoring, with parents paying no fees (meaning parents
didn’t choose private tutoring for their children) increas-
ing by 10% after the policy, and the majority paying
1,001 to 2,000 yuan before the policy to 1,000 and below
after the policy.

Table 4 compares the correlation between parents’
educational level and types, numbers, and fees for private
tutoring before and after the ‘‘double reduction’’ policy.
As can be seen from Table 4, both before and after the
‘‘double reduction’’ policy, there is a significant correla-
tion between parents’ educational level and the category
of personal cultural development and sports-related pri-
vate tutoring, as well as the number of fees for private
tutoring. The strongest correlation is between the number
of private tutoring opportunities and parents’ educa-
tional level, which indicates that the higher the parents’
educational level, the greater the amount of private tutor-
ing chosen by parents for their children. It is interesting
to note that there is no significant correlation between
parents’ educational level and the type of academic sub-
jects (Chinese, Mathematics, and English).

Table 5 gives the correlation between annual household
income and types, numbers, and fees for private tutoring
before and after the ‘‘double reduction’’ policy. It shows
that both before and after the release of the ‘‘double reduc-
tion’’ policy, there is a significantly strong correlation
between annual household income and all types of private
tutoring (academic subjects, personal cultural develop-
ment, and sports-related), except the type of nursing
classes. The strongest correlation is between the annual
household income and fees for private tutoring, followed
closely by annual household income and the amount of
private tutoring. This means that the greater the annual
household income, the greater the expenditure on private
tutoring. This is not surprising, as parents with greater dis-
posable income (who themselves may have benefitted
from education) can appreciate the value of education.

Qualitative Findings

The qualitative findings mainly explained parents’
choices of and rationale for private tutoring and how
such choices were influenced by the parents’ socioeco-
nomic status.

Table 3. Scale and Types of Private Tutoring Received by
Students.

Items

Before ‘‘double
reduction,’’

No. (%)

After ‘‘double
reduction,’’

No. (%)

Students receiving private
tutoring

390 (80.25) 334 (68.72)

No. of cases 486 486
Types of private tutoring

Academic subjects (Chinese,
Math, and English.)

214 (44.03) 96 (19.75)

Interest expansion category,
related to children’s
interests and specialities,
such as singing, dancing, and
calligraphy

277 (57) 263 (54.12)

Sports-related 182 (37.45) 174 (35.8)
Nursing classes, where

institutions take care of
children after school and
help with homework

36 (7.41) 17 (3.5)

No. of private tutoring
0 141 (29.01) 205 (42.18)
1 121 (24.9) 130 (26.75)
2 127 (26.13) 96 (19.75)
3 70 (14.4) 28 (5.76)
4 16 (3.29) 17 (3.5)
5 and over 11 (2.26) 10 (2.06)
No. of cases 486 486

Fees on private tutoring
0 94 (19.34) 141 (29.01)
1,000 and below 99 (20.37) 126 (25.93)
1,001–2,000 122 (25.1) 110 (22.63)
2,001–3,000 88 (18.11) 46 (9.47)
3,001–5,000 56 (11.52%) 37 (7.61)
5,001–10,000 19 (3.91) 17 (3.5)
10,001–20,000 3 (0.62) 4 (0.82)
Over 20,000 5 (1.03) 5 (1.03)
No. of cases 486 486
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Parents with a Bachelor’s Degree or Above: Private Academic
Tutoring for Improving Academic Grades was not Valued. Thirteen
parents said that they did not send their children for pri-
vate academic tutoring, such as in English, Chinese or
Mathematics, either before or after the ‘‘double reduction’’
policy. Nine parents and their spouses both had a bache-
lor’s degree or above and had a higher annual household
income than the national average (over 600,000yuan). The
‘‘double reduction’’ policy did not influence their choices of
private tutoring, as they had not chosen academic private
tutoring for their children before the policy. For example,
a mother, and her husband, each with a bachelor’s
degree, working as managers at an enterprise with an
annual household income of 800,000 to 2,000,000 yuan
said:

Basically, we were not impacted by the ‘‘double reduction’’
policy as we didn’t send our children for private academic
tutoring before or after the policy. We didn’t think that our
child [a body in grade 8] should only immerse himself in aca-
demic learning but ignore the other things. For us, academic
grades were not the most important thing. Also, he had good
learning behaviour and relatively good academic performance
although not the best in his class. That’s why we didn’t seek
private academic tutoring. Instead, we took him out on week-

ends for running or sports, or movies. (No. 19: a mother; age:
41–45; educational background: a bachelor’s degree; profes-
sion: head of business organisation; annual household income:
800,001–20,000,000 yuan; children: one boy in grade 8).

Similarly, a mother with a PhD degree in German
working as a university teacher didn’t choose academic

Table 5. The Correlation Between Annual Household Income and Types, Number, and Fees on Private Tutoring Before and After the
‘‘Double Reduction’’ Policy.

Variable (Parents’ annual income)

Variables Before ‘‘double reduction’’ After ‘‘double reduction’’

Pearson correlation
(Significance: 2-tailed)

Pearson correlation
(Significance: 2-tailed)

Types of private tutoring
Academic subjects (Chinese, Mathematics, and English) .131**(.004) .130** (.004)
Interest expansion category, related to children’s interests and

specialities, such as singing, dancing, and calligraphy
.222** (.000) .238** (.000)

Sports-related .219** (.000) .158** (.000)
Nursing classes, where institutions take care of children after

school and help with homework
.003 (.955) .095* (.036)

No. of private tutoring .330**(.000) .338** (.000)
Fees on private tutoring .334** (.000) .342** (.000)

**Correlation is significant at the 0.01 level, Significance (2-tailed).

*p\.1, **p\.05, ***p\.01.

Table 4. The Correlation Between Parent’s Educational Level and Types, Number, and Fees for Private Tutoring Before and After the
‘‘Double Reduction’’ Policy.

Variable (Parent’s educational level)

Variables Before the ‘‘double reduction’’ After the ‘‘double reduction’’

Pearson correlation
(Significance: 2-tailed)

Coefficient value
(Significance: (2-tailed)

Types of private tutoring
Academic subjects (Chinese, Mathematics, and English.) .034 (.452) .042 (.358)
Interest expansion category, related to children’s interests and

specialities, such as singing, dancing, and calligraphy
.223** (.000) .228** (.000)

Sports-related .222** (.000) .201** (.000)
Nursing classes, where institutions take care of children after

school and help with homework
2.061 (.180) .034 (.461)

No. of private tutoring .270** (.000) .321** (.000)
Fees on private tutoring .217** (.000) .268** (.000)

**Correlation is significant at the .01 level, significance (2-tailed).

*p\.1, **p\.05, ***p\.01.
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private tutoring for her son in grade 3 even though his
grades were not well-ranked in the class.

To be honest, I didn’t care too much about my boy’s aca-
demic performance although he was about 35/45 in his class.
This is because my grades were not good when I was in pri-
mary school, although not as bad as my son’s. I believe from
the long-term perspective in life, academic grades in primary
school don’t count for much. (No. 15: a mother; age: 31–35;
educational background: a PhD degree; profession: univer-
sity teacher; annual household income: 600,001–800,000
yuan; children: 1 boy in grade 3).

