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relational beliefs t hat may guiAdsesoc nat

di scussion within this newvesusnsdariaifBaanwdo ng
Educational P s yntahyo | sougpi psotrst (skEcPhso)ol s i n t he
inclusive B5B@E eMmirathut enyaila@mrdspohneiritleictt i
and preobmetrights of alll childwrehi anddyoa

BPS, HCPZ,, Pol2&Bener al As)deamlihi¢gyatl @9l e |

P a rThree, the Major Research Reflective Account is to provide transparency
about decisions made during the thesis journey, to clarify on the unique
contribution to knowledge, and the researcher® development throughout the
research process.Part Three also offers a reflexive account ofthe evolution of the

t opi casargraoundreas eayrpcrhoefredbsssn b nmdr sba.aeAt s

Pagg |



brief sutmmas g iorirtreducedshersto eswblishthe foundations of
this thesis.
1.P2r of eslsntoenradst s

I nterest inncéssavehiTr@aching @nhdLRear
within the context offrSBibe fesmedcbhbepasnsi c
Trainee Educational Psychol ogi st (TEP) .
progr amme, t heen graegsekedacraiit ehro ( L oyl acement s t
included a role suppor tTihng avosrmkalrle vpeaatl celd
and unt gretiaign experienced by school staff
students irrespective of need to partici
i nspired the resea&r ahndre tod rtehfel eEcR ionn ptrh
support to schools that <can accountthdtor
students experience. The rewetwhdtherdasnedsub
pl acement apdpercdiascodsi t at ed rienfip oerctta nocne
promoti ng aindagluwadiiany of opportuniitegsnds et

statutioessf duhte EP RPOLBQRPHCHG, s | ed the r

(@)

onduct an initial |l iteraturef sehechophat
and revealed opportuni tTihes 8 pedafdieawrat hen
the role of tihe eealfrBypedivemat oal (De=vaey,ni ng
1938/1997; Miller, 2019b ), Finkelstein 6 amework of inclusive teaching practices
(Finkelstein, 2021), and policy developments related to the Foundation Phase

Framework in Wales (Welsh Government (WG), 2015; 2020b).

1.3 Personal Il nterests
The present study is conceptualised w
so it is importanptertsop emadimpeesri isa bd ees tdared |

Pagg |



researcher that frameBrnawen c20@CRGA;k ,d0s2c3u s
To speak to theshettesadtthesdar eRanndchterpr i

they arevee)] | mudftll eparnidoshaebE@m®e n di rogu ttdionoe s

For the researcher, the outdoor environm
physical and psychol ogi cal recovery from
i nterpersonal connecti oNotwahlhy,ertR@sbsi vaen
underpinned by personal beliefs, based u)

i nformed by broader famil yAs ad wahmpidmrtd tairdt |
to acknowl eldgroftihkragesnt oemr epenspgheridse
the cestud@dle resieara hwehrbh a ¢i, e & Mhesnamees f r om
financially seecculraes s anbda crkagsdid tedngar femo @ |
empl oyment in the RRgtalr Aiimg Ftoo cteh € RAY¥mb o
t hter and osfer ase saet a pfhodorhe respacschem@mdis of p
wher ehbeyapgacot ghoose a mdrdeh aetx pafnfskiveker s
af f grekesat er wbhewmd lokdtmgughound.

|t i's Iimportant to account for the r
prominent factorwiitnhidrectilse ornessuatehrdals @ rheec e
of topicaapeat andf i nclusi on Ford exxarmplsd,
female with family wvalues that aenph asuitsee
personal me arcionfge mi m i & bper ckisenuSedit @mmdn h a t
depigemsder mar gi nal i saQuitadmEdure atir@mni ti idemd
(Humberstone & Bedten sl¢ a @2 20H0tdis in mind, the
constructivist position also raises the importance of appreciating diversity of
experience and perspective.The researcher is mindful that the outdoors can also
be a place of indifference, dislike,and attimesfearorpain. Thi s under st and

devel opedr etvhireomu gchf e x i st I ncgo nrveesresaartci ho na [wa n
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friends and family who exp.esAszwncle tdhe arbed
i's mindful t hat barriers taeobhbedo®@mded o@nr s
hi ddlen.is through this appreciation and

embodi ed experience of the outdoors that

14Research Context

|l ncl Wdhowekeds broadasi gni feisemenccabu sthcepoifc
influences of i nternational IFogi sdbda@aenmlne
United Nations Convention on the Rights
Assembl yhad 9i8®)geméadstorical evol utQLon an
practArcker s(on ea; a2,02BéhGXkn et al ., 20069
2016 nmdjeloirt erature review ofstthhies cburoraedn tc o
in relptomnneént devel ompmantug iiln stelse af iselog
focus i n ondekeesnahahrec lUni t ed Ki nfghdeo np u(r pko)s e
Sstruadtswr eorovide a comprehensi vodltandaf st a
the current study and enrich subsequent &
main findings.

Tk empirreisealschconducted withintWales
perspectives odnckedpwatbresgswithin the Wel
| andscape. This deci si epnoltiatkiecsa |Waccoensitneaxsto §
devolved government within the UK and th
EPrac@Fatéeéon etSqalli.r,es2 ®l ;&e ¢ ephatd] ,i cy0 cth an g ¢
thAadditional Learning Needs Education Tr
practice in Wales as ducdtiincria 85EHNe dalei cSy
Engl ®esdear cal Blbopggshl i ght ed the signpdlictaindg al

cont exd pocaitusn dsfegv i c e asntdr uscutbusreequent |l y t he
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undert akgr eey & BMo oTdhsi,s 2rOell 7a)t.e s htoow dEIPf fweorr &k
i sommi ssi oned adewelrepmanhtoéafthneor fully
i n England that contrasts with thdDfcEntr e
2013028quires & Fa&Arsrelulo,hs20@®&).arch ai ms -
stepmpleivel opi ng umfdelr Bt R nidn n§BOL t hat may [

account of ¢ioflbdoichgxsacci o

1.5 Research Paradigm

Cohen et al s@2®ke#) nprtowindeof epi stemol
i's hel pful ®BodsuUmmafiyseéedrnel ow:

Ont olioAsgysumptions which concern the n

phenomenon being investigated and whet
i ndividual or a product of their consc

Epi st enmdAlsssquympt i ons which concerintdhe

nature and forms, how it may be acquir
A relativist ont ol ogy i nf or ms t he c
appreciates that Amul tiple, swibd erced ti ared ir
(Prince & Mallabon, 2019, p.12). A const

1990), devel opdut thidstrhgeo sarstsivommp thiyon t hat i
an active role in construatciunglaknrdo wsl oecdigael

context (StauffhRlrcdotehri setviaelw,, 02t0rOues)b.s D ab by

Ssituateéedernetghoatni rau reidv ea s al (Levers, 2013)
descri bes, this means that Awe are all
coloured by our own per sonal history th

capac({(Buesp 2018, p.372)
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20Part One: Maj or Research Literatu

iQual ity inclusive educationé is -“H&®emapgor
gender equality and <c¢climate mitigati on.
pandemelcated | ost | earning, eaducation tod

(United Nations (UN),

2.1 Introduction

The 2030 Agenda for Suwsateasitmdblies hRav dly:
| eader 2a0n1d5 r e p rl easnadmtas ka ¢ o msmaif tengeuma¢r dt iog ht s
wedblei ng of al | i nduni deeembasclt tolemdlu7g hS utshtea i
Devel opment GOH)] s20BDGg ) hece wasapkhedge t o
Afensiumel usi ve and equitable quality educeé
opportuniaUBESC0O6, . .1lifdmphasi s on inclusi
wastrengtblyenWwioe | d Educat(ivenR)iFroowgrh t he |
Decl ar@NE&KCO, ), 20ildee nt iakb/dtrdgn iutrgreinaor i ty f
devel opment and &imaimgdoitdleat ISDGato i nt
peace, p he s paenihdi, twe L Hdwe neggk Q 2 3, the United
(UNe)X pr essiebesdt aonicalkr n that thet20B8kAgdprda
i ts felgpr omi se i n pkeripfTRi)§UbBopn26RAB is eviden
progr ess cshhaorsats ayghniach on ot heegmegsoesi oy DN
targuetsduf fici(eln\ O 2A)a.t aThese findings raise
aboutf otunned agdn d npr ionficn Il esi ve e@estcabli onhean
nedds | ao pfeyd aigoal appheaohesbute to a genu
|l earning environment .

This phesgsitdiemelgpeém these questions b
educ ptears pectnaoless$eavoehi nlgeaamBrragct i c9s amIidT L

gai ning i nsasgshociiantteod tahdev ant magiersg aexp erhiad
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I n partitshéestr sl drhes hownideclIsd ®ioadnhbayn sle aarplpyl
educators inSthé8abent ©Outt dof SBODear niThgs f
warraasedeaepbr Okassmsychol ogically inforr
approach to ehdauscathenpaetaptoindgilvtenase need
| ear mearudemgagement-bainadg awepbdvi de a pat h
guality inclusive practi¢8sadliagyhi &8 &due:
Farnham & Murtri e, FL99r7e s cFa,o n2z0elk9, ; 22002230 ;
2003; Friedman et al ., 2022addietcicam, & eClea
has highmpghgeaems in our current WwWoudeostran
Educat(iOEpr acti ces (Fronzek, 2023; edpediaal
regartdnengpot emmatrigailn aflars atiindn uaemdad eldi &y con
modes of Huhmbnekrisntgo n(e & PSahemisdet? 0e2Z0ed]1s;e
factorscaregfuilreconsideration to ensure tl
unseen di saoi it mi mgtaiB®di ogu lveernl iyichhreeasi ng pr ol
ofOL wieduoat ipol i cy bowhro-teksasparptroefi si on
targeted i(nBdewalkedmstisoret al ., 2022 ;etGl alnwyv|
2017, Mof fett, 2022; SharMReO,b 2014; Waite,
The purpose of t he Major Research Li
embed the thesis by facilitating an unc
promi nemgt s laatdi oenxi sting research in rela

under stamapipnlgi odt il dhP i n SBOL.

2.2 Literature Review Summary
The Maj or Research Literature Revi ew
sect iThres .fsiercg ti on prrarvr abteievreai ew of develo

i nclusitwe oQlk Il ine the signi faisicrasmicsatoeaofa t h
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InternatUknsadpoibedi cal context. 1t incl ude
i ncl usiOdn aasnsdoci ated theory and hoWPshis
I nformation included in this section was:s
revi ewed as part of the broader Qfysnetmat
OL has an extensive and multifaceted his:
capacity of the redeptbhhenri toqpeouvfdal |
section. E mp hoans i ass piesc tpsl arceeldat i ng t o | SsSuUE
appropriate the reader will be signposted
The second section offers a scoping
i nvestigate and clarify what |Ii&X hoBalsredt | )
Out ddear n(i IBOAI)t hi n ltihet UKnes the researct
processes and pr oc edaunrde so ufdblrioneesssiue w nqu & s f¢
to provide focus and dirWkdt ooan obée¢ hendae
about educator per SphreocBals@ds da@ai micHhBIGL )v e
i n theThiUKe subsidiarg qsceldariiofsys r a mctdhuer e
i nter pr eftiantdi.ieng salffes esent ed and critically
thematic synthesienmnsapgr aacamsparency and
conclusions to the (tTdtmascf &p Hiamaiei, s 2DdBE
di scusses the sigminf ircealnabteisotodr r tifeciandi degwse l
psycholt hgiccmgdhe rBPEtohcsludat! ining the r

and research quest reemmpti (rtQadlpf t he

Page |



30Sect ODoaevCont ext of t he Research

3.Research Terminology
3.1ntl usion

Théourth SDG of tfhoec ux0e3n0si ofgnecniduas i v e a
equitable quality ientbui ¢ @i ooy &deadrprogobpp
(UN2015; )2028beof h@emdé!| i striicg-baainsdked pemwmd$pect
i ncl uwshimmphasi ses theheeliewmmdd dfearners
entitlementUNBS G| oh)®lo6Bhmwt.i7sh Psychol ogi
(BPS) buil ds tomr ducglle agn o dietfiioanti on of i ncl

A ncl uxeiamms everyone feels valued and
having to conform. |t means that me mber
backgrounds, characteristics and ways of
are encouraged to tomeeap windhsdigigest ¢ 0n:

and try new waysBBS, doidg pairagso6) .

This offer of a definition as based on psychological processess seen to
celebrate the participation and belonging of all individuals and f or ms t he
foundation of clhoweipnaumdtssesd t Besi s. A tab
including equality,asesgwitt yyuandboyditvheer sBR ¥
Appendlat e&r discussion in this section ex
i nclusion as a conceptheancddonERBwpr omdtried et
educati onal UKwiltapcayr tiinc utlha&wa | feosc.us on
3. 0u2z door Learning

Outdoor Learning (OL) is intrinsically connected to severalassociated terms
such as Adventure Education (AE) and Environmental Education (EE) which has

led to criticism that definitions have become i nt er ¢ h amddieamIf i e d O

(Ray & Jakubec, 2018, p.324).This has been evidenced for over 40 yearswith
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Nichols (1982) reporting that Outdoor Edu
andt h &ti me spent in attempting to come to
wastedé [because] such discussions had ta
little rNisohal $p.n1d)9.82The | mpact of this |
evident t o the neendesearch aanynissiongd hy lthe Welsh
Government (WG) reporting that differences in SBOL between provisions can in

part be attributed to unclear definitions (French et al., 2023).

Int erchangeabl eseesnar etffd etcér nas hi st ori ca

ontol ogicalOmpetrlspeche vband, schol ars may
Otrued deLIi miutcihormsofexempl i f i ecdh abrya cNiecroilsats
the Afunctional boundari,esoi af POEeéNDshol

Ssi X majorpoedesi nOngt hlkeawdch eapprcaadhas aar
to hold Iimited meamrmbogt ags hmulrreday |i ¢ayit sotd t
Vi ewpoint demonstiasedespoasidyaidiodoor
education wil/l mean different things to n
application and the context in which the

I n an effort to move discussion forwar
to utilise a constructivist position to d
Aprove ohdlop faull professionals im theEhX)i.el
particul are/t vMnidlieirsseodn t he ,vnhoeywéh whor amédrao r k
cecreate a definition fromantdh@O@Pe membetr isv
the I nstitute for Outdoor Learning, Scot
Al l i ance Wadtelsdrhempngehcl udedabpy defining

AN umbrella term for actively inclusive facilitated approaches in the

outdoors that predominantly use taught activities and experiences which lead to
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learning across all subjects, increased health and wellbeing, and environmental
awar e n(Andesson et al., 2021a, p.2).

This defampltiieod i the context of the
l'ine with the researcher o6s consdagadctanildsa
Crosbiebds understanding that only from t
devel opment and planned andupddeaammed b e

realised)(Figure

[l mage Redacted for Copyright Re

FigureThe Outdoor Learnrepgi beedniftoonANMddebko
p.22; copyright retained by John Crosbhi e

A n d e r defimtiors therefore highlights the role of the educator as an
active facilitator to inclusion and aligns with the purposes of the current research

to explore ITLP in relation to SBOL .

3. Peldlagogy

Beemlad Shar pdee f(p2e0dla9g)o gy i ra saend uacpapt!iioenc
di scitphatiieienntrally concerned with how we
Oevidence based for theory), and how we

practBeemwl®&al Shar pe,) 120 19h i go.M3htersu cst, i vci st p
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f or msf dthred aotfi otnhe researcherds assumpti on
compl i mbwnitreadl usi ve pedohgogppe damgad gi c al pri
rel at®mAg stuommary of these concepts i s pro
i n the main body of the review.

Constructivistemppadagegyxentuddnt | ear
environments and the active constructior
i nqucolyl aboarnadt iroenf,l ect i 02n0 O(BRh &€« hmolde o o f i n
pedagogy buittdsotwpdnprndhvissi on of Arich |
that are sufficiently made available for
parti chlpartiedn-l& wBli agkOlLemddmpasses sever al
princi parees awlpatno enthhecehesis discussion.
of experiential | earning as atpedagmgr sal
of studentosnr e-wbhbhddsontexts to foster de
skill dewelwypmeOmBt8/(199)7.; Kol b, 1984

|t is from these pedagogi cal princip

expl or altncolnusoifve Teaching &hdLTBheea rpma rntgi cRur

focus on | TLPsi bhasbdsupbasas understandin
Al earning in the context of teaching, an
(Beet&aShar iBe, p2®) . trhi addihtmisor,o buil d
Finkel stei i ertesalabrsc h( 200h2er eby i ncl usi ve p

as fna symbol of iorudlou giFomkled Epe7a&8kdd al . |

3.2 i gnificance of the Topic Area
3. Z.hBontemporaryR€obatieanhship bet ween I ncl
Il n recent year s, t here haénsc!|luedsymo nd ryq wi

andi versity (1 BD)o nmpitti mignueOdea rstttlseenstdso c o n c e |
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andaddr gshem in .pPArapriomenent haesx ambglea t !
acknowl eddememrtonsci ous bTles Euwr dfhearselcrn ot
Outdoor Adventure Education aamd &xmpesuletnn
conferenden agtlenve toynly four del egates out
and i nalsumspioatnt a wpoi cGE ( Ayl ward Rhivmspiemed .
actiameby¥EOE boardhaemddl ednferaenspecissluz01"
of the Journal of Out dooat id®@EEEMNDAUsoendnean
enhancing undleEB®ittal@@nhregs eofacti ons rai sed
off ost eami nigncl usi ve val ue asnyds tveerictobreetsi ¢ e & |
di mensions of daigvee r sciulyt usrvecch dassability,
socedcoonomic backgr(AAwynd davaamdd &nmgwi €Ekenele.2 0220
I n | i ne ewiEtOECOesnt emphasi s on EDI with
have been pmpommtce ghvailaoson ment s t o aadnddr e s s
di scri mimathenO@Natidcoeogc) Re0s2elar ch has noted -
emphasis on educati 8®DLeppdn tnyandtilleoe0ld8r (ovi d
Harris etal.,2017; 2023; Moffett, 2022; Waite, 2020c),a naf f eni a@arc < &lIs s
poifnatrpapilesgage and experience connecti ol
202Z200ne approach set forudSBimas ulpepenm bfi na
studeant red &ammprpaech ate cthhdtdreot aaldl youn
(CYwidll find the outdoorsHwgésom2oOgéepr ac

A think we also need to |isten to t
exclude themselves from 6outdoor activiti
t o simply provide them with resources |
participate i nhavthaWE wlei lod feeoi,ngv. We need
of being outdoor s. We need to address t
activities being | alralslbeyd saasf es o fwi t &dr t Ina
i mplication that oneHageGhf er i4®n .t o the o

Pagee4|



H a y essnments draw attention to the importance of examining the
assumptions that may underpin ITLP in SBOL to support effective inclusive
practices. This relates to ongoing discussions aboutthe influence of historical OL
developments as linked to IED, and wider debates about inclusion being distinct
from forms of integration in education (Ai nscow e tAzaih & Ainscavg 0 6 ;
2020; D'Alessio et al.,2010;Fi nkel st ei nG%erta na&ls.BNn| 2h@3IL,; 201
3.2.2 A Situated Understanding of OL

OL is situated within the historical
OQutdoor Educati on ( OE) mo r e b nnuirsidallyy , an
connected with other associated terms such as AE and EE (Crosbie, 2014; Ray &
Jakubev,2018). Thi s i s i mportant t o S&Ls csusisieo s sc
and bl ended approaches each carry t hei
contemporary Wdi tse 0uR$9 @ &dkirs 20d2Simmons (2002)
attempted to represent the relationship between interrelated terms through a
diagram of iconver gi ng, di vergingierdsmuottualkdyc
highlight ing that whilst some aspects are distinct, often, outdoor approaches can

Ablur in practiceo (Ad@igure). & Si mmons, 200

’ Outdoor / \ Experiential
Education [ A | Education

-T .

. \ D/
B VW C

Environmental |
_ Education /

F i g u2:€erhe Relationship Between Interrelated Terms (Reprinted from Adkins &
Simmons, 2002, p.2).
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The complexity of the | éisuéses i luinzdeetr
bet ween nationso (Gilchrist et al ., 2016
femerged not only in relation to specifi
consequence of particalaxleconommst adeesgr
and political contextso (Bentsen et al ,
influence of Scandinavian tradihttKosschbhnaasa
the uptake of Forest v@®sereanolex,pootyhcemahntioni etst
i fawdi ng Canada and Al sTthriasl i car a(Wsaratitsent?2
prominent i mportance of Anderpdoemise. felati
whi ch sowagritkhrooeagh these difficulties by
under standings ahlde»xinkloadri avg ditugad prreattahteiron
thastatic universal definition.

3.2Tha | mplications of Historical Develop

Ander son( 2e082 ladledfsiorii tOhont emMmmacstovely inc

facilitated appr oadm2ieesv iidnetnbceeesmodédonosbsgni
of acilitaddngssamodgs of | ED. Il n pursuit of
to take account of how historical devel o]

AE and EE have influenced cofBt.emploe acyr p
report will summarise the influence of th
details outlisrniomy a&fbrOEef AE Aspmd nEE xapnrdo v i

further details aboutaspriotmirneelnast pelssE ntldoe gli ED
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Adventure Education (AE)

Based on the educational philosophy of Dr K
Hahn (Humbersonte & Pedersen, 2001) and t
establishment of institutions such as Outward
Bound in Wales (OB). Typically involves a
residential component and emphasises activit
designed for CYP to go beyond their comfort
zone, involving a degree of physical challengd
and risk (Cosgriff et al., 2012).

Outdoor Education (OE) Environmental Education (EE)

An instructional field focused on
raising awareness of environmentj
issues and the relationship and
responsibilities of humans to the
global environment. Distinguished
by several international milestoneg
i.e., the Stockholm Conference, Ri
Convention, Agenda 21, that have
Inclusive highlighted the vital role of all
Outdoor groups and communities to addreg
Learning environmental concerns.

Based upon the romanticism
movement of the late 18th century
and the associated pursuit for the
sublime (Wattchow, 2007).

Equal emphasis is placed on OL fq
moral and physical development,
including facing challenges throug Contemporary
leisure pursuits of sports,
mountaineering and camping
(Priest, 1986; Sharp, 1943).

Fi g u3: Summary of OE, AE, and EE as aSocio-Cultural Influence on Inclusive OL

(please seeAppendix B).
The historical devel opment of OL <con

i nclusion by highlighting entrenched bias
et ,al2019) . Contemporary researcher ®E have
andEi deol ogi es t hat ar e gloydhii tt ieq n-eriadwkil,teh
mascuadndebdbdeed di scourses (Humbersebone &
al . 20Ma9;ren & Br eMamirgge,n 2018hol aridndHdidw et ed

t hat aphperscegpeh et uat e & hrmdr rtahtei wut door s i

for al | (Humber st oneSc &BmiPdetd ed2e2p,] . 2A0@1 ;
Amar gi na-heter oowor mative individual s, WO mi
have equal access to the outdoor s, such

| ower soci oec dSrcamiiocdt2 0e 2 sadpeds3e@adr.ch conduc
Myers et al (2023) suppaearxtpd orleids t her d enpt

OQut ward Bound (OB) residenti al triplon vy
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needs through a mixed method approach of
Results highlighted that alongside positi
and emotion regulation, there were sever e
homesi cki,enexpgr fdustratsisonwi th t eamwor k
experi@enftiingulty with physical activities
anaot no choices were made available ( My
highlight the neeidv éosittapk eaascdtd vwernty afefd e
genuinely inclusive phRé¢ pscipéndg emassh dweerden f
i n an independent review wdMbhhedre OB lr o(
recommetghlat Astudying unique variations o
in order to develop the OB programme to
(Mateer et al., 2022, p.163).

|l ntersecti onalODEamadlysd sremadrmmecnnded as
perceived marginalisat-Obaoar wiethial t he2®1&)
consi derhaagw oinn difvi dumb it imalye ljiddag rfteilt,i& sTu
1979; ; Mi®gl6 2001 9Wi | | i ams & WWhiaovdi amayy20il6)d) er
compound ex pcirg cernicreisn aotfi on and ex/c20y1s3i on
As Ayl watrtdenk (MROs2cza)sgects of h u iddii tt iy o nsaul ¢
Lear nNenegd SALNg @ ndreacaennd soci al fadreeprn ovtat siomg
i ssabeusit ransect ®unmakcintgtiyecessary dfo t al
I ntersecttaadcratise ypot emnaeacq@dalf oeng@Be@ent i
Research conducted i n Wal es by Hal | &
I mportance of addressiehgt Wahspbsakt ngn aloimt
participating i n Resmrtaaichmeadvent lnesed an
et hnographic apiprmheantho dioe de xepdpedeepented t h

deerppoot ed cul tur al assumptions associate
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creates a pervasive sense of exclusion
gendered and r dtiabl & X Bo®nic ®ithke r2e0s2e3a)r ¢ h e 1
fieldwadlonggd can be seen as a prominen
facilitated a reflexive exploration of
experiences to contribute to underBhiasnndi n
iI's particularly important in relation to
l i mitation of tiht mpyproaghedcts thatbody at
identity (Watson, rdsdsS8gdnmehPersaanoaxampl phys
to9ock experience as -sppalkisegtwomer oif r &Ve t
to their sense of place, belonging and i d
Theignificance of embodamael akperitencp
responsive teaching apjqambavhéesemspltaaer, |
pl acsesenti al (Fronzek, 2023). This distin
di fferencastaohgpedtceonnectiamd tiol Inuastturraet «
when individuals connect meaningfully wit
of bel onging which establ i shecsontfhiedierncied ez
socembti onal weleltb@pDAdqg; ( HEacrkrsestriH a&milo e @l |
2018i ncemaw, ) Ré6gd&arch conducted bytwWwarris
phr astehnographi al apps ohemvi ews wi t h 20 1
practitiomeposhathdf requent and gwepprearthesdd n a
i mportance of pl.ayThinsd veaxs | @dir ¢ ucshstkelddd i n
l earas ngn apgevadcbptper soncadntirnale rteesnmest t
the devel opment of a relationship with na

Pl aatet a c hMleawttet ac hmehbeen explored in

i ndi genous clblyt bees,onwwhege bet ween peopl

environmentwiitsh sohthhreerdsgh soci al i nteracti
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storytkadrletnsga Watitchow & Brown, 2011). Fo
Barretttad8hmoemael (2018) reported that Wester
overl ooks the Australian Aboriginal chil c

Arestore that which wasculttodreens aan dc egn tvree

curricpumdThey devel oped t he On Countr
consul tation wi t h | ocal Abaonrdi gr epbr tpeedo
consolidating identityl ttchmonwghtpl had, af &
positive i mpact o mMmo & n v hatnsdo aism, o Irveecnael nl't, i t
experiences. This was seen to contrast wi

t hat adivoaadaeasure and conquering the chal
sefeppendi x AB examphedwdent hnes Exper(iPencee tP
& Carpenttelrat 19duwBdgohpet! aanoce compet éomcwytandh

O6peak adwWiegd)ue e 0

Devastation & Disaster

Misadventure

/ Peak Adventure

R

I .

s 7 /
Adventure

/

Experience & Adventure

COMPETENCIES

Fi guir®he Adventure Expempi émcRrdPehsrtaddd gCar(pent er |

One barrier to the appropriate inclus
the concept of tokeni pmewlindh nigs afint h e dp v

underrepresented group to di s @Blchyni an eaitr
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202%.33) . Tokenadins earprowb ei ng, i sol ating
experinenrceel ati orat eitspB@LHRc h(mi dt 2 @2,2)aan.d,
correspondhe significancse nigfeha nwwaysedcitnic
individuals relate to places in theiBr spe
these relationships are al most i mpossi bl e
di versityo (Paudnues,ap2p0lo6a,c hp .tlox2nfi.tti glad rei «
and compounding oi sopi mmeatiooltsrtally re
t hroutgirwcar pddag®glymi(dt2®22)al .This means t
cul tur al perspectives ar e recogni sed an
(Hessami eitnaada .foRrORRYBats mul ti ple and diwv
(Paulus, 2016) .

Of note, historiincéddBEgidealpopindemrtes a gr
tradi aidomnefing | ED than may be rAg@tpiecad xi I
C) The Tbilisi Ddet chlaatr atthheo nd issttaitrect i on bet w
should be discarded and all yduwmgg cmddpl e
educationo ( UNEIS)CO, T hli9s7 &ma ahn sE Et,chres\ne®muy d
have the opportunity to fAacquire knowl ed
skills needed to protect and i mpr AVle/. t he
Thd atRero Conveptoomnhaefausr thh egrh | itghhe i wigt al rc
al | groups inclmihungtiedigadowsmen in the
sustainabl e management of t hevieaawnteoda sment
with the pgeradp @ dtdmadnsd aarnidebkeod pP&cement o
activity whbuaihlith @t rmamt ure i s not per mi ssi
outdoor educationoa¢$ Nt bhelrseasyelddictei i at i

of more urban powiutlreeh ojnsa ®ce d hatea nefdotrucr e
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an deol ogy that OE is(Hombampptrompe i &t Beder
Schmidt et al., 2022)

Ther ecommentiaEkEeochnucat or s t o manage t he
keeping fAdeach hat on its propserpdaretaidooul(a
supportive of inclassiidmriemdaibdireéu dlug dio@r e n g
own pace and in a watyo tthadimii isetdhses sombE e D&
ofHal | and Booacso ctasegyRID®t3) OL c aann fiarmcd il viitdau
identity formaunsemsandf pb eilrMoaamalnge riaisn direm
a citizen Afgudakkenyworaddment aclo ncto ntueer aetls® p

the role of tHhEeE emdddatreerqgquwirtehifrurt her con:

i Il 1l usion d@afs idmorclvuesni obny soci al othering a
Wal ker, pB8Ban particohtae mpvairear yt hat EE fir
real i stitac agerdye dfecause the global &, tuat

p. lLh@)peaopp tshee -Hatwod agprpd aoiageehs s tai boortust e
extent an educator may protect,whe@GYPefng
inclusive of the fAwideCYMPagoerspddidmkadai
201®8B1,10) .drTahwviss att ent i one duoc attheerp p @oC¥P g t h
| earn eximouxti ethyowannvdi r on ment mmhy c b mopna cnhesnt a |
health and well being (Hé&xkman, 2020; Losk
3.4Di stinguishing Inclusion from Integrat
Asdetailed earlier, inclusion forms a rights -based approach that celebrates
and values thediversity of all students Ay | ward & Mitten, )2022;
This appears to contrast with forms of integration which imply that the CYP must
change toadapt and fit in with t he o6 nor ms 6 (Hafl, 2008y 2019% Ash o o |
D6 Al e s s i ol0)enbtes,arntegrafiadh (oolicies aim to oppose segregation,

whereas inclusion policies oppose exclusion more broadly. Exclusion may take
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different forms beyond the physical spaces shared by pupils( D6 Al essi o, et a
and this reflects Hayes (2014) asseri on t hat it i's HAnot en
participation of students iIin(pwBhat we off
The mpact of a distinction between i nc|
cleawi tietdmc apgriacomtainde po(Ai cs esw etAzaihé& , 20 ¢
Ainscow, 2020; D'Alessio et al., 2010; Fi nkel st ei n ®etanalson &
Ni | hom, 2014 mp rTonvei nbgo okc,hool s, (DAeivred o@w ne
al ., 2006) assocwiatthe dt erhsiiso ndsi sgrairsiitnyg f r ¢
policies.AumhbohedUHKi scuss inclusion in re
agendaatoifonal tesftmo ahe ,Wh8 Cths swas seen
thinking about inclusion into a O6narrowb
with a O6broadd view of inclusiveReséearcchbhl
conduct@dr amwmsanan Ni |l homun(®2®9drd ) cl ari fies o
bet ween inclusion and i nte@egyedadefinibons ofi n pr
inclusion within research from 2004 -2012 andr e p o r t fou qualitatively
distinct categories,ar r anged hi erarchically frtwm a ¢
conceptualisation (Figure 5). Although all categories were seen to represent
inclusion, 6hi ghé forms wenmMaspeéenattonalffeet aonf
influence whole education systems and communities (Allin et al., 2023In p. 3)
contrast, Ol owd forms such as decisions ¢
amounts of integration in practice ( D'Alessio et al., 2010 and have beenassociated
by Finkelstein et al (2021) with the odénar

(2006) had earlier described.
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I Creativn of communitics

with specific characreristics

C, Meeting the social and/or aeademic necds of all pupils

B_ Meeting the zocial and/ or academic needs of pupils with disabilities

A- Placement of pupils with disahilities in general education classtonms

Fi g u5: & Hierarchy of Inclusion Definitions ( reprinted from Goéransson & Nilholm,
2014, p.268).

G°r anGanodn Ni [(RDItmddlsebnt i nues taoscHae arrel e
representtahéeostionfcti elnatarbds wepn inclusi
I nt eg(faotri oinn d e p tphl edaissec ussesei okna, u f.f mann reetl aatl
to Ohmeodeéefl ects ongaibmogutdihsoom heisainit ot haed d
sector byAylhwea MEIQBERe(n),al2dmd@siiddeer debates al
risk of Al anguage bur no%dmiwdttzh@ 2n2 ,&IDD ., 2Ai
Concerns have been emipsecrsecdaptintan s e gas g
bet weeni nermrasses t he bric®kamifge bmteyg we@ldni n
pol aonog research (Allin etThafpsosi 2i0@Mt h &rk s
compl i cat edc hbayl seetgbeent as s wrhp th eosnt practi c
i nclusiomupbl iampeissed by G°ranssomr ahdc al
modelsi nmaytahihefl ect hi ddemhodi pc oimoit m atgi
si-t edlsl approach ( Ayl waAksdi &k eMi g tt eeinn eto 2
surmj sper hamossti ti mpoortant to appreciate t
contextualbysesdtumpordst gaertiomdat appdepr.i
practices wil/l require coherence in brin

reasonabl e wayo ( Fi nk e Fundamental todhis aim,lit.is, 202
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important to account for the situated role of the educator within SBOL and further
explore the teaching and learning practicesappliedtome ani ngf udd ye tflosd |

of nclusion and address ineqUBksteens, wROhS®

33Legi sl ation and Policy Context
In Iline with the purppsemi mnént heevcel o]
in international and UK |ecgnsilddratn ova 1 di

context .offoWal @as depft hl egpslecduastsd am@ ® I.Be gu

3.3.1 Promotion of Inclusion in Legislati
The right of every child to an educat
internationally ratified within The Unite

Chi(l]WINCRC) (UN General Assembly, 1989). T
of theSocstaemi@abl e Devel Bhureatti cGo ad B3 b fAJ e
| ed on Ublgssptehcei al i sed agency for educati or
dedi cated goal to prioritise inigte@sison Twuie
vi sion statemenatt eosf: t he Agenda st

fiWe commi t with a sense of ur gen

agenda t hatambs ttamldisqtsipglf,aavbng no on

new vision is fully captured by t he,
"Ensure inclusive and equitable qual
opportunities for all"’ and its corre
on access, equity and inclusion, qua

l earni mgatalf WNESCO, . 2016, p. 7)

I n t he UK context, The Equal ity Act
responsibilities of edd¥Bteosuppodtiaedstoa
potenti al. This includes ensuring that s
against including from direct or i ndirec
from disability, or a failuretthosmalkvéror e &
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them. I nwWeébhshrimed UNCRC as a | aw in Wal
Children and Young Pe2@bhslh(iWalAed) sMd as wrl
t WGt o have due regard to the UNCRC when
highlights the i mportance ofThercprusm®tni dn
|l ED and protection of the rights of <chil
The Equality Act is further established w
and The Educat iesne Axct g 20rlalv)i.delrha | egal f
inclusive practices, ensures equal oppor
safeguards their universal rights within

I n rel ahieiesmcltwsi ve educati onheotights
CY P \AIL tNlhe Warnock Report (1978) is often marked as aseminal text in UK
education policy for introducing the concept of Special Education Needs(SEN) and
challenging medical model discourse. The principles of the Warnock Report are
shared by the later international Salamanca Statement UNE S CO, whiéh9 4 )
advocated for inclusive education for all. This informed subsequent national
policies underpinned by human rights legislation such as the Additional Learning
Needs and Education Tribunal (ALNET) Act in Wales (WG, 2016), and the Special
Education Needs and Disability Code of Practice (SEND CoP) in England(DfE,
2014) (Palfrey, 2019). The ALNET Actisbased on the Soci al Mo
which was formally adoW&edh.idondWahieghliingh
i mportance of addressing Il ssues afk bsoeq
constructed as omiprodewi ttdwihihlod dd enfgrSaniotw,( Vi
2018; Von Benzon, 2010).
3.3.2 PromotiegmsbdfatOlni mnd Policy

On an international level, research identifies OL provision with in Article

29 of the UNCRC. This sets outthe rights of CYP to develop abilities to thar fullest
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potential, including to develop respect for their personal and national cultural
values, and for the natural environment (Waite, 2020b). Subsequent national
interpretation of the entitlement of CYP to engage in OL is said to vary with
individual countries adopting different approaches to the incorporation of OL
within curriculum policies (Prince & Diggory, 2023).

The early influences of OL in UK based legislation and policy are reflected
within the 1944 Education Act which placed a duty on Local Education Authorities
(LEAS) to ensure education provision for CYP included OL opportunities (Cook,
1999). More recent policies such as the Learning Outside the Classroom Manifesto
(DfES, 2006) (Waite, 2020a), The Children and Nature Programme, and The
National Education Nature Park initiative represent sustained recognition and
commitment to support OL opportunities by the UK government (Gilchrist, 2023).

The statutory establishment of OL in UK curriculum follow ed
developmentofEarlyYear s framewor ks in the | ate 199
a requirement for young children to access and learn within the outdoors (Bilton &
Waters, 2016; Prince 2018; 2019; Prince & Diggory, 2023). This built upon the
traditions of OL within non -mandatory aspects of the wider curriculum such as
outdoor adventurous activities in Physical Education (PE) and residential
experiences (Prince, 2018; 2019; Prince & Diggory, 2023) and as a crosscurricular
theme associated with Environmental Education (EE) (Prince, 2018; 2019). Prince
and Diggory (2023) evidenced the lasting impact of supporting statutory guidance
for SBOL, finding in a review of English inspection reports from 2019, that mention
of the outdoors is most frequently related to the Early YearsFoundation Stage (EYFS).

The Foundation Phase Framework in Wales for children aged 37 years
was developed between 20042009 (Taylor et al., 2015 and has significantly

supported and promoted the use of experiential SBOL in Wales (French, 2014,
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Maynard et al., 2013a; WG, 2015). It has especially recognised the importance of

OL in providing a holistic approach to education including aspects of social,

physical, creative, cultural, and personal development (Marchant et al., 2019). Due

to the success of the SBOL approach in the Foundation PhaseWG stated that
AWales is |l eading the way in the UWGIin it
& Learning through Landscapes, 2010, p.2).

333The Role of the EdumattihendlK Psychol ogi

The core role of EPs involves applyin
principles to support CYP, their families
wel |l being, i nclusion, aldPBR3, s20L9 ;deRatl k

2020)Within this rol e, the methods &of EP

Farreld, 20001 biogd rFfamgeéi wdfs such as
assessment, rieadeaannam,ttiroani,ni ng, i nclaud,i ng
group, and sgeatvemha ale&vne lod partners. (Fal

Revi envasve bradughmtti on -stcorut hey selff the EP
clari fyhebgrroeamd and diverse rol e; (BAsrhnham,.

20)3 Fallon et al (2010) recanésdéehces al

professional identity and direbbwomat hdr
thanwhaef EP practice (Fallon et al ., 20
positildimm Gi2022), discusstocansedal vermwat i\

role confusion as representative of t he
under going radicallhamamnefermatciesn.t hGisl t
di ssatisfaction a mofsg swi tchont empdot abnpalE
di scourse and assessmentlshdamcuz@22on Thi ¢
refl ect aed W ¢ a3t psoyycanm# D gfy | uencheed alpypoi nt mer

Cyril Burt for the purposes of identtd fyi:-
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i nform schoo( Malliagrearetnt st Talagp,pealB3I,t op. 3
earl i er di scussion about the conflicting
i ncl usylowmard & Mitten, 2022, D6Al;Hadilo e
2028 I ndeed, modern guidance continues t
play in providing a statutory contributic
(Df E,; 22AB3This highlights the complex po
stakehol der extpewdrakiimgpnsauwthhidrmsti cally in
professiocoamadormedti edcsped®Vvi ding support tha
thrive in education.
334The Rel ationshi pOBeendwveE Hrmacd thisc & i€
Legislation relating to the rights of
Act as outlined above, E®RPowearknangt hva t i act
(British Psychol ogical Soci ety (BPS), 20:
Care Professionst hCoumegul atHRGP/C)body gove
which sets out sever al requirements rel:
Proficiekoy e€eS8ampl are rfemguacteidse owi t hin t

et hical boundaries of, t2h0e2i 3ra n pprfdbf@esspseicotn Oa |

uphold the rights, dignity, values and a
p. 7). E®&kdfionesodbgni se the impact of cultur
pracandepr actitdiecirn na nnaothory and incl usi ve

2023, Thir9yg-bhadased di scocmnsesilias eldd @hé oBPO ®
roile advnbgoat t he v.i efvsr odx LCowPleepri sl t &aei on
persemtred planningo( MMCR) gmeetishgs abhaés g
(Goodf el | oavwr, fiae 2ilnigb asks a drmiiteinadalt o devel c

i nclusi oBepglirSigad®i@s & #Farrell, 200
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The requirement of BbRass etdo | 2lgii dé abyom
promi nent i mpor Rasear é¢m iSBdiLcates that S
applasedp aamti vefr s«ll awlsolpe ovi si on and @te a t
facilitate hol(iEsdtwadrodtsey eé¢ to panlent 2022; Gl a
et 2a011.7,; Moffett, 2022; Sharpe, 201420 2R0ibck
202Z0Howe vaesti,scus3s.ed. timadi ti onaHolOE p oteeon toig
mar gi nal-hesteernonmor mati ve individual s, wom
economic disadvantage, i ndividuals with
mi nority backgrounds ( Humb&ammiohte2 &2 2Reeld.e
p. 3Ryrt heimai e, dual experiences of discri
compounded by intersecting identitiess (Cr
are argupbsiytiweneéd as( Squitrn esal & 7)F artean eslsal
awar emfespotenti al | ED challenges with key
hi dden i neflamridiirtieedsucati on provisions and
tadvocate for the genlEiPad hiavel asirmthiesfasa
practiFadthenset al., 20)@&ndMalsi pluarmt, enayal
and di sseminataendr eleeedialy oewmedenaoceai ning t
| ED knowl edgea hand ogmkmiulnlis i 1 heprwsessk . 8

Within Wales, EP rol eNGguiad &rsc et haagd did't
focus of any EP involvement wCYP tbhe @grooma
inclusion and to ensurWG edqualpirteyssof po@por
wor king within Wales must remain infor med

recent ALNET Act and the New Curricul um f

and aspiration for all CYP in Wales to be
T Ambitious, capable | earners, ;ready
T Enterprising, creative conttibet an
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T Et hailicnf or med citi zens pf Wales and
1T Heal t hy, confident I ndi vidual s, r
members oWGsoz02Q@ay, (p. 11).

Promoting inclusive SBOL is one way
thrive with these four purposes of t he
associated halhidstippobeéenmaifittys for pupils t
environmenamd hoow utelsey r el at eBrtaodltehyei & Ma
2017; Farnham & Murtrie, 1997, FI oresca,
Friedman et al ., 3022pelGl 2@0liklslsenc202dDL r
Wel sh concept of cynefin which is seen

Curriculum and the culturWwWddefapmpentfnneasf

ifThe place where we feel we belong, wh
us are familiar, and sights and sounds a
often translated as Ohabitatéo, cynefin
geographical seomscaul tiatndilss otchhealhipsitace whi

and continues to shape t h&EWGEonnMAWN .t34 Wh.i c
This understandipgychonegiecsalf ot hbe EP

advocacy of belonging and comrBeriger),as2 @l

EPs in Wales are wel!/l pl aced to apply i
practitioners delivering inclusive SBOL,
of | TLP, psychol ogi cal t teommr o wisdeundep e@n v

supp®8ergér BPEQ13ZTBod2Afel |l darrz021; 2014, F e
2018quires & B a&r rpeolsli,teirdoODrfpoarp t he Bri ti sh
Society (BPS) (2022) provides further de-
i ssues with i nclTuhsiisvehieglhulciaghtosn numer ous
i nclusive values wishcihr @ash@adnrgie 0 9 mmon me n e ¢

or syst emisa pfpancgttaarkse;hol der s towards; col |
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conduceiseghphomsbted onging and full partici
utilprsoanasnsde s ec hnioé lcghsa ltlheantge di scr i mi nat
anot excl uasnido norpegatrit rugmotdieels atcoc eop thamasle o f

celebration of dipvB8j)sity (BPS, 2022, p

34l nclusive Teaching and Learning Practic
34. Teaching Practices

Finkedés62e2h) research sought to -cl ari
guality inclusive piya cetdiucdasndkieddotrgediuucttie d s

thematic scoping review toamdchvesnhcfgatded

whil st evidence di d-emactomp aggefoimngi tai osn nagfl ei
educaproacti ces, comparison of resul ts e
competence for an inclulAregast e ancsheduectt o obne

Pract i Gtgani safriach aSoesbEmlot i -Beabtvi oPumrnati ces,

Det er mPmadqurge s | | amadr aleaonwoakd@Fi gur e
Whil st formation of the five essenti

l' i mited by Finkel st eciompsg i s hodpl ifounsedr iwi

classroom settiapkettfdasngsppogeiksteo finding

the functional actions a teacher may app
ensure that students with diverse abiliti
al ., 2021, p.737).
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Instructional Practices:
Skills enacted relating to what
instructional content is focused on
and how this content is transmitted
to the learner. Examples of

practice include: Organising Organisational Practices:

Collaboration and Teamwork: 8"’“PSI& o &mmnd What teachers;. did 1o arranfe and
ming, ng al oversee the set-up of the
How teacher work with other implementing UDL etc. classroom and hgn {he\

professionals in the classroom romolrd ess 1o the classroom

including: other teachers, ﬁlm:lle: < > P o 1l r les of
0] mld other profe N / I"r o i

2y

R;ulim, facilitating mnsmons,
workmgn\lvnlil hin fcachuns m::"h providing appropriate time

i i What types Of ) st R
4 in-class "
inclusive teacher
practice should
be the focus of _
observatlon VA T——

Determining Progress: Practices:
How teachers assess and monitor 3 \ How teachers facilitate a positive
Student's individualised outc ones, i classroom environment where student's
ples of p social, emotional and behavioural
C ion and impl ion of needs are accounted for and met,
1EPs, use of formative assessment, E les of ice include: deali
checking for retention of previous with bull'vmg and exclusion,
content, use of formal and informal implementing positive behaviour
assessment ete, support, providing communication
support cte,
Figug:&i nkel Gued@dso Essenti al Components of
(reprinted from Finkelstein et al., 2021,

Finkedst nad e@alppears to reflect a br o
i nclusion (Ainscow et al . ,al@dopiehls armdppt
focus on a community of sGppant®s ai § fiom, t
201 Rgcommendation for teachers to i mpl eme
(uUDL) within Instructional Practices i s

educatowfrfsert omul ti pl e means of engagement,

of l earning to welcomeCAISTmenBD ®@&yse oUDLdIi
further establishes the potenti al appl i ce
S®L as research has identified it as a h
engagement of pupils in the outdoors (Har
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Provide multiple means of Provide multiple means of

Provide multiple means of
Action & Expression »

Representation »

2
i
Strategic Networks
The "WHAT" of leaming o The “HOW" of lsarring

Engagement »

Affective Networks Recognition Networks
The “WHY" of learning
R

Provide options for Provide options for Provide options for

Recruiting Interest =1 © Perception (v © Physical Action 4 ©
a ® Optimize individual choice and autonomy 7.4 ® Offer ways of customizing the display of ®\ary the methods for response and navigation
g > information (1.1 > @
< ® Optimize relevance, value, and authenticity | ® Offer alternatives for auditory information (1.2; ® Optimize access to tools and assistive

721> 3 technologies @2 »

® Minimize threats and distractions 7.3 > ® Offer alternatives for visual information n3; »

Provide options for Provide options for Provide options for

Sustaining Effort & Persistence (2 Language & Symbols 2 & Expression & Communication 51 &

© ® Clarify vocabulary and symbals 21 » ® Use multiple media for communication (5.1
o  *Heighten salience of goals and objectives (2.1 » ® Clarify syntax and structure 22 » ® Use multiple tools for construction and
&  *Varydemands and resources to optimize ® Support decoding of text, mathematical composition 52 >
challenge @z > notation, and symbols 2.3) > ® Build fluencies with graduated levels of
® Foster collaboration and community 3 > ® Promote understanding across languages 24 support for practice and performance 53 >
® Incresse mastery-oriented feedback .4 » s
® |llustrate through multiple media 25 >

Provide options for Provide options for Provide options for

Self Regulation =1 © Comprehension iz & Executive Functions 51 &
»  ®Promote expectations and beliefs that ® Activate or supply background knowiedge .1y ® Guide appropriate goal-setting (1) »
-] i ivati
= OpTiMIZE MOTVALIon (2:3) * > ® 5uppart planning and strategy development (
5 ® Facilitate personal coping skills and strategies ( . Hi%hlw'glht pau:n‘ns, critical features, big ideas, a2
= 2 GTIE M= ST B = () ® Facilitate managing information and resources

@ Develop self-assessment and reflection 2.2 > ® Guide information processing and 53>

visualization @z » ® Enhance capacity for monitoring progress .
® Maximize transfer and generalization (2.4 » £

Expert Learners who are...

Purposeful & Motivated Resourceful & Knowledgeable Strategic & Goal-Directed

Fi gufréni ver sal Design for ULreep mii mtge ASUDrL92nmA@uwi) c

Goal

34. 2ncl usive Learning Practices

Resear ch i ndiacatl eé § amoimhdd reexgubefrfieernsc e a n
i nclusive appr@©atcdv rtioa n-éedaaridhsi Agad 22 ) alell ps
students to deepen their understanding |
rel atabl e cont exTthse (sMonmifBespie it iE2e002c2e) .and ECcC
(1931899 7by Dr John Dewey has been cited
phil osophy of experienti al l earning withi
al ., 2022) , and has beentideeebopdgdof hmreuy
theorists including PiFagéamea, Kwdyy ,29bung,
Grounded in constructivist t hi nkaiprug, | &é%p
active engagemenandwitthhe tihret egaraltd on of n

existing knowll®OdgRolelit $d er20293) .
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I n rel anicébmstove teaclhewgyprcampiacgsed
and simple education that required a teac
structure to ensur e |teairlnamgt eenxtpiecr i @ma es
benefit iandpwdaellw@opment1 93 DeweRdaber tAs 200
suclhxperienti al Lceaanr nbengs dédhreot Fi nkebab ekl
(2021)ve aownriitthami awhi ch the t eaamar whedIlchane:
i ndi vi dua.lDadi de rKoiltby i ncor por ated Deweyds
worok Piaget and Lewin in his presentatior
1984 FiQurdihssi ngui shed four keyeababintgi e
it he process wher eby knowl edge S creat

experienceo (Kolb, 1984, p. 38)

Concrete Experienc
Abilities

Active
Experimentation
Abilities

Reflective
Observation Abilitie

Abstract
Conceptualisation
Abilities

Fi gu8:®i agr &RmptrekenbEdsr Modes of Effective Ex
(dapted from Kolb, 1984).

Kobb model frhmkesstsabBhhgpgintegrated

the totalitbrgknngm feeling, perceivi.ng an
Thimas been a foundational pedagoagaisc al

demonstrated within the beliefs of L. B.
Americads National Camp and designed and
(Carl son, 2011), that | earning should inv
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the holistCaac |l sem$h a2t0gl,1(;194 3) . More recen:
bet ween oL and experienti af oulnedartniomg ol
descriptions by the I nstwhotdeot mPpottdaaoc
activities and experiences in the outdoor
experijcnennntecti on and engagement with the
2021 2,02AMmi edman & Morrisondexddrilphtealdimesfe a
i's mai mnthaitnedhi |l dren are innately Acompet e

wit hhleear ni ngDeweey,e s1s9 I 8/elt9 A®R;0 2Mi;| IReJb.er t s

The cyclical nature of t hiad bexXxperiedan tt
promote t hage n(dh unsS eoantw , 2018) , hel ping t
|l earning process by supporting all/l CYP t
other | earning activities and WKpaph ngerr, so
2022Zhe transferability of experientt al I

speci fic (Fri edmaa2aORé&l;bMor a 8 8 4 )ishuipport s t !
application of difiimewedenf pamsi of-B@bwpn (
2018). The use of school gardens for- exan
economic di sadvant agteh aats trheissa amebtbh ddng!| e me
i n smadlaei s et i, | weli Inign g toabnu cbkoeottss ( Gi | chr i st
and lhiami t ed running cos(ths&rso)rs kise g IPtals sTahni ds 2 <
of f ehresl paf ul abpciohichat® holistic benefits

wi der school communz2a2@d®2 ( Gil bertson

35Psychol ogi calncBaussiisveofOL
Positive pangrcfhodmgtyheoreti cal al i gnme
SBOL I n Iriiggkbta s ed | eguNs,| a2i0d’B; ( UNESCO,

contemporary direcBHASons2 002f2 ;E PG ogor dereedli liceew i( ¢
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benefiOLF(o0of esca, pMatoe) s Mazharg & al., 2019) . I n
particul ar, the PERMA+4 model of wel | be
Donal dson ¢et, alhi,ft202lwayperf spencta veaefiinci f
promoting strengths, gual i t,y tadfampi fsene an c
theoasseseci ated!| wsiDan and
35. 1 PERMA

Sel i gman (2011) proposed the ori gine
measurable building blocks of f ®gs iml iceornr cee
el ements of psychol ogical wélelskeeingl G8el i

Emotions, Engagement , aRdlcatoimpn g lsihpnd)n.t Mg &n

Positive Emotion
Feeling optimistic about the past, present and future. Experiencing gratitude, hope, joy and confidence

Engagement
Utilising skills, strengths and attention for challenging tasks, and to experience flow in the pursuit of a clear goal.

Relationships
Feeling connected, valued and supported by others, experiencing intimacy with social support network.

I[

Meaning
Holding a sense of purpose, contribution and direction in life. Deriving value from something greater than oneself
faith, politics, work organisation, social causes, etc.

I[

Accomplishment
Experiencing mastery and achievement in daily life. Making progress towards goals.

Figu>€he PEMMAPel , Five EIl ement s of(ad aPpstyecdh ofl roogn
Seligman, 2011; 2018)

Research indicates that these el emen
2018), and other components $/u@amda$fRHERIMAa I
respectively) could be i nc(oDopnoarladseodn. eTth ea |
has been proposedf rasmewoneorng ah mli ingt iacspect

healt h, (gr cecwtom)omicn cdseentw,i irtoywmeand i nclud
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nature and .nRaetcuernatl rleivgihetw of existing ||
additional aspectgel aspdc Caoalmhtexd s & wdok al
2024). AbesPERMA+4 framework helpfully hi
outdoor envaisrommmenssi npsyehelmegti cablhi wel |
understanding is Petehseseneethgpmddaeddcalfyy 068 l1)p
PERMA frameswdrik atyg experiehaedh isrhowst WOrLe
i nteasdcpositi voetlhyeri méfldeumeén cfePet beseag et al
352Thkdi er aacd¢hyMatfr iINdeeds

Masl owdés Hi er afracshyb 9tf3; NeleObsA)( i s a wi d
psychol ogical theory of motivation, ident
usually represented Knotwheg9f oPhlydfi od opy rca
such as food, water and shelter form the
before they cad efvedusneemdshisgiltehr as saf et
esteem, aneacftiunad IiM$ya ostehfs e t heor et i cal as
Hi erarchy of Needs is seem ofo tchoempHA E RiA+ 4
wher @y sonal ful f-atmealk mamrdoossel Hol i st i c
(Cabrera & DonBdrnaslohso® 0eBté¢ | alg.man20)20;11; 2

The Hi erar c hayp peefar Nea dosi noifgfueer contri but
PERMA+4 modeHi ¢gtlrigaghlggthiinngpor t ance of psychc
prerequisite to wellbeing. Thi s emphasi
definitionasfsemn3col@BBEpnn. g, amilde ai. mport anc
safety and belongicgnefWd t R).2OB8swprnoés of 2
reformation of The Hierarchy of Needs i ni

continuous need for safelthy. across the | if
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INTERDEPENDENT
ACTUALIZATION

INTIMACY

AFFILIATIVE
RELATIONSHIPS AUTONOMY

SOCIAL
RELATIONSHIPS ACHIEVEMENT

ATTACHING SUBSISTENCE &
COMMUNICATION RELATIONSHIPS BODILY INTEGRITY

Safety is an all-encompassing need throughout the lifespan.

Fi gurGThe Matri xrepfi Needsf (om Bowen, 2021, p.

Bowen refumameselwvel opment and fahllcti o

compassasfirdgyalsd t hrough this identifies o
ndependent actwualisationo; an optimal ¢
Aindi viduakcogmahal beppasvy2uyr Predomin,.
| ustthreatsesci al r eaanldi ttyh eo fi mpwomamsnce of e:
relationshipso including Attaching, $
erall quality poéati ©6er O¢aps.paebcttyso thiviaesv!| fyo u
rmeeled for cofmmoneil odéipg®vernbenm bal , mean:
i ch Bowen fr ameshwiema nt eervend duottiocormpl ex i nt e
om Bhirshunderstanding iisnals@$viunieacitht etrise

soci al approach to Feanmekhguaone@BdaVvel of

Beyond interpersPuntakiam@hjadli @aaGd®Dd®)Y ghl i gh

a

senseiaof sphaote informs the social real i

Asymbol i(cp .fadk)ti omrdd vi dual s attri butilnogc anhe ar

environment soatbati iatl betbmesce in thei

Rajala, 2020).
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353Soci al |l dentity Theory

Soci al |l denti tVajTfheelor & T&t Mer f(urltower,
understanding aboumarietnat asRBRMA{Caharetr ao f
& Donal dson, 2024; DBDenalginaonn )@W0WddThe OM@2 1
of Needs (Bow&n T 2202poses t hat i ndi vi detu
motivated by safet-groepdef teoei fmmiolranr ape e ms
1979; 1984) . Thcseatse tdheovens e deostt celeenl, o nagni
i denwii tttyitgmr osumh anhf | e@tmtciet udebavi our s, and
about thoseoutnstihdeee guaiugp i dentity (Tajfel
This relates to IED in school settings, &
hi dden or unconsci ousmay sfaosnidmidreasteil omp d md
bullying behaviours (Jones et Mateove@&rm0,08S
demonsthatesndi vi dual s may form multiple
psychol ogical wellbeingtwlyget Memeccesesfally
Thi s supports an under standi nggLofandnt
contextualises concerns about marginali saea
cansbkben to conflict with i8d3v8dual ident
35, 4 Zone of Proxi mal Devel opment (ZPD)

The Zone of Proxi malfiDeve lionptmgogdoutcseldyy O
(19d@&pcgtihbee di sparity between what a | ear
and wh at t hey can accompl i sh wi t h gui d
knowl edgealAlbeg adntt herto a) ., TBED4 71t hpoly6cl o0s
Experienti al (Dewey, @93811997; Kblle 1084yRoberts, 2003 and
Finkedb$bObeis)sent i al el ement s dtue itmclauss lva
emphasi seduwmc athoer 6fsacridlie at hng tailored ir

participatioh eGplebeenses Mitl lalr. ,2 021802b2,; V
PagéoO|]



Snow,8 20T he ZPD aligns witChabtriee aP RRNDANAA I
2024, Donal dso®%eleitgmaaln.,, )220@l2liY; t2Hel 8Mat r i X
(Bowen, ) 2@cilari fly@ngcesses an i ndi vidual
engagement and accompli shméohgSadki aue ma
growth nilhedsZzePiDesd ari fies the importance C
|l earning process, including those with te

is tailoredl abd. promot e

3.6 Section Summary and Scoping Review Ju
Thisectaiiomed to address the icruclruesnito nu na
experienti al l earni ngprionvi saedattioonhitgdhl iog
i mportance ofi n htihse tWKpiwi tahr eaa s p e cWda liecs .f 0 ¢
The discussi oOLi i @aatsad jtelcdati ve and sit ue
priority in education both6) i andr rwattiha mal
(French et) . alDegspad2d23 t hi s, there has been
i nclusive practiceldYRatpadcd@n adshpmpoerxtper i
opportduouirt ngsiic8®@pead ati vely few studies
howldtudents are incl Odadhdth@o ¢mgatghei swiatu
knowl edge that have focused on school spe
Mitten, 2022; Jordan & Chawl a, 2022) .

Rel ated research into outdoor resi de
programmes has offered insight into the
education approaches <can have for t hose
l earning (Bradl eyar & h ¥mll @&, e s2cCal,7; 2019, 20
Avramidi s, 200 3; FrMuerdinmmaine , e tl1 9eB17.;, R2@®2 2§

Reviews i-bheedcpooio sleiom taerde and those t
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P

u

hi s aofetseereme t o explicitly or implicitly

nclusion of allt (i 2deot sexdmpl er conduc

uantitative research into the i mpact 0 1
xcluded if they focused only on a speci
iving in socially disadvaeataeayeldudedads tt
equire additional support and/ or-baesdur c

earning programs evddsdh C@mtkX18). threomz enk
een to responderatkhiomhissi mgpg a | i ght on
pproaches within thheen ntaamkgde Stweafenlr dhawyd
hat there is a (OErFgeo nga&kq i2M 2i3nclpusdi6y) e

he concl usi ons wdhfo dtelserrtiospe hcdallsrmssiapr i or i |

uestiono for future 1investiBOhdi sobddopuea
coping review aihmt tomanclbaa i ipdemstwod
erspectivesSBOL inclthsei WK and will di sct
nderpinning psychological theories.
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40SectiTwnScopi ng ReBExiieswiLibnfger at ur e

4 . Aims of the Scoping Review
This scoping revaredv criintsi d al leyx prl @®wiee w
rel ateduwcdtoor penm speéédBOLeso that the curr
basmeaywe i dentni fpiacd i selvdare,w twmms wundertaker
emerging evidence and cl|l arliTiLyPh ey ssapphoep
pupils to participate within OL | essons
Thirsevi eiwnfiosr med i g-hassed, ubmdeadt ahdi ng

i nclusion (Ai nsBcPoSy ; ent.edag e ,)3a2M®d0Bconstruct i

definitjasmmpiafmb®@le ! | a term for actively 1inc
that predominately use activities and experiences in the outdoors which lead to
learning, increased health and wellbeing and envi r onment al a Wwe

(Anderson et al., 2021, p.21).

4.2 Significance of the Scoping Review

A preliminary | iterature search condu
dearth of I|iterature relating to | ED in
approaches wi t Ayward &8Miters 2022pFoohzek, 2023; Jordan &
Chawla, 2022). Thiwa sa significantreseadricshmat ea@ami
i nterrel at eddsuaphpraosac ®Es hiandd idstaht e&etr adi t i one
i deol ogies may perpetuate entrenched bi as
outdoors is notHusnbiet abloeast &r PRE B defts al . ,

201 Schmidt 2ht22p] . ;Thi s under sitnapnadritreedn crea i

enhancing understanding about inclusive
responsibilities to ensure that every <c¢h
di scrimination and is supportedtheo Unuiltfed
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Nations Convention on( UME@GR®RI glhgd &9 )o;f The E

(UK) (a2n0dl1 ®)he Ri ghts of Children a@éLYoung

43For mation of Review Questions

As the review aimed to contribute to
2023, p.16), a broad review question (RQ) was formulated and applied to identify
the IED knowledge base and enhancecurrent understanding in line with scoping
review criteria (Lockwood et al.,, 2019). Thr ee subsi di(aSr@)erqaie st
formul ated by the rddagé&ea@mert bteee fodc u s ea red
as an activeTERCciI hTiBiBOhLirs ofased upon ¢t he
educator to experier@®svery 1988£1897;nkKolh, gl984;
Roberts, 2003).Mo r e otvleirs rfecsqwar & dtrldas t ransferrin
from the classroom to the outtceaomr o rooare shse
requires pedagogi oplpodé¢éwamé v p e fVvihroa eénaitn t
al . ,) Ebdudvi@s placed on research conducted within the UK to mitigate the
potential influence of specific international and cultural meaningsof OL(Be nt s e n
et al .Gi 12c0h0r9;st et al ), and® ensube;suffidient breadth, 2 0 2
and depth to the review.

RQ: What can be understood about UK -educa
Based Outdoor Learning (SBOL)?

SQ1: Wh a't i's the extent anmde |naattourr K o f
educator perspectives on inclusive S
SQ2: How do educators IluanldweFesatahnidn ga nadn

Lear nAfrag t(ilcTelish) t he context of SBOL?

SQ3: What advantages and chall enges do
| TUM the context of SBOL?
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4. Review Strategy
Thecopinginevorepdsryatt e mat i ct andeda rhaonddsy
appradi serature r el at i(bogkwobdoet al.,2@19).u sR & £ e SrBOI
i ndi ¢ dthdhs samwaappropriate strategy in the
becatuldesa t er ature base has noex aneitnnedde e hec e
i sn a de mteiefdi éd i nvestigate t hda neXdtuesntv,e rS&
research (Arksey & O6Malleyn 2@@5;ti 6at t I
scoping review gu2danrcec o(nPeetnedrss ,t h2e0 2u s e
met hods to facilitate rigor, transparenc

rel evant empifroircarlevliietwer at ur e
Sever al online dat abases wer e searc

i nterdisciplinary wiiattbuurbe] ®acfd s daesd atsii yre, Ohe

travel anpadnd otuhre semvi r onment
T American Psychol ogical Association (Al
1 Psyclnfo;
T Applied Social Science I ndex and Abst
T British Education Index (BEI);
T Child Development and Adol escent Stud]
T EBSCO (host Education Resources |Infor:
1T Scopus;
T Web of Science.
Addi tional searches were conducted th
Cardi ff University online I|ibrary and Go
|l iteratur e, Government papers, .wiebhastiterms,

trackfiintger adtuitrhgemenc |l uswiaen ad¢ siot Spipad cdeés v

carried out Sepmeinbley 2023Maalk®2a8gain in

Pagéb5|



As the preliminalriymisteeakemédlcanidng at @ dl E

key searwdr d elmgetmhircevi ew @ueasetdiaccn brroatde

scope in the search and support Ptrhencii gpan
key words related to Ainclusionodo, fAeducat
formed, and individual sear ch Ttreurnncsa td eovne |

and a positional appdtiteedoat ¢ adi 2) ewemne f or
aneégnhance thetegurcliBoeteanalope rtaos earss uweer
results were specific to the review ques
key words, and, AORO widened the <Kearch
words of O6actived and Obébexperiential 6 wer
search to narrow t he numbseerafoofb urse sounl ttsh ean
guestlTiadln.e 1 | ists alluBthechdetambsappbu

made toearhdelm at @ ggpc coiumdi viiodrualk eqdqat admert s

provi dAe@d@ eindd i X

I nclusion EducatOutdoor Undea ting

AAddi ti onal Educat AiOQutdoor Class Awareness

Alnclusi* Epedago iOutside the C Concept*

IjLearnllng NTeach* Natur* Construct

nSpeC|a. NeCurric Natur* adj2 Ac | mpact

Disabilit?* N q d N

Distinct* I nstru Natur a 1.2 E Know

Diver s * Learn* Natur* adj2 En Understan

Et hni c* Educat Outdoor adj2 A View*

I nclusi * (subje OutdooEdadpe?®*

Integrat* headin Outdoor adj2 E

I ntersectio

Tabllb&ey Words and Search Terms Used in the S
To support the relevance of | iteratur

criteria were developed in |ine with the

research. Thi s utilised t he Participant

appraovehdihch is congruermsbf wiat B c b pand nstuepap cerat
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the selection of Iliterature by(boackwoodge
al , .12h0el 9ayppl i ed PCC inclusion and excl us|
I nclusion Cr Exclu<Lironer Rational e
PartickEgpwmatsorEducators witWithin a constructivi
directly supp exper idesncessi Bruner, 1966; 1990; L
informati on socio-cultural context and therefore require
" direct experience.
Concé&pgurcator Conceptual foPedagogi cal Exppad rniceemtrie
perspectives 1overl ooks t heTh e dDewey, 1938/1997; Kolb,1989 an
| ED @addcator teducator, theFinkelsteinds (2021)
and | earning and/ or how | Einclusive teachi nd apre
as planning, .in practice. educator is an active
refl ectppinge f K. The concept uaddreaescsasdi i
OL ideol ogies that ma
and discrimination (H
2001; Rogers et al .,
Cont 8xhtohals e d Use of residelnternational and nat
Out dbmarning aeducation censtatutory responsibil
withilbwkK t hAefoc to a school sCYP have a right to a
|l earmmehgr tiamkerconducted outdiscrimination and ar
schgobuamnai t hi hours i .e., spotential (UNCRC, 198
t hleocalmmu rei. gy camps, weeken(UK) (2010) ;f The |Rirem
wittwahkdinsgg@amclnternati onalYoung Persons (Wal ed)h
t hsecheetting. conducted outmeaning alfsoGLuatsed by
historical context (B
Gilchrist, 2016; Wai't
TabPlkdnclusion and Exclusion Criteria
The seafauahtWwesthedbpogemeviaemwd only i ncl
studies abnhdutc®dOcount of tdhaeb ép uTbh e cEagtui aol
Act (UKywH 20Oyt school sd responsi.bhid itie

seamlatc med

Gi

anallyysi i ennes

ett lad o ea@lelsle)hrocm -20PBand t

Outdoor

r el

Wi

at

t hi

n

on

t

twp dinhiel ;c@QE | i @ev iRd vesk | anfs (210 Q& t a nadl

et al (2

Lear nBlnaggr aw e

to the effecti

he OL sector.

fihssus aad

o rmepand t

015). This was conm

previous
veness of

oL, conc
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Aform of quality assessment was <cond
Hardenés (2008) recoemmkbedatibesresearche
relativist paradigm. This positions study
of the scoping review (e.g., educator per
assessment of met htohdeo |6otgryu tahsd aofff efcitnidnign g s
200Reseavra@lssessed toteperesegt eadv ipeavrstdi ci p
could provide a reliable ansKegr etl awaehst ss c
i nspecheldutdh@elgeraepor et loifc consi,derac¢i oinstme
procepaesntci gat adialtsa caoddleyxsissb,ndygnd i.mi t at
Research interpretatiomasptwer&nd |Gmedd ebshpeei
revi ew was acotmprl evieadw Pensi tWovoidtsy | 2ad0ebl)y s i

waappliekedlo the rel atiivnec | asadinetdainedsd enons$ y

those thati mayettotdntari bution and indicat
The full sear ch ss tprratva pdpeednixttidva eosugg h  t h
Preferred Reporting |Items fAoral $Spesematiens

Scoping Revi SswR) ( RRIeESMA i st and gui ®dance

table of excludedAppedide s i s provided in

4.6ritReualew of the Literature

Thomas and Hardends (2008) wtalse nuasteidc ts
analtyldeddent i fi e@ddét aielraat Apee n@l.exdTdipnmsr oach
transl ates t hfeonmatr eviaeialeplsgplent ey common
acradgsat aseitntaenq@mrtdeter ns oMi theanimpegdrtce @ an
experi(eBrcaausn & C;jl aTkema2 0& 1Havkhddms,t 2hd & a

a predominantly inductive approach, the
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i nfluence of -ctuhletiurr adwna nsdo chiags tiomplIciad i tp owii
procoefssan@Byasus & Clarke, 2021).
4 . 55.QUWh a 't i's the extent and nraetluateo nogfK e mr

educator perspecties on inclusive S

Characteristics o022admicd luealsP@CreeSti ntdh a&a s |

criteria ofr otnhe hreeseec,emdsnewef el badwilengeich| it
appranéal warceé Wldieed t o | imited i nformation
fowere exdauleudeod | i mited representation of

study was excl| wdend i alserieté | waasb I nyotanswer th
guestion. (Thhteaddesftaurde ,e sa wer e i nc(lTuadbelde i3n) t |

Il ncludeddssoadi eed corseatred within Wa
Engl an5l, @gcorross sevewial Whbes)] i Engband and/
(n3A further two studies (Rickinson et al
general | ocati odii d nnfootr ndaetti aocneyleipbogh de xdaecstc r i
the study aSanpK ebassiezdes nirdeg@ darfdtomdi es
pri marnivieysta djuad ®etdor Vvi ews. Ei ght records
CYP four reported the views of other prof
the views of cmarmdsthso uagrhd /ao rl i miwtaesd rregpop d re
A qualitativeipasedsdmdwaes, ut heapemaiemdi a
mi xed met hods approach.

|l ncluded studies were publi-2023 awodt
depict edr eas sdre@bdlryest i n gathering educato
Findr egs$ saes stuhmeg thiad n htaliseereen Iriems @eaobri buti o
tander stlaBEhS®rg ( Fronz,bhse0@fnpned represe

of ItB2opi ¢ arperae wietvhsienits i ¢ fe r(@tewcrkee rGi 120 1lett;
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al ., 2011; Fiennes et al ., 2015; Fronzek,
2000One expl amdatowsgnanidsi ng evi dence of inte
terminol ogy AinMetrbenf iedRladg! (& Jak2b,eNci,c hd0
1982, Parkrieench 998, ,ahas h02a8ered the i den
l i teriant yreaen ewseen a barrier to devEHIOPI ng
suggebas | ED di scourses have beeBvdodedden
for thits omsaeose froewvdrmal intcidisdbneaihéw
citation(it.reaecckibgvi es & Hamilton, 2020; I
2019, Marsh & Bl ackwel |, 2023, MacQuarri.
i ndicated thatotmidtEDearnc hk epmayworsds dabh fdetad s
results and/or discussions relating to ¢t}
the current rTehvissegug Blutets titidloelraer ger evi denc

inclusive SBOL thampobas$ doecnumempgayt ibcewelnar

sevenopaher diméeetehse concept i nclusion crit
from this review following agipd ainodl mie.e
participant criteria, mor e evidence req

(referencesAppeong rids iemgy ai INnEDvhiys curr en
l i mited consi deergatsiloan iionbh esaBaQiLsgolriecsiué $ s i

rel atiesctc udhaaiven s anadleeenx pl i cit wbaben the e
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Aut hor, Date Desig
1 Bl akesl(Y18 Qual it
UK, unspec
2 Davies & HiMixed

(2200, UK, DMMethoc

Wal es .