Parents with a Bachelor’s Degree or Above: Non-Academic
Private Tutoring was Valued as a Way of Developing Cultural
Capital. These parents also tended to attach more impor-
tance to their children’s personal cultural development.
They chose non-academic private tutoring for their chil-
dren, mainly based on their children’s interests. These
are means of cultural capital formation. For instance, a
mother (and her spouse), with a bachelor’s degree work-
ing as a university teacher with an annual household
income of over 600,000 yuan, said:

My child [in grade 7] has been learning fencing and piano
mainly because she likes them. Compared with academic
subjects, these lessons are more important in cultivating her
perseverance, concentration, and a good mentality for facing
frustrations. We believed that her physical and mental health

is more important than anything else (No. 1: a mother; age:
46 and over; educational background: a bachelor’s degree;
profession: university teacher; annual household income:
350,001–6,000,000 yuan; children: 1 girl in grade 7).

This was echoed in another mother’s views. She had a
doctoral degree in English and now worked as a univer-
sity teacher, with an annual household income of over
800,000 yuan.

My boy is now in grade 4 and I had never sought any aca-

demic private tutoring for him. However, I did send him for
non-academic private tutoring, such as soccer and badmin-
ton, mainly based on his interests. I believe these are more
important than academic private tutoring as they could bet-
ter develop his qualities such as persistence, self-confidence,
and teamwork (No. 23, a mother; age: 40–45; educational
background: a doctoral degree in English; Profession: uni-
versity teacher; annual household income: 800,000–
2,000,000 yuan; children: 1 boy in grade 4 and 1 girl in
kindergarten).

Parents Without a Bachelor’s Degree or Lower: Private
Academic Tutoring as a Way of Enhancing or Maintaining
Academic Performances. By comparison, ten parents who
had sought private tutoring for their children each had
an educational qualification below undergraduate

(Zhuanke, high school or middle school), and often with
lower annual household income compared with those
parents with an undergraduate degree and above. These
parents attached greater importance to academic private
tutoring to enhance or maintain their children’s aca-
demic performances, even when the children’s academic
performances were at the upper-middle level. As a result,
they sent their children for private academic training
either to improve or to maintain their academic grades
or because of peer pressure.

I sent my child for private tutoring in Chinese, mathematics,
and English from grade 4 to grade 8. You know, I have to,
as the other students around us were all doing the same. If I
didn’t do that, I was afraid that his academic performance
would drop and therefore could not attend a good middle/
high school or university (No. 18: a mother; age: 41–45;
educational background: high school; profession: company
financial officer; annual household income: 350,001–600,000
yuan; children: 1 boy in grade 2 and 1 girl in grade 8).

I sent my children (in grade 4) for private training in English
and Mathematics, although his grades were ranked upper-
middle in his class. I wanted to lay a good foundation for his
future studies so that he would not feel too tired of his future
studies. After all, the competition for entering an elite high
school and the university is too intense in China (No. 22: a
father; age: 46 and over; educational background: zhuanke
educational certificate; profession: journalist; annual house-
hold income: 200,001–350,000 yuan; children: 2 boys with 1
in grade 5 and the other a sophomore in the university).

These parents felt even more worried about their chil-
dren’s academic performance after the ‘‘double reduc-
tion’’ policy as they thought private tutoring classes were
useful in improving their children’s academic perfor-
mances. They feared that without such complementary
tutoring, their children’s academic performance would
deteriorate. Therefore, some chose one-to-one private
academic tutoring which was more expensive than pri-
vate training institutions. This brought an extra financial
burden to the family.

I think private academic tutoring is useful to help the chil-
dren consolidate what they have learnt in class and thus
help them to improve. After the ‘‘double reduction’’ policy,
we felt more burdened as we had to seek private one-to-one
tutoring for our grade 9 boy, which cost around 250–
350 yuan per hour and was more expensive than those pro-
vided by the private academic institutions. (No. 7: a mother;
age: 41–45; educational background: zhuanke educational
certificate; profession: homemaker; annual household
income: 100,001–200,000 yuan; children: 2 boys with one in
grade 1 and the other in grade 9)

Those parents with a lower annual household income
could no longer bear the private tutoring charge. They
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gave up paying for private tutoring, although they were
very worried about possible consequences for their chil-
dren’s academic performance.

Since we stopped the academic private tutoring for our chil-
dren because of the ‘‘double reduction’’ policy, we were very
worried about their academic performance. We were worried
that other parents might have one-to-one private tutoring
for their children, but we don’t, which could enlarge the gap
between our children and theirs. You know we have 1 boy in
grade 2 and 1 girl in grade 8 and could not bear private
tutoring for them both. Therefore, we set a lot of homework
for our children every day hoping that they could consoli-
date their studies in this way (No. 18: a mother; age: 41–45;
educational background: high school; profession: company
financial officer; annual household income: 350,001–600,000
yuan; children: 1 boy in grade 2 and 1 girl in grade 8).

Discussion and Conclusion

The paper examined parents’ choices of and rationale for
private tutoring both before and after the introduction
of the ‘‘double reduction’’ policy, and how such choices
were influenced by socioeconomic status.

As for the scale and types of private tutoring received
by the students before and after the ‘‘double reduction’’
policy, the quantitative data showed that the number of
students receiving private academic tutoring in Chinese,
mathematics, and English dropped by around 25% after
the policy. It is reasonable to speculate, and this is con-
firmed by the interview data, that the decline was primar-
ily influenced by parents with limited economic, human,
and cultural capital. There was no obvious change in
other types of private tutoring that students receive, such
as sports, music, and fine arts. This could be attributed
to the fact (as revealed in the interview data and dis-
cussed in detail later) that such non-private academic
tutoring is bought primarily by parents with higher socio-
economic status to acquire more human and cultural
capital and thus achieve social reproduction, echoing the
findings of Gupta (2023).

This is also understandable as the ‘‘double reduction’’
policy only restricted private academic tutoring, espe-
cially in Chinese, Mathematics, and English, which
counted heavily in students’ entrance examinations. The
number of private tutoring opportunities parents chose
for their children also decreased, and the parents thus
paid less in fees. This indicates that the ‘‘double reduc-
tion’’ policy has helped ease the financial burden of pri-
vate tutoring. However, parents who continued to
believe in private tutoring felt more burdened as they
had to opt for the more expensive one-to-one provisions
after the policy (see interview data).

Consistent with other empirical studies (Chu, 2009;
Bray et al., 2014), the findings showed a significant

correlation between parents’ educational level and the
types, amounts, and fees for private tutoring, both
before and after the ‘‘double reduction’’ policy. The
higher the parents’ educational level (signalling more
human and cultural capital), the greater the amount of
private tutoring chosen by parents for their children,
especially in personal cultural development and sports-
related private tutoring, conforming to the ‘‘concerted
cultivation’’ of their children (Lareau, 2017). Notably,
non-academic private tutoring becomes a medium for
nurturing cultural capital, particularly among parents
endowed with human and cultural capital themselves.

However, there was no significant correlation between
parental educational level and private tutoring in academic
subjects, such as Chinese, Mathematics, and English. Well-
off parents (normally with higher educational degrees and
annual household income as indicated in the interview
data) attached more importance to non-academic private
tutoring that enhanced their children’s personal cultural
development and physical and mental health. An explana-
tion is that such parents, themselves endowed with human
and cultural capital, could provide educational support for
their children in the home, and they attached more impor-
tance to the cultivation of cultural capital through extra-
curricular activities and non-disciplinary private tutoring,
as noted by Kimelberg (2014).

By comparison, parents from lower educational back-
grounds tended to attach more importance to their chil-
dren’s academic grades and looked to academic private
tutoring to maintain or even improve the grades their
children achieved. Such parents were concerned that
they, with limited personal human and cultural capital,
regarded private tutoring as an essential means of sup-
port for their children academically. It shows that educa-
tion in China remains a crucial instrument for social
advancement and for the maintenance of social status,
especially among families with lower socioeconomic sta-
tus who have limited resources for ‘‘concerted cultiva-
tion’’ and intensive parenting. This is related to the
Chinese expectation that high academic performance at
school is followed by a university degree and then a pro-
fessional or managerial career (Liu & Bray, 2022). Such
comparison indicates that parents at higher educational
levels have different views from parents at a lower educa-
tional level about appropriate styles of education for
their children. This was echoed by Bray et al. (2014).