3 Glanville ( Qualit
West Midl a

4 Harris (20:Qualit
Londam§ o u-Eahs i
Engl and.

5 Hussein (20Qualit

Nor-wasktngl ar

6 MacQuarrie (Mixed

Scot laammd Nor met hoc
Engl and.

7 Marchant et Qualit
UK, South

8 Marsh & Bl iQuali't
(2023), West
Engl.and

9 Maynatdabbl3 Mi xed

UK, South Met hoc

10 McCr ee( 20t1 8)l Mi xed

SoutWast Eng Met hoc

11 Rickinas(@@d12 Qualit
UK, unspec

12 Stavrianos Qualit
Adams (202:
Various Lo

13 Von Begmnz00lm0) Qual it
Various Lo

TabB@escriptive

Participants

10 teachers and

autistic
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Nature of EmpiAlilcadt Rkisesaveduglgtatteo ed

perspectives on teaching a@intdhératrmi awglpra
approaches or the interpretationhobdbughua
educatofevesrwstudies unadeptiom&r ir SBeOds cd st
it rell &ttkldakeos | ey @It amyi. B;0 230uls3s; Mag;nar d
et alb,, McCr3Ie eS8t avr.i,a n2ebsla8B&s P2r0a2t2ton Benzo
20120 three studieasr ap wretsetdnteamr (DAED e s n &s
Hami I, t @020archa2a®1®Ri ckianad@h2etand three
related to | ED as a result of the2@dR8er
Mac Quar rjodMar sh &2BR28B8nKwealma,ti on gat her ed
educators predomi narctlluysn andkeast oodOtLo eq
opporitdsoarlplupi hel udi wgtAddiotsie@amrahtNeregds ( ALN)
and/ or di samicll iutdiiengg heogbfefalkl tpapii si g et
without di sicr ianiinaaspaafsavofes s&haodaalmi | t or
Glanvill e, 2023; Harri s, 202 3; Mar chant
Maynar dh;, M&X3 ee et al ., 2-ptld@ms St @weRalnlo,s
t i indicatedpehapeedavbes@ansobec oad under s
of i nalsusisomepresented in the UNCRC and
200Bi nkelstain., 2021

| f eweases, inclusion was alaonzmomaewertt
vi ebhysica(Glaarweisls| e, 2023, Bl akesl ey et
Hussein, HarlrO)s, R2GZ23A7Arch indwaatddsthase:
rel atgtoaaf ft osupport for sensory thraarvieid € ra o,
green spaces egrud rfeOfredntomge , of t heaxed esddbudi e
t héni ver sal Design for( CQeAT,ninZa@dy )Efadre mo d

accessthrbumgy ti pl eofmeamgagement,, arnedpr es
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expression of | eaddinmenngoitoondswe Hesimey 2013;
et al . voaoB2nzon (2010) was al so the on
accessibility &oncikvedealtDi efabitloi ttyh;e wher eby
I ncl uwmeireemder st ood as socially aocuteadma afal
pupil 6s i MWsai mnmeAs such, educator perspe
Il ssues appeauvurdersphhimpeidcday model i deol ogi e
an underlying assumption that the outdoo
experience access IiMdawugeis@@M@&Ir;gamainit | e,t 2ad2
McCree et al ., 2018) .

To a | essarcV &ilevmts, e d lcautppomatipiunpg | s at
ri sk of undearoadkivddgmanid &) alnc, uz2ld0 hy t h
multiple, intefrseictsadWalrnegoeesT hils ,wa90 1589
to breddenator perspectivess ofaritn aclud sairv &
for tChhadsheo may experience dispropor tfiomrnai
exampl e, CYP with Il earning needecoowhoomi fta:
di sadvdmatma da foltircaunRa ¢ ki n s200nR2egtvi &Is. & ,Hami |
2Q@0McCrete al ., 2018, Marsh & Bl ackwbali b, 2
was of t en rel aded atteos babocaudte CY®uthdaowirng
opportunities compared with ercewviomus §earod
(Waitebh 2020 a perception supported by gl
physicalf oactCiywi oy the WHO and The Active
(AHKGA) (Tremblay et al., 2022; WHO, 2022

Il n relation to otheronde metnisdy nisr iod f ldy
gender assumptions Davired ati dHa mt,b t aBiBlOLR2d
studies referredetdhnaspeiyt arceelfatciudn utre ,SB
This indiad dathesurgthbdathretlbor b &d &® iibkn M B @b,r ei t i
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establiinshed ati on AL&Ns piumpdllwsdiwig haspects of
(Marcétanalk019; McCree et al., 2018)
Finally, in relation to the natwure of
were developed from the thematic synthesi
ofVi sitthewgOut doors and |1 tdéds a Dd&aemt it \helme
consti ttumoe dore inmotrlee mes as r epfl 8As efnutleld tianb |
the themes, subthemes, codes, AppemHiisxci :

Themes and subthemesbatewfuetdetbhai Seucsd

third subsidiary review questions.

The Importance Pressure
of Feeling Safe to Perform

The Embodied
Experience of
Visiting the
Outdoors

It'sa
Deceptively
Simple
Performance

A Social
Group Effort(less) \
Evidence of | ) Tt Busy Behind the
Joy Scenes
O Theme |:| Subtheme = Linkto subtheme - Relationship between subthemes

Figurl8hematic Map of the Scoping Review Them

4. 555Q2How do educators undlebtPBsttaahd &dBdDLE&p p |

Themes generated from the data indic
I TLP in the <context of SBOL as meeting
chil drenos rights to education and stre
devel opment . Thi s atnohuodd ptalie eappl ifd exi
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approaches to -lfeadcill earaniengc hwiidlr td i aick wall

di f f spredceeeds.

MEvery child is entitled, 1t0os the
dayé and so ités our responsibility,
can choose, shall we do( Mar oé&ta msthkahlga. €

The Embodied ExperiOQemnde®oof:Visiting the

The | mportanceRetekheehi hgdSaheed t hat
I TLP in SBOL to meet the neseadpsarotfi cp uppaitliso
| andscapes such as grassy areas, school |
(Hussein, 2010; Glanvil-Akam,0¥YBQ2Bctaxonandoc

I n relation to theseeepacthedutrbat esdomat p

comfortable than others in the outdoor en
need@ds afvil;l eHus2s0e2i3n, 2010; \Bdm kBesn zeyn ,et2 (all
AEvery chil dacihs | di ftefleattseenttltos e f oul
simple environment of a tabl e, t hen
much&l anville, 2023, p.185).
Educators understood I TLP in relation

safe as af flewwrdatnigon i ncluding to reduce f
fear, or apprehension when in theewvetadloor
forms owerlel LiPetpoor¢ @emt ri bute t or @fhliectainng,
el ements of the | esson or environment t
encouraging pupils to go at;anhdeifracown ta
relational support from both Mduths&aBldap
2023; McCreg .efThal obs20¥&tion record pr oy
a prominent examalyealbpafl|l iheodw duTrLiPng SBOL t o

needs of pupil s:
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ATwo teachers went through the wil
mi nutes as both of their students had
changiessnait eri al. One of the teachers t|
@ men Stypwe carOViol e tthe ot her teacher
the will ow t drorkd!| |00k dhegiedet i al |y si ght
tentativel-paok tsbefabepé as he approai
hads andeslai ¥gu 6 @leh emaodteh eirt 'st udent i n
the pathway. He | ooked confidently at
bark surface. They continued to cheer
teachenme!| $aidd nboHuStsev,a!, p.2208L 0

I n t his exampl e, t he -btaasieldor e@a r sapnedc
demonstrates the active role that educat
outdoor s. Namely, the teachers were awar e
needs of the @upieing ,ardhcwearagp ng and supfr
equi ty of toppagrotriccunnptethye wi |l |l ow tunnel acti
examples shared in other research provid
context of SBOL ma@vY@iftleraar pagdwaly AbLN t
a tradition(aBl ackleass seryooemt al . |, 2013; Gl an\
2019, Mar sh & Blxampwels!di mEGs2Btpeo rEt i ng f ac
pupddntrol , | eader ship, confidenceduaador
can help pupils féelpl saiéeé daorithgdsS®OIders
are required to hold unconditional posit
| TLP taondt addptrat i oonust dienovi me® nmenttatteo hfod a is|
devel opment of pupils with diverse needs.

McCree et al (2018) and) Dawi leds &u fHan
di scussion by highlighting the I mportance
bias about the outdood i @gdmltvaicreo nfnoernt c ebreti anigr

children to | earn as opposEldicabobsei ngnap
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boys, pupils expenioemci dgssadeoviaalt age or th
benefit fromDbaheesutddHams | Tloes & s230mdet i o n s
shared by educators parGlanpat;l algarRd@Ra®Bnmn th
al201Maynard283; aRi cki nsorn.Heweager,s p2e0clt2i v
i ndi ctaiaetd educat beset iagirlg questtheinri nger so
assumpts obas edstep erortaytpheesr than accepting
consi deir.aet.i,onbboys want to be outside as t

i suppose itdédsé |1 dve underesti me
them andtthliydk eomot going to be abl e
to them, some of the of Mapwgar d i3y mban

iSometi mes your very academic chi

need it the most, because perhaps t-
based | earnersé in the future they ¢
of | ooki ng vefst earndt hehmes el wel | bei ng ar
t he mar k ogiMah cthreeemh ,etp.a8 ., 2019

Resedahelhmemadneated that building aware
hel pfrielsptecct their rights to participatior
may benhtderstand the embodied experience
notti kei rpeavemnal bi aseSMoCr assaempali ons2018
2018; Marchant et al., 2019; Von Benzon,

EvidenceMoC€r eJeoyet al (2018) connectec

experiencefemotaopap( ppad@®)si sting of moven

which they <can authent Edtwd & tyo resxepdpratpe rl priee

expressions of emotion to inform their unc
on the SBOL | esson. For this purpose, educ
knowl edge of t he pupil s to respect anc

coomuni caMapgpnar d1B)t, alncl di ygp ubactam cGeer on
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that she I(dMaeass hi t& Bl adpk. wednd n200r2e3 subt |
communication e.g., turn of the head, swi.i
Positive emotions and a joyful wembodi
frequently associated in tlheed laintderax perri
| ear nBlngk esl ey eGl aalv.ii,| | 28012;021; Mar sh &
Stavri anohsdadmsPkr) &d0u2ccza morsadas soci ated the ex
positive emotions with the freedom to en
(Maynard 13bt B¢t Cre@O0Opt SBAvii &2AdA8mMSE, P2ARR
t experiaavec and wonder I n Maynard et al.f 2013h; | WO r
Glanville, 2023).

ifTheyodore just happy to be out ther
theydébre doing t hon@lsanvhielyl py,aln2z2® 210 do

iWhen they go into natureé | think
to understand the environmeiniay bteh ebye cfe
are much freer toBlralkeslaay, eg.pddre 20:

Some scholars suggested that this was particularly important for those
pupils experiencing socio-economic disadvantage who may have limited
opportunities for time outdoors (Maynard et al., 2013 b; Glanville, 2023).

Many of our children have never
them get a sense of perspective, t 00
(Rickinson Seudwl.1P]4 2012 |

The perceived connection between the
wel |l bei ngi mppewmirtemethaphori cal weight of
and structures within the classroom envir

of all CYP (Bl akesley et al., 2013; Gl anyv
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fISome children you see the weight
down there, their postureds a | ot bet
down, as if the@ amawni jus) 18@2 2 x

ifhey are engaged and happy. Wh e n
behaviour is very different fromof Mar
& Bl ackwel)p,82023

This appears to relate to an understanding of experiential learning as
relating to authentic, real-world experiences that can offer a platform to positive
emotion and facilitate independence, social awareness, and interaction (Rickinson
etal., 2012 [Study 1]). Of interest, the physical representation of the outdoors being
free and reenergising within these exampleswas an aspect of inclusive SBOL that
several educators appeared to empathise with:

Atos l' i ke feeling |ike someoneo:
oppressive feelingé my feeling is ju
teachi oyyaf o@e@ah2tq 9 p.. 16

A 6m diff eréemmar eo urted daoxrresel €éar e noindype
| feel conditioned é06 Mbg neanl@® bRBap)t 221l

T h e sases build on an understanding of safety needs as a significant
factor in delivering ITLP in SBOL for both the pupils and educators. The associated
enjoyment appeared to enhanceeducatorsomotivations to promote participation

for vulnerable CYP andsupport genuine autonomy and choicein SBOL.

|t 6s a DecePéei Vet madBcepl e

|l t6s Busy BehEdhucatthoepsSecsesneeds a per cei Vv

fr obust pl anningoaamaddpaepaoal edged t hat |
can take time to i mplpgmRenlthi (sHawarsi sd,e mMmbhx3
i ncreasing prioritisation gi ven t o pl an

interventions (Harris, b2028nd Malyemae xipred s
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I mpact -roenp osretl fmeasures of 't eac hHarr rciosn f i2d0e2
MacQuarri.e, 2018)

Al 6ve al ways beewnt doedaniclayt i loemerbuad
wasnoét confident in taking them out si

| 6ve | earned to be mdHarresi lpRP@RBB as

I n SBOL practice, this rel ates to (
boundaries, and the purpose of t htplulpeadson
have the opportunity to understand and a
parti ciGpatnivon IMar chéth3aglr019) .

As part of the experiential l earning
i mportance of encouraging pupils to refle
support and help maintain engaete ndnltg)an
This was seen to be a dynamic process, in
and del ayed feedback, as well as interpre

ifThe users showed a strong sense
attachment to the garden by suggestin
their willingmébassteoi,oppndddack

Mt times when | asked children t«
out previously they had a much deeper
upow( MacQuarri e,.350%18

Through reflection and planfnieagiti edut
t he <cadtlidbdnss and responsd v(eHu sos gihrp,.. 220HIi0k 6
i ncreased educator capacity to apply I TL
procemstsel ated to the findings of Bl akesl e
educators are more inclined to be <creat

adventurous and to take more risks with t
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A SociaEf Ghbespd)ongsi de planning and g

were also dynamically applied to build o
suppbeetxperienti Dlavi esar &i nHga miGll taomrv,i | 620 2
MacQuarri®t awvriile8nosd a@8msRr)a2t0tZRBi s carefully
respect f olr e dt he mpchhaislids of SBOL by Suppoc
i ndependently in their own estpaz@®l 9whenwid
strategies that facilitatedtafoaf @uands.
accept adermsnal of (IGdlamvgil.dn gEEduxa230)r s applie
choice of activity and the use of prompt :
facilitator oflndHdoeifdlecsi tamateitdros of i ncl
i ncident al i nteractions i n SBOL

iWhent ckd]ass retur ned tthe ttleeaclhoeg ¢ar
so all peers @Gooybd santdowngsit down?
yo@ Gl anville)l838623

This approach to | TLP was hel pbfausle dt o
di scourses to the participation of all pu
tocel ebrlmaeechi evement s withprekeersedt hf our
communi d@ltamwmi | IHuU,ss20dn3; 2010; M adcEQeuaatrorri e
underodthat pupils who may exper i eneset ebeam r i
in the out doonr sanbyequail wgftofotpatmres tomdsiow

share [thedr ]} MaypartDibge. 2210 Mar chant et é

related this to building individual res
particularly for those pupils who may fi
skills more difficult due to di ppa&riofyliTh

supporti ngbassterde-h gctdhhidl eda ran i chigs cwiasssAloin, aab ofuit

yearwlddpereisgpreac i fic | earniBmy adi, f fai ahbt yes
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experiencdangpamgkehmot ordiddodnt¢radlanes!| | e, 2
Namely flekRable and dynamic semppoikleid farmdn
Bryan to modelit busdoer hbwsks do it .gtlo pre
gi ve ahdivti ciet fia | oanhdet bi enbauvdmageilsantdi pka
that 6s rea( Glyamwioldd)el 4& 02 3

Von Benzondés (2010) research appears
highlighting that caring was an importa
outdoor s. This was framed in terms of |
i nteractions anidr cmeri ngn alb caund tshkeared 1 nf
environmentwaddemaptparewi ate that all chil
wi t h additionalapalkleds amel ufenti al and

contributoos(VonsBenebyg, 2010, p.624).

4. 5S@What advantages and chall enges do UK
| TLAM the SBOLext of

Advantages

The Embodied ExperiOemnde®oof Visiting the

Educator application of I TLP in SBOL
strengt hefnousnedvaeriaolns f or |l earning i.e., S
r el asthibogBi dbvel oped transferable skidls i
sol ving, resilience, ®  @pp arutbisceiqmueetnitd,ry, seun
and reddi lesagn across the whole school s

ARThe engagement you receive firosp
the | earning to6Maoshi Aud8l angweéed, 202

Alt'"s not only thleut esmhlsasto |t sh eo wBted s
bring back into the classroom asomwed¢f
and it's all 6aaMautherpeeteaktep 2019,
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Thlenport a fReceel Safigrdvant ages were redated

focus enedchainldd experi ent.i allhulpparhiemg ailh P

explore at their own pace, participate in
depending on individual strengths and dif
related this to increased feredbyngal lofp upoi
fmake as much or as | ittloe (oMayintar [dB8ble]t aad
p.220) . A prime example of how a change
environments can facilitate individual (

Bl ac k(wedl2I3) :

A have a l|ittle girl who is an el
wonot necessarily talk to you, but yo
really wel |l @iMahr sthh e& sBelsasciRowerl |, 2023

This example highlights the advantag
i ncr easet ectfonamyg, confi dence, referring |
of reducing the risk of threat s, fear s,

environment (Hussein, 2010).

Evidence: Adf they evi dence indicat es,
freedom, and control supported pupils to
and joy (Blakesley et al., 2013; Glanvil/l
202 3; Maynarlgh; eMc @rlee &t0 Sala.v,ri 20Ad% m& , Pr

2022 This was seen to provide an advant

foundati ons of safety to facilitate i nt
resilience withinHalrgdrsn MagOs2dmBc &i \Bi) tai@dlsl & (;
McCree et).all.n, addli& i on, educators noted

positive emothheinr asdugents on their own m

with incl (StaertBoObhdas Pra@2?2,; Mar chisant ¢

Pagés3|



Mar cheatn(taD21) reported after a SBOwownter\

this is just what d( pcanme i nto teaching fo

| tabsDecepti Welryf oSimmmices :

| tBsusy Behind Thlegpp®cemuensty to partici

rewbr | d, experienti al |l earning activitioe
reinforce |ifelong |l earning skills such a
hazards, devel oping i ndep e npdeernscoen,al a ncdh o
(Bl akesl ey et al .;, St0alv3r;i adNdesmi, IP2aRE2@ 23 C
highlighted the i mportance of these aspe
past experienc-esomami ct odissoacdvaant age ( Ri ¢
[ Study 1]; Glanville, 2023), or as a rest
l earni ng duelo9t opatnhdee nGocv i(daarsrhi s& B2 GaZxXk,we l |

As such, the benefits of I TLP in SBOL hav

and pupils making up for |l ost ti me:
AChil dren had spent so much ti me |

on [l earning] opportunities, and out (

and interesting( Maards me&noB laad wel |, 20

Von Benzondés (2010) results further h
SBOL to enhance experiential l earning thr
i ndoor environments, such as by bringing

or taking Iteiaersni gt saicdtei.viThi s related to

advantages of I TLP in SBOL to academic pt
curricul um, i ncl udi ngs cciogaatds, umajtenst  McfCr lei
2018; Glanville,20&)3,; MacQuarrie,

Pressure tln Rerlfadrimn to the role of e

regularly apply | TLP i ncuSBQOlcudmd tenébs
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enjoyment and intrinsic motivation to | ea
and creativity of the teacherds approach:

Al now think about how | amntdr @ams
restricted to sticking with curricular

the children more time (MaecQpadmoricean20

Al tds aduroriccwlsasr, | inking in with
andat hs. I't helps me as a teacher, b
i mpacts positively as an incentive t

(Stavri anfddams Prad@az2, p. 260) .

ASoci al Grpopues&3tfloyt research highligh

I TLP in SBOL to pupilsd soci al skill dev
safety, educators applied strategies tha
within the outdoor enwituadmrmernst t hehisplcen e
way that feels comfortable and safe to th

At would appear outdoor activitie
who struggle to mix in the classroom
group and being ed(MacrQaa@e d, i py) IBdH 18s

AThey were much more able to coll e
the cl ass, they might work in differ
( Marchant ,etp.all&., 2019
These exampfilecsudepmnctelaaxed col |l abor at

advance soct lad osclppdhreasndgge er e nc o ur aogfefnearne d 1

foundation to bel ohgiemg nasnga secure base

Chall enges

A

| t6s a DecebBervvet madbcepl e

Pressure :EduPatfoorsmexpreshebdangispboset

of responsibility in SBOL due to perspec
i ncreased whenenw rtdhfephhaonuttidso,or20 2 3; Bl akes
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McCree et al ., 2018) . Researchbiscoindangd
beconmiuwmrgt continupdeeerhatwihwe r me d alkreens S L
the use of online ri sk a(sBleasksenselnety Tdotir smasl .e
chall enged nl BHBPOéducator anxi swieeg® 3dlkewnt |
restri-cedcheadning through strict boundar

iWedve got quite clear boundaries
of we go down the woods and iitdés a
behaviour ioo6Mahebdwpadid8lP..14

iWhen they heard t hiehe¢ reacéeChigddaret
explain that they had to stop whénm 3t
(Gl anvi3 | p) 1302

Use ofersulrensct he out do ar gambil ryo praheeeatt e d
di scrimination asdnanacsgakredlsi s atpipomfatcédn wa
i mpl ement ed by Thdactaneoawungtiblesc aemecl uded fr
participasBbhgt hey wereadpabltedt ekxhe@it ead i
et al .a,ndz20sh8)e r e poprutpswitshilamhe nsi ons soufc hd iavse r
additionamissedaust on valuabl evhlemaa o mabloeg
adjustareemt ev er |Fooork eedx amp | e, wahse opfetnecner v e d
as a barrier to SBOL due to the increase
col d;hroawienver , al esoaaddattag wheaarsguugialbd y cl o
the winter environment enxpancecndckbaasrnbag

bel ongt hegpsuepirl s (Hussein, 2010; MacQuarr.i

Educators reported that l i mited reso
addressing hé&s risks. For exampl e, i n mo
release of staff was considered to ampl i f

chil dren fBrloark eltsdremgy @BPaviaes , &28BaAGI1I aowni | 26
2023; Marchant et al . ,b;McOClr9¢ e Meaty naalr.d, e20 la

Pagéob|



et al ., 2012) . This was seen to challeng
i nadequate resources | imited equality of
(Gl anvill e, 20223001.0)Vodni sRairssareb dt hys raal it
childrenods o mp &R dheertesboy CYP with additio
unable to partake in SBOL activities (GI a

iWwe used to have an open door pol.i
time but now we are not able to. We F
but 70% of our <chil dromvh ewe &a dHdinti ilpd n

AThree schools (A, G and H) hadue
as a willow tunnel aed pbndhesoewave
di fficultiegMaiynargdt abtf @hgd8a6R013

Resouweege al soimiseluasieadn to | ocally
speci fi dalilsy ctamatchal |l enge urbaersetbiobsa
rel ati osantdo sdotcdinoomi ¢ di sadveernt2azag&9) Mar c ha

Wi t hout natur al asset s, t his sch
outdoor d(dHarmisg ppPR3B

iISchools in a Il ess fortunate posit
strugopt becei 1t ks of schools have aspira
buté they don't have woodland on the
woodl and woul@dMéab e« hlainmmi tee¢ dgpa.l1L.0, 2019

These concerns rai se wider i ssues ab

di scrimination amesenanrghniahdisaai esm t hat

from families, ot her professionals and
finanaoavebkt ment is interpretated as SBOL |
al | pugpviiless (& HamGll & rowi, | IR, Od¢ath 90 1. 9 ) .
Sever al met hods to mitigate resource
l iterature. One study of schools within

nati onal research (RickShsdlg) eanadlindizddt

Pagé?7|



pupi | premium could be used as a possi bl

econodmniscadvant age and develop | TLPSSudySBO

2]1). Alternatively, use of freely avail al
i nformation about | ocal spaces from | oca
regul ar SBOL, were recommended to mitigat

2018ar chatntadl19; Rickinsoshuey ShudjyvVoa01l2
Benzon, 2010). McCree et albés (2018) rese
adopting a more so npllUbBtiinc SSBpPlr.o a@wyerart he
i ntervention educators focused on shpaasriec s
clothes, warm food on a cold daVhemdr tae dve
i ncreased enjoyment hadmecroad ¢ € € o cvee rewsh e n
utilised and attributed thiGYR appiolyei rt i
i magi natdieoreilaodhpd pendence

McCreebs discussion about the import a
rel ates rteqototd&stert eachers in schools ofte
requiring more trainbDaygi ¢é® & mpamimBineg kK SBDQ
et al . SSu@wl2]]. The mi xRavimed haordd r H2sJuil It tso
study reflects this understanding and i nd
of traioiingimp®Irofnce:

Ml though 29 of the 37 practition
related to the outdoor <classroom..
study regarded thbatdraeoengetdhad bbaan
(Davies & Hamilpt®&8n, 2020

This is a prominent challenge to the
research ieducatkestitbashi ps iamdli Kinduvd le dsgter

and na&ri@nsportarmst nf getnan neHusnscediuns,i 050 10 ; \
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Bl ackwelMayn2ad2d3;elb) .all.n, a2d0dli3 i on, RSt awildiyn s o
2]) highlights the financial -lbewsediprsowiss
that circles back to earlier discussions

fiWe wuse a forest education centre
great to develop these skills in theo
(Rickinson Seudwnl ].18012 |

Educators reported that opportunities
experienced practitioners in the outdoor
build thei Blakefsili egnidar ghant ,29021&8BL,OIi a-nos &
Adams 2022Moreover, i ncreased coll aborat.
di fferentncslcundoionlgs bet we ewa disfefeer etnot  bnea thieolr
together on issues of ISTLPE (RidlyBi2agsohameo s
& PrAadtatms , ). 2022

AFound[atgiesm]4 first started it ear|l
a key stage 2, spoke to them, see wha
sort of spoke to them t do(Maegea htama kit ngh

Af | knew a school that was real/l
| earning then 106d | ove t ostbhued eanbtdse T A D
at it andofRipokitndarriSeudpnl f)].22012 |

fISeei negnafnidrrsimge of outdoor educat
School has really inspired the group
own cowh&Sraesi anddarmks Pra@)2259

't is possible that reported educator
i's entrenched by perceived pressure to
Bl akesl ey Datvi a&ls. & HaIdglrtcchm,nt2 RE®al e x aipll 6
bot h Mar s h and Bl ackwel | (2023) and Bl a

educators discussed avoidance of SBOL i n

Pagé9|



progression. This -wastémamedcasnat bl es

top down

fiYou have pressures put on the scfF
through the inspectorate, t hat passe
onto schools, i.e. Headteachers, Gove
teacher s, nitto st hpeastseeddcsliamg st ' s passed
it'"s I'i ke a bidapchrassturet popl®ker2019

Research indicated that onlryi gahhte na tc hte
t oofMar chant et pand) ,s LPpldOrted by a headteac
can educators Davli @sc@nHiad@dant @mdg nt2 0t0 ; al

Rickinson &tudyf)r(a2nbeide@s [a need for educat

reassurances that what they are i mpl ement
McCree et alés (2018) longitudinal r-esear
school culturalsstmahge dedi seiccé TLP i n S
recognise that for mal monitoring may mar (
or ot hert hbaabrfrliwearnssee hool engagement and ac

| tBBusy Behind: OdiesiSlceemas-®sah odl|l wshwdpeor

SBOL was further related to pheticbhal & reln)
fr obust pl anning amd pregali ¥teidont ol DleP a 1
(Harris, ppEB@@cators often dnscebatdonoohoce
with physasalti meessemed nte@tssacygeds i Binlsiu
a barrier to inclusion (Von Benzon, 2010)

iThey discussed the tarmacked pat
devel oped to support childrédwhus$ismgt
pat hway was already in place, they
paths in the aroe@l aheiabrl g) 1i2628ed
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As discussed in SQ1, &ohceidaeld elDinscéelrinlsi tr
(WG, yandd consideration of how the systems

to enhance inclusion and equality of oppo

The Embodied ExperiOQemde®oof:Visiting the

The I mportance: Rds eFaereclhi nlgi gShalfieght ed t |

educators recognising their own safety re
|l TLP in SBOL. Specifically, educators hig
enabl i nlged hliear ni ng ( Maamuialrlire e, 2220D3:;8; H&
Mar c hatnf al2.019) . Research indicated that
particularly primed when the student t yr

within the c¢classrcamoromwawheaemfamé uedeémt wi

(Gl anville, 2023; MacQuarrie, 2018).
MAs our children require 1:1 supp
been a challenge to encourage staff,

strengt hemheidl d hii nafevraec Quiaa ms e,). 35GB1 8

This was furtheheevepgmpboedaadec atfor s
applying a pataeheéeriagipawaeasdinmmpg i,peéoy st er
opportunities for CYP with compGkeanwielelde
2023 ; B¥mn2m) 0

iThe grounds were not easy to neg
how to use theiroeVYVerctBercz ovip,g 62@hIh@&i r s

Di scussion suggests that this relates
responsi lpioltietnyt i ahidnf oS B ChLa rhi&asr rrii sS,MsZW 22;,
2018t,avri aneAsd a8msR . 2tHHdve v er , it is also pi
concer ns O laedtotuitm g f | geoctt hi dden assumpti on

demographiceqofr €Y®@xtra pheadedittiioonn adu en ete
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di sability. Research conducted by Harris
school provi stowaswideeab(dp .NnxIde)sdsedriwer SB
school grounds rather than exploring | oce

felt comfortable thastessti omastl sdlfe cemioludy h

46Di scussion oh Resaktis®n to the RQ
RQWhat can be understood about UKSB@Lcat c

4. AATd&nsi on VMaltwesfssmudpti ons

Results of the scoping revimawamionogcat
their rol e assiactSiBWd ofvadiel ietqauutadr opportun
of suppo@MR hat would eaableet heamieds cawbso
rel atoed mgor todinTcLePmh el pi ng t o wi denadpdarretsisc i
perceived i njusti.cesorwi tehtimmp Fseoscpioentdg t o
di sproportionate i-In®p ap & n dekbmircihse, M@ 0s2hdl; &

Bl ackwe)dr, 2202 3i nt er-sechomncodi sadvantage

may | imit a childbés op@Ebabhunlitees28Bfd; ekp
20b3 Mahant et al ., 20;19Ri dkiCrs®n edt )adl. .,

The careful consideration of access t
of patient, t ai tbarsedl snudppett emwqnptshsseen t

i ncorporlast ooncboif@ngaalni arPd a otiniades as esseni
competence for afiinkel29s2idw e vti edaecdh esru p(por t
tail oreglr aampet sof questi ons t eaarhda newa balfecsag e r
opportuniti-lesd flogardhielgdpcompuipoh @ohhi oI
pr omolteadercomif p denndc aegnegmeé mt t he eonuvtidrooorrme n't
anddemonsdtriaeé e rol e of t 8BOleduoatfharci Vet a
Experi memoantrEaper iAbnteties as part of the
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cyclKel If, 1984) (Ander son etMoral . son20220 .
| mportance was therefore pl accap aonl &,hec pro
and creative withiMiemhme2ddlearning process
The existing relationshi ppbpapwpenretde
hi ghmporttamé K eparronciensgs aesdb bsei wabirons of
emoti ors addehduc atroasspamd with sensitivity
the piUpidegsaws on t he PBRMAHedr sh@@lzedireg a &
Donal dsodDpn2a08284pn &tel alg2npl2lDBih;er pbygi ti ve
emot ireh atainadnse,ngagement are prominent f ac
capacity. tlon tthhrei icces ®@asch ecodme s upfitilnedt ma
the outdoor enwvhallheneagit n gaotwrde atnh uvost hreergsui r e
|l evel s and f olrhmss oMa ss bpapscerdt .upon an assum
CYP to engag;e eifn echhalnlgengedi ti onal i deol ¢
AE (pl eddAppesBliex Thi s aapdeautreds within the
Experience Par ad3 gk 4uPrasedptpor 19 wunder st a
contemporary edutatwbenpeispecsi Vew and co
t hpeupi |l can safely gain experience throug
is Ilow and risk is too high, the adventut
even reverse the educational 3merit of the
Whil st this supports incl usiequalriatcyt ic
opportunity and edhgei tryesiemar shhppodéisbo, i ndic
perspectives could be misinfor mele sbheyaracsts u
indicated an inherent dpilasethatr SBOGk psp
whi ch t hus iitmpilsio @asl ostolg aapt | haec el 6e afr ontti edrgsv 0(E s
& HamiltonGl a620Marecha2®23et al ., 2BK9; Ma

Rickinson [SudflS py@290h2 ef IHacytessod (2014) di
Pagé@éa3|



about the I mportance of chall engiwgt hexcl
i nclusipoicam@&Cte have one without the ot hi
conneader sttam@irogp aguwdouwputdynamics inforr
l denti tyTalhfeedr y& (Tur h e abprdola9d7e9r; rle9s8edar c h i n
devel opneEmtesntoofencheddeoasgaerd posi tailgned
whi t e, -crhiacsdsl,e mas c ub o diiee d adhna yagpbeeespeedbuyat e

a narrative that the outdoors is not appr
2001; BobgaRLBLrh;mi dt2 c&&2Waalr.e,n & Br aMamirge,n 2 (
et al . . TheoT&Miuesef | teltappar eansexmeri enced
educaaor sal ue i addrleaxcseidn go ndinssaudpvpaonrttai gneg |
participati omowdvaer |i tpuips | jsuxt a&phoes eodu tvdiotol
environment mayf onrotalble dsuwe ttpaielech sl ve xlamp |
where questions of phypsicaléei sraibseki so6fy chuae

The reviexwpaaldsso «cud e reitt b galv indgenrgch a t

educat omrfd ear eapvearrseagogu mpt i ons and questi ol
on which thé&juaarotb#dached r surhgearsetwatof p
sedm benefit,whn @®imp8BE6iLhseesi mportanbet lof C
practical exper i eanncden iemn haaBh@lerdd ¢ laindeingg o f
hel p noticeaasdmplieishhegglodnEducat ors thereby
appr ecicaotmp ltelxé ttiteesi r r oll & LiPn i fna SIEHOLY Btoi 1 g

may thrive and excl uwshiadda&rnygj approaches ar

4. 6T.h2e | mportance of FacilitatingPiHoposes c
Overall, appeaatear 2 o pl ace-liempdbdraaamc a g
the devel opment of holistic and transfer e

and credarn viig yHuzs®k23 ;n, 2010; MacQuarrie,
Pr aAdams,) PDi@dLrrors eeseascheinto mbeeben:
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br oadBryadl ey & Mal e, 2017; Farnham & Mur
FI oresca, 2019; 2020;;FFprd@&almOe2mi drirso,n zz
2023; Mann Mdarchantetal., 202 RRar p, Ed9843a)ors were
to appdtyrdbmagtehls approach to experienti al I
new experiences with eexi,satkion2g2 ;k nRoovbl eerdt gse, (.
i's theoretically Vyidotrsney, bdbetr8edbyZ PR a( ni
enhanced throueghofindhheee ghun @dwalinedg e@Ab ta it het
2017, po2b6) )] d upon a pResdarschexiirdii nagt e
| earning process was further enhanced by

teractions during activitieB8lakdsérgoet

5

201Byssein, ThiGlO0appr oadh as n@guacHd tde $it ebeym
accomplishing goal s and oveGlcamvinlgl el,eaz2
Mar chant et al ., 20MLDhi Maweae ttheetai tailve KrOc
on efrfcelcas sr @@mwhngh was considered a pro
operati dmdlPi s inNM&grBcOheatn(,taP019; Marsh & Bl ack
Educators frequenté¢éd lassocimagedi thitd
of a growth mindset and Rertsp elcstiicv amsotwesrad
by an understanding that the outdoor env
from the restrictions and heavyMawec hgahntt oef

al2Q19hi s al ipgrnesv irweisteghar ch t hat highlight s

componeht £moti onal health andspé$wpcholrsgi
facilitate r ¢Hhadrimitesszsd 1t7g IHe aarkrman,-Baopeet t J
& L-dammond, 2018, Losk®&nhaw, 2.RQO0KAMp ovri tnacnecnd

pl aced on poasciitliiteat e mgt paopwédtlo b€mpmemnta &
Donal dso®sel 2g2néan, ahidyhd i glotl ¢ tolie educators

soxle,motaland behaviour al needs as an esse

Pag@ébs|



i nclusi ve teachers within Nbeitalbelyst ee d 06
perspecti wesd ncrh dilssri yte SBOL as a renewabl
enj oyment obhsihéar mewg by their own exp
demonstrated that feeling free and obser\
supportive of the educatorés own intrinsi
Awow, this is just whra¢ Mdr cchatnmeta 12,0 2(p.. 1t6e a ¢
Educataadtwmdghl i ghted the ionpfoadialhicteatod SBOI
bet ween peers such as by <celebrating st
(Davies & Hami Gtanyi 2020 2023; MacQuarri e,
Adams, ) Plh@2e eclacdmnecads®r oup aqrdouwputassumpt
(Taj f el & Turhemanhdladd@®emlubm&4 i ncl usi ve pr a
everyonbecfegluadal dMaymagd etb pal2)2fle el0 13al ue
andel eamgt heir schwiotthacwtmmuavitryg, tp. donf or

Researlkchusttrheet edmport anseg stodm wshuop peo r |
acknowledging these advantages aWBdOLmri or
addresxsontfiHeecéessagre onmeetmparéeéscesi ptive cu
demamds a barrier {Bo aknecslluesyi {etv 0B O L, & 2Haln3i; |
202WMarchant eWaiate,)R@O2®at ors suggested t
require relational support from -4 \het esnt hc
cul turafricgganigteotefpfecti vely I mpDameert i
& HamiltomMar @@&Wt 2019 pF9nkedst i2021) mo
associ atpesr ttilceusear toeamDemwdeaani nnnganRir ogr
Coll aborationessdniieamwawdnpiochemtisf,i ed a n
to be addresséedghtse bakrelde X dampmBléeg pofrt uni ty
change evident withiempMad £iss «dumr o dlgdud darhien g

within the Four PurposeéeMs oR2Oebandlewp iCusr

Pag@éeo6|



who-bsehomolndset recogpnoitseenttihads alhwe | eff 0 iSBDILI
pupwhen appropriate support is in place.
4. 6Sax¥ ety Needs as a Foundation of I TLP i
Educators understood the | ripaccritlancag eo:
physical and emo.t i Dmiaad fwaasnedtdye vradrempbse i t i v e
emotion and socmaygnharcdeal sti loen W enlad Hgiisrsge 1 o f,
2010; McaQk2 @& 8pt Von BeResoenagr c2h0 1liOnedd dcriaehsgsd t
barriers t o athbhessriibsikl i 0y addcati waal u
substanti alflor ivmploredraadid eecipaulpliyl s, her e s géns
i ntersectional-etgndmitavedns asadwBbtakees | agd e A
2013yi ®a & HamiMatrocnh,an20 2e0Mams$¢h , &2BlLackwel
McCree etRiadki,n2d®@rlBEtduabt ora0ddppexrdfee Ipwp
reducing feelings of frustration, threat,
(HusseinAch2Dlédd ) approach also supported a
educators to reflect on elements of the |
more chabhl eogingiforedt appcoampaagpged s to en
with activities atcedkratri owal pacgparmntd fro
peers (Glanville, 2023; Marsh & Bl ackwel |l ,
t he i mportanceplamnired | entditognr € p att 2ot btohh e
experienti al Klod ar, niln&g8de yalne séati onal and
Practicediakepsn{fe2mR 1) es s erhtni aln cdounsp ovnee nt !
Similar to past research, educators i
i ncr eha8ssa dpkossed a signi ficant \Yowlrmepeahitleos t
and that this was compounded by | imited f
objeBltakgsl ey evarahant 2@13 Mdynar2d0IBEt al

Rickinson &tud&IStlu2iVh 2BEgnzgidhi £ O0rlddkevvieslwo p s
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understlanwdrafframing educator concerns in
establishing their own s abtledar nnienegd sp raosc e[z
I nterpretation I S I nf or med by T,hweh i Mat ri
reconceptual i ses Mas| Mags$s ott| e 1) @B h iy ali@bHet Nte
i mportance of -esrad@®mpyasassitrhgnooagtleideut!| i f espan
addition, Bowen (2021) emphasnseterlmbeatoid
of r el adtihoants hrieppsosi t i onmmuwnea Il bred tnhge ra st haa nc
goéap. 5MBhli)s view relates t o edudattdearipddtr s pa@
SBOdnd highlights t haltotshu pepdourctati ssr sn eserdde dp U
i n the out dooars ean vfioruofindaetiinibgge aof ne iThmalsusi
view i s BOpmeoretve dd,eansc ee doUzosdetaorri our s are r e
keepimgmsel yfesr sexleyap/loa . di hg EB@i ti ng act
applying swheawttedro @rasi edsgghei r peri meptehaksse do f
conceAsnsnot edhiasboarguably toegaengi halki datoiro
di scrimhnas it implies that-sp-hpdlbls amupsrtoa
in order t.dhpasttciussh Bioent sBedEz0o)Jdescri pti on
t hfebodi ly real ity ofo(pc 6 Ralinddr edrr Gasw si nbpr aoi ardneer n t
Hay&<22014) discussion about ftahce |ii mpdri thagnc

whithall engi nRe lextcé diBd wenitihawoerakp p ehaaglIspf ul t

recognise the critical i mpordamnicael odrndcglows i
promot ghasienc| uFsoironexampl e, educators indi
| ocal community engagement, sharingndood
increased support from senior | eaders to
These findings Rirekisusppm2@d k)pd Oth t i ndi ca
community and system support i's more i mj
i ncreasing fundietgl2dll®nRe c(kManrscohna nett al . |, z

Pag@s8|



4.CQonclusion

This Major Research Literature Review
The first sought to contextualise IthR hi
in relation to SBOL. The second offered
i nvestigate curreni TluPdHEenLs twa nt chii mg tahbeo K .

Research and | egtitsd ait mpar tha rgoha siepgdh tan d
holistic perspeBERS,ven.oh ;i nENauSGéxdnu @atLér s
statutory r eUsNCoRCs,i bligl8iot;i eTsh e( , EQ LTANHBitgyh tAsc t
of Children and Young ,RP6jLéodd akWalaecsx)oume
i ncreasing applicatEdowaddn&8BOkti althe20K:
2023, Bar md §7; Mof fett, 2022, Sharpe, 20
Waite,b; 20020 Thipshiment | mpobpesaacehsabmadi ca
traditional OE (Ampe WEnakyerod eotgu aetse a narr a
outdoors is not appropriate f oS8chnildt Hatmb
2022), and may -Ahmaegbnal mateimeni ndivi dual
who may not have equal access to the out
those from | ower s oSccihord cda GeghP ca IFpil JBRI¥regssd
the scoping review support this under st
chall enging perspectives bhaeded ngs otbotver ¢ d
apparent tension bethwsen edlauztsoranad hi gt
(Gl anville, n20&d®2;01Mdar cMaay n a r13h) Rets ud It.s, oXO0
scopingraesyé@ewsi gnipriocaamtciev edtfyo wceerskoil wge t
tens,i oms educators highlighted that SBOL
pupwil sh appr oprhbyateen hsaunpcpionrgt ,t ransferabl e
motivati oMatoi bea0f28; Mar sh & Bl ackwel |,

Stavri anehfsdadmsPr) &Wt22egi sl ati on and policy
Pag@é?o9|



the significant contrsbppoonstboeriiMth®Prsh ot
all t@Maducation free from discrimination.
may be that al | UK schools are supporte
i nclusive SBOL opportunities within educa

The current review therefore contribu
and Dbrought attention to the ceoonsemmperaf
gui dance Aylivard&BMiien, 2022; Fronzek, 2023; Jordan & Chawla,
2022) . Further research that buil ds on t
under stabdu@mgP in SBOL is therefore cri
evi ddbmace from which | egislation can be de
provided. This wduwlud daagd toainlwithgllc IGaY Rc oarree s u |
by educators to thrive in education. Of g
t he goifghatt | CYP t o an educati on firpereo niirsoem
in per,2l023bpbNu2t a guarantee in UK educat.i
4. Tmplications for EP practice

The current retvhewprt ildEDs ti ingaest@eCshtl 0 gn s
the statutory duties and etHCPE] P62Ppnd
2022). This i wvbhvasl wgaki agdreshéanitind,o.l
uphohghei gbts CYPecoghes i mpact eqlalainmtdy ur e
di versity onrcomrdauccttii nay, aveome&kar i mi nat ory ani
manner ,2QOQB¢E. Several opportunities exi st
support to educat oofs anod raad dsree sasw atrheen eisdse n
mar ginalisation and di 86, mi2oaRhiosr may hi e
the broad functions of the EP in applyini
system policy review as a critical ,frier

under st andi ngofansdec hcdaBlarcatdayB P 2,0 1B 221 f el | ow
Pag8o0|]



202Eal l on et al ., Squorefsair dlalrie2 @4 RO
research indicates that the role of the |
that the propfleascsedont o smiweilgate i nherent p
can experience within society ( Gotoidtfyel ¢ fo:
the EP thaseidghlti scourses and suggests t ha
SBOL may offer a route to cllowfiyatrleerortl
t hvehaotf EP practice and direction pf2a)t.he p
4. Raz i onal e for t he aQud rRenste aRrecshe aQucest i on

This review provkidrelse desvti @dizthzle) trhadel
usef ul framewor k t hr oughyiwh iicnhdlleudspircvaet toir C ¢
can be understood an®One herefogdagesel dmd
conshowr val ues anudn dealpiienf se dmacyat oTfThiper B pe
i mpordamgi derratsiecarr cahs i ndi-based t hat usight
a reconsaépounaloif underlying valaumewaraeamne e
of a collection of practi cesp dqcEiksltlrengi R
princguwildes dai l(Kppirrm&QA2.ZJes s her eafnorianpor t an
next tstewel op the f oundaktuiiolmdgp oonf tphreacd d ccy
revifewmdangsanhancongempwrdaryst armaoivendgu caft or
per speaxhadlwidve® t h SBOL are inforeneat bynalal lue
The current study ai mgdrtetceaxghomgeetsheé oo
RQ: What can we | earn from the perspecti

and relati onal beliefs t hat under pin
Practices (I-Bagdi QutScadhomolLearning ( SB(

The purpose of the ¢wrerserotndr @ e donfcchr eias
SBOL i n Edwatbdsnrds et al ., 2022 ;etGkala.v,i I I «
Mof fett, 2022, Sharpe, 2014; Wi c2kd,zsdbn e
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build upon emergindgramdeéen nanh dn@iyyr iadheattieo g
exclusionarwi tda smctoampmcersacrpyr a gstHucreb er st one
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5.0 Par:tMaJwoe Research Journal Articl e

5.Abstract

Thiesmpi ri cal r eesxepad rochheap apare h ath eolniadf s t ha
undertphien per s pkartliw eYaaorhd rotr lseaiprpl | calbc bas iovfe
Teachi ngeaamé®rnmgti ces S¢hdHaIBeGlt doenr ni ng ( SBOL
Resear ch i s informed -bgsedontegqpslrationri ght
psychol ogical theories that relate to experie

needs of children and young people (CYP).

phenoanmenofsiivnecl IBOL in relation to the UK rol
(EPs), taking account ofSddsid reageécairedc i aobetr &x
conduct eidEawr It h eaiarag or s i n S awtl hudWalgesss b o ene

Educa({€€Eand ttht eddoadé OPDLBata was anBRéfybexdi we i
ThemaAniacl ysis (RTA) and generaBedl| denvgr d&lay & h:
|l nterconnecti on; TraveAsCammuProBsitigtiiroehcst | wfna Po W
Wor king Towards Transfoamhtilhhe BEkpecteneds Fr
Out doarisn findings indicated that Outdoor Leac
( CEs) i n South Walesstcansewitpwi experaicence twé
based upon underpinning combinations of value
whilstlusive SBOL should be a priority consi
| egi sdiarigteorhas t he potaéphutpiials tion stuhpepiorr tihtol i st i
requadeguatefsampeutrroundi ng systexmsl utsa omiat iy
narratives and hidden discrimination. This r
(2021) mo deslefaflf efrrsamewor k through which edu:
practices can be understood ahglodmas®efpleect Th
Framework of hatL PbuupnoFiSB8lOe] $t ei fnadsi Imotdaetle tBHP p

in suppoghhasigdc! usi on in South Wales school s.
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5.2ection Overview

Thsection ofwitthe itnheoidaace al nkerliuesfi ve
Teaching And LedrlnliLiPds c R dBealsteidc eGut door L e
(SBOtLg ndi cate the signifi¢taece Bdbuic adthieo ntad
Psychos$(oEgH Psrtomi nent odndlhues isoccnospni nfaratee i e w
provi dreadk et c heapuapdsessearoh dgquoeséemtonst u
Psychiodtmigeoeyat ed t o eV althiedsi adinsdr oduced t o
under standing ainnd i hé&ewik uh rTehheempri ersi ecaarl ¢ hp. a
wi thernepomt setmiuctured interviews conduc
experi esi\IBE@adndi wor kunhg WalTé&s met hodol ogy i
and f i ndiRegfsl eoxfi vtelheTaH egrsatsi  RTA) descri bec
the context of the existingresieberroatiaunrges b a
concl uasrieondsi scussed in relandeaomme ntdat iwvo
made for further research
5.B8Bntroduction
5.3nkxlusion and Outdoor Learning

The 2030 Agenda for Sustainabl e Devel
and represents a |l andmark gl obal ovedmi t m
being of al |l i ndividual s t hrough t he ut
Devel opment GOH)] s20BB@GeNngst these goal s
Afensure inclusive and equitable quality
opportuni tUNBESC0O6, 29.170Th(i s emphasis on in
was strengthened by the World Education
Decl ar ¥ NE&KCO,() 201@enti fying It as both
devel opment and a main driprermpoiseldavEDiGSasy i |

in 20t2MBe Uni ted Nations expressed substant
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was aduei $b stagnation and regression ac
2023la¢ading to an assertion that I At er ne
Apromise in peoéripDRAEsUeN,f i2n0Ri3ngs rai se i m
about the foundations and principles of
need to clarify on pedagogi cal approache:c
| earning endwi rtomemeoaodont ext of Wal es, t hi s
|l egi sl atssvwechr edoormhe cNéewmChor Wales and
Learning Needs and Educ atWaolna ETeroi doourindaets ( A
SociMoldelDi sfab(WeiltQlmver nment n(@awa), hi ghl i ght
i mportance of wider society addressing i
(VinSeotw, 2018; Von Benzon, 2010) .

The fourth SDG of the 2030 Agenda as
holistic-baeddr pghspective of iirmedlewsainoccrne thht
| earners and their &JINtEIStCIOe me2h)d 1 6t,Toh @b éB roint
Psychological Society wWiB®SQ!| darn | dlesf iomi tt iho n

A ncl uxeiamms everyone feels valued and
having to confor m. |t means that me mber
backgrounds, characteristics and ways of
are encouraged to tomeleap winddh sdiggQkest eon.
and try new ways(BBS§, doidg pairagso)

Contemporary researchers have advoc:
i nvestigat $BQMriancctliucseasvet o respond to a pet
(Ayl ward & Mitten, 2022; Fdondpandg2@Bidwg a
awareness that traditional i deol ogi es in
an exclusi ontalyl n&arBoadcoveek ,( 2023; Humber s
Myers et Sacdhmi d@2BFZRoagle.r,s etWardren 28 1Br, eu
201Wgrren et)yTal. fo2zZ@s4o0on challenge, adven
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i ndi vidual 6s c¢omf orbte earointei ghuaesd gdaf sopag @-nsa | | y
heteronormati vewomaedj vi doammsni t Feecson oonfi c ¢
di sadvantage, i ndi viduals with di sabil it
backgrounds (Humber st®alkmi&d Rele2r)a le n,n 2a0ddl
research that takes account of a person
simul tlhywiduser , Ta20f1leQlb ; &WiTlurinaemrs; & Chawl a,
i ndi catiemdditvhiadual s6 experi eamde se xaifinu dti va r
outdea@ams be compounded by interse;ctNaigna d
Okori et)Asl Ayl2v¥alr8d & Mattern (2022) stat
as gender , race and soci al deprivation &
society where it iIs necessary to take ac
unequal engagemkwndati(idoybawtadado & dMattern, 2

There are a plethora of terms surround
compli mentary and overl apping Tme asruimnmmas i (sF
t he discusdsnegen OiLn i Barctonsi dered a subjec
influencedaltyuldlaedsbdcist ori cal contexts i
(Bent sen et al ., PAmIen diea rsrt iasnbda se@d2 3 usp o n
l ongstanding debate and historsmgand s idsetveenl:
confusion I n Q@LU s € rQougtudiosohri nBducati on ( OE.
Educati on ( AE) and EnviroOAmeean aaon2 Gathr at |
Ni chol s, 1 9 8 Ray &Bakubecs2019. 1PBBi6s i s further c
di fferent appltiec atait 0 o a0k byyp eisdf ocorf me@L s uc |
ki nder geruttednoor chaesif doamelda s, 2021, Lar.i
pl eastp psedfiorx further i nformation oh. hist

Mor e r etcheentolnygoi ng i nterchangasabd emai®

finding in a gover nmen3B Qilonmnti hses i WWenlasdhd r ceovn
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was related to perceived diffier &M@dreesn chn
et al)An@2®rRs8ol2082t0 hals ¢ ecdadntslcyusmawer {f or wa
constructing a definition that aa@oowmtds |
300 professionals experi Adopta mopo ntshea ua el
appr otaltdn , srteucdoynmeatnida t future researchers

alternative viewpointsraseahely.Thetlt poee € 0t
study adapts ARelrgsuwindientg adebfsi n(i ti on of O
Graham Frenchdéds proposed dvehd crhii maico metdo b
the ®O©dearch commiVslsslh n€&€dv drynim&eirt e ddWGNi nut
SeptemberTh2e022¢ sulundarsstamdiinngf oo ime dL by

contempor ar yWalr,e snrainteileys, afhat it i s

An umbrella term for actively inclus
outdoors that predominantly use taught a
t o | earning across al | subject s, i ncr

environmental awareness
5. 3lh2e Educational Context of Wal es
Within Wales, SBOL has been celebrated as part of formal education since
1999, following devolution of power to the Welsh Assembly government and
establishment of the National Curriculum (French, 2023; Maynard et al., 2013a).
The Foundation Phase Framework in Wales was developed from 20042009 for
children aged 3-7 years (Taylor et al., 2015; WG, 2015; 2020b), and has
significantly supported and promoted the use of experiential OL activities in Wales
(French, 2014; Maynard et al., 2013a; WG, 2015). The success of theframework
was patrticularly noted for enhancing the social, physical, creative, cultural, and

personal development of pupils (Marchant et al., 2019); lending confidence to
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WG6s statem®aleds has, |l eading the way in t|
| ear ni ng WG@a& lebarning through(Landscapes, 2010, p.2).

In more recent years, WG has recommendedSBOL t hr oughout a
education via the introduction of the New Curriculum for Wales ( WG, 2020). This
removed the term Foundation Phase to reflect an emphasis on the continuum of
learning that repositioned the importance of SBOLas a priority for students in both
primary and secondary education across a range of subject areas (Glanville, 2023).
This priority has been emphasised by WG and the assertion that SBOL offers &ey
pedagogical approach to support the naional mission of improving education in
Wales through the New Curriculum (WG, 2023a). SBOL has also becomea
prominent consideration for future curriculum guidance, particularly in light of the
Covid-19 pandemic. For example, the introduction of the quality framework for
Early Childhood Play, Learning and Care (ECPLC) published in March 2024 (WG,
2024 a), will be used alongside the New Curriculum for Wales (WG, 2023a), and
emphasisest h a t ifithe effectiveness of i ndoor a
authent i ci ty of e X p er i erncale feature foff effecive ahildi s a
development practices (WG, 2023b, p.7). TheWG6 s commi t ment t o i m
practices in education is further evidenced by researchcommissioned to explore
the condition of SBOL in Wales (French et al., 2023). This sets out next steps for
practice including developing a coherent strategy, budget allocation, accessible
resources, professional development, and raising awareness to ensure OL is
applied effectively and consistently in the context of Wales.

Beyond formal education, SBOL in Wales has deep cultural roots (French,
2014; Maynard et al., 2013a). This is evidenced by the 1941 establishment of the
Outward Bound (OB) movement in Aberdovery, Wales, by Kurt Hahn and

Lawrence Holt (Veeveers & Allison, 2011) which promoted OL in Wales to provide
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young seamen with essential survival skills including confidence, tenacity, and
perseverance (The Outward Bound Trust, 2023). Through the OB movement, we

can appreciate the cultural importance of the natural landscapes in Wales whereoy

the mountains, beach, and forest are seen to facilitateand ground the holistic

education of CYP (The Outward Bound Trust, 2023).1 n essence, SBOL
relates to the Welsh concept of cynefin w
New Curriculum aodl thealembmpboedancWG of S

define cynefin as:

AThe place where we feel we belong, w
us are familiar, and sights and sounds a
often transl ated as Ohabitat 6, cynefin
geographical stowscexl,tiatn dilss otchhealhipsl ace whi

and continues to shape t hdWG@ommwRmi,t yp .whMilc

5.3.nportance to Educational Psychol ogi st

The priorities of | ED in SBOL are seen
and et hical responsibilities of the EP,
boundari es, respect and uphold rights, r
and diyveornsigractice, anddi sgrraaniinsad or gy ana

manner (HCPC 2023). Within WalWas,t aBRe sr olhe
Athe main focus of any EP involvem@hnR wil
to promote ioncelnussuiroen eagnuda Iti W, oifn opprpeos s ,u np
do so, EPs working within Wales must r eme

such as the recent ALNET Act and t, et New

out a vision and aspiration for all/l CYP i
T Ambitious, capable | earners, ;ready to |
T Enterprising, creative contributors, re
1 Et hlailicnf or med citi zens pof Wales and the v
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T Heal thy, confident individuals, ready t
of soWGet2y02(0a, p.11).

Understanding and promoting I TLP in
support CYP itmhfechur vegu nwphdehers eoduThits osupp
may a&bsaobri bute to the statutory requir eme
child has a right to an education free fr
their potential as set out within The Un
t he ChilCd (1 9N@R Equality ,LAntd (UkK) R IMO1IG) o

and Young Persong2(QMWal es) measur e

As nottedne research indicates that th
by the outdoors may facilitaalompdiidcde i €e\
ot her facton$siseoakbeascreativity, enjoymen

skiBl akesl ey etavalks, &2 Ha3ni | t on, 2020; F

Gl anvill e, 2023; Marchant et &8harpep0p1201.
Taken in combination, this evidences the
td oster a pupilés intrinsic mboiisvadtnicdrud

opportunity for CYP to become ethically i
i ssuwesh sas sustainability and cWGmHaARB,; ch:
2021a), and how thetsre |ttdwgailrc £ ome lext e atnad t |

(Schmi dt2 0e22nal usi vteh &rBeOfLor e aahped prfulagpat h

develop cynefin i n eduleywtaounnndge ropvii rsniomgs M
of psychol ogi cal safety, bel ongi ng, and
( B, )n. d.

| n relation to this objective, EPs

psychol ogy in support of educat$SB@RWciprac

as by providing training on models of I T
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OL,tbhe progsuperonmi ef dGroodu ped d)otw, THRIO21li s a n
priority for EP practice in Wales, as it
and awareness about sBnclTheir eroaPdP@riatr smp oWas
di scusashioounts | EDwi hhiSBOWG gui dance or the
onl i ne ctoonotli nfuoirng provi sCPoppalovdeded!| by me mte
al | school s i n b)Wad veisn g( VG, i d2 0t2Mi s , di scus

relation t®OEpeevid&nonakk),, 20MRB brief gu

avail able through the Outdoor Educati on
professional body d egdu icdaarmexdea tt eSd® ptr wavnidd i r
educational vimd tWaliens .EnTgHiasndcoaul d be cor

findings of the current research tiohensur
curriculum framework has been designed f
them and to challenge themWGre2083dsimgll
5.3.n&l usive Teaching gndLPgarning Practi

Research raises the iIimportance of the

(Dewey, 1938/ 1997, Robéeot §,ac? ewoBrzt@olr b al

ex per i enTcheiss i s bel iaenveidnctlaussupparptpr oac
(Stavrianesdaé&s Prawnoez2), t hat hel ps al |
under standing by connecting ideas and con

2006; Moffethin@O92hr. eXxhieswsi ve biondgp ohel i
hol ibsetniecf i t s of par CY@lipcakiinosno ni neR® kael & o,c h2 (
has noted beneficial sodplueadcegnicturldabus as
and perso@Baladbky!| BQ 1Wd loeg,esc a, 2019, 2020
Murtrie, 199 7al2B2RPedmanx &t Avr &mickii nn,sod0 @
2004 Moreover, resear @b yicrh odLlo ghiacsa |If obceunseef di

chil d develdodprneesnsi dteimsconnection from the
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2018; Von Bendbomns 2@iSkps the benefit of
omspect sheifngveldtti tudes t o cloemdr diemg.,e, plr:
per si satnedncneo,t { Gat i &Sm2a0 p£;St2a0T4;aneAsd a8dnsPr a't
2022 Vi fsmeomt, ) 2017

Experienti al Lael asrong mlgi gThhtesortyhe si gni f
educatorpl amnipnrgotvri u@thuernes silreear ni ng experi e
tailored, authentic and social to benefi:t
1938/ 1997, Rober¢$s982)003)mMmodKsl s ef fecti
|l earning further &clrandief iids tthlee |tema mh enrg p
support pupils in the creation of new knc
concrete experti enccrecse ptos atbhsrtarnegodn eafg | per cot ci eosr

Finkel2©0€ilnp conducted a thematic scor
componeht shgiugah i t vy i nclusive practices b €
Finkelcotheilmmded that there are five essel
inclusive teacher, i ncluding: I nstructi o
So@lEmotalBerhavi oural Practices, Deter minin

and TeamworlR.(Figure
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Instructional Practices:

Skills enacted relating to what
instructional content is focused on
and how this content is transmitted
the le &
;’xﬁccm i,:'fu:i:‘xmwo,gml?:i:; Organisational Practices:
Collaboration and T K SXDUPS' o ﬁm—'ﬂwﬂd What teachers did to arrange and
’ a Y ol »
How teacher work with other an::m%mng U D'l‘.gelc. 3:’::;;’,:‘;’“; ;:g:{,:’;:
professionals in the classroom promoted access 10 the classroom
Including: Z;"{‘;';:;Z:’:";f ‘"."""'f 7 environment for all, Examples of

Examples of practices include: practice include; establishing

5 bt g tines, facilitating transitions,
working within teaching teams, P 22k SEEEE J
engaging and communicating with providing appropriatc time

ket What types of () skt
in-class “
inclusive teacher
practice should
be the focus of
observation? 4B .....samsvioura

Determining Progress: Practices:
How teachers assess and monitor How teachers facilitate a positive
student's individualised outcomes. classroom environment where student’s
Exasmples of practice include: social, emotional and behavioural
Construction and implementation of needs are accounted for and met.
1EPs, use of formative assessment, Examples of practice include: dealing
checking for retention of previous with bullying and exclusion,
content, use of formal and informal implementing positive behaviour
assessment ete, support, providing communication
support ete.

FigurzFi nkel Gaed®@ds0 Essenti al Components of

(reprinted from Finkelstein et al , 2021
5. B.coping Review Summary
The current research is informed by t

scoping Pewie®hkbins indicated that educat
SBOL can be underatbedsionrbkbétween values
the i mportance of facilitating holistic d
and safety needs as a foundation of I TLP
Finkedst eRA21) model of five essenti al a
teacher, alongside prominent psychol ogi c
emotional asnadf , @pnhgy siinctaedr per sonal relations
the application. TohfesleTLnPaiinn f$SB@OL ngs appe
effective practi ded iemx prealiaetnitam hpd rcaminlsd
Il nstralQrigeami s,atnido @sadeniot i on al and Behavi ol

(Finke] s2@®i21) . I n addt heor,dusafteathys 0 sbedyg

Pag&O0?$



S i

et

be

fo

L a

of

pa

terpersonalwasdkeati 6neldi psesporEalsen ye s

it bomponebdatserorhi ni ng Progress, and Coll a

Tereview providésnéedbseee@2i hamodel of

amewor k through which ed®Bdalt oprr accot mpceetse n
derstood and t Oanreefcarnd i qaueelicspdedcd.at 1t
l ues and beliefs may wunderpin educatol

nsideration as resear chk aisredi dantcd su sti hoant |
concsapgtiwanl iof underlying values and bel
| 1 ecti on ofenpr a2c0tlioc;e sMe(skhkesetreaal 2Y 183 t he:
bsequently gui de ppdaielny ARrORQt wesxeps! o(r K anrg

ucator values andndrwildad i wmoan tbhed ifeifnsdi n

view and enhance understaadidiegr edfopleadw
hool .settings

The research investi Batkyg eluaerap ®or Sp e a0
ntext of Wales. This accounts for exist
clusive SBOL i s EmobytYy edsutcambliiosnhe(dBiilnt on
1lr, e nxtl 4 ; MaynaraPritnad, ,2@D0D8,3 2019; Pi
23; Senedd RWG e a2rOblbbr)e @it Baccounttshdtor
l i efs, val ues, and inclusive SBOL are
tuat edalpgaxleadbbhboami c, demographic, and po
al ., 2009, Harri s, 2023). Al though t he

en replaced by the New Curriculum to en
rmerl vy recogni sed axgeasdGE& éeademi mag tOhr C
ndscapeand ®MN0O) hus be i nvestigated to I

| TLP can b.e Tmoes tr eesfefaerccthi vieher ef or e ai m:

st experience in the Foundation Phase
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andel atbeolniadf s rel abhadedd bouaddrhsttsandi ng
i nclusiof Ai msSB@L et al .3,. 32M06; pl ease sec
5. Ressearch (QRIEstion

The current study aimed to explore th

RQ: What can we | earn from the perspecti:
and relational beliefs that underpin Inc

(I'' TLP) i-BhasSeccho@ut door Learning (SBOL) ?

5. Pshchol ogicals Consideration

Res wlft st he scamidng arteevdi evlhat i nterperso
establishing a sense psfycbhafegycalre oompic
facil eaaneng and devel opment, socfalb &ahtl

pupi heacl $8DveThis takes account of severa
as the Zone of Proxi mal Dé9&FBorEsSmerital ( 4RI
Theory T@$IHFEB) & TurpeandlPEBMAX98@Cabrera
2024 Donal dson; eSelailgman2)0R20dsle . &adel 8f ur t h e
i nformati onf)ur tRheesre atrhcghtl u c gahlbssos require es:
suppor el aei onships amnddiraSmgHms enidfi gsad fee tpye
chal |l.enTgheiss hreeafletrhs atnod saf ety concerns, pr
resour ces, and c Brlraikcewsll lery WMd meeH d gt 2¢tl 33|
Maynard Bl &RIi.ckinGo®s ed&Saludd]yph0B2n[zdn, 20

The Matrix( BdweNeedBFBF0Jur duillBds upon M

Hi erarchy of Neaendds o(flf9e4dr3s; al 9pbsdy)c hol ogi c al
safety is emplharsg seidgamsgflehr @ o @ ansesdi dibrgp t h
educat or s aan ¢ dphuepioatfis a | cadmmu Maty i buotf dNee

upotnhe soci ahumaeadd ttyheofi mportance of est
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rel ati amsstai mee dover alchi gl 66 haofs liinfcéd ude
Att aclRelngti onships from which an individ
Rel at i othesmh gprscestsedhmough peerameéllaastohyg A
Rel ati drmahi glssed flent i ty anBdoweenl o@a2gle2mlg)l v e s

Masl owbs coqacepial oBadasBptdBpentdent actualis

framed as both a communal and individual

INTERDEPENDENT
ACTUALIZATION

INTIMACY

AFFILIATIVE
RELATIONSHIPS AUTONOMY

SOCIAL
RELATIONSHIPS ACHIEVEMENT

ATTACHING SUBSISTENCE &
COMMUNICATION RELATIONSHIPS BODILY INTEGRITY

Safety is an all-encompassing need throughout the lifespan.

Fi gulr3The Matrixrepfi NeedsfZ®2nl Bowemn4d 1) .