Parents’ decisions to pay for private tutoring are also
influenced by family economic conditions. The positive
correlation between household income and private tutor-
ing expenses reaffirms the link between economic capital
and educational investment. This is consistent with the
findings of Chu (2009) and Bray et al. (2014). Families
with greater annual household incomes tended to choose
more and spend more on private tutoring for their
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children. Such parents were thus less affected by the
‘‘double reduction’’ policy as they could afford one-to-
one private tutoring for their children, even though it
was more expensive. By comparison, lower-income fami-
lies (and usually from lower educational backgrounds)
were more affected as they could not afford the expen-
sive one-to-one private tutoring, yet considered private
tutoring essential to maintaining and even improving the
grades of their children. These parents, therefore, became
more burdened as they had to invest more time and
energy in their children’s studies. This is evidence of the
social reproduction of human and cultural capital.
Parents with economic capital (and usually cultural capi-
tal) are themselves able to invest in human capital (cog-
nitive and behavioural skills) and cultural capital (skills,
habits, and styles) acquisition for their children, as iden-
tified by Bourdieu (1977). In this case, through one-to-
one private tutoring, as shown in Zhang and Xie (2016).
Therefore, the educational gap between these two differ-
ent groups of students can be expected to widen.

By recognizing the multifaceted impact of socioeco-
nomic status on parents’ choices of private tutoring and
understanding the nuanced interplay between capital
dimensions in the context of the ‘‘double-reduction’’ pol-
icy, an educational policy can be tailored to promote
equity and address the diverse needs of students across
the spectrum of socioeconomic backgrounds. First, to
cater to students’ individual needs, the central or provin-
cial educational government should financially support
the schools to provide students with a high-quality and
differentiated after-school service system with appropri-
ate academic support and extra-curricular activities
including arts and sports. These should be free or at a
lower charge for parents from lower socioeconomic back-
grounds. Secondly, as parents from lower socioeconomic
backgrounds might face an increased financial burden
because of choosing more expensive one-to-one private
academic tutoring, the national educational department
should establish high-quality public service network plat-
form courses to supplement the regular school curricu-
lum so that dependence on private academic and non-
academic training outside school is reduced (Oomen,
2021). Schools should also integrate the educational
resources of the wider school community to provide stu-
dents with appropriate extra-curricular activities. For
example, the school could invite parents and profession-
als from social education institutions to give lectures,
workshops, and other educational activities and after-
school services to the students (Zhang et al., 2020, 2021;
Xue & Li, 2023). Finally, the educational department
should provide workshops, seminars, or online resources
regularly that equip parents with strategies to enhance
their abilities and involvement in their children’s studies.

This would especially benefit parents from lower socioe-
conomic backgrounds.

The present study has limitations. First, the findings
are derived from a relatively small sample and their gener-
alizability is restricted. Further studies using larger sam-
ples across China are recommended as the interpretation
and practice of national policy may vary among different
provinces and cities. Secondly, the paper did not explore
the potential grade differences in students’ use of private
tutoring, especially between primary school students
(grades 1–6) and middle school students (grades 7–9).
These two groups of students may face different degrees
of competition for entrance examinations and thus have
different needs for private tutoring. Studies comparing the
influence of the policy on these two types of students are
therefore suggested. Finally, it is recognized that only one
parent’s educational degree was considered when explor-
ing the correlation between parents’ educational level and
types, amount of, and fees for private tutoring in the sur-
vey. Further studies recognising the educational degrees
of both parents are recommended as they would permit a
more comprehensive view of the correlation analysis.
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(Ed.), Emerging from the shadow: A comparative qualitative

exploration of private tutoring in Eurasia (pp. 209–238), edi-

ted by Zagreb: Network of Education Policy Centers.
Keizer, R., van Lissa, C. J., Tiemeier, H., & Lucassen, N.