Theatrix of Needs is an example of t
ful fil menrmtoweeng tt REORrlm t he f o uinnddaitviivdad aolédsa r
and beFleiaetfhse r 1995; Roccas & McCaal eags 2
and bbhvefbeen desecgmnibttidvastt &dms fvareralisi on
( Rokeach, 1973), forming the basis of g C
McCaul eyTh2eedpspedespiameed byanmderhdrecne ed
own versions imfd gaesa Utghhry whbo€thet he sel f, ot

worl d are experiea8bdabnd Ra@iB)ypreted
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Rel ati onal Mode(Fs i $hRZ2@®@05)vEBRIMB)Mpr ehens,|
mo d e | of interpersonal relationships tha
relationsbonegst madacevi duals may engage 1in g
(Fiske & Hasl am, 2005), with the RMT pre
reflect combinations of two or more of th

Communal Sharing (CS Equality Matching (EM) Authority Ranking (AR) Market Pricing (MP)

wBased on commonalities windividuals are treated wA hierarchical system in wRelationships between
between individuals as distinct but equal which social interactions individuals are based on
within relationships and partners within the and relationships are a mutual exchange. The
a shared identity that relationship. Work inputs respected upon different relationship is seen as a
results in mutual and outputs are divided levels of authority. means to obtain desired
recognition of social equally where possible, Resources are distributed resources or support,
equivalence. Examples and where this is not unequally based upon similar to a commercial
may include families or possible, will gradually be the hierarchical position. partnership or exchange.
religious groups. equalised over time.

The&heorBasofc Vadhwasrt z, 2012) distingu

are evbhaeedeacr oss

a close association to RMT fbuellli etfasb|(eBi

al ues and their associated

ffer in the

ndividuals typically di

alues; as Schwarpar(20L2parnoftésge may

erson but uni mporntpardt .dldsheelmaet ilm@nmes hi ps

mo tv iaV avihis oSresh warfretpzrhees e nt a  t

c

nder pinning

(@]

i rcul ar ( Hii gligir.ea nO p pvoasl idinegne n srieopnrse s e n t
v

val ued | ect c ompsmtwielni lA&Arhdy evement , (Sch

Conformity and

motivati onal 20

gal pla8xahwart z,
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Self-direction

benevolence

tradition

achievement

security

Fi gulrde The Theory efprBaagied Valou,sSSghawpr t z, 20

5.Researcher Paradigm

A relativist ont ol oggs edrfaly Imer ,t he9 7c8u

appreciates that Amul tiple, swibg ercg ti avred ir
(Prince & Mallabon, 2019, p.12). A const
1990) , develops this position by holding
active role in construcaicpngalmdwsedgal wco
(Stauffacher et al ., 2006) . I n this view,
than wuniver sal He@vheditge &r0el 3al | mi crocosn

societies but coloured by our own person
reflective( Beuarpraaci 20.288n poB¥7¥a) ogi cal and
approach that takes account of these fact
research as i1t aims to develop aelbdemahna
beliefs as individually <constructed and
constructivist and relatirviastceposi tiTa® $u

the unique cultural and | egislative cont e
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5. et hod and Measur ement
5. axrticipant I nformation and Recruitment

Pur posive and conwasienee tsampddemugi t p:
current .r Asdertdher EAfppiemwaxdusenonin Apri
Principal Educati bemadt eRsBlaceh ayl, ol Yepamdt esr , s an
Additional Learning Needs Coordinators (A
the proposed research, and r equylemspe rKhhiexy s
with col | Guatgdudsmsat deerr B t it mdél u o hitnoirtsi canltlayct ed
the researcherttherr eqgqéi®@s tmat iiomf carnnda twieorne s
(Appenfdlamd cons@mtp efnd)i mI nf or med consent wa
sixducators working in Sewetth ngalgaus det hao:
projects in developimakdepgt frCome ke &mean
2013; Fugard.& Potts, 2015)

Demographic infor mMappen\jwa sidoet choerrfeidr r
t hat al | educators me t the .inkHiusi omclct
parti chieppafgoy e 18 yeadrod dayf heggesamhdowl edge
and sikn ldppl ying experienti al l earning di
student sfuThiherwa®f i nleedadinng,el cagairtorti diluat ii me
fithand awarfenSes®EBlc| usi onetatkendowlaadde ski | |
beilnegss than one year, or expBEariYeypecsessunh
as use of residenti aA oirstfiiredtdi dm iwa * xgples
experienti al | éarsreidn gl eair thfi aprgnacigbsp by i ent i
Lear ni ng (Déweg dl®38/1997; Miller, 201%; Kol b, , &4 8 & h)e
Foundati on Phase FWéme2vWli%kh cefx cWalldeesd (act i
as breaktimes and |l unchti mes, fboacsuesdi nugp oinr

reabrl d exwédilbdharsaiaceltt onl swdtheahmni ag.
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approach was informed by the criteria of
of OL (Farnham & Murtri e, 1997, Fox & A\
Pal avan et al 2016; Wil hel msson, 2012) .
Rol e SettinAge RaExperie¢Freque Training & Exp
Hi gher Leve Primary,; 4059 vy 10+ ye Often Formal training an
Assi st an;t Pr-8choo (A few Forest School
Freelance Communi t) we ek)
School Le
Early Ye Primary 4059 vy l10year Al ways Foundation Phase
Practiti (Every Nursery Examinati
Tr ai rElamd;y Dégare;
as Eaanr | y Praat $ t i
ALNCo; ©pr Primary 4059 vy 10+ ye FrequeltFoundation Phase T
positi &mra (Once ain Outedaoronri ng and ¢
YeaRrsact it School sessions fol
year s, Nurture Tr
Practitioner; On
Teaching # Primary 60+ vy 10+ ye Of tenTeaching Assispants
(A few CPDpast personal
week) interests and hob
nature, environme
anything. outd
Hi gher Leve¢e Pri mary 189 vy 25 yea Al waysFormal training an
Assistant Charity (Every Forest School appr
Freel ance psychol ogy degree
School Lea Forest School with
Third Se (81 yeaasspecainads c he
Organi sai (41 yparsonal ex|
supporting a fami
additionreguheed€pPCLC
the Forest Scho
Forest Scrh Pri mary; 4059 vy 58 yea Al waysFormal training an
(cshomdseant Nursery; (Every Forest Schoolgeap;
of empl oy Group,; S experwenkien@GYRnt t
School woodl and e mwvwairryd mnge
hodrong fortnightly
day sessions
TabWearticipant Demographic I nformation.

Particweraamt secr ui tLedalftrboar (it vkiseds Sout h

Wal es and

( OD% Al |
pupi hsat | east

relation to t

respective
wor ki ng

of their

i mpl emenltna tci cordtDrLas tw,er e

he

predominately

teachimng.

tchor@pa § seddoenat o9 sa@Buthddeeeader s

educatiodepr swsetsest iommsevodfERR EB®L Year

one pThenatupwgs®hbhpoel weetet ide
context of participant ba
sclovetestetaingd. t E&chers or e

within classrooms ¢

u@Qld et t atkoe hsgpwpaioss t uf soer dm

practitioners who
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for the main purposdl bf ODksi waoi mpgar §BOL
resear dhh ewdrasmce pracadaihednEoseandScHool (
(pl ease see ffTwot wetre pelronanhent members of
primary school s and delivered SBOL to
assessment (PPA) cover to classroom educ:
own business and wor ked |wilit hiODLse wé rsal |le
SBOL sessions in other school settduwmegs, |
to the obohfthencefreelance position.
5. Sexn8tructured I nterviews

Sensitructured individual winttler paewic iw
iper aomd | asted on avVvat agsecihéddcuohnessu s eed of
primary questions aAdpandtelxate deartd ppept s
Finkelstailms (2021) framewor k amfd iimdlouame
by Ketlkanbp8016) five phases of . Tde waulpmppirng
dependabhd iitnyt eorfv itewats cehvealuw &t ed i nternall
supervisor, exposed hto r ®¥i towghueer tphrroof uegshs

outside the resfeiagrledhwviptiloj & cTEP asaahull eaat geu et |

lForest SchBewkr dFSyesearch articles within théaadcopin
received Forest School (FS) training(Glhamvwillilget i 2@23;t
2023; Mar chant et al ., 2019; Mc Cree et al ., 2018; Ri c|
hi staordy reports waatomwhgilmsal IF\6§ devel oped in Denmar k, i

after the Forest School Association (FSA) establishe
demonstratefethel icabsben between nationhGiol efarilsteretdi a&lc
p.110,; se*.edas2eRi 1995, a formal qualification has been ¢
of the approach across the UK due to its accredited s
indicated a |l ack of consistency agesthei appdeaehopede
(Whincup et al ., 2021; Harri s, 2023) . This has | ed to
in SBOL is problematic orGlaamwiilolre,t y2 0623%; fHiarurries ,pr2alc2 i
Wai t e, 2020c; Wh)i.ncup et al ., 2021
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i nterview predc,eslZ0AKeaelxlaimpl e of the origi
interview schedulT®hri@e drovided i n Part
The first primary gsésucoonréed| pboweeésa
participamd WVaewlkitate an organic conver ¢
promi nencet (KR2A01&pe second question was &
by WqaGX8ndougheaxptloore embodied values ar
participants to bring to mindl mtdriwieedwse xw
recorded through ,useanstusatni®e ct apmonrei be f

Mi crosoft WomedadQingdli aekrecked for accuracy.

5.5.3 Data Analysis

Data gat her@GHE dmnmdosmDRdgreoups was anal ys
using Reflexive Thematic Anatgsmseti( B8eaamy
of convergence or divergenSwebguiatilp nsithe fg
Onwuegbuzie andrlke®mmgsn bERtD OMEast t hree
subgroup when explartian ga ncad pypsia wsdi rsviahnsst toi v e
hoo d f ocus on p.aHotwiewidpe nttervpreevtsat i avras o f |
informed by the re<sedtouhaddsanadwnhi sd oiralc
Tr ai Bdewec at Psoyncahlo ( d gPé&ar ni ng and worRiiagy wi
accounts and peer supervision were utilii s
an inherent parecmtfs thrn el pdthdelshsas(count s
for a view of i ndiurctt e v @raesinadd m doendaupaptmi ovaec h
rat her than a binary conAt spihxamef Bioa uRT & C

was applied as recommended by (Bigumeandd)C
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1. Data familiarisation
and writing

familiarisation notes

= 2. Systematically

generating initial codes

3. Generating initial ,
themes from coded A 4. Developing and
and collated data ., reviewing themes

5. Refining, defining \
and naming themes \¢//
/ ’
|

6. Writing the report
Fi gur5rocess of RTA

Devel opedand emelst hemes are represented
Fi guwr eaxfibchstasueiidpatterns of shared meaning
concepto (BraunpX3Ilh,at ker R Or8eilagl hits iyit natad @ d
truth (Levieumrthe201l®8gtails about the RTA
AppenRdi x
5. Ethical Considerations

Wr i tten neftolrintaali onh was provided to p
I nformatiApmpeSditidaext CdnseAppdmd)imxanhd Debri ef
(Appenm®.l rf or mags oanl so verhbal tyhweesplaaitneadn:c
iperson interview. The researcher check:i
opporitefsoirt questi omesdiilbeangat heci pant wa s
aware that they could contact the resear
debrief form i f any quéeldhtei occnuraremde raetseart

received et hical approval from Cardi f

[ EC. 23. 02 Abh.ehr @4 &] Q(
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I nfor med A

signed conga@&thhédeodennavlmasparticipa

was conMAmcitefdor mati on sheet and co
about the research requirements an
to confidentiality; right to wit/
explained in person tacheahlecoki ftohre
Participants had the opportunity
and after the Theermrwisewr pheclea miofl
participants prior to conducting
affiliated with the LA in which t
and that any contribution or deci:

affect i omes hi @l avi t h t hat Educati oni

Data ProtP
and Rightt

Confidentr
i

a

a
h
e
n

n

we

a

P

n

r

rticipants were given heismng aad#ec
eir privacy would be protected
sponses would be held in confi:
di viduals associated with the re
d for thefsmkbetpogpbhe obj Pative
re also informed that any ident
d/ or uni gue characteri sthe st r avp:

ocess, and that recordings woul d

not be recognised from their VOIi

P
c

e
(0]

Ca

Right to P
Anonymit ya

r
Ri ght toP
Withdrawt

p

a
n

e

a
h

a

Wi

e

a

I nformatiP
l ncenti vej

n

S

a

n

rsonal information, data and r ¢
nfidengi alhley sesiume wuniversity O
rdi ff DataePsotgction policy.

rticipants were informed that tF

d anonymised within two weeks

dacting any information from whi
rticipants were informed of the
eir interview date. They were |
rticipate, and they would not b

shed to witddt avwo hBhivawf ivrealbal |y
d of the interview session and w
this was individual to each par
rticipants weCer diinffforUWreidv etrhsatt vy

centives for participation.

Tabbe Bri

ef

I nformation on Ethical Consi d
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5. Besul ts

Main themes and subt hemes generat ed
presented in their subgroup categori es.
convergence and divergence within the g
researchlaqueditei ®ut door Leader (ODL) subagr
devel oped i ncluding, Traversing Positior
I nterconneec@haoaansroom (Egdeabygotohsrpeaei n t he mes
were devel opedCdmmwridtiBndi rect i omgalTolwaursds,
Transformative TEepsStireaccerand Freedé&mgaf e
16 provides a thematic map of t he rel at.
AppenSpirovides a visual depiction of rel a

A full table of codes andAppesmddciiated quot
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The Osmosis
of Care

| AnEven Playing Field

Building
Layers of
Interconnection

of School

A “Distinet Part

An
Uncomfortable | The Adults’ Burden
Compromise of Responsihility
O Outdoor Leaders O Classroom Educators
O Theme |:| Subtheme —— Link to Subtheme

Fi gur&lThemati c

ina Friendly Game

Interpreting
Expressed Needs

The Situated

Humanityof

| FamilvConnection

A Community
of Bidireetional |-

The Impo-rtalnce
of Relational
Familiarity

The Imporiance
of Familiar Places

Welcomed

T R distbrcns

Traversing
Positions of
Power

of Control

Map of

It's Partof
our DNA

[ The Structured
Freedom of the

RTA.

Cutdoors

Whole School
Ethos

Trust

Eduecator as

Realist

Relationship between Themes or Subthemes

Making the :
Drd.ini.ly Working
Extraordinary Towards
: Transformative
- Experiences
Making the
Extraordinary
Ordinary

Pagé2?p



5. &&xPpl orationOQofddbemkesader Results
Qut door L eal3remmaFeysou ltthse mes wer e generated from the Outdoor

of I nterconnection and Traversing Positions ofODRaosvean ehotgert rhalr

school and c¢ommhroi tbye ixstygstseinvse, knowl edge and expandaehogesi nnt¢lhesiden

pupils in the ouW&oo20z@)hool setting

Them®&uil ding Layers of I nterconnection

Theme summaseyt heme was generated from educator beliefs about thehiempaori
environméati $pietrastoen a l devel schmmenst aadsbkhulil 8. The ODL | ays a foundati on
pupils and from this position, encourages CYP to ggeabdepyendenhéiyr asdceied
outdoor environment. Al though farlom GDlcLhso ovia | utehde SBoCLu sa so nd ibsutiilndcitng s ki | |
compl i ment the educational agenda of the school system and wider curri
Subt heme: A ODistincté Part of School
AlODLBsoti ced cl ose connection bet wg Al tweet-Spiaturthke endtbbkrthbadawy i |
for Wales, with Participant 1 and evidence down, it's it's photo basce
asimycl| as sor Dloemr e wer e sever al routiwe've been doi+thg.w And ctohveenr st htehe amb
consistently across settings and and the four purpos(ePsarafi ctihpea ncu
ttral?!ng. Thtls I"T&iﬁlfdl,redswﬁre,ca?ﬁ fm)?”ﬁt's nocopdstl the) you're | ooking a
star 'r_]g contro € I rpesst tain |@ama of cover 9 Rdrlt ibaispant 4)
of theirasl|l eneanbres s oft sschioad e sit maff d
| emirng omiltlheagues, amcdkeomapagens ¢ AiSo | ' ve done so much whittling thi)/}
included use of a document fil e, f you know. And t hetyh eye arhearsph &rnp vkersi
of Doj o; an app for communicatio al ways ther  Pairth ct lpeama 6)
indi cated thatutiindlswesi we t3BbOL shed
tdostennection to the wider schoog
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physical boundaries of school ODl MWorking with the whole class integr
l earning through sensory and prac| more instead of separating them off
were suppebbatd parfwetcihpat ehe outdadg aboytrarticipant 6)

Subt heme: An Even PlFayiemg|Fi edadnei n a

Al l ODLS discussed building | ayer iHe' s got a nice I|little group of f
exploration, and pl ay. Participantidevel opmentally, he is in their play
of games and activities that pupiljsame way, but they will help him kin
facilitate pee.r, conwetfi ogami. of bl essed, enherehiil e +thatt. i Asnd ntcH auts'i
lightsabres. Participant 4 discus (Participant 4)

relati on to shared sensory act'V[Discussing pupiavs ngi tiheAkNpeers se;q
EONSIE e .pllay a.s a ga.teway .to ewsoutdoors, then then gives their peer
needs, facilitating friendships an ., {{ | éelpsl wéstwiimtegrating thi
ODL s .espeC|a~IIy Promoted t h.e PRvaarl tuig and into into the{Paftiengahtp
described friequeoltaosuesde goafmes as a

pupil s devel oped creativity taey |[iGnsenmass,i arrassive one (.), becausse
recognised the i mportance offkerfwd|that that children enjoy, so there's
began to escalate. This was underp Play. But then (.) yeah, (.) so liej
to mediate the dynamic of peer co ®@kay, you might be happy with tidat
naturally fostered through the | im (Participant 6)

OL has the pot énotridalo ft @néacert ekaltiece gd 6

only got sod many sticks

Subt heme: The | mportance of Familiar Pl aces

Layers of interconnection were builAA girl [ me é shieocnteuda lethayr-ihsiamird eal | Y fA
was seen to align to the caoanrdeapti (themwilth a bit of delving realised it
appeared tdsfdesnt ¢t yeCsdtPede ns eilnf r el atf] it was going to be |like godwmgrtojfus
hel ping to include pupils who fol back outsi de) tyou hknowo,0dasnd |asntd tlal
enjoyabl e due to their individual§#ou can just be with me (.)p) amd we'al
i mportance of applying knowl edget ¢ take her | ong r d&lalry i(c.i)p atnd €
funl otckik eyof t he chil doaamd emistitpatp fFwe' ve got waterproofs and erm and
finding opportunities whemeouttdd®{gdonationsé but they're pretty much
over wheduimgas by using the seaso so then that ' '(sPaguiitcd pfarnete ilng
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l essomMyis aligned with supporting| [Discussing a tuck bione aofi dnaat wraale fno
to their familiar and soci al s ¢ h ¢ i tiet was al |l the cl asses, so my whaqa
symbolise the complexity of the co/children that can't walké just take
abstract and concreuei piacdAdsofilepch feet inthevoeté&adi fferent sensations
16s quote, specialist clothing sucjlcomfortabl éehewi tchant luaste tt heir hands, (
to facilitate the inclusion of all So there's so many ways to access t
soce@abnomic di sadvanGsageaxpmhtdhiecisgwhi ch enabl es t hemot d hber iemgritrloenmeealtyv
and rai sed t he i mportancdémoofe aBQ@ way(oParticipant 4).
everywhacbuding in p.oorer areas sig go withéinhhehsewsanser wei gllot iand o&n
concgrpeq that cl_othlng can.FboercoerTxezthe spring we do a lot of foraging i
Partlcraae~ed4a fl\n.anC|aI and | ogi s making dens and shelters. Summer
chil dr en dooanee rheodei n mud (Participant 6)
Subt heme: The Osmosis of Care
ODL s di scussed the i mportance of |[AWith the environment i tsel f, so t Hfec
place in relation to developing cdanimals that we find and how to | ift
considered to support the aims of ébut | do reiterate this quite a | ot
associated with &vmdroplmeand teot lpirodt hat so they can help themselves to
from-made i nfluences such as c¢cli mgAnd some of them take it on b(Rardt ito
about this obje.ctive, an.d by deve We' ve got bluebells coming up so i
place, OD_LS believed their care f_cpreservation of bluebells, er they'H
perme.at.e Pnto the_values and bel_' picking fl ower sf dore ceaaursley tphoelyl'irnreat or
Participant 4 believed was parEac yeah, i f they'mte (n.o)t itfoot lméw'nrdea abu
Yeass that CYP can strengthen com dai sieisniam taig field,(Pahrati ckiipnad
on @tnhosatweé ot metheir | ater | ives.
il f you can plant the seed that in 2
a good job. And | think that's the
You're planting a seed to perhaps be
acrossunthrey cowhi ch then grows to thr
schoolsé And | think educati onhParstitad
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Theme: Traversing Positions of Power

Theme summasytheme represents the complex power dynamics that t henaODL

internal to the school system. This is seen 4 edrelaparinemgiu otpiptoga tueé i
pupils to ,tagkeecosnenjpbyment and readiness to | earn. As such, ODLs swens:
and professional beliefs and values.

Subt heme: Welcomed Distributions of Control

Chi-ledld approaches were welcomed b fl have to havieasastftheeWlf wdbods Bi ngs f ol
enhance independence, expl oratitohnisay®ou know misses so and so @oeesn't
educators aspired for their stude not their creation thdmwafit) ciitpam
Whil st this. highlights a commonalir~1So it's, you know for example, it's
School, this context emph.ases Fheit -amdl f eel +tymat kfneoaw, odfo t hey trust
classroom educatcbros,alrse)lpalprpgetcmarlnwhere it's, you know, it's tied onto

redistributing control to their pu
to UK FS beliefs being culturally _ _ _ _ _
UK ODLs beingfomwgaihreed deo-l @dy | etar| [ Di scussi ngiWer'orge sptliacykisn]g musi cal st

thahey shoul d be (cPhaerctkiicnigp aanst W

ot her adul t s around t he pup|| expand t hat , an—ﬂﬂln@@ﬁed%%l@dﬁladmm“ca’@
Participant 1 and Participant 4 ibdf| think maybe it's toéddewitchanhaw of
that pupils themselves welcomed thdo, that that el emesti sfaf ma(sPsarhteiictil
statindki tdbhatar @ 0 alalndfedirbr et réadyHoWw _ .

Participant 1 also recognised the AiThere’s ,a TA who al ways comes @&Fowas
adj ust ment for pupils to shift £y Sc hool laSS|.st|ng lelsew.here, s o shg g
such as helping themselves to equi [ ot HTAr']s wi[tttheémeé, t qui t e und(ePasrttaincdi
to ask, whmidlh Vaed psem@ ti gate agai ng

unsaf e, or uncomfortabl e i Partthe i

provides an example of this gradu

outdoor s, noting that whi | s f-awahreey

check for danger, the facilitator
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Subtheme: The Adultsd Burden of Responsibility
ODLs expressed a perceived pressipfw do have bumps on heads (.) we ha
guarantee pupil safety when cond8¢apout where the spikey plakaghayera
ODLs especially worried about the|pyt they've decided to go through th
the potential for | itigathieonnef idtesapp 3| ways a bit scared of phoning the
ensuriagseissakreemtupdated. The need i mportant pyodyotuor |leiamint a d(i Panrst,i disp
expectations of others became a b|_ ) )
beyond the capacity ofs.prbﬁiessWasnso t her e W_|II be the gener al ri sks
assaded with the need to offer a ¢°0f 2 Io't gollnglwrong. But thgrg are
pupils as a r eqgaliassmetdahaeccohbi unvdgd.@ ine o f I*Il-Ichielckyo6 do a WwRaktacbpadd
meant that ODLs tr aafeacieldi taxcthr®d sdéfeiwW' re so scared of things going wron
andeader of t heTIBIBOLs seglsti oho ke({and this is why wer hafyetha |l esspdnsie by
justifying boundaries -sacttooll sl ue | igng child br ok ohsirusp earr@f Buanodnd rc i p a
Th|s.s.ubtheme ext aimdgq uteo pm@ms"“’)mr_(ﬁPeople are quite ogéuwhcok st or epsamsodn stilhbelr ¢
Participant 6 as freelance practit . . .
in negotiatin tinanci al dvonami ri sk benefit to the other side of th

9 .g ¢ y ¢S to balance on éeoalhog tahmd 'ksndow t t oo u
external and internal to the scho C e .

) ) . i thatecti obaf itrhderceut t hemsel veswi t(Cho)e stn

ODLschool relationship. This raise N .

. : response from the parents BstofPamt sc
supplier dynamic and placed the on
t o t he school demands. Particip;ﬁSO whilel ed it ichiddult Hatcad |[lidda&pae!l
responsibility to nelgotiansa&BiOobnakeep themselves ds&dbeep Noemsef vebegaf
and pragmatic burden as it prevent for-wes just | eafatthiemi panitad)
hn deprlveq areas. ODLs wer e motil| g1 think they should be pQutttdidtegara i
wi den participation. Participant For eSs h ool You know, just giving ext
taketo highlight the need for WG does cost more becaspechApalkesheed mbe
and for OE to become a requiremen want to be using tools and fires, |
Participant 6 notgd tha.t fundln.g children safe -beéecasuseéeskty' plmaiyskypo,
requested for pupi lnsg wietehd ss p eHoiwe because children are so protected
perceived to conflict with person opportumittakee rti sks, ( p(aRuasret)i chiepad f
inclusion rather than segregation
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Subt heme: An Uncomfortable Compromi se

ODL s

expressed an uncomfortabl e c¢

val ues

and communities. There were sever q
i n
resistance from cwhisshr oBar teidwict@adont
val a(ecsi teatchi ng) being an establig

I TLP

Parti

Cci

certain

safet
conf |

significant ODhpact demwm!| tolyge c al bel i g

strong example of how uncombematdaeb
relation to the risk of dens i n
temporarily knocked down to respon

Partici pRartt il6iapidsfoetr d etdhe i mpor t an

trust

practice woul ya doaep tResatatsiocni fppabanntetdid sa n

as a
trust

i nvisgithdlest to outside practitionge
frustration to the ODLS. Par
was an important factor i n

uncomfortable comprompseasti aes itmhe

gr owi

pupappears jwixttthposed ati onship be
community and ODL s, wher eby conf
posita®snadnecessity because ot her

abl e

y
i C

b

ng

to

and the desire to be inclus

SBOL inwlkadihrg-eticmamaitalp/ ¢

pant 1 related thhmaskrt & otbthie
activities if they were p
requirements of the school
t with the true ethos of FS

et weaemd tthhee iOODLpupi |l s to nav

fvainti th ¢ apupiyl s. This prosar

trust -iedtmet O®dds chil d

fiSo we talk
which is a bi

t o-ctlri mb wherever they wdmtartaoch @\

AiWe had the health an@hsafeng cfomegoil
put up a&wesgocuaeound for 40 minutes

but tomorrow

l ook Iike something else, we're wast
when they comej uotunglo blefmalk down t he

it's safe.
relationship

together. So the trust that's built
just see a risk, whewoeas$ el(r@mamtgithiep
At the beginning, when | was first

riskier thingsé

kind of buil d

t henyem$anpvYedr JHtalely' Il I be whittl i msgSec

| " ve done so

know. And they-*-trleey harmre sh®Prapskrcii \p!

AThe def FonrieSsitoonolofi s (pause) group|
definitely always work with groups

School . Because | feel that s what
know we [vdéfedgroet circle, theythatawar ¢
firB8eaé threaXabndYedr]it's stildl gr ou|

something | ike thRdar twiidihpdmmwto €

about maybe staying on

t

t h

wanhd Shfeent y Heah'tth know-
they don'"t know my children. They ¢

(0]

mu

of a compromise for i

ey -lwoonk' tl iwkaen tt hiatt ,t ot hbq

know the children kno

Il know I '"m working |
n it soé tYae¥anlfglyeldsd c

ch whittling this ye:
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5. 6Ex2p!l orati on CdfasBhe@mensRedsuucl attso r

Classroom EduSwmmar yRasekt $s hemes were generated from the Cl ass

Community of Bidirectional Trust, Working Towards Transforsative

themes reflect a perrmpeaecltaarenitrhgatp rCEcse #sngafgechange when applying

community. A guiding concewvotr | wla s xtpheer iiemmptoratla nceearonfi nrge aals ant yopport
t hrough celebrating skills, connecting with the | ocal community,
Theme: A Community of Bidirectional Trust

Theme summamsy:t heme consi derdsevehaeapiusipesarsttaarbcle sdhfi ng soci al connection K
communities. I n this context, trust i's represented as ao utnrdaanrsi aecst isoafrhae
approach. This appedaaraendd ausn caom sicmmpluis strategy -basadlopér sapeacetliatd otnal i
opportunities to celebrate individual nadkRiveyeomaeneing .arsd mpdragsdryal tgreod e
ot her prof essisonaanldsh paenrds pfaarceiniti t ated use of inclusive SBOL as an estab

Subt he me: Whol e School Et hos

This subthe@Esrel awest hat inclusivelAlf you haven't got an Ondeédsadramidn q
by a -wbbbel ethos of care and inte your <ch)ldrens(easy to dip out of
wi den their horizons and ensure t he insteadmey Wel wWoul dnat B8hegt' s dip o
2 described thi®nien chalodatiwhieinfece rtahceg because | want t oéldol sfoereelt hs tnrgo red Isy
consi derteidrhd mibtyedt he boundari es aonfd equal we(Pahtticgpant 2
shoul d b.e mauhm'pse.gressTih.drs et hos .i AYou'd have the classes that woul d
CEs pIaC|Qg trust in tr‘1e|r c o | Heaeratgiu them in, they pay lip service, but
2 '[h.IS r'alsed t he |PrmpaonrtBamceensoufrehaf sometimes that's worse because youl]
appllcatlpn of P TLP N SBOL.and fa telling the phairnegntasn da naontdh eyrout' r e n |
voice. This related to t_he Views of_ different opinions, you know, we ha
t hat both outdoor and indoor setl uk

l earning process. For exampl e, Par
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dynamical
t hat
t hat
but

Thi s

of
message
in the

me mber s

t he need
i mplicatdi
excluded

refl ections
deliveringot eamsamkigowl edge
supportive

became
p e r cSeBpOwie onm@ost
al wd eanrtmandganm @l exi bl e
i ndividual
subt heme
aspiration
supporSenfitecand etriigelaimp da s a ushsee d da f ©
t hat
pmhood eedhr 8 bdhfo s
i mport aax pl| afii fnfge ri empiersi o n,
wer e

describing an occasi of
i nspirati artfi arhtait Fdillaeg . c
osfol el y about <chal/l
tagpp ptl alcat

Iy,

pupil needs.

al ssoc hforod meest ha s wlhod | e
rather than an accompl i s
SBOL should be priori
devel opmealts o Prah
paass b me u
hesitantn twe eiknhpyl eefimbaizst f
t ob ebtuwd edn tsrcursaol s armsd tlhe
ons of a brokewh e@sioonmei sel awm
from SBOL due to staff h
on practice builds wupo
and awal

cfondévdehegi ngn deliverin

to
Oh,

[ Teacher discussirnigd
freecdhemas | ong as the
careé | don't mean that as in | don
I don't care because | trustyyobefte

anyway youP&mtoiw®iopant 2

i nterest.i
every

sivtel dowmadndé )t yosay
okay then,®(Ptaerltli chep

tt he nikoli €
skill i's bein

ng
week?

yfout |

that the
i MPart a o)t
this year wanted it to b
f or mal as i n stirnutcatutrbbeedw @ enke wsed gthhbad
through the school has a chance to
proje¢Paedicipant 5)

I think all of the teachers know
hil dren. Um, and they are quite ¢
appropriate clothing, for (dPoairntg cw hy

t he
has

iwe try to
nonheither

fiThe head

put
one

emphasi s
got mor e

)
c

who-sehool ethos.

Subt heme: The Situated Humanity of Family Connecti on

Within this subtheme, the conceptu|l Al'd |Ii ke to think that they've got
process of appreciation for the I|ilcommunity because we adhhwbhyevéeeybodu
component of forming relationships Gar ddegfrarticipant 2).
soc-lﬁiai;toricgl cgn\texts.. Pa.rticipan ilt was a community school and an
SOC|\et'yfhagohgen aabromttlrcg)vtl.hjat aJIOtOhjchiIdren there because they went th
a. way it C(.)ntlnuesf to be |mp'ortant of bel gP@irngaipant 2) .
di sproportionate i mpact on disadva

infl uence upon pup|| deve|0pmemteaglj| if&me chil dren nOt-&m@hhgd&lEln,CMihlem
l earn. This subtheme also identifi|nNursg¢tpneya awietdj oy the odiepeomwmdseéon th;
influenced by +dndtwrdbalpesspiealt i v¢perhaps the familyos been too afrai
families were thought to experienceg oOver, everybody's family and and t
Parti cihpiagnhtl i hted this through di (Participant 3).
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secondary school pufpdadr isnt dpheiadtr om iwWe have what we call it a secret

school, and in how that had influenschoolé but pareptseate amn ehbehx cld ébeod
Teaching about the iIinwiedgntsewasso d& wellies in, they're in &hianbdagheti g
holds personal significance for the that then (Yau tkmrcowant 3) .
.the i mmedi ate | ocal context. In_th‘ﬁThey'II be able to see the pumpkin
i n others was seen to become p'vo_tAnd you knowéwe cawWerlaskhe)isat ebwng t h ebu A
SBOWher élayni | i es, t e acehaerrms taongle tphuepri

then we also then might talk about

associated risks of the | ocal river| . .
i mportance of growing versus the cgd

unsurmountable barrier to the exper

_ _ ) countryquistoe ea | ot of(PapbDrctiapan
The situated humanity of family c¢
perceived benefits of introductoryfl suppose, clothing poverty awedslttohc
home and school , and t he encourage room With—ivvmlnleiwalealplroofs, coat s,
from their SBOL |ess6Bs. di scutstseesfparents can't, can't afford to buy |\
relationships in relation to adjus got some families hereeée (wRadrvtei giof s
families irrespective of their indil|[pjscussinigHear pdawgqhtler was in rece
school staff demonstrated their iwnl came every week and and she and and
SBOL practice. For example, Partici she's one of the &nrPeas ttihdtp asntta
club was originally formed due to
supported the wider community to cag
Subtheme: I nterpreting Expressed Need
CEs highlighted that respecting pufln every c¢class there's a big bowmatd
bidirectional trust devel oped bet w you want OHowl ear ydu wéf@tart o cil @ ain
Participant 3i ir €1 @atnieda grtehsipso ntdd ng t o

AOmMywordevascamnddhvwei ndédhec Gat deansambso

cues with kindness and empathy. Par g .o o heiwe,di@eanthdmst e pipebdiotii antd ad

cholces ramamxipughahs beyond thel’ | pbiothiothive!l Iametshansthenoarboamontihi tea :
purposes o0 a persona agenda. -Ra mont(Rarti @i.pant

devel opment and capacity building t

in new ways. iThere was no expect atei woutl lamhelwe'rd
In relation to pfpblgeéndncemmnd cagg di dnot want to make him feel Dbadeéws
subt haelmes Isabet he i mportance of intel9enuine thing[3eayofertkmeowel asGheasat
in |ight of basic needs. CEs disc what wedré dddiirkg, -you hti o kc @ mbav i loiukse
especially di ver se, wi th S ome pup
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over whewhd megas ot heridgs esaopuerrciee nafe Trhgf rustrating because you know that w
capacity of eCnkost iton glr oovd dteai nmenhthr a at what expendgRar tyioca) .pkannotw ?20
handhol ding, watching out for pupiliggometi mes there aren't the boundar
expectwasonfiought to denenhigt oakldoq . jip 5 fencerhend jausgatneeéed the secu
|mportance3 CEbelnglCﬂhéddéhﬁt&)ﬂpr.lehappy to go on their own ahtothbkeeb
need was distinct from a need' to' i maybe they just need(BRartbchphd)]
to resol veheme &luegehwhaesn deng bairi | dh ar
resoyameswhs sconsisdereadythen pupil (fiThe fact thandthépgyreetigetethe cho
i ndependenocuet dwiotrhiemnvi ronment s that is inclusion and you're tailor
somet hing because tHéy'rrta cn @tanw
Subt heme: The | mportance of Relati onal Familiarity
The privilege of working within schAfAThey refused d§on mtotb ldan kdainsh ii s §w ayr
members of their school communities know, and | oads of expletives. And
advocating for | TLP in SBOL within di fferearwag.pant 2
this in reIianiSBOHo§ua'p_(Prting & Seacne nhad a big stick and the other |
e§teem th_at feed.s. |n.teo<p_arh1daedcllcar$sr i mpulse to |like start a Jedlii keghtas
hlghllghFlng ntuhetll.u\rn?bsa Dhc,l U_S_'Ve_ ri ¢ghwte can use those sticks that t#h
unconditional pwlplupﬂiod.ar@éag&nd:_llfpgalnnltl parté of t@aracc)ypanyo 2
thaur t-naeed approachescbodevpi 8BOO
heego challenge embedded judgement §iSo we have childhey'tleahappmetionbde
other examples, they discussed a yqthey're just happy to stand and wat
young age and had become di sengwmdgeld S0 they need the encouragement of t
Learning was the maekiamgeofthiemabl ed dwhat do they |ike doi@(gPawhe ncitphaen
to lookclbayoiaomeigominalt r emember hi e 75| jyust |ove wasthndgnghemerke podt |
used to find snails in stipe cgeertdedreca gctyually when you think right, 16m
to take e¢demTHhiosn aligned with the today and see what(Paeyl cepgni
skills and capacity of their pupil]| _ )
build upon and demonstratetothtehis ! try ndyveercabedsmaye it doesn’'t megd
di scussed their rol e i n Qmmplptmenratrintry an@resayou sur e youbar”ned.htorlydlanngd,o
opportumi thesr own way, and to scaf more cons({Rarctiiviepant 5)
throbghl di ng qn uisntngr ensetasni ngf ul pr
facilitate the fFeaterngrpwooaogssnded
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Theme: Wor ki

ng

Towar ds

Transfor mat i

vV e

Experi end

ThememmarTyhi s theme represents
holistic devel opment including
perceived benefits in relation

excitbegoond t,heashsoorcm at ed

t o

educator
academic

an

bel

i e

fs

t hatp upieeh goaugt i BB Liss U Bp ¢
attainthependemecadi @BHA sa£wd dliied

interconnectin@ndeltdatei drexhirp ob ati

wi t hof ha aThhueeseea nads pf ercetesd oamr e

presented;asefhew

| TLRpplticedafdwdidt akeonotice of their | earning processefembetdohmotvipne miye
of their | ocal community and as a citizen of the worl d.

Subt heme: Making the Ordinary Extraordinary

CEs discussed tbBehpmpoi tmdamaaeion mg AIVe' ve got | ovely-lo'um dlo'om ffulcliy iawerse
individual candeoo g rsipaicregs tiheme ape|t he cluster haven't got what we've g
their si zPardari cfi pram.t 2 highlighted But but you've got to owPmktwici pay
ot‘her pI’OVISIOI’]Sﬁ)CCB.Lnf)\pQE gianth etl @ fwdr iwhet her it ié&gclacdeairaltly rmatimnrge wher
godand alolttohri 8 bez omarri er to”I'I.'LP youdre feeling the elements, the ra
sugeaetshat t he senso.ry expfeaolelnlcteatosong’ maybe even traffic. And we(.l)i}
wonder .that emphaS|s.ed 'Fhe e xitart au siren. They ¢®Pamttoipahat&d.
outdewmvir orCesntal so highlighted ho

and resources can transform d hieam| NS0 all the r esdur dd s werre btelder el |t
inclusion through shared experiFeoq there (.) and all the utensils, thg
exampHaer,t i ci pant fSpafPiasitassssadt | saog' ey’ re all they're ready, or theyor
actitvidtyvolused of everyday househo/ W& jusdth we fill it befome tdlienohild
keyboard, tyres, kitchen utensils, the wateandttagé@ we' ve got storage w
seen to encourage social inclusiany ¢halks, paper (.) we've got, we'vea
transdrodimary everyday obplaysopmo sand (Paybicipant 3).
Finally, this subtheme comprised t| fWe've got & hleowdlayiawrged i el d with t
could facilitate extraordinary c¢chg alswe used fFor dsmtveola area down t her
al |l CEs discussed the i mportance nearer to the school, and and they
reusing resougcésodntiogboawid envirnthey | earn about pollinators and grd
contribute to wider issues of sust thi 6garticipant 5).
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[ Di scussiPmag T8 @y r ena kweh aotfetvhedrya ntto ma kée
they pret daddftfoi dee wint h the compute
boys then, who maybe theydre thinkin

shop, and we're (gPoanrntai csieplalntt h5

Subt he me: Making the Extraordinary

Ordinary

Thi s subt heme depicts

t he otsheB O

experiences to thteehed rlaemaif oir mE 56 fa da lc
t h&8BOdan i rbidand afregunemextraordi nfao
pupiaks parhteiaf dsacyh sbbulct lelmdb eodr er t ibneec o

arestabl i shiedhe osdh ek ampl e tdfe

devel opmeputthtenviargl i,esababeor e estab

time and oppostahigwned

with thech

ethos that promotes SBOLf drotrheard |&ip
t hat outdo
pupil s awhd
adverse childhood experiences in t
Thi s S u bftunretmhexlrat ess ap @ | YCiBncg uesxi pveer i
t alpbuyii ll don t arid
throughout thei rexainpihe fhaPriar eved t
tool wae dening i nfspedoall i pausp wd ¢ |

knowl edge wit,if otslaeirri nt @mielsyn fio md iDd
cul t ugreo vaghei r own v egePaarbtliecsi paatnth
t hi s toourcrriocswsl ar hli gehrl riigmg eag dlhTaltP ai
as an extamdrunamawrigrionment can be

t heme by highlighting
extraordinary to those

|l earning opportunities

supppugi l engagédmenther

curricul um

4
q

tphuipg

q

U

iwe had some new TA's with us, and t
children were takiédgl agkeess ouittAmd |
t heimt' s not aboutttdet tmome savet fpirarce h

they'l |l get, which means they'l |l spe
aht his is |Iike a nice solid foundat:.i
you know, and again it it plackRasr tviad
AYou can do anythingé arté | ike nat

colour ywheeladhr draw a map of the area
out of iéts,kyldist drhaecy i mit. Arnfdagdiiengqg

AfLast week we planted |l ettuceé and vy
gonna grow fruit Pamd iw.e peatnd b I3
fiTlhey' ve been using saws, hammef¥fdr ialnld
pliers and all sorts ofYealkamlflsy,edaddd ¢
certain extentéoaoshagwhap détetnedy | uhps gbhetc
adul t and never, neveré womeéd arey atbhd re
anyt h(imagroti ci pant 5) .

iWe' re going to be | earéniursg dalol raeb od
of (.) insects and bugs and ejrumst |

reinforcingftlonevemamed hef (nPaamretsi coifp a
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Themdhe

Structured

Freedom of t he Outdoor s

Theme
pur poseedsucoaft i on al
accepted Otrutho
enviroxieimdtt i mat el y

summaesy tried mé& Baepipol i cati on

of i nclusive

o fs tIrTuLcPt utroe parnosvoi odifely @ tmib g artgiaqre
i phegge s .nd¢€dd ebnyo ntshter at € ®@Ini off
SBOL
influempees peatthbesedhtat of sbhe

-l edc hefbodrn i
mer spective that theTlke
situat adhmmanteh pe ICE | é@cdasidwio
CYP BtOd m@a rdthilad iwpeantgde

appears

weat her barriers omareumadidcelssmddemands
MonitoringdedhiDledvel opment
The views of CEs indicated the prnopg iThere were gaps in their |l earning
monitoring in the applPamnti onparft igthem with a flash card until the co
explicitly, notiing abdw@mar kwihnd stritthel you know, we quickly had to reali zsg
holistic effects are measured in reteaching to tladrleal p ytolue ke oahi progr ¢
Al |l sQEpsport ed rteliiiestgov iaesswp,ects of readqwhy erm we we felt strongly at any
confidewmse ecesnel fpati enc et,haatn da pcpecvapreeyany neeyhed i f ferent way of accessing
to justify the effectiveness of | TL call it Well {({PawWwedoepdaysad)
Partici.pant 3 .also not ed thg irr].poor'ri{ iwe can measure the impact (.) thro
ledearnihmg builds upomnopepitthresi@te s .p56) in ithaayneée t h&eaddiytude to I-e
motlv.aP.t.alrotn|C|p?.nt 2 .supporteoAI '[:dhllrse esteemé there isn't like a grid tha
edup.a.t||mreffaecm'5|o\/n§aetd1ndwg t.hgtoso,ba.e risk asset6BPamghcnpant 2).
posiitn@¥M®P as passive participants i1
this approach as a contrast tofoheV fiChi-l dd | eiatr'ns ngi miéliatr' st onoadgudaods s omel
andssocéntedr agemetCtEsafpgpi ds to mak @O0 and playi fopobadon't | ike footba
t heir | Ear niexgPrapite,ci pant 2 di scus/! €arning and interests. We muégéPamake
quesitm@nand spucohmpaast do you wawWhatt olf|' ve noticedéthe children with, yo
you know about that you want?doPa&mt{confiHascgrown in the outdoorsé goi
5 expanded wupon this wynoldes ua@mmioh i mpdoth] mhysiamd | tyoo rhfiisi(ePracre i ci p a
emphasbiest € f | eacst iaonc or e dcempon enmgt uonfd ¢ _

ifiHe's had to plan now that he needs

water tray to bring water over to m

mud pie, he's élamd olhpllae Hedha on'tth]
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water and he needs to go back. But |
that container? Does he emptyPhtr?i D

iwWe' ve we' re devel opi ng tnhoow gah anfodréen
re trying to have it as more ref/|
erm when they're i(nPaar triecfilpeacntti

Educator as Reali st

The viewsndic&Easd thead thbeli sacitavogh AYou' ve got to catch the children i
whereby there exists a o6righto wa| children are -gpa HEhodoenewnctmialokrlené
represented through the i mportancegmean that in |like a in a ba@&dvewaye, gl
coll eaguilees pol i cies i mplemented by poorest ofPahéeipoprnat 2).
CEs are | earning to apply | TL P nierh apr

N o o . Mbviously we would do r i s kanals soenses m
chiglsdich as t hose eexmemrdmina idigs ssdbwdn

CE | . h | h was raining, it wouldn't be a dba sgeh
? are ~((ejarn|ng tdemshe ves, _t key Awe' re gonna go to the OdNopv,p awrhty dfs tb
pefesbmendays you 0 ave stinkers Because id' govakRawfbdci pant 2

God nobody wasowafTolei nugndme pi nni ng _ _ . _ _
judgement and find reassurance in t| [Discussi mgceaen tendaitle adiSeaec (arlld al |

3, who highlighted the importance have got to be cut downé we don't }
curriculum reforms tgyespmmaniygyame, t bear, we dondét know how heavy each
All CEs recognised the i mportance ¢q type of knotééamatl| dedibd b@kiefat ti ti g
in SBOL and me et t he percei ved e daugthtaetfone on a swing that had c
Participant 3 related this to the |COllarbone, you know, 1'd have ques
i mportance of r esawaicleasbrl leeadayfd mia d ke (Participant 2).
engage with. | rrdlhe si wagf f ehienCEsStr | fSometi mes we have to group thenmeéee|
resources available to pupeldslwaenkE and to access our outé@smomhameaswd'hy
provision. Other examples odl splamay c¢children are fine on the steps. We
preparation to overcome perceived needsé we need t(OP&rtipcitmamt s]
physical access to the outdoor spac . ' _ _
An example provided by Participant n.You. can t_ go Weed.lng, eve.n N fu.I
about ngwedadi the rain, highlighted hi¢ t.lpplng rain. We did, W_e did try |
with the mess that was in the front

ensure the expectatioarofcicpahtag
without planning and preparation ti
can feeboms hiafd deeddids dr aws attent

front and obviougl ¢ hiet pvaa shégdibrsg e
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held by CEs about meeting expectat.i absoluaoteéyed. So we had to get the
l'imited planning ti me, applying |I'T @i ght, okay, ®hPygrtoincidpayntdaly
stressful even for experienced CEs.

Il tos Part of Our DNA

The views of CEs -lienddilceaatrend ntgh asta sc hfit 4| ts'osmet hi ng that we would have done
rights of all pupils to experienc happen now, (yPaur tkincoiwp?adbnt 2) .
responsibilities of society. This
monitoring oef egppogeesed by Par il diog
structure, but -itth'es acn stad Y\ tt e enc ¢ th €
the dynamic of a structured freedomn

AAnd then the blinking tent fell d

back and see how this plays out now

but he turned to ®&vésybkdy, awdd wa
(Participant 2).

personal resistanceftohihdrewenpdohst
in to solve probl ems. This relates|il know t hat s ownteheorfe Gosurj ucshti ladrleint t |
requirements and indicates that a c they feel freer( Ranr ttihcei poaunttd oX

the expectations of others fanmd Cfydc it
Participant 5 expanded this wunders
human evolutioend hdhkghaviscuwss of CY
need to keep safe, to Jloprtratto agatulm
ohuman natdoedbét hhmavé@ Thebeot asignh tabph

AiYou do find that therecamé¢iignelnohte o
environment, whereas they are not
maybe it's the connection with natu
with nature and go for a wal ké we a
really need to think abogtameéentalp

I TLP in SBOL is therefore seen to

human nature within the boundaries |l 'get a structure, dut sthuen sgcPtacalu,c
I'n relation to the realist persiesdimMud on t he-tthefydaoes happy chil drené

experittomcdemonstrate the importanc|in the soil need to be able to feel
outdoors waasy af orri gahltl CYP to | earn. do it with gloves on. Ktastnaet pal
nostalgic and romantic era perspeq _ _ _

set sfionrg freedom, recovery and renew AiThey ' re the five trait s. of cave n1e.n
their own childhoodnaké¢nigyidteiness su¢dnNd gather and to be behind s onmet fin
around and pmaymmgeanmw¢BmgahﬁfEarthe cooperation, then, obut behmdg dwien
highlighted the capacity of CYP eXpto be taubgkby dbatt have to be taugh
for their mental health and wellbei|!l Ower down. They don"t have to be t
holistic benefits of i nclusive SB hQW safe it s to be behi-nd' somebh 4
educabhal progress. children, regardless -bhey. al hesdst

thefmBarticipant 5).
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563Evi dedclet P i n SBOL
Finkel steinés (2021) Framework of Five Essential Areas of
Evidence of 3SurmmarnyWTBEBOEsults indicated that ODLs and CEs have estabdli

Emoti onal and Behaviour al Practices. This reflects simipanigtireyi@me¢ldwd
Whil st Determining Progress was also a prominent consideratumndemacC&s
understanding of SBOL. This appears to dif fBelrakfersdne yt lBe vtaeéss, i&o2idsl B ph p @ m
et al ;. , M2O4B® & Bl ackwel |, 2023) and anhaiys thda,nadt tproilbiutiecdalt oc otnitee xu niod u ewWag
2023). Coll aboration and Teamwork appearGahda& CHhrl moastti amdefr dleVieP oipre dS
ODLs wvwhgelmei r position as both internal and external to the schobompb@gBy
for their application of | TLP. CEs presented with more setft lwehdbcli@od l ab
However, on occasion, interpersonal tensi on wadsi fafpepraerde.ntT hnehseen a snpde cvti sd U
di fferences in application of I TLP in SBOL between CEs ahdnODhe cWwbmH e i
I nstructional Practices:

Defined as the transmission of content to the | earner t@GDbsgandh@l
practEgpetoboenti al laemar ntihreg i Tmpeoa-ttgadh clee arfnicrhg Itdhr ough ri ch and autdtentsi ¢
di stributions of control within inclusive SBOL that faicviltiy.at@Es fsdéduihl
experiendiedl | edrhdng supports intrinsic motivation and enjoymentemwméstl g
was associated topitltlke toi ghxtperdofenalkl apehil dhood unburdened by the resp
si mple education advocated by Dewey (1938/1997) and framepitasdoalddde\s
(Roberts, 2003). This seems a consistent trend within r eseaerfdhecrteloathesd
field trips or residential settingb99Br alkliad2@gaMaddeor aON 7& Chaawlhaa,m 20 2V

The I nstructionaslanlr £&Etsi appeafr e@DL nfl uenced by tensions arising f|
expectations of coll eagues, parent s, and soci al nor ms schanmils@@l € tamids t W\
of UK FS; di scussed in relation to their Oburden of resgohei bntolugdgled
whil st accounting for | ocalldiedtbeatdsidbeanmydaxpesct suictinas Bhius tevi denc
and safety (h&s) barr iHarrsr i (SBM@B0ezsd;eqgt edl a,l .2028)13;and t he dGllartviolnl e,f
2021; 202 3; Leat her , 2018; Wai tle, a2320 exWhinmhcsu g uetr ealt. unzd®@2®xtanding by
for ODLs but seen as necessary to meet perceived soci al norms and expe
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The relationship betwee
| TLP adaptations wupon theirtr
understanding that educator

n familiarity and trust was seencttatheenmsi,v @l
knowl edge and experiedseiaoaf thkeepuptl sag
threat response was primed wharc Qulaeg re ¢y c &1

tensions beltewde elne acrhniilndg and rhe&sd iesxcpuescsteadt itblarseuwgel ear sr iaghldt sSCYP having an

di scover, explore, cl i mb, and coll aborate. This appear ead dfo trhed ae¢ cu d at

| eargnias being Areactive to the childds actions and respollhieVv@Ed ot d hlre ¢

think differently, to be more adventurous andohmeBh&lé¢smoey et s&ils. wi 201
Organisational Practices:

Finkel steinés Organisational Practices rel ate tuop tohfe tahcet iloenasr noifn gt e
equal access and participation of al | pupils. tAhiswginclamdeds i aspectps o
positioning themselves for a high degree of visibilityre3$bhkese wadeezal b
ODLs discussed establieshesdhds osvwintebsh cibra s aacasobmased upon FS teapphi odt irdand
resources for whittling, printing, starting controll edcifliireat dmrdoid realimn
also utilised typical school processes to keep a r ecorndedoifa,l eaanrdn iunsge, Oi
communi cation between school and hoarece Ckfs plianmndianmd yame cprgenp asreat itdire ti on
outdoor enviproempkeroead wapi | s t o engage with, which included making outdo
boundaries and expectations were discussed and wunderstood alheddainmgfs dal
l earning opportunities to facilitate i nctlousfiavce |eintvaitreo nOwegnalrsihsvdtgitiasrdail nych
| e dron vwmalt Adondt you know about that vyo® dwarmrrtt itco ptamatw 28l il g-hed eavipp h o antr
objectives of the New Curriculum in Wales.

CEs highlighted that without planning and preparation time,exapeilieé
This was represent gbdo mlnP atrhtei cvwipaaw tdt Bt da opped i f SBOL was 9padaenley 1t @
identified appropriate planning time coul d iHearrreias,Maz@UuEB;atdoe, caailBien
weat her , climbing and absconding were discussedBliark etsHe yc WHrarraarits ,r 290D88r; (
2018) . I't is possible that these aspects underpin the peteceivedynerdSB

So@ilEmoti onal and Behaviour:al (SEB) Practices

SEB practices involve the teacher facilitatinag@lemopdsamd vkee hca vaisosurr
accounted for and met. This is related to aspects of sceciudlt si nmldu <iad re,(
SEB practices between CEs and ODlbs hasdbgaios@d @lse membreed iodestcihtoywy!| ofstk
behaviour support were also applied in similar ways as necuwrestshaty ¢malf
expectati cenrsefweree rtelsponded to by fostering reflection and highlightur
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devel opment such as sharing, kindness and considerati dhragagh whe applpirn
and tailored responses of staff, results therefore apptamansbdoamadcivaet eXx

Both groups highlighted the i mportance of adopting a nprotrurainmg oas@dpo
simple strategies to hel p ealvli r pamielad siarftee rsppraecte ,t hseu cchu tadso otrhe adul t st

opporiteisoi tshare soci al experiences, and ensuring the pupils wereoawacCE
the restorative poetnevnitrioanlmeonft tfhoera lepuotpd @llesm dvi bt éh awicour al needs. They descq
and increased flexibility in SBOL can help these pupi los dteomotnhsrtirvaet.e Mohse
and personradme yt, he operedpectives of the adults around them and r emi rsce etn
promote the belonging and soci al inclusion of pupils whoi @y nloani &€ aepa
relates to the signiféedaenweenf etdiecatt obesi maddeopwelidp t o understand Hurssr
201Maynard eb;, aMar,sh20& 3Bl ackwel | , 2023) .

Safety neeldsngreomacéifheto the social reality of humans and a found
(Bowen, 2021) . Exi sting research and current resuhtapphdtcaatenth& 1 mpeg
SBOL or i mpl emdar+ktedisy appneach appears as a form of hidden discrimihadi

reality of childr(em.6624 ) pratirmemneascehr the views of CEs and ODLs appeare€
et alb)(2aad3 Marchant et al (2019), that thesbatdkhmas comvdiitommento ff aMas cfthr
et al .p,. 160N6i,s appeared to influence the capacity of ODLs and CEsaltlo @

participate in all activities. For exampbage wupboknihg woekpupi |l awi oWwi g
probl ems i nde pceonndsetnrtdileyt SwhgBrui | di ng on current knowl edge, differences we
ODLs appeared to adjust practice and I imit activities iwerreesnmogres e itkedd

l eave it to thexpedftEsss oappe®Déd as a theme across both uwWbDde amfd fCrEwks tn
who appeared disappointed that opportunities for SBOLmweeetbei ngnmi and(
be beneficial to the appVieat &GomMami IRiictkkR nBOhGEROdya(l2.],) .20SIp2e c[i fi cal lgyai nt
experi pntceopport mamiet iaegprotective factor in saridvVelcomme atevnicreg smad dwirotudd
be most helpful to dsecvhedolp et hcoosh.esi ve whol e

Determining Progress:

Rel ating to the assessment and monitoring of studentés i nhdaitv ildTuLaHR
promotes holistic devétepmaot | anhdtpepcegvedsion of all pupils in their
as several similar areas of | earning and development wetesd#isd¢twgpgs eve hidie
and resilience (Bl akdsel,ey20&t3;alMa,r ch®Inx; eGl anvi, 2019; Mar sh & Bl ackwel |l
t h&BOL i s oéphefcori ghttain gr oupsDaofi ecshi& dHaemi IMoCrl,ee2r0ex0(al . , 2018) , as -|
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ranging benefits for all pupils with different strengt hand nidn chiecatse d Etx]|
were mindful to consider how I TLP in SBOL can facilitatrtipcolgaelsgidinscu
to inclusive SBOL involving crossover fr ons tthhee oouptpdoorotru ntiot yi ntdoo orre ceonnvfiirg
take place to f amidl iitnatl eu stiloen @ad mfakrhrtowupd ged CEat often progress honaaln
explicit or specifiaowvwamdra®B @Gh ey inctriicaed shmloitst i ¢ dev e lvoeprnbean f epeutdpbiala g h o |
participation and engagement, and noticeable changes over time both ou

I n relation to the New Curriculum of Wal es, ODLs and CEs hagiptl i edmmd
active citizens of the wider worl d. WGBhiZXx022Q)p eaanrdck dwa o pu pmporttei vae soefn-eBE o
Participant 4 especially highlighEard y bpb¥Yepartsanbadoestetr anclemsievefSREBQ@QL
develop over time and sHWaresuwisi h| FB®Perweira baeprrtobifester a rel ati andasrhi
soci al place, through which they can experience bectlhprapipnie amd rtdaaECena

The views of ODLs and CEs thereforeebpiohsi upoappuoaehes,20@@8OL IR&EikbdDLE
Hammond, 2018) and highlights the potential ofl SB®OLi $m &ad ewmi tiogahbdaag:
compoundi ng dibacrretmsizald&c b mi dt20k22)al .For exampl e, advocacy for cynefin
of place connecttiwockhappgbabhaess( Hal I & Boocock, 2023) , al ongsi de mort
l earning ohwtsicomfort zoneHUoergstidnme e& RRdice SAONEA,2®®s] ; & AlITlhiison,s 22ok# it 3
Participant 506s di scus gmuodn oanb a udte intrehydd aiera phaarptpayn aceh ighddr eérhée itrh ehya nndesed nt @ h & .

The current r esa anrecwh ucnodneirnsitbaertdeisngon t o ODL perspectives about the t |

evidenced in the existing |literature base. Not ably, ODLY essamed tod adep
t heenefits of SBOL to school staff, esypetcem!| dgd hwlhhdledpdgee tatsonThmpo
of CEs who appeared confiicdaetnito nwsi tohf ciunrcrliucsuilvuem 9 Br(pl . As such, the press
ODLs professional identity as freelance practitioners wdikinhgcbbbobh iat
véws about the importance of Il obbying | ocal government f or asmee @aibfliec toe
i mportance of fwiabamdc¢ihallr e®ec¢ureinteyd by t he di s phoesiirt i Foh iodfe ocODogsy tion coornmdperro
of tshcehiomdbsh as increasing group size or conducting shorter ses®irdns.oud
l' i kely be approved if a budget request was made forcuwr rS8BOtL riendearvemtiio

the outcomes of budgdget hampr owalt sr dtheas financi al barriers aYR, pamacdeperh
the entrenched nature of debates about t h eAimmesacnoiwn ge t @it i& AinstaudsPORo; 'Alassio ed al.,s

2010;Fi nkel stein et al ., 2021 ; G°ransson & Nil hom, 2014) .
Coll aboration and Teamwor k:

Finkel st edienf i@&0dRaporati on and TeimwdLkR aempbeentsmscher working and

and pupil s, i ncl wdihndgosleenahrannicneg pfrraocmt i ¢ dhe Thi € odnneokixseduicanbir alwi L(@Chenwn
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1938/ 1997, Kol b, 1984 wh R ohboe tdth ayni PabcOtBipvnet b eo |l earni ng process; wel comi ng

teaching strategies to support al | pupils t(oKpnmaken mea@RRmgdw,ji nZ@h&lect i
expressed coll aboration and teamwork as a bidirectional dehgmicsbhenwaeg
to the pupilsdé views, rabdpendéhanhpsomayi,ngdacpeossesnhlearnt to incorpor
their intrinsic motivation towards |l earning and developmentaop@uwmt ufnort
soccaltur al view of the world and their personal hi stories Wi sh dman nc
underpinning respect between all educators andstheitheupebasni ngtpoaotegs
have the most potenti al to influence the Oaunasi€sa nmeofr | wih e rRe stul @ si dveo leo geix
permeate into the vabuesl|l ahdebdgthehscommumiety identity over ti me. Thi
wherebhtydoor and €amibeaa 9eoignoneficant influemt¢ptupon stthe well being and id

I n contrast tohpupklistiyngmlcser atCalrleabharsafeiaamdoacid bet wbham professi i
aspect of I|IBIL&keé sl &B ded v(iads , & 2HdBVd t oheatn,t2a®@0;8o0r ODLs, this appteradiard!| t p
as both external and internal to the school systems theyuwdi k ywiamidi mpr g
SBOL as an approach to ddéaniso melze & dodaditesvteit m p hter usscth oboelt.we avre r eed wwduantf mmse sianmd ¢
to outsi de whiodheuss i deditarloeset ati onswi perwstybitems. For examplen atnen®Oddi reg
constructed dens ©ho& smeeextp ecctthaetri oandsu lwhsi ch i ndi cat ewi tl Hh eomtneada | ot pepr oorat i nei &t vy
Compeadvi t h QEIlss presented with more settled Coll abor atcioaonmmuarriedl yalteiaommwsshuibposb,
proactive and positive exploration of differences i n prdeecmttiiccey dur irneg as
and mitigateacmeaagai n® p ptohret uonniet icebsa ofboera kM n | pdr bmi s e school comimisittlye r( Pfag
to advocat escfhoorola ewhhoolse o 6 i npoeerlsupseiaVtd avseBs®L posi ti ve interpersonal rel ati |
were seen to visit the school and be shown the outdoor areas that gain

The existing |literature base indicated that a prominentt o easloac K oaf
support. However, i nmhehd&NeowurCuenmt cuésenadf om, Wal es was discussed as an i
bet ween | TLP in SBOL and the objectives of the four purposesheThiesktsecw
support identified i n t haet osrc acpoinnfg dreenvciee w nt od ebuivied iendgu Davcil es i & e H & Bt af h

et al .Marxthl 9% Bl ackwel |, 2 ORi3¢ k iMt La re e&Stteutchya)l ,. ,BLOPLBE;t i ci pant 3 discussed
interpretsead/iyegs WGcarry ! ®n,otsggararby iam oners i mpSELneint i Wagl @ ;:n.c | utsiisr esuggest |
concerns about pupi |l behaviour and absconddlnag,vidirl MayrecOdPer, eétaral er s2@B

addressed i n ctoogpd wegptpioant wiot sol i di fy the f ounséatsieand nard di smotni vV aat iSBrod . f
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5.7 Discussion

5.1Rel ati onal Beliefs Underpinning | TLP ir
From rtehsepl tssabgroups appear to expres

Rel at i onaHAr iNsokdedOs5 ) nder pi nning | TLP in SB

atypi cal relationship is conceived as a ¢

| i sstiendcnedi vi dual s and groups engage in diyv

Zakharin & Bates, 2023).

Communal Sharing (CS Equality Matching (EM) Authority Ranking (AR)

windividuals are treated
as distinct but equal
partners within the
relationship. Work inputs
and outputs are divided
equally where possible,
and where this is not
possible, will gradually be
equalised over time.

wBased on commonalities
between individuals
within relationships and
a shared identity that
results in mutual
recognition of social
equivalence. Examples
may include families or
religious groups.

OQutdoor

| TLP in SBOL on t

et bod

environmehaivsel opi ng

proc@BIls,refl ecti

as t he natur al

| ear €ihmnly ed

rel ati onal

inclusivity of

control within t

col | ewigtuteisn t he

al | ar e i

pupil s

experienti al

ODLs build upon

"Resdérnt s
he

(FRsarticipaseen)to

ons

wor

t Ahse sSUBcOIL,

h e

nnately

t hi

wA hierarchical system in

which social interactions
and relationships are
respected upon different
levels of authority.
Resources are distributed
unequally based upon
the hierarchical position.

Market Pricing (MP)

wRelationships between
individuals are based on
a mutual exchange. The
relationship is seen as a
means to obtain desired
resources or support,
similar to a commercial

partnership or exchange.

i ndicate that ODL s b
i deal of Commuinmalie She
foster mut ual re

a shared
i ndi cat e

| d f or ms

outdoor

Achoolt eddly abeomes

i deWitti hiyn atsh ic

t hat adul

t he sti mu

exDpLesr iaednvcoec at e

Acompetent,

IDeeavrelyd, 18/ I DL ,elBWb IRoedrer t s,

wht b t

ts

| us

anegnex@eér il ear namnsge eanp parso accrhietsi ¢

bdeelvieel fosp apsu ptiheyauttoceompnaadt lo

fo

enviwiotnhmemtt h eir

he

caj

2

s foundahowlhdbytrodti e
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to learn their own boundari e#f &s nTrihaufsliencgt si
scoping rewvwheiw hf idnedmonngstduztae¢ drtshatmder st an
| TURSBOL &g haors of i nclusion that per meat ¢
enabl es all pupils to be fAon an equwal f o
p. 22Wi t hin thiCsfrRpopeosted by edudadtearmrs
achievements with peers (Glanvill e, 2023
Maynard eb) aanld. kwod@di@rnddse pendent padtouadltiiseast
the Matrixasofbolehreda communal and indivi
i nteraction (Bowen, 2021, p.552).

Whil stsaPppkaconsoi der CS as the ideal
relationships in relation to SBOL, in act
Pricing (MP) relational beli efs atplpeian r
applicatlTiLen dfhi s appears grounded by the
and internal to theesdhmalncdydt @ menigh&rad i
benefits of SBOLwittohi ;e ntihoerE wliceheddd eand MP
belial soticeable in ODL di ¢ ousdidares sal cwe
i n opportunity as a resul®cohomoci i ahdhlit
Pressures on individual families and on s
imhird seommunang ,andovoi sneikgni fi cant adj u:
t hegirractice. Fbe meampobe, idfr eccidourtS nigd etohl eo g
(Parti®cpaaes ODLs to | imit t he -topliomg ur
of fered Tihni s6bBiOdLotaes whi |l st AR and MPtoel at
wi de&sBOlaccess to di sadvantagedegdhaldpden t
mar ginalisation and discrimination since
excl dgioam acwhievni triueddses and boundarsiiegstasr e

al | approach (Aylward & Mitten, 2022; GI a
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Il n relation to O®Lhoipréges sgmbiovedf AR

bel iwhfeg eby families experiencindgidiasnadwaa
capacity to buy wellies or to cleandor
muddy. dODBlcsussed this inmalé apin @oni gioom aw

t hatplupi |l s can engagetiarbhpyiseht edsetr SB@®k sf u't
workhwas discussed in relation to financi
hi ghl ilgihersarachi cal rel at i on;s hdaypn abahtawse e n
further complicatO®dwbddaeyti detnac ek & e@mst h e ms
safe respoarse dwoudt social | udhdgpdmemthgers I
school staff and parentbsnenulODDdhappt yong o
|l eadershe pS®8OLdat ract si mploeme ttatai ofnul |y ¢
| ednd expeirdenlflegyds ompeesr haps best repr ese
invisible trust bedwsenms®BPHsbaniPapeamedpa
i nsuf ftiocimaitdler psroecsisaulr es antoexpat®hiysons
i ndicates that AR anmayMPhirredeart i @amakf bedt
agenda since they perform ams a@andachalelren
personalisation of the experiential | earn
make meaningf ul connections (@piorsesn ,di 2nkhz
Vi nc®&ma w, 2018) .

Classroom:&Eidmiclagamrtso ODL s, Communal St

beliefs are seen sbaop pblei caatproino roift yl TfLaPr i QE
key di fffoerr etnftiesi sub gappegaE a more a&rsd abl i
culturally responsiverappeoathanhoah3&eah
relationships are depict eslch oo ltahmet &doiessdc u s
around t he significanc@&hiosf ascckhnooow! e d g ;s

stakeholders bring pevepsctiyves, exmpcerbelnic
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amal gamates into a compl ewhiamt@s peatrse dmuslct

and diverse ways of knowi ng (HWsshmn ethi

communal c wlrteucroeg,ni €& t hat for S 0me i nd
environment may f eel unsaf e, Porer wkammi a
circumstances such as | imited oammemtswmiyt y
nee@asnodotexperiences of bereavement foll owi

acknowl edged to highlismteltaltda orna i ok iSBE Le X
CS bel iCEfs appeaspedvktlmynayi mensi ons arfd di v
advocated for pupils tdayeigenuni ndechoioc
participati®hi s nstSaBOc,e mi rrors debates &
di stinguishing genuine inclusion 3.rd2.mM in
Ai nscow e tAzanh & Ainsc@w) BOBO; D'Alessio et al.,, 2010; Fi nkel st e
et al . G° r2a02sks, ohi | hom, 2014) , and offers
communities to mitigate the risk of tokert
SBOL whadséarch imeli@aadiesempowering, isol a
exper iHamed sad LYc hmi dt2 0e2t2 )al . ,

Priority was also placed owedcmomeni t ¥
i nvol vement of t heir parents and familie
notear | i EEssocaulgshot todi eixpben@e gpnr aCsidiuc € n g
staff neab e v alggsph easvihvd6 ehoalent ity and mitic
uneqObhdpport wmatbre&en or ¢ Rias e itca pameé 29¢ hc
communilhtey di fficulties experienced in rel:
bet ween coll eagues of diddesmietnud atped swietchii
bel sepdtaecs®lEadvocat eldolfiosrt i & -baansde dr ipgehrddsp e c t
i nclusMoneosemnungh@GEEssten and respond tion al t

relation to both aoaltlheagutehsananedn fpugiilng
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bodi ed alntiodldolheass di scourses of OE (Humber
Rogers etSahlHmidt2@2®aalr.e,n & Br eMarmirgeg,n 2041 %
2012 hi s rHavsas i assertion that

iWe al so need to |isten to those who
themselves from O6outdoor activitiesdé and
simply provide them with resources and ma
i n what we of feerdoiwhgat W¢E nleiekd t o expl or ¢
outdoors. We need to address the apparent
|l abell ed as soft or hard, risky, or safe
inferior t(dHatylee , o4t2Helrdq p.