(2020). The influence of fathers and mothers equally sharing

childcare responsibilities on Children’s cognitive develop-

ment from early childhood to school age: An overlooked

mechanism in the intergenerational transmission of (dis)ad-

vantages? European Sociological Review, 36(1), 1–5. https://

doi.org/10.1093/esr/jcz046
Kim, J. H., & Park, D. (2010). The determinants of demand

for private tutoring in South Korea. Asia Pacific Education

Review, 11(2), 411–421. https://doi.org/10.1007/s12564-009-

9067-3
Kim, S., & Lee, J. (2010). Private tutoring and demand for edu-

cation in South Korea. Economic Development and Cultural

Change, 58(2), 259–296. https://doi.org/10.1086/648186
Kimelberg, S. M. (2014). Beyond test scores: Middle-class

mothers, cultural capital, and the evaluation of urban public

schools. Sociological Perspectives, 57(2), 208–228.
Kong, P., Yu, X., & Zhao, X. (2017). Private tutoring. In W.

John Morgan, Q. Gu, & F. Li (Eds.), Handbook of education

in China (pp. 333–354). Edward Elgar Publishing.
Lareau, A. (2003). Unequal childhoods: Class, race, and family

life. University of California Press.
Lareau, A. (2017). Concerted cultivation and the accomplish-

ment of natural growth. In G. Handel (Ed.), Childhood

socialization (2nd ed) (pp. 335–344). Routledge.
Lee, C. J., Park, H. J., & Lee, H. (2009). Shadow education sys-

tems. In G. Sykes, B. Schneider, & D. N. Plank (Eds.),

Handbook of education policy research (pp. 901–919). Rou-

tledge for the American Educational Research Association.
Liu, J. (2012). Does cram schooling matter? Who goes to cram

schools? Evidence from Taiwan. International Journal of

Educational Development, 32(1), 46–52. https://doi.org/10.

1016/j.ijedudev.2011.01.014
Liu, J., & Bray, M. (2017). Determinants of demand for private

supplementary tutoring in China: Findings from a national

survey. Education Economics, 25(2), 205–218.
Liu, J., & Bray, M. (2022). Responsibilised parents and shadow

education: Managing the precarious environment in China.

British Journal of Sociology of Education, 43(6), 878–897.

https://doi.org/10.1080/01425692.2022.2072810
Liu, D., & Morgan, W. J. (2016). Students’ decision-making

about postgraduate education at G University in China: The

main factors and the role of family and teachers. The Asia-

Pacific Education Researcher, 25, 325–335.
Matiashvili, A., & Kutateladze, N. (2006). Georgia. In I. Silova,

V. Budiene, & M. Bray (Eds.), Education in a hidden market-

place: Monitoring of private tutoring (pp.191–210). Open

Society Institute.
Ministry of Education. (2018). A notice on reducing burden of

primary and secondary school students. http://www.moe.

gov.cn/srcsite/A06/s3321/201812/t20181229_365360.html

Liu et al. 13

https://doi.org/10.3102/01623737023001001
https://doi.org/10.3969/j.issn.1673-1298.2012.01.010
https://doi.org/10.3969/j.issn.1673-1298.2012.01.010
http://65.54.113.26/Publication/5616151/the-decision-to-invest-in-child-quality-over-quantityhas-declining-fertility-increased-household
http://65.54.113.26/Publication/5616151/the-decision-to-invest-in-child-quality-over-quantityhas-declining-fertility-increased-household
http://65.54.113.26/Publication/5616151/the-decision-to-invest-in-child-quality-over-quantityhas-declining-fertility-increased-household
https://doi.org/10.1086/383073
https://doi.org/10.1016/j.ijedudev.2021.102402
https://doi.org/10.1080/02188791.2012.655238
https://doi.org/10.1093/esr/jcz046
https://doi.org/10.1093/esr/jcz046
https://doi.org/10.1007/s12564-009-9067-3
https://doi.org/10.1007/s12564-009-9067-3
https://doi.org/10.1086/648186
https://doi.org/10.1016/j.ijedudev.2011.01.014
https://doi.org/10.1016/j.ijedudev.2011.01.014
https://doi.org/10.1080/01425692.2022.2072810
http://www.moe.gov.cn/srcsite/A06/s3321/201812/t20181229_365360.html
http://www.moe.gov.cn/srcsite/A06/s3321/201812/t20181229_365360.html


Ministry of Education. (2021). Guidelines for evaluating the
quality of compulsory education. http://en.moe.gov.cn/
news/press_releases/202103/t20210322_521862.html

Oomen, A. (2021). Involving students, parents and community
in career development services in secondary schools. The

Journal for Specialists in Group Work, 46(1), 32–47.
Park, H., Buchmann, C., Choi, J., & Merry, J. (2016). Learning

beyond the school walls: Trends and implications. Annual
Review of Sociology, 42, 231–252.

Peters, M. A., & Besley, T. (2019). China’s double first-class uni-
versity strategy: . Educational Philosophy and Theory,
50(12), 1075–1079. https://doi.org/10.1080/00131857.2018.
1438822

Qian, H., Walker, A., & Chen, S. (2023). The ‘‘Double-Reduc-
tion’’ education policy in China: Three prevailing narratives.
Journal of Education Policy, 1–20. https://doi.org/10.1080/
02680939.2023.2222381

Rosenfeld, A., & Wise, N. (2010). The over-scheduled child:

Avoiding the hyper-parenting trap. Macmillan.
Senior, J. (2014). All joy and no fun: The paradox of modern par-

enthood. Hachette UK.
Schultz, T. W. (1961). Investment in human capital. The Ameri-

can Economic Review, 82(326), 787.
Small, M. L. (2011). How to conduct a mixed methods study:

Recent trends in a rapidly growing literature. Annual Review
of Sociology, 37(1), 57–86. https://doi.org/10.1146/annual.
soc.012809.102657

Sun, L., Shafiq, M. N., McClure, M., & Guo, S. (2020). Are
there educational and psychological benefits from private
supplementary tutoring in Mainland China? Evidence from
the China education panel survey, 2013–15. International

Journal of Educational Development, 72, 102144.
Tan, J. (2009). Private tutoring in Singapore: Bursting out of

the shadows. Journal of Youth Studies, 12(1), 93–103.
https://doi.org/10.1080/13676260802345757

Tsang, M., Ding, X., & Shen, H. (2010). Urban-rural dispari-
ties in private tutoring of lower secondary students. Educa-
tion and Economics, 2, 7–11 (in Chinese). https://doi.org/10.
3969/j.issn.1003-4870.2010.02.002

Wang, L., Li, X., & Li, N. (2014). Socio-economic status and
mathematics achievement in China: A review. ZDM-Mathe-

matics Education, 46, 1051–1060. https://doi.org/10.1007/
s11858-014-0617-8

Waters, G. M., Tidswell, G. R., & Bryant, E. J. (2022). Moth-
ers’ and fathers’ views on the importance of play for their
children’s development: Gender differences, academic activi-
ties, and the parental role. British Journal of Educational

Psychology, 92(4), 1571–1581.
Xiang, X. M. (2019). A historical perspective on the two educa-

tion initiatives of alleviating academic burden in China
Since 1949 .
Journal of East China Normal University, 37(5), 67–79 (in
Chinese).