As such, the importance of accounti ng
bet ween-basgdht per spectives of i nclusion
connection is further supported by Goodf
pupil voigri ometyhboedi dat egmaher ent power i mbal

pl ying | TILtP ri enlHa®BeOk whho € W atr taevrs tbir om dtea

> Q
- ©

i eraricnhfilcuaeln bes dehi very .€FE IrElsRIlits $SBAL c
not all hierarchicplrcetivedt area mnee@I tme nh
r el atbiednaaplp 8 ar esdu pweolbit edlut hor i t yb&hbaiTéhfisg (
dynamieesmi stfirncm ODhexperi eaneea aofc hi caad a en
resulbtal ahci ng <c¢ompeatnidn gf iindaenocli.cag Repgsssy s ur
appeariad ettgppewinnf | uemrcetseoedtsitvheei r appl i cat
i ®BOL andthismedl ation to clear and consi
policy changes t o skcohro oelx dmpallief,0o @tchelr pau pma
New Curricul vanp pfear e émse AR rledcaatuboen s hi
who-ehool system could feel confident in
Resvudltssemdi ctahtaetd Equal irteyl aMaitocnhaié¢mrgh ed m e

additional sour creovoefr asemhp oagt ClBbipsea spket
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speci fiCHand gt alogi thei eawtowdhi &l based on r oma
i deavhereby indoor and outdoor environme:
I mportant i nfluences on the mhmporitsance dw:
part i cpulaacreldy mec CivrRggct h nat ur ¢ has r paanndh a b &
evolutdondamkgi scover, explore, € hidsnba,ws a mad
connection to the Matrix of Needs as a f
sustenance, and socoati dedédbbyaCEentar é
nature of humans as sources of independen
5.2W.al ues Underpinning |ITLP in SBOL
Differences between the relational b
contrast in the undehpgianniyn g rvagpltuneesa sd reiBvaiE
Schwartzés (2012) Theorywteh Basver Yaluansd
based values that isred iivni dwaarl iso ungplye aepanbii o @ f
Appendiox la table of dpef iTrhiersge ochaanr acet ecroinspt

in conflichyabtwaetlkzéccedcul ar diagram

Self-direction

benevolence

achievement

security

NotTehe Theory oé&dsBasbownVabhpEsged fidolth, Spgbiyar t .

Qut door :DPhAdeesults highlighted the i/

values that aligned with thei 8 iF8&uliadteioono g
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Seldfi rection that were seen t-bednddeapnnng
as independence of thought and action, th
experience excitement and challenge. Thes
wi tdadtrional OE priorities for CYP to exp
comfort zone pboydeval ogmarhaRotries|s tf., RLEOs8UGl t S
al so indicated a priority for Universalii:
i ncl udainmgpotrh ance of appreciating and pr
Through UniveabbBbl dmuyn®®Lstanding and app
including a focus on equality and equity

i deol ogi calSthauil at o feDn CEercatpigpad fs 1 mpl i ci t

may seem a risk to | TLP due to promoting
appropriate for al/l (Hu8lcdéms tdoh G2t X)a;P evdalr L
of Uni versalism appeoaaesd t perpypd etcitv ea orfi gil
facilitates acceptancechfmi ditan@2t2)jadns of o0

The perspectives of OdDd s h o weekipeera ti eesn Cc E
confbhatcwebese Openness nwnod€f€phaogese ovhl Cesse
Namel vy, ODL acaniioomer sisdgeagtgl e i n al so s
Tradi tCoohor mintdgcuriint yper sonadlODHdsentiat y.ed
i mportance of respecthuwumtg tthheetirr cFOSmmi rt anceint
unbal anced by a need to conform to socia

i ndi cated a hdiigshcilpelvienle o fn sreelsft fit a wSeB lg t h

(Partici pfaomrt tlhe puripmossaef eafy naanidntsatianbi | it
soci al r e |IRetsiud n shitplrser ef or e depict conce
i deol ogi es wi talsi undkrepchmoelds by (@l acnovnifllliec

2023, Harri s, 2021, 2023; Leat her, )2018;

Di scussions about financi al i mplications
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evidence 8Bhet gODOesdl dffectuhre ty to a great e
Conf orTmiatdy Uniowner sSe kdfisrme cotiSt o mul at i on.

Whil st t hese val ues appear as overt
application oHowleTLRPpipreaSR@L,as a deeper an
value driving prathece.veTlr s hrodaf aadsepdeecpt tsa
contr ol and dominance over ot herfimaangl & re
of ambition, success, capability, and mot
worl d highlighted this, by suggesting tha
comp & brees ouarncde st e;r ratiobrsyt ri ve for ,whpehsor

Particielat dd rtdo caimehlt aMGrteyaavl®DL per specti

acknowledged the intrinsicopoweéerwy; dini géat e
per spetchtaitveot her Il ndi viduals hold contro
decision making capabilities. I n these si

they worked to support thosei rodl wdicn gal mak
requests fadbrudagdedist.i oHowever, ODLpsercied vedad:
hi erarchical nat ur emaoyf iwniddiecratseo ca ne teynt rwehni
the permanence ofefkloectashirdnriempcolswadaaleon wi t
td schoolwhekittihreg, i ndi vi duals are percei
and are thus able to compel ODlpartocdl ake
relation toTh&s ¢€anthlensrenwpehagpdsiasxt beé andpe
as an underpinningscObtLti appear vabubas]| d
CYP require adul t supervi siloend demsdi t eu gy
relationship. Evi denemptiinvell ywd eess sa@iel sod p rt
climbregs whil st i nifortmheigr CrYydPsgdmasi itlsikts
al ongRardtei ci paser dioiwm i t BBROLY elheid di t IS
facilitat ehdatsoB danapupsnk'etep t hemsel ves safeo.
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Classroom :Educrae Dulst s I rednpchaatsa &e-lodwe r t

Transcendence values of Uni versalism ani¢
I mportance of qgualities such as helpfulnr
adults and pupil s, alongside aspects of

especadaodcyat ed for awareness and under st a
needs and highlighted the I mportance of

genuine choice Tihm sparn thdcritgmattSiedmf.val ues ar
opportuni creatfoity, freedaomponagmeds sienrd e poen
that incorporating pupil voice into deci
| TLP (Goodf eApoomi ReDR2tl ) exampl e of t hese

provided by Participant 2, whoadtaicsmi ant
sensory needs to participate gradually i
response,atnad wiulldveerd | ifesl, gio up there, I v
awareness of the importpmace ofitddd@t iwag

expectation twetwdwrldd meovweré gui |l maplpiemd e dM
t@ri tti qapreof e s svih omaa/l ss eperki otrai tpiesres o n al agel
traditdoedowmagli es of gdiand emegeomddodt hyezooaxi ng
pupil 6s p;aobiivii oius8tyngettr ati ng because you |}

up there, he bstgaitnguhiboy exjpleansmwl?rasi s add

(Partici plamits 2hi ghl i ghted t hat CEs pri mar
Uni versalism as -®i f e owhdeanniaopnp loyfi nge IIfTLP i

These compl i meeftlag yt vtah ei edi s c uwsisti hoinn o |
the existing OEwhesesedht batshe sdpoOsoiFadl a
Har editsocans set hos a@fsciaehebusaitomn of iaddvi dt
di mensions .ofThcdi vHearrsei tryay be experienced,

towards challenging OL opportunities, wh
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easeo, with a gentle walk with other tor
outdoor eMXHpgrise mPd 1M}, Bot hp raopnportoea c\h&lsu e
Achi evement by highlighting t he signi f
accompl i shwmdamte cafe ds eglofal s. As such, the di
and the Tortoiesaegualrley ,sreeemp @ eoh tbret , aahdwben
t hat aligns with other cul turall yworéedpor
pedagogy which siemiderdrnyd rrasipteicplse dfi wr ms
the value of | earning f(rHemsatmheretpeadpl, e 2
2016 Schmidt et Tali.s, cdhhz2cts CEs values of
di scussi onscoagmowti ng and addirmesclsusigonc hau ¢
tokenism and intersectional et y2ald1Cr Ssonhsrhiadm,
et al )andiot2i2g@ghe rhis#dderd di scrimination ¢
praciincsSg8®yYl ward & Mitten, 2022; Hall & E
A defining feature of Benevolence is
the welfare of another who -grsowps(iBii merre d
2008; Schwartibis20e8fers to Social Il dentit
1984) , as a psychol ogi cal l ens through w
under sGQEso dp.r omot sd hoaowhalper oach to SBOL t
the situated natur e oafndt hpd alcaedaul @ popdnnangunng t
fion-ehanceodo c(hRdrdt2i)tica ptaltad ovlel a b avi apha rnegnn &
famil ifesscittot at e SBOOhioppondueciat ess .t hat
Benevolence is complimented by emphasis
commit ment on &whiocchalt hceu IRRdrr ee xiasmpH aes, e dP.ar t
di scussed that t he MpakRemtasn gi Wirtow p wernd
devel oped and guided by par dst smohi v atail o

Benevolence were guided by CE perspectiyv
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school c o mimigsistoyc.i at i on relates to the e
i nclusive SBOkkrieatmperacsiensdetwd ebm| oagdnigd
withimnl aibilgr oup and tpupadftlideades, behavi
perspectives (Tajfal. MoTer rseprg,c OLPTHly Inlad3
were represented through discussions abou
within the outdoor envirbpnmel20) Mapbaedt e

i nterper sonat hrcoougrhecdemaanstrating and sh

peers (Hussein, 2010) . Thyafoemadesiet onic
i nclusion as a way for al/|l pupils to fee
school community without having to conf or

significance of cynWqG, i 20f2dra)pupihlroaigtt Balr
Traditi eamer EOENERd agg er s of relationships,
autonashyyundadfhoman npeeaths ch awoé fiadetpreade
actualisation within The Matrix of Needs
valuesappe®@BEsotnroot e the devel opment of a ¢
safety needs and fostering inclusive oppo
evidencedpebys p€&ti ves t hat t hey hope t o
circumstances by fostering aspirations fo
growing food that can addr esAs souwadha,l (wal
further r el mifiogtciec tdosdv ep bpyantemnreg t ¢ o mmun al
rel ati wnthhitghsper i enti al |l earning through
and to individual psychol ogi cal wel |l bein
(Cabrera & Do;naDodnsalnd s 020 2e8telalgmang 02011 ;

Similar t o ODL s, CE resul ts i ndi caf
under pinned by uncoelnspch aosuiss apnida cheidd doem P o

aspects of aut hority, soci al power , ano
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particul arly noti onptalhd aCEH malriestd eonit oth ® g i
wher eby peirnsdpiecatti evéplst way t o conduct | TLP
the expertisetogpowptoHdrcd eaThbifs WG| adtses t
under stamautngt heir position within a scho
pl anning and preparation ttidmeen obyb et hgeiiwvri
manager to ensure sessions were stlredctur
|l earning could take place. CEs therefore
assumptions about awhreene dutfi @ tiiRBna 0 $.B@ld ist y
I ndisctahtaet al t hough CEs advocated and e X |
relational ompeuarfder pt hesed by anhimididan p
ressdirtopnot ent i al cceocemrahs jiadfgfedmetnst t o appl
SBOWwenmivr omg( Participant. Onxe®aphé cppawnitddd
Particwihp@andi 2cus s e di & X iz kaelet ndtoeos saanfids not e d,

Athank God nobody.Whad swatiahitn@ !l mhego t hi s s

the communal aspects of Benevolence incl
appears a more complicated relationship
priorityiaoff -foestNmmt abl vy, whi | st Benevol e
benefi-gsoaoap beal onging such as feelings of

i ndi cates an unconsci ous awareness that
exclusion. The subsequteindn paresssappear eorft t

romanti c a&md e vWelagldsi smeaactyi ve on iwithgOGkEsi ve

results indiaafteirdng hoee¢ixctogasih r ai nt s and |
This mirrors the current | iterature base
and CEs, with a perceived freedismhafcdkd mst

( Marchant et aolf. , st2r0i1c9t, epx.plebc)t ati ons and
(Bl akesl ey et al ., 2013, Gl anvill e, 202 3;
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20b)3. Subsequent positive emotions were n
freedom to engage pl ayf(uMayyn awidt 18b;tt Md ICr, e €r1
et al ., 2018; -Sdamg,i ahribds2¢& pRrratetnce awe a
the natu( Bl akves |l ay Glanille,2023; May2atl &t&l;, 2013b).
5.3@.mplications for | TLP in SBOL

The current reappltghRebaghonalr iMolde | s

2005), and Schwartzés (20bBa)yrTbeteyaof aBa

foll owing research question:
RQ: What can we | earn from the perspecti:
and relational beliefs that underpin Inc

(I'TLP) i-BhasSeccho@ut door Learning (SBOL) ?

Di scussion of results indicated that
relational beliefs underpinned the | TLP
Figulwerovi des a diagramener gtemt leasreintti etsl

di fferences across ODLs and CEs.

Values & Relational Beliefs Underpinning
Inclusive Teaching and Learning Practices

Communal Sharing (CS) in School-Based Outdoor Learning Communal Sharing (CS)
in conflict with

supported by
Authority Ranking (AR) Authority Ranking (AR)
& A >

&
Equality Matching (EM)

Market Pricing (MP)

— h

OUTDOOR LEADERS CLASSROOM EDUCATORS

Security Benevolence & Universalism

Conformity vs Tradition. Self-Direction & Achievernent.

Universalism, Self-direction &
Stimulation.

Tradition.

Fi gur7e Values and Rel ational Beliefs underpin

Cohesi ve beliefs about t he i MpG®Y anc

rel atiwaséippparent from t.he&odi sODUsss i amia
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relationship offered an ideal ethos of i
practice, that was aligned with ideol ogi ¢
respected and advocated for di mensi ons
perspeciCEsed ndi catreed at h anh alCaScbheileiveafbsl earien
practice througawhtoibe hpoil oritthioss amfd devel ¢
connections within the | ocal community.
The different roles and positions of

the combination of other relational bel i e
Aut hority Ranking (AR) was s harheed e a cweor se
di fferencebeftmat vheoem t hi s was | uxhealpioesfesd i |
ODLs, AR appeared in conflict to their id
Mar ket Pricing (tMifgi ndaynncanailc si ngppnd cati ons
both internal asnadh oceoxlt esrynsatle mh.o Itnrhecompar i s
CEs were perceived as supportive of over

particularly as a resul-towef bGGommsbhi aadi !

senior | eaders. CEs also perceived Equal.
an intrinsic aspect of inclusivaes SBOdpe csii
pl aokefered | earning opportunities that c

human drives and were considemed eaquallgy
signifi banbeODLs and CEs indicatea Waatsr
of f eW&®AIR rel ational support through the
enhanecdeudc ag @afrstdby and seandi dgvekbeddadecdaonf
application of | TLP in SBOL. This contr a
existing |literature base and highlights
SBOL as a situated conalewpltaland fHiustnacreide aly

i n which it i s conducted.
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The wvariation i n relational beliefs
established by a foundational di fference
SBOL. The circaeragR@D&Yyramdotates that C
greater conflict in vsaséaemeseuet taon tQEs .o viemr ty
on security, whiash d eldatmni eonforgneintydse on
the scoping review findings that safety n
SBOL. I n line witlCSChs exqgiduallegnrededsrodoefd b
communi ty connecti on, Benevol ence and U
driving tvlagiurast paepe d&@medoaenp | i nbeyntoetdher v al
ofSelDi r ecAcihoinevemelnadi andn, that were inte
ri ghased and holistic understanding of in

Al ongside these overt val ues, the pe
i ndicated a hidden and unconscious emphas
assabstamfil alence on the | TLPs of all edu
mar kers of Power appeared enmeshed with
example, the assumption and expectation t
a o0rightoé form oat ICYWA hanv eSBaOL ,i nomatteh hum
for resources and tePowet orwndeTpeéennriensgu |
perspectives on | TLP in SBOL is evident
beliefs across both subgroups. However,
relationships appearded nmapsl eanemd ratii em tod
these same aspects were supportive of CE
recognise that Power I's intrinsically a
protective factors or barrierppltocaftliien i
associ athi cont hwir val ues ahhdi sr edmppgeamalt dea

Foucaul di an sense of Power as a rel atione
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we must fcease once and for all to descr.i
as It Aproduces domai ns dfouchjud @t, &) A&@®n/d7 ,r i
5. mMT.he Symbolisation of Pristine Wellies

Foucaul t bsséaégmaobiteedi cdataggs i ntrinsic powe
within society shape the thoughts and ac
expeabedns orfoudtaifThieys nuanced complexity of
educator Vi ews about t entsa lomfbetieryr psaat i
t hrough t hper iismaignee onetl dplesymsala for | TLP
acrbobhe per specGHsveasn d fODlost.h

FirsttHiys smanbof epr esent the initial
children in sSB®fit @mheitrheeducati onal jourr
i ndependently dress for outdoor activiti
nat urcdéi ¢ fdweelnldises captures a moment in tim
i's brandl tnheiag hsldi gatt sn  at t hi s earclayeedt age

pressuuedpblien social pex pejcwdedgdd menrst sa nrde g &

pupi | pIrTagrse swas exphagthsedheds sansaendof |
apprehevmsinomaddi ti onal pregarraed,onwhi onle mwa
a difficulty in achieving balance betwee
academic attainments and <core beliefs o
patience and celebrating small steps i n d

Research results further indicate the
bal anced, school staff appear better prej

SBOL. This appears to involve supporting
ways asd woeust meet their individual needs
This suggests that pymdbDtime eiwmp dri teadneada yo fe

choices as a core component of meeting b
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foundation for |l TLP i n SBOL. Parti ospant
experience of SBOL makes ¢tckealilothhi smya swsoor:
was scared of the windé thef Secgetumariden
diGeand then he stepped in a bit of dirt a
t hat was it t henl,i tfeorralalbyo uaa nao mtolnad h( Par t i «
not only highlights the rseylnebvoalsiclgutioffi &€ she
j usttiifoinc aof e n sbuarsiendg irnicghutssi on account s
responds with flexibility to pupi/l needs.
Associated with the <careful bal ance
al ongside actioning core values and rela
pristine wellies also perfiomrwhiah & agy mb &
may not yet have acihri eovpedar ahtairomoanlyi siant itohne
Thi s r eff eerrtsi gqliegr asmpte ct iswes at h g tuwdgger noéam tt ©
unsur mount abl e ¢ haanldeensguelst oirn baadrjruisetrisng p
t hat misalign with personal valwues and/ or
provided by Participant 4 and Partail ¢ihpamtc
saferéequirements and the subsequent fear ¢
educathoeacsoatvem i dant towards SBQLo e duwcd irgihs ke
outdoor activities as dri venT wlay tsteeinr t
Ssubsequently [ i mit the i eQU i t pwbothobopp
met aphorical ly sppuepakiiamax i i myg edtelelavierl | i es
meani ngr etthradypedsmanaerre t hesteheasgmieaolef or e
denodcrst ext specific barriers topioncelnusiau
di spr optoermp adntap| anned adthipuverts s nger b bapss e
pupil s wi t h AL Ns asndécdad noxp er i dinTddigant

connects with educsitgmi fviiccawst aibrofultu enhcee
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communi tpyardnd ulparoltye,cttilvee 1 wmgdotol ofpowhali
community support on the positive and c¢
relational beliefs and valwues withtimi sinc
suppdohations of wat eweplrloiogdas qAreartneh inreqit a ek
di scubsyseldot h CEsasamadotCliclast tva@re |l i meri ng gen

i nclusi &ed S8 Op afthsvaegr toci al equity.

Las,fFlowcaultdéds quote regarding the in
establishing societal norms reflects the
t het hi cal develpapmdedrsts their | ifetimes. Tt

the historical debates abO@uats tahedidsetfiinncitt if
the contempbaseg digboasrses of the New Cu
advocatiemmx | usri vet hpartacdewvceelsop et hically in-
woriméi s | ends hf wmot Here ptéepntvéeol leaisefrsa rma d e

object derived fr,omsmcatnurmralmi mat e midd i dual
role of environomant @aducdeolrbégi em®ti vati on
SBQAQL hidsr aws attention to the potenti al [
bet ween CEs and ODLs when utahidssnds8EEBBOET
reinforces the,shedpdr afcoriached as hadgwi nsgo opp ¢
t hat educators may not onl yl |ldevikdtoph d hed |

and cohesige@muvinewyofinclusive SBOL.

5.8oncl usi on

The current research explored the v
under pin 6aduwWeatsarandi ng andc lapFalaicha thigo na nc
Lear nRfrragct i ces SdHoBEIBEOdt ddear ni ng ( SBOL) . |

was i nfor medbasyeda preirgliptesct i vea ocnonist a luw g ii
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definition of SBOL informedtbwyctheedomnmne:

wi t hEasrilxy edeidrag ors in South Wales generat
Building Layers of I nterconnection; Trave
Bidirectional Trust; Working Towards Trans

Freedom of tDhiescQuwtsdoortsh ateveated combinat |
conflicts in underpinning val ulelSL R naf r@DLs
and .CEBOSt pr omisuentsl yindi cated that ear
Communal Sharing relational beliefs in th
Powears a anheiudtdeennd, unconsmagyusiwgalide cantl y
i mpl ement ation -bhAsgdnuhokusightsn daily p

The current research pr ofFviindkeesh satdedRi®t2il0
model of five essential areasicf acoampétuen
framework through which educator competen
under slittoomaynpl i ment ot hhergsyrcdnmil ogntcal |y
theories rel at &€ pteod | @BOL adudPaaveynglITB8LHI
Kol b, 1984; RdAaEEentes of 20 DXi mal Devel opmer
th e Matrix (Bfowdleedd@21lt)he PERMAE€abmerdal &
Donal dson,Do2n0a24dson &kl algman?2Ex2B11i;ng2018 e
has indi Oetted mi maing Progress, and Coll ab
the moder devel opiend Feilneknmeelnsttsei nds model du
with severasl amar rchal | en@Be¢ aktes | leyLORatv irmel sS B (
& Hamilt oMar 20ammt; e)tODal .an d2 0CAER paeprpsepaerc tti o
support t he scopi ng sradwitegw nfeieddsi ngmsd tih
relationshipsoarse diem@aarntoarst in ptogranedssencg

associated chall engedMdorteooviermg | utsh avte tphreascet
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considered iIin relation to uAud dhmoRamntkueg po

belief systems.
The concept of pristine wellies has
mul tiplicity of power dynamics and hierart

that persists across the diverse perspect
t hat seveertalt iiomtsernpary coeix® et tSiadg/n aarned d ehteas
are considered to frame a starting point
can be understood. To summari se, pristin:
roie providing proplepi ve, suplpebtabbngi dgv
addressingvalneigmug t paeqsp,ll orviong eenvironment a
gaining communiTihye ssu pfpaocrettbsr olaidg hal nidy dd e et ph
i nfluence of val uesn aendlu aetl art i prnaad t ibed 3 ed
contributedar siteaind!l MmgP i n SBOL by bringi
dynamics, and the operationalisation of i
5.8.1 Developing a Reflective Framework o

The results of the cut heexnits triensge alricthe rca
by providing evidence of how values and
Finkel steinbés (2021)-gmatdéekt yandcpusmoteephet
an i mportant step el awtredn ald sv alrwee s excrody n
daily prappi nees @ER&1PL) anbda sgeedn uii meel ursiigohnt st
reconcsaptiwall iof underdryd oagn lpyna wacri epnl eesss o f
coll ection of practices ( Bk steexeamp | € 0 109 ;
Fi akt ei nols) (n2o0d2e | may by teméhanocedent re:
compl i mentary psyclhtolamgiwos kesfthemne @amoh dFi
FigaPeThese aim to transpose main finding

i nformation shedtoramd orfeecsasridonfadr ms e.
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—_— Stage Two: Stage Three:
The Stem The Petals
What relational beliefs guide How is inclusion operationalised?
ractice?
Self-direction: (Select all that apply and rank in order of importance) Collaboration
Ur?ifuersafigi There is one mum‘i‘gﬂmm@m}aﬂ
shared understanding of inclusive mwwmmmm

SBOLwilhiumysetting and everyone mwﬁmﬂfmhmlwlmam

has an equal role in supporting all relational hieliefs in harmony or conflictie, do
o pupils to participate. e L
Tradition: e Determiting  y}en ca wecelerote srengihs and S
: of distinet individuals with different Gm:ge o el oy Pract
Conformity: perspectives about ITLP but are m’mﬁﬂm m“ﬁm Do staffhave robust plarming and
king together to contribute equally Elowe dowe remgisethe g, dillsand. N\ o e m?mpmmmfu?:ﬁam
to the implementation of SBOL. e e —
Wearepartof Honw are pupils supported to reflect on their ( How are barriers o access identified & cvercoms?

Benevolence:

a hierarchical school structure and - aﬂﬂ Fovw do we st and actan pupl vice

the amount of responsibility for understanding of change?
implementing ITLP in SBOL is
distributed based wupon the Social, Emotional & Instructional
individual’s role. Behavioural Practices Practices

Schoo TR T et van] s learning tailored and anthentic
relationships and the rwplc)mﬂ)ﬂlsymmt; - mm"“‘:&’ g s mii

doweweloome and support dimensions  Fov can SBOL tacks develop 2 pupifs personal

to implement ITLP in SBOL are o ey o] v renes
both based upon mutual exchange L
i.e., the resources and support I
receive and can provide to others.

during SECL?

Final Thoughts: Supporting safety needs helps enable all pupils to flourish during School-Based Outdoor Learning:

. What support is needed before, during and after SBOL to ensure both staff and pupils feel safe to participate and to belong asa
member of their school community i.e., can they share ideas without judgement, contribute to group objectives, experience
connection to local places, celebrate and build on strengths, and make choices about working beyond their comfort zones?

Fi gur8A Refl ective Framework of |l nclusi ve -Blesaed i Qiwgt dionédl nLteeasr nma tnigg |
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Stage Three:
The Petals
How is inclusion operationalised? Agreed actions for desired change?
Self-direction: &T. .

Universalism: Communal Sharing:

Benevolence:
Tradition:

Conformity: Authority Ranking:
Security:

Achievement: Market Pricing:
Hedonism:

Equality Matching:

Stimulation:

Power:

Agreed Actions: Supporting safety needs of both staff and pupils within School-Based Outdoor Learning;

Fi gulr®A Refl ective Framework of I nclusi ve -Blesaecd i gt daonédR eLteearr dnn fhigg
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5821 mplications for EP Practice

The priorities of ITED in SBOL cl osely

responsibilities of Educational Psychol og
Professions Counci l (HCPC) sets out t hat
boundari es, respect and wuphold the rights

equal ianyd diversity on practiddies,cramd nao od
inclusive manner (HCPC 2023). Several opp
provide support to educators to raise a\
potential fadrn omaragqidnaliiscri mi nation within
rel ate t o t he broadr ofliuemc taipenyi g p hec hbo
consultat-sgyatemhpbkeicy review as a critic
enhance skills and confideB®PS, o GODAI edlIl o
2021; Farrell, 2014SsqbBaltkeendefFaalbrell 20200

The <current researc-bchomali cappsodhladgs wi
i mpacttefauibsnear eness of confl icti ng raenldatci conmps

beliefs underpinning | TLP aCom&BQ@lal Bh&Ey i w

i deadelodti onal beliefs as whisalppafiracsidfiot ial
ex pdtoiromdni t i gagaimkal | engesbghed inclusion
tokeni sm, i nt er sedcitsiconatiamagt,i eh¢lddeinonary
(Ayl ward & MCrt eeaewmhaldPB®a2r0elt3s;2ad L 7,; Hal | & B

2028¢hmi dt2022)al . The model 1PBaopPiog@@eaiynbEI g
ut il i sedal dorygsEiPse educatiimndddleopd atiecslzaomhddls
pracandeongoing prodeassdsesneofwinef ltdhet Nenw Cu
an ideology of ®dHyusefdi pearseea tThvep hroda wilbcel u
used as a springbmrartdr a ndaratsbgeantsain ttiadli otno be

as a mewhat$ egstocdhmmoger .t iTme model i appleise dr
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dynamically, encouraging reflection on ur
alongside Finkelsteinbés (2021) essential
indi ¢ athdhse EP-pilacwel It o mitigate inherent g
can experienc,dywiatdhviorc ag o mmigetfyor pupi | Voi cC

model takes this into account by highlight

as part esfch@aowheltdéhos of i nclusion. Oof n
compohe has been updated in the proposed
|l earning basis of SBOL. Furthermore, the
to safety, iI's based upon Bowends (2021) N

promote t heedss adffethyatmmledpopt bss as an intri.
| TLP i mngBOpat Away t o holistic well being &
5.3Recommendations for Future Research

As the current research is based wupon
guestions reednuaciant oarb opuetr specti ves, values a
| TLP in SBOL in other dsoaciuvale ardtcoEedtkrcdb]
buil d on <curbryer pil digihred irnogbsust ness of t he
Fr amewonrckl, ekipr garpipdig cat pomact i ceusaroenvg ietgu d i
the mMoaelacity itha | diesvaestbavpe e RFuir méer syst emat
usibnrgoader PCC critedih)wolUplde as s oassh et hhee Cpu rar
research r aiashecssuéegise sftrieognusent |y di scussed
including culture, etalsniwellny easnateponalndonng
perspectives i n aslpecdwsstobsdwp RDrsce p $dBv@lew T
findimagts ther e aiwaarae ndesasretimmmnacfomsit@oen i n OL
Mi tten, 2022, Fronzek, 2023n dudrl dasn o& (
understanding bgnegoidgegnannfumhetr chakggabl

termMnder son et al ., 20Nl ;c herlesnc H 968t2 ; alP.ar
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kubecmaRi®d BP research inAtshsuwukhhAmedart sio @

al 6s (2021) cadrsstrrewcocotmmeinsdte dd e fdienmatt iparr e
eirihotuse with | ocal contexts and rese
view in relation htea dfeolie |i nf uSB GLo wd d mp |

owl,edtgee review the modehdien sl iamehidmigtoh fdaec

osgstem | egislative and policy change.
Resul ts stulppoopiedg reviadbwuhendimpms t anc
sponding to educatorsdé6 safety and r.el at i

suthjs recommended to conduct nvest hegan
at may be hel phgbwingt ¢getl ami Swnptploe t c u rArse |
thodt would be particularly wuseful to g
d CEs separately t o rtesskud ta cnogo U mrpoons fstcohoohof
d dynawhe¢ g¢sbtiugdiyd not del i berately recruli

search supports the popul ariThi 9fi ndiec a

expl ion tFS oicusrel ation to the Reflecti
uld be hel pful to contribute to debates
rris, 2021; 2023; Leather, 2018; Waite,

Main results highlighted that Authorit)
unconscious value placed on power may |
|l ating to ThcbusaveeSB®kveral questions
unconscious drHuwteurse orfe sbeealracvhi oiusr .r econ
derstanding about these factors, expl o
vestigate impl&catnbosooy edapaherbilit
right tonahredutabom discrimination and
tenti al (UNCRC, 1989; The Equality Act

ung Per s dvfesasuwalodd) .
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6. ParTthr eMaj or ReRedrleelcti ve Account

6.l1lntroducti on

This chapter provides a critical app
presented in tw®Oneddterensa. reddteicanve and
my devel opment as a, ranempagrhaimradctdft i pn
deci-makinng procestsheee searahegatradi gm, desi
anal gedstesear ch Temphriocvsi.d eSe cat ican t i cal ac«
studybés contribution to knowledge and pl a

This chapter i s-pwerristotne m cfcroaumta tfoi rasdth e
of qualitative inquiryo ( MRO)b o sTsheiisnidré& wWsi

understanding that fAuse of the firshy per s

making explicit the role of the researche
& McAvoy, 2020, p.163) . This chapter i N
reflective diary to facilitate the read

compl eaf ttbhe study and t alsjalkhleioghsttnideaw
political i nfluences have shaped the 1 e:

(Lazard & McAvoy, 2020).

6.Qritical Account of the Devel opment of

6. Devel opment of the Research Topic

The initial idea of explorBBOLommedi si
organically through my role as a Traine
particul ar, an incidental conversat-i on w

ordinatoraf(tAdrNClmngEstscmoiohd&pgpecti on begun n
the role of the EP in providing advice ar

of sdhmseld | earni ng €YV xrpoenrmeenntcse .t hlatwas
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i nspired by the ALNCo0s wuncertainty abou

participate in the outdoor environment,
potential benefits of | earning outdoors i
socdkildnd ,school attendance.

Al |l earnt][| AbM@y] hbpitng to deveheo

school due to feedback [fALONEa@]jhdkitrh ate
use of the ®@wasidenrsavwhise hba tObeedi ve

pupil s. I wonder what this implies
support foll owing a request for i n»
formats of |l earning when making r ed
assumption that | earni mg waadkless opfl atche
this isla®&awebepercally overl ooked in n

I shared this reflection in a super

supervisor which helped me to consider my
of equality of opportuni alyl aémdPsecgfitoiotdys . i
converahtaonlitated reflection about the
OL mased wupon nandc hhieldpheodo dme t o noti ce my
for this topilc haadeapr eAMitohuwosulgyh been conten
role of the EP more broaclomvaes 6at mbdsi &e
catalyst of a clear davecmeobhhftoconhedeh
this topic area as having O60the | egsd to
Subsequent discussions and an initial [
about the dearehavnéd| i olirSaRQu ®d dodmeiwg & o wi n
popul arity of outdoor approaches within
Fronzek, 2023; Jordan & Chawla, 2022). As
the feasibility of the topic area andd r ea

be worthwhile to pursue.
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6. 2NaZ rowing the Focus

I narrowed the focus of the thesis oV
with my research supervisor, wi detr waesad
particul arlryefhelcgf uon tnoy perspective abo
supporting educators t o devel op | tTH & . T
i nf | uebxcpeeroifent i al laesa ran i pnrgo Ml hne€oriyt y aansdp etch e
i mportance of the educDetwery, wiltoh3i8n 1t9Mi7s K
Roberts),. 2Re0a3di ng about Fisneknlteisatle i @ mp ognue
i nclusive teaching practices was a turnin
seemed to overlap with theKoédpegrli9editdhal
under @lianpspr oaches and offered a baseline
build wupon. This supported my decision |
i nvestdgabetor perspaoctdi hew dtmhekEsBRPppoOoRpPDP
the participation of S&8I0OL oflpiplodrtaeamiitn eesxpe

Il n an effort to further cl| acoraoenthreatr

on the Foundation Phase7 iy.eear,s . faolrb bsstpunwdaesn

deci beoaluswas mindf ul that the Foundati or
was replaced in 2022 by the New Curricl
continuum oWellseharGoivnegr n(ment (WG), 2020a).

that use of the term would be outdated al
priority for studentsW&e&f abR3ageslowé€hanyi
there were sever al prominent reasons why
Phase woul d be benefaiicmBalr st byt het r wasart
Foundati on WeH ashe Gohlveetr nhmehnits t (OWG)c al t fat vi ¢
AWal es is |l eading the way in the UK in it
& Learning through Landesmaagad, ng01r1he .03
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curriculum framework $Secohdl yesktacuobsi hgpo
Phase enabl ed exploration of estdhlPi shade
iéemphasi sedakbngetrieaatapproaches to | earni
as hreesewmmshqual iltawasei nterested in expl
experienced educatagyr §.ncThuiss ome apnatir tt @ rcii @ am:é
to hold oatgebhk@stwl edge and ski$BQL iTrhi 8 X |
ti meframe meant thatremai Frodnamf ®pauss Pihtais 3
wo ulhdav e been!| i ar t o educator s, t hus p o
engagement in the research.
62.Bnderstanding the I mportance of the To
Thit®pi chealrdetah per sonal and professi oni;
as a research practitioner and as a TEP
i mplications oifnaclongirv é wnBdelgy drse saemar ¢c hade
and noted that this would sopmponrtk my ¢t
i nt er eCsYtPs pafomot e i1 nclusion anWGeqiunalprtes
BPS,2220HCPRJ3. 20 particul arHEPGC eftl acda@dds
Proficiency (SoP) f amRis ot &fe o g ehies @ rodpraerutl t ur
equality and diversi g 9%n prdetitcadat HCh
the 1 mportance of the topibaspdesapactiavdev
i nclusion which was supported by interna
UNESCO, Pdpgdat r emye aviowhad s o shcehloppl s i n t
responsi bilityYPaeemsuprpeoraetd to fulfil
participate in education free from direct
United Nations Convention on the Rights
Assembl vy, 1989) , The Equlad i Riyghtce qfUKQEh i

Young Persons (Wales) Measure 2011.
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62.Undertaking a Review of Literature.
Refl ect iwihgotidere stihse pr ocess highlighted
LiteratunPFPa@®@eewiaewa particul ar | yc ocrhsad nhiemngg |
el ement of It optedojtectorgani se my | iterat
sections as recommendedlhbey fHfrrsotn a& niReadv itdo
of the topic area and adopted a narrati\
hi storical account of the devel opment of
et al., 2019, p.755). Theosedcdhrd eixmsadli ngc
base to explore current understanding of
SBOL. This sdebasednumpan research that i
st r at e guitable wher tlee literature base has not yet been comprehensively
reviewed and there is a need to investigate the extent, range, and nature of research
(Arksey & O6Malley, 206065refGbedtynemmi et hakp
to maintainmyprexaedsd iwlyiliem uphol ding a r|
approadcehci thoaobegh examinat ilondeocfiuteide itso i
t hematic synthesis ( Thgoammahse r& athadr dperne, s e2n0t0 &
t hecoping review. This f ¢lot etsd albé i 8 hc ame ©
under stafindéxigsting research as i tsdadist er
culalamd historical cohheaddbfi bhe tbpitha
approach afuetlhteenbtoitche aiemsali ¢h ipreserves a
transparent | ink between conclusions and
Har den, 2008Bhe spp.elc)t s an understanding th
subjective realitiesd nwilti hhenc wanrsyh rgiicet e vi 6
rel apavias(iPgmn nce & Mal | abon, 2019, p.12).