Xue, E., & Li, J. (2023). What is the value essence of the ‘‘dou-

ble reduction’’ (Shuang Jian) policy in China? A policy nar-

rative perspective. Educational Philosophy and Theory, 55(7),

787–796.
Xue, H., & Ding, X. (2009). A study on additional instr-

uction for students in cities and towns in China

. Educational Research,

30(1), 39–46 (in Chinese).
Xue, R. (2023). Social reproduction and out-of-school tutoring

institutions in China: A critical exploration of the issue.

Journal of Advanced Research in Education, 2(3), 36–43.
Zhang, W. (2014). The demand for shadow education in China:

Mainstream teachers and power relations. Asia Pacific Jour-

nal of Education, 34(4), 436–454. https://doi.org/10.1080/

02188791.2014.960798
Zhang, W., & Bray, M. (2016). Shadow education: The rise

and implications of private supplementary tutoring. In S.

Guo & Y. Guo (Eds.), Spotlight on China: Changes in educa-

tion under China’s market economy (pp. 85–99). Rotterdam:

Sense Publishers. https://doi.org/10.1007/978-94-6209-881-

7_6
Zhang, W., & Bray, M. (2017). Micro-neoliberalism in China:

Public-private interactions at the confluence of mainstream

and shadow education. Journal of Education Policy, 32(1),

63–81. https://doi.org/10.1080/02680939.2016.1219769

Zhang, W., & Bray, M. (2018). Equalising schooling, unequal-

ising private supplementary tutoring: Access and tracking

through shadow education in China. Oxford Review of Edu-

cation, 44(2), 221–238.
Zhang, W., Mark, B., & Jiang, W. (2020). Historical review and

future prospect of shadow education comparative research.

Journal of East China Normal University (Education Science

Edition), 20(11), 21–38.
Zhang, Y., Dang, Y., He, Y., Ma, X., & Wang, L. (2021). Is

private supplementary tutoring effective? A longitudinally

detailed analysis of private tutoring quality in China. Asia

Pacific Education Review, 22(2), 239–259.
Zhang, Y., Cui, C., He, Y., & Wang, L. (2022). Does private

supplementary tutoring matter in Chinese students’ learning

of mathematics: A longitudinal study. ZDM–Mathematics

Education, 54(3), 737–747.
Zhang, Y., Ma, X., & Wang, L. (2020). The determinants of

private tutoring participation for mathematics in China:

Focusing on the role of student metacognition. Frontiers in

Psychology, 11, 603.
Zhang, Y., & Xie, Y. (2016). Family background, private tutor-

ing, and children’s educational performance in contempo-

rary China. Chinese Ssociological Review, 48(1), 64–82.
Zhang, Y., Zhuang, X., & Liu, W. (2021). The Dilemma of

supply and demand behind the burden reduction of students

in compulsory education and its solution. Chinese Education

Journal, 20(9), 23–29.

14 SAGE Open

http://en.moe.gov.cn/news/press_releases/202103/t20210322_521862.html
http://en.moe.gov.cn/news/press_releases/202103/t20210322_521862.html
https://doi.org/10.1080/00131857.2018.1438822
https://doi.org/10.1080/00131857.2018.1438822
https://doi.org/10.1080/02680939.2023.2222381
https://doi.org/10.1080/02680939.2023.2222381
https://doi.org/10.1146/annual.soc.012809.102657
https://doi.org/10.1146/annual.soc.012809.102657
https://doi.org/10.1080/13676260802345757
https://doi.org/10.3969/j.issn.1003-4870.2010.02.002
https://doi.org/10.3969/j.issn.1003-4870.2010.02.002
https://doi.org/10.1007/s11858-014-0617-8
https://doi.org/10.1007/s11858-014-0617-8
https://doi.org/10.1080/02188791.2014.960798
https://doi.org/10.1080/02188791.2014.960798
https://doi.org/10.1007/978-94-6209-881-7_6
https://doi.org/10.1007/978-94-6209-881-7_6
https://doi.org/10.1080/02680939.2016.1219769