Chall enges FaceThe nr etvhiee wRepvrioecwe ss i na

my realisanhdentadaésaegrch formed in the ir
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I ncl usiS@BOiLaadt i cwhladrlleyngi ng.r efa spormohma anseknd y

t er ms

central t omcrhyw sti©Omi dadoedx rerpa mignder ent |

ambi gasuthloéyd oveandwopnpfiunsged meascogse{ al

Ander son e Azorim & Ainsco®, 2@®2A; D'Alessio et al., 2010; Finkel st

et a l

1998,

. 2021 ; French et al . | 202 3; G°r ans

Ray & Jakumecpr azig& e, this meant

undertake ssabrcbad mesearch areas such as

and tgandsmhe envi camnmemt .t hpEhorcee &k iscene

extretmerhgy expensimeedueotsi ftthet hrough a

reseandhmeant that lanhadipat adj v ssseevaeyrcan t

ti mes.

| af pumdo m&Eeirddenng er ms of my emoti on.

motivahroogh t;lhe pspeessthat | returned t

refl ections.

iSo many papers hold interest for

inclusion criteria. I 6m finding my
growi n@8t.hoJuly 2023].

il

mak e
me an

and

worry

feel like | am wading through
decisions based on the use of
di fferent things. Someti mes t he
am haviegototheagdamers to mak:¢

I wi || mi ss something i mportail

climB8rd August 2023].

Al returned again today to my in
chall enging to hold a |ine between
feels 1ike | am drawing | ines in t|
chall enging, aemmMbdr nmyedpuropasan i n  hi

| ocafi2®énd October 2023].
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As highlighted in these thoughts, a pt
| iterature rietwdledvi nmgpasbowindhari es about the
and Context criteria i(rLiotcikawvloloyd @&do ptle d t2t
myi ncl waqidxrc |l usi oni trdderegr memts wi t h myhe i n

scopingineviodwdi ng broad requirements fo

(Lockwood et al., 2019) .t douieb it med hess df f
review, checking and resdeetkhmigt it weleyn sme t
aspects of my PCC criteria. | wutilised bo
procldewevierf,ound it agtuitttiienedsil fefti ggwldét of t ho

only pametriialplay 8ai cul arl'y when a study ret:
inclusionsédtowasi ta the UK and/ or was co
t he schoolexsteetntsidieMga.lbyeornavthed her to broader
inclusion <criteria to international pape
promi nentbeixHaighpelmreanés (pRadr2t3)ditshsreeret ati on t
equitable Il earning in termdl e$§sanéi ddenad
there were papers t Dapr aotmpaase d( dfntcdnusn |
gardens) in Ireland and t hiomrs el tuanldye,r t @ ead
Denmark (Austin, 202 ; FBohgakel RO28t &l ||

2022). Thinsefilsewtyedceon eri a as dr awiang i leiwi

similarly expressed by Peterson (2011), e
from America and I reland, why woeida@atcmot
studies set i n tAbe rad wlitnwk a Mabtdidootre x¢ o mmu n i
Wh a 't gui ded my final decision was htehat
potenti al to bl ur the core focus of my
meani nQitdioLear nassgrel BExkpdritenti al Laenadr ni n

towards ot her more uniqueudebkotal,oondéu
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pl alcesed education. nmai rstukcchunda rdye ca fd elK t poe

the scoping review and where appropriate,

provide wider context in the narrative
potenti al for an updated i nter reatrieosneaar crl
directions. My inclusion and exclusion

I mportant tthoe rseciogpne ionf t he review and ens
purposes of the research.

6.%2D.evel oping Awareness of Hope in the Pr.

Looking back on the changesin nreryatriedr
my grapples witoffteédres PCCremiineen aof t he ¢
perseverance and resilience | devel oped
reflection written during a pressure poin
of the personal antdhips off essii D nfads jfoacinleiyt

AThree nights in a row I 6ve woken up w

massively underestimated the time and mer

papers andeptehadclionse to 100. It is a real
goi nlgfé | di[dmyb tp amwatwveeurfagi ng me every day t
I would have Il ost all mqgtli®weateintre ra 2d 2f3¢1l. |

Whi | st this paints a bleak picture o
i mportant to share and recognise as a sSi
knowl eHdagvei.ng now reached a stage otfhecomg
i mpl i cat hesster uagfighas e adlelemaptpbhienowl edge gai
from t hewirtehviinewt he empi rTihcasl weroehsacmerécgh my
under stafndiimagl usisveb SSBiILe fhtultmed anh éeégymdad & a
facilitat eednatkhprrgmewWists mdyu ts ts {trhueg gdleev el o p me

t he Reflective Fr amewoourlkd fnoort IhTalvRe ibne eShB (ol
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se>x. 3. dndnsi dbrusndiagmea si gmarftircialmuti on to d
abomitghdased inclusion.

Snyder 0 s Ho pR2dhOe20)r y has been especiall
f or mulaoaft itolmesi s apsr oac e@isaoll ¢ he emoti onal In
encountering a stressor 2Whepl passusprg Ap)|

for furtiher sdenimamy deer 6s model helnmpyedvnme t

predi spomai hbtai nhopat hways of action in t
identify the i mportance of reflection ir
greater flexibility to support efficient
SNYDER
ﬁ!’E‘w
4HOPE‘ i ,;T/)
THOUGHTS | PATHWAYS 'é
pathways THOUGHTS ]
{developmental 53

lessons of

correlation/ EMOTION Outcome
ol | ]'>>| |
randd SET Value

rQ 1

GOAL
f attainment/

attainment

>@H

=
=
=

agency
(developmental
lessons of self’
as author of
causal chains
of events)

R N R e
W Pre-Event Event Sequence
Figuz yWmer 6s HoprepThetewdérom2862, p. 254).
6. 2Researcher Subjectivity

Green et al (2006) frames a |l ack of
potenti al Il i mi t atitome arphp rso accohdtilrs d@asdmnogputivasdh F

personal subjectivity as aebepebbesandBr E
& Cl ar keThe2Oi2@pl.i cati ons of overl ooking
within research is an aspdrcs$ct firmeldaBirimounn t
Refl exi veAnTaH gmatsi A Rp Ajaslpieganietda e my per sona!
vi gvmat ofgfuerdadgfa owhi ch | built conf-idenc
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maki ng pAnoceexsasmpl e in this section i-ncl ud
person account to adhere to the dAspirit
Mi rhossein2Q)1, 2@, make explicit the rol
producti on of knowl edge (Lazard & McAvoO
researcher s ufbg lelcatwevd t ¢ u rarl esnot S C OPpeitnegr sr e
2022) to facilitate rigor, transparency
empirical Thi senppueeiates that attempts t
within maeseanehfectiviaenangeémasoneatssasbijaect
strengt htt hasnifcladeloygsen er al aspecitmscilobdgl t he
but not ' i mited todidecitdiomn sofa liaduetl :u etisleen |
exclusi omnser iotftetrsiesgit ot ewsvickevel opment of
themepriomidfi smaiim findings; and recommen

I am mindf wlubiflkeati mg position has e\

conti nueasn tiompmeg t ant icnontsardees adfi omy devel

reseamMygherast experiences in research hayv
so | have been part i chup oasrmtyir wiogmda c(i BBrna u o u&
202, plt 2was interesting to notice how t
reflections in relation to my first inter

iWhen Iresagpsonding to the participa
| was maybe becoming too involved an
may mean for my results and candét he
stop myself fronvegdettthang [nlovieely a dhdvedd § .

I remember takingatdtheytrmél| eotirens al

i nt eramidewmoti cing that | was writing about
the intervlhhiws pagmalelsessd me to reframe my ci
devel oped the interview iand tra crhe minrdd amy

Pag&8¥)



f or stpheicsigason that I descitdactuo edt i nit e \
broad questbiimwmlsate new thoughts and wunder
t hexploratory researchltJsbbsequent ailnter
more conf@aadewtth dwhebEheofwi tted my capaci
l i stening and att.egdmdinmg nt ce trt ddde rqRdeRKLOT h i ¢
researcher providing finterested attenti
Aconversation padadatnies m -gasa | at gfhount er vi ew
Moreover, Johnstoomattt ails suggeistes researc
views to develop the conversation withi
confidémacel amnatusgworthy and credible int
open questioning and active |istening | f
i n SBOL that was guided by @amnelcli pa&t Pel
201al Il io et al ., 2016) .
6. ”7Research Paradigm

I t hought deeply about a s p(elcatl&dl aero d my
explored my thoughts within research supe
wasaluable to the foramategpl ofi My diefsfearr
possibilities enabled me to identify an
worl dview and empowered me to ward&saandhler

pract i(tBiroamuenr & Cd,arXx®21)2;,022022

Ontol ogy
Assumptions which concern the nature
i nvestigated and whether soci al real it
t heir consciousness (Cohen, ¢

The current research was shaped by my
perspective (Tayl or, 1978). This appre
our swrcdarstahdongh personal interpret
Mal | abon, 2019, p.12), rat her t han e X
waiting to be discovered (Moon & Bl ack

t hi nkBbotghe current research focus omnoT LeP;
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SBOL for the purpose of building a rid¢
me , this was important as | wi shed to
of inclusive practices as based upon mt
realist aims of objectively defining t
settings (Lincoln & Guba, 2013) ; a per
i mportancalspilacgnuwl tpuerr sonal factors.

Epi stemol ogy
Assumpti oaosnwéiocht he baded somakmuowl eadg

may be acquired, and ¢(Commenieateaeld.

A constructivist epistemblramed ( Bh
research andtbeaeilatssumpti on that i ndi
constructing knowladdwglealayn d hg onc iaa Ip od a n ti ¢
al : 2006) I n t his awi edw,s ctursustehda rimyd eeudt (
situamaadaekder than wuniversal (Levers, 201
that ndwe are all mi crocosms of our nat
hi story t hrough our uni que human ref
Constructivist beapiedt eumqpdm gy rarmssacti ona
Lincolnn, T2h0ils3 means that knowl edge i s
particular time and space; dependent u
t he -bfiffimownd in a specific context ( Gu
consider thisigppwoabhthe @aurposes of
subjective experiences and knowl edge
di mensions of diversity (GUu®a.& Lincol

of not e, | believed that construct

most authentically reflected my thinki
negotiated and universal rather than s
di stian to respect the unique narrat:i
generation, which is a prominent feat
evident bdidt dryati ve redefinition of the
et al ., JakxlbeRay 2&18; Ni chol s, 1982,
addition, my interest i n HXTpLePr iienntSiBaOL L
(Dewey, 1938/1997; Miller, 2019b; Ko | b , 1984) t hat align
constructivism and acquiring knowl edge

of assimilation and accommodati on. Thi
thematic analysis as a flexible route
knwl edge from individual woiZ®x2 (Braun

Axi ol ogy and Ethics
iln research, axiology refers to what t
Basic beliefs about what i s ethical ar
the researcher 6 Kdédiasn,orr2 Orh&8k i p

Et hical considerations offer psychdg
and standards upon which professional
Kinsella, 2022)o.l dAsa agprToBERRssi onal respo
of practice and standards (British P6}
2023 As such, I considered values such
equality, and professional competence
i mpl ementation of the research. I n add
ri gobadedi scourse as set out in the UNGC
Equality Act (UK)ght2s0 1®@1f) , Chainldd rt ehre aRn d
Measure (2011). Within the context of
Soci al Mosabi loifty and upholding the i m
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i ssues of inequality and discriminatie
child defi-Snaw,( V2Milc&;ntVon Benzon, 2010)

The current research project rec
University Et hics Commi ttee. As such,
informed consent and participant right
the procedsa -Hysaugpl neehod of recruitmer
was introduced to gatekeepers and thro

Tabber omi nent Aspects of Research Paradigm

6. &Et hi cal Decisions

lhelad dual rol e as a s TRHRlaenndt trhei sseyamecahnre
resewnseshadvwirtt hismctdddée howheélye wanpl acement .
addressed this through owéenhanddhondstl sc
i n partitcdiagateixnpg,i citly set out my.Thio$ e v
invol ved highlighting that there wame no
thahoosing not to participate and/ or opti
not affect their school sfourrtelleart ganehapgaiwr
influence oft hmegcrdwiatl memd ey etshitaetd par t+4 i pan

to the Tkssamehnt t hat wondvieelkdu alos dliead de

|l i ke to participate once recei.ving the in

From nine individuals who expressed
resear ch, six of these gave informed <co
compl eted the study. This indicated an a
recruitment sala.g,e A0WNW&)a.n letrefl ected in s
coudave influenbedhghibevel of intemaeyst , |

al so have tconthebatewdchi asi hameit @dead e st (
motivation, thiteedktompmatcimecal baiti evas (Bl
possible to fcrloamitilye fauupdrevaissiiotn wildas camss
consider atnido v wtelmredlts r equi red to provide t

deci ded agai nsHowraretri,cepahhngnasapect of r
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waespechal ptyaclons itcdhaeart t rirtat @n as a potent.i
' i mitation ginmddesat & c tcicdudedibtmdarso dsuycsitneggmat i ¢
di ff esr amowheo deci ded to participate (Nuna

Et hical argacdgtaeci snorrtfoews conduc
iperson r atikhecr 6 daht Teams or a telephone

ad consi dieipeds odohatbpmpaweatcthiersgn wi th an i nt

and relational approach wher ebyb wielntui wiet
particiThahsdIsptead f aci |l i tate rich dat a col
conversational process by wsepmpadt icrugesi ratne
| anguTlagef.aci |l itate accelssiwhsl miywdaod bhcl

i nterviews within andnubtdulaé Xiybislaiftey siprmacth e

~+

I ming of the interviegweisntEdruv it éwsscrihdaotoil p a
sites and two pawofriati poabniitisheé t|l otnhlgeeesrtvi ew
dur agsweorne et tmsnducted at the | ocal counci |
rel atiionnsmyi pr esearch diary

il dve been | ooking through my atark

myi nt erivli ewender whether there is a
|l ocation and the | engt[hSB@L ]Pteirnmea pw:
somet hing i n creating psychol ogi ca

hel ppdéadrti diopamrtfidlject on their views

[ LA ombddeeijt ale,ekefohemy needed to g

an interview? éThis makes me think-i:

didndét feel for mal to meé and | WO u

carefully about how to hel2Ocpgaob®ld.8i p
These thedehtoed i me spent ospaceatiom

participants 4etrtolpgirdi wd e wafs ani mdif wihd o dlag

be nervous tespeeaiifaldiyvpamiel i ar with reseali
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spent ti me introduci nghersyisse| f acimlyi tradlien,
conversation. I h o meudp ptoa t b ypsalrod ifreaep @osta f e
ease within an unfRaenidti&li 3¢0 wiarso ncnoennstc.i e n
considerate in the placement of the Dict:
a way that would wor sygbout dtilsd rvacitc @ ame d a
directly in front of them.
6. 2Research Design

When initially developing the researc
January 2022, I had contso deorduatlitreg nan i @
ofi nclusi \Ge e@aB@msi der ati onr av@isd getvlemo d roa ml
study assdgnuitable and applficabsevapal ol
Firgttl yhhas been recommended in existing r
deepen the understanding of OL gredofetsesre s
utilised I n similar OE researclbt am e &s
Humber st one, 2011, Kni ght 2011, Marttil a
2008)e.condhgducecing my own furtheéemteeadting
rapid ethnaghephyrtasand science of descr
(Fettermanl9p998. This seemear ¢t amaticth oy
under st anpdeirnsgpeat s veisa l processes and cu
organi satiredsation t(oWablmMd P Z&GHBBIPhr eci at e
theaapi d et woaudrdappmyabl e a fl exible data g:
be adapt ed tsoo uurscee sv aamigid ut imret s depending
demarnfd/s ndRaodraos, 2021) .

With these aspects i n nfilnedxi mlned d atea kg
withiapid ethnography creates opportunity

intervi ew, observation, focus groups and
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organi sation Reewveme netts al .-Pad2r001s3,; 1 2vw2nK)r o

however concerned about tlivarea llyismei t altli od a

mitigatasapgarhstilalsamahtysomrsgoi og sdpiec i

to clarify my thought process.

Al am not too (Rwina d&n hhdopggps raddicyih Il
really I ike how it has begdan eanp plhioesde
had much | onger amounts of ti me f ol
definitely a concerné et hicbsacko,ulanc
not be able to begin until Sept embel
in supefF ¥Y2shohaBluary 202

Ml spokng tresearchgaupetoidsagr Whi
break down the[ pfroRapiaddErtlomdgr apédinc

happier about changing my proposal t
as It seaxamsi enoalel e. It was def innairtred
f ocsutsi | | has poteeti Bbyern®stpirrogriidref o-r

al so interestiapgi $beblinadyaamlgly thtow eV
eallli neof TFmbruary 2023].

As is evident in these reflections, I

constraints for the thesis process a

nd t

before commencing any researhcohbwevEhe ciamc

I,.

attributed &abouWti sthesi @mmeuramge aofcohesi v

desigwhil st this was an aspect only touc
remember sitting with this thought and r
l eaning into the fApeddsiearvliisemr c(rBreguwn d& sClr

This mealntshdlbh@h @t hnography does apprecia

of the researcher, It appearBomposexaimphed

aimtofi angul igtaetchper i ng data from differen:
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met hoidtsso produce reliable and accurate f
within the worl d; (WRieeRraedd ast),. a2021 2013

My rel-abngtstbuctivist rtehseeraerfcohr e p agruaiddi
deci si on tosturtuicltiusreeds eimmit er viteavse xwd Itdr es ct
perspectives oln delvell aphedSBidwiosehedulperi o
timend basediinkeupobein et alods (2021) fra
practi ckexspeamaént i al L(Beaveyn1i938/G997T Mikeio 20y 9b;
Kol b, 1984) . The devel opmendt etyd sKla(d G loova sf
phases of developi wh cdhas i wneeyvhewpfuli deo
adjust my original iTrhtee rfviineaw i(&Beee dvdir es §i@ e
similar yet di stinct from the original
transformational etpG@alcappr wdc hd | llttiwooc omrsii M
guestions and at lsatr iiems prfa @trioactwas hel pf i

conversation adévocwaxttad eidn i nemirav2 @ s {Todoh

support the dependability of the intervie
my research supervisor, exposed t o crif
professional EPs outside ttheest redmpylEtRhh p

coll eague to simul ate tehe, ailnhQlea)ve seBvr fompolce

original and fi nal asperdo viindteedr viine wr isgcuhreed u2l e
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Initially Formmlated Interview Schedule

(Dated 12/01/23)

Finalised Schedule Utilised in

Interviews

(Ethical approval received 13/03/24)

Srarring Questons Example Prompes Revised the starting question to Fizst Primary
Can you tall me a livtle bit Can you tell ma more abour thar? begin the interview with the tntroduction: The of this research is vo beter understand how ive tesching practices and
about yourself and your role Hew leng kav in yed Tesearcher providing an experiential learning in the outdoor schoal environment is uased 1o support dation Phase wﬂmum i
in [name of school]? your experience prior 1o this? informal ‘settling in” period to Siversa Tanga of Besds. . T and
o What ig vour background working with seudeny  f3cilitate a zafe space. Fromn vour view, ean vou please tell me about this® 4 i
h - ¥ fht ‘Final' questions wars set
*  What iz your background in outdoor learming? 1 earel
Hew you experienced training in outdoor learning? Ecample Fromprs Gatto providad .
* WEwy HRES structore to the interview
To help focns subsequent disoassion:
In your experience how are #  Canyou tell me more about thy Cln!wbildm!mm.:l;mmﬂ.m can you bell me bovw that relates bo: |
expariential learning ¢ What input is needed for this? *+  Indusive practoe? , -
apportunities (i.e., learning +  Canyou tell me more abaut those pafigipating? . mmﬂmm(;mi :.nm Hnasdednt T'h.eﬂlstgnmar_].quﬁm
through doing) in ourdoor e Canyou tell me more abaut thaze facilithpng? «  The comtext of childzen in the Foundation Fhase? e
school environments used to s Canyou tell me more about the context? «  The children participating,’ those facilitating | the context? PIorCess mm&
support students with »  What proces: iz needed for thiz? +  The Welsh context indudiag any relevaz legishition of policy documents you may be Jwary participant views and
- } Hew Cuszicalum fag Walss; ALNET Act). farilitate an cTganic
additional learning needs *  Canyou tell me more about the approaches usiy to work with et e
(ALN)? the studene:? To help aaplods sxperiantial leddsing 45 3 poooess feamres of prominence
\ +  Canvou tell me more about the means used in the dhgzions, ie . “miw‘;nﬁfm““;ﬂimﬂ'“m B8 0 FRATER 10 SCAT IATRIRE B H oy 2046).
RSN J:Ili,::.:: ﬂi!':llm. inseructions &, what means the leschps are 1]kmm,:]m”q"dﬁ.“mﬂ &, in relation to approackes applied, chjedmrrrrerTmroEr T
Languzge _EEd broaden i ul? Instnechons g
the forus 1o diverse needs to . W = What cutoomes and,or changes do you potics a8 a result of these sexions” (Clirify a8 seeded, bemefits,
build on existing research by What outeoLES a“ur?,, ey e e T e disadvantages, :kﬂ.n;rd.'lm:\hmm P u;.;hau: E: education, :q:;:.lsh'.ll} :u&lnﬁﬂhﬂn;.
o What benefits are seen? closely with expariential
facilitating opportunities for whaile-class objectives)
disenssion aboat a1l di s How are shillz effected? learning theory and
of divarsity #  How are relacionzhips effected? Finkslsteins model of eszential Second Primary Guiition
+  Hew dees the lesson suppert individual developma m:r?]s of high-guality Introduction: For the purposes of the research, T am iterested in me.;me;imutnmm:mdm;md
inclusive practice learning practices in relation to the nse outdoors in the Foundation Phase day-to-day.
In your experience, how can J ¢ Canyou tell me more about thar? 3. Canyou think ofany ol when wilh Siverse nesds were sucosafully incuded o
the use of school-based ®  Canyou give me an example? mu-nmmlmdwrkmm:mhu
outdoor learning lessons for o Canyou tell me how this has helped you i yo aegroam? Exxmple Frompis:
students with ALN help us s  Canyou tell me how thiz has helped your spllents in zchoal?
understand issues of s Canyou tell me about how thiz has kel rtimes gutzide of nmpts 1o help faclitate memary. \
diversity, aquity and achoolt h?lmﬁém vt Balt Bad pome well Becauia il was inelusive i
inclusion? ¢ How are sredents of different abilities supported in ourdsor ekl v ofbers weak with who gy have addiional aeds The sapond question was based
learning lessons? « achas yom often work with where childres have divere peeds. :dmewmwm 2010]
®  How can autdoor learning lessons include all studenes? * ARy bools, relcmrred of strabegies that you always use a3 they suppon inchasion of dif saught to explore embodiad
. Hm;nm;.'eu.ndt]r:.und :.'n-m.l.l! the differences of others in Prompts 1 elp Sacilitace 10d,/o focus 8 st sioa: mnﬂhﬂﬂﬁhﬁ'ﬁhﬂg .
Sutdesreaming esens T Tha it thidren a4 hows /o o et Peiemmie el s
In your sxperience. how can +  Canyou tell me how the lezsons relate to the schoo! culture’? - ‘.“mm”“m. "
the uze of school-based #  Canyou tell me how the leczons relate to agpects of communiny? Famm
ourdoor learning lessons for »  Can you tell me how the lessons relace to social skills? Thhdrtﬁ! m‘ﬁmuﬂ
students with ALN help us «  Canyou rell me haw the lessons relate o learners with diverse 2z you tell me more about and,ar can yom tell me how that relates ...

understand culture?

clazs as o whole?

1l e about the importance of|
studentsta y | /to your
the UK.

Can you tell me more about why you uid

your school?

The final question was revised to ensura
participants wera given the opportunity to reflact
o the interview process and could share anything,
glse they were holding or thinking abont befora the
intarview came ta an end. The final questions
helpad signpost the npooming close of the
intarview =0 that it did not come to an abrupt stop.

'.I"h! imput and ‘o7 procesies applad
The cuncomss 10d,or Changes noticad”

+ 15 thee any other Whoughts of somments vou wonld Kl o 3837

I5 thers amrhing we taiied about today that yoo would hive to talk maore aboet before we Bmish
Is there amthing we did not talk about 1 that yoo wonld like to talic aboot?

Fingl QuesTions

Figu2llransformati on

of t he

Or i nal and

gi

Finali sed I nterview Schedul

e

(bas
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I aimed tGaseruoamat(CrEshdut doleader s
(ODLand detctodaedgatybeaeracdd separattehley pur po
ex pil p@gr eas of caonndvie r giemeregence within the
Taking atbosndestf gn,t o cwansspraitered fihuhldelu e nc e
sampl evheinzgeneuatdengtaindigi nl SBIOLt hs sed
i n resear c hwhsiucphe r v ommeti awno Rbioemsd®h avi ng enou
particampthentgg ref ocus my at tdeenpttimaro foinc i eprasn
knowl edge anas ex pleagietnbceecaggeal ( Byaah &atChal
2022) deW reelasdda mmpomytendought embosi@asep |l sdxz e
resenandhdda entache number ofnpgqualctpaBnve i nqgl
prime i mportanceoOo because fiqualitative m
and generéabddtshabcidndiyti ons are viewed as u
and epistemol ogi(®©aloope ROt epady,s’7 )I. real i s
focus wapsprecinabhengompl exity of peopl eds
recording and analysing peoplebs own expe
of t heir read& Bt aekwel(IMar 8B28m ph#s} per s
consi dédreed mplications of a research desi
subgroups fDoirs caumsasliyosni sbh.y Onwueg,bhwedipe d& mee
appreciate the bles&ditiptas ta fciigpaaenmcsm ghaddbrg r o u
seeking to explore aspectsa®oititdnsgetegenc
i nfl uenéaet ygpdivoanc e ( Onwuegbuz, ep)&3dhdece hmy -
viewholfi stic takRebusacotnbentdi okrsity of a
(Finkel stein?®reansalo.n, & ONill;hoGnt e20gt) @ d |
mean iamdi vi dual t hat may havestaed wveryhes
personalFrcomttelxits acctoanut i lli deec@Ordvewe gbuz

recommendation as the bassisbepfl amegdsghegmra

Pag&98



emphasgenemaqualgi tayandtdesep drmelrgeaséoiopt s
referampl es provided (Brna&@xliasr2id@.g r esear ch

Data gathered was analysed wusing Ref
(Braun & Cl ar ke, 2019; 2023) . This appr o;
the research because -ndddaricnh etdiBeEntii tsiisi myr
l i t erbatster § Ayl ward & Mitten, 2022; Fronzel
As a ,feswhts benefresaebhntahbhtylsadta duan be i ndu
grounded in the data. This meadis htehptatt lee
of shared meaning, cohering around a cen
p331). Rewalse xk ey t feat ur e owWwast hleelpprfoucle stso
cohesi omycwintsh ructi vist and r e[Caothiemi sett rael
20)Y7 This i s because in RTA, the meaning
considered to offer a wuniversal cretaheéB
I nsiigghto situated truths and commonality
reality (Ldvekespt 20mr 3pwmrgioti tngn hdinalry t hr o
research process to facilitate reflexivit
reflective account of the research.

I engagedi-pwwiatsie appRmacbcowmmended by

and Cl ar k2e0 (22 02tlapd i ncl ude

1. Data familiarisation and writing fami/l
2. Systemically generating initial <codes.
3. Generating ifmiotm alo dteldemensd col | at ed da-
4. Devel opment and reviewing themes.
5. Refining, defining and naming themes.
6. Writing the report.

Of not e, I engaged in the RTA proces:
meant that at several points in the proce
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devel oped. This felt at times I|ike | was
away from and r etawsr rciomdge st, 0 stulbe heéateas and
gr ew, shrank, and morphed into new for ms
2023). 1 wutilised a thematic map (Braun &
within the data. This WwWasghakpfaulpatus ecl al
although, it is important to recognise th
report, tkpmes sawmd subt hemes were transfo
t hat nRTYA al waysnegwe niedeadase and connections
information. This reflects a situated un:
constructivist and relativist research pa
I had intended to gather me mber refl
themes stage of(Ttheydaét,Bi2aOnledtlinssiod we dy
participants tda f & e paenmndc esqgmtprsadi cti ons i n
(Braun & CIlWnfker, t WWoed3etl.oy,t he need to revis

ti metabdreglwsmstssdel ayed. This meant that coc

attempted much | ater t han initially pl a
di stance in time from whemnedtheedi ngarrtviic
motivandoor ¢ afparctihiegr involvement which i

' i mitation o%i grief irceasretarsthages of tahse RT,

excepApmspeamdi jaamwWll data | sAppewvdidedT i n

6.CBontribution tp Khnhowil adBessemnhdati on

6. 3.1 Major Research Literature Review

The thesis |literature review contribu
rel ation t o iApwatd&sVittene 2022;BFtbhzek( 2023; Jordan &
Chawla,2022) . Thi s was of personal tewdrpilef eas:

TEP since otfltees eragwihevand | egi sl ation sets c

Pag20



based and holistic perspectWUNES @GN i2n0cll6u)
i mportant aspect of the ecdweawowasmedbdtired
responsibilities to ensure that every <c¢h
di scrimination and is supported to fulfil
Nations Convention on the Ri;ghTthse oHq uahlei t:
( UK) (2010) and the Rights of Chil dren

(2011) . The review also indicated that t

practice (HCPC, 2023) and should be an

appcbaes to work (Berger, 2013; Goodfell oo
Farrell, 2014; Fallon et al., 2010; BPS,

Research indicates that the applicati
(EdwaJaodmses et al ., 2022; etGl2anlv7 ;| | Mg f f2e0t2t3,;
Sharpe, 2014; Rickinson et al ., 2004; Wai

the connection between this trend and eme
AE | deoAmpmmdredki ¥hay perpetuate a narrative
appropriate for all (Hu®&SblmisdtOet2da IP.Sadrms
et (28D22) discusses that-h®Lemaypwoimatgwvealrn
women, and those who may not have equal a
i ndividuals and those from | dwewbsobeifestg
andoncertnhat findings of the scoping revie
il lTustrated t he substanti al contemporar
responding to per sspteecrteiaviryspSeBsQls.e dThie@roea ap |
apprent tension bawaremeseduacfat®SBOKB as a w
holistic devel opment of al/l pupil s (Harri
et al., 2018; -Sdams, a20232)&, Parmd thi dden as
6open the doord to(€ékahuislilobaear $p2AatMacel
Pageol



Maynard d3b).lan .t,he20r evi ew, I t herseuf popraer tc o n
recommentiatkKon egi sl ati omr eqyjud r polaildy UK s
consistently apply SBOL and that extra
provi hedpdtucaat ors in their application of

| believe a strength of my review was
(Tricco, 2018) and the PCC criteria (Lock
focused view on the existing research ba:

why a scopienmg may be appropriate (Table 7

1. To provide indicators of topics for

n

To examine a broad area of knowl edge
research/ knowl edge base.
To clarify and map key concreepsedrdeehf i
To ¢

To report on the types of evidence t

l arify working definitions and/c

o g &~ w

To examine emerging evidence when it
questions can be posed and valuably
7. To examine the conduct of research <c

design of future research studies).

TablZ:scoping Revi adwa pRraetd ofnradnme L(oc kpv®RBdP )et al

This rationale informed my decision-making process as | opted to
undertake a scoping review as the literature base had not yet been comprehensively
reviewed and there was a need to investigate the extent, range, and nature of
research on I TLP in SBOL (Arksey XInOO06 Mal
addition, updated guidance on scoping review methodology noted the strength of
the approach in clarifying definitions and identifying key characteristics or factors
related to a concept (Peters et al., 2021); a prominent consideration in light of
overlapping and confused terms (Ander son et al ., 2021, R a

Ni chol s, 1982, Par ki n, 1998; French et a l
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The PCCtheerligaxg acnud r ent understanding a

that whil st research nicd ulsiimiet ©d ;i ntt he fmi
relation to exploration of | TLP in SBOL f
aspects of I nRti ecrksi encstoino neatl i aly. ,( 202@0Q Dav
Marchant et al ., 2019; McCree et al ., 201
al . ,)ROslBl ts contributed new kmlowl edeg es thy

briefly discussedDgendsr &aslagmp taman snd0 30
referred to aspects of cul tura,al etrkfemnii eiwt
hi storical dethel opme atBivemlsiecchtieodh ,sever al
relate to these aspect sofofOEI EHBiadh miEdt be D a
2022, Humber stone & Peder seWar r200 1& mRroge
201Wgrren et al ., 2014; Myers et adk.ori202
et al)., KOdtd8myceur,rkennotwl|l d dhge, revi evw olvi ¢ hlei
first htatmd ED di scussions were often hidd:¢
|l ack of priority or awareness about the i
was further compoundedn b lboettime eanv d0EH A gOEI, n
EE in the ekxndemsenbatseall., 2021; Ray & J
20323 a hel pful discovery as i-s$tadenngf uee
confused, interNhamglegPhlrio 8nk T MOL(8t & rhaet e s
i mportance ob¢i beabguexméaning in relation

Anderesto(Ba0l2 1

| feel t haptpltilceatnownelofa Finkel steinods
essenti al areas of competence for an in
narrative aBdi ewopsngt of fers a useful f
advantages and <challenges in applying |

indicated thhdQr damsitalcabEmot i onal and Beh

Pag208B



Practices ar e mo st established wi t hin

componehdgtserorhi ni ng Progress, and Coll abor
to underpin the main challenges that edu
SBOLT.hi s ddowmi lcurrent knowl esdtghee mpoer tiganciend
accounting for i nterpersonal rel ati onshi
i nvol ved piar t S Bt@d ,afrdcyi | it ate application

purposes of promoti Myi gieenma vshoee W ncp aurs i s @ v
psychol ogical theories al olcgsnisdaed sRireeknglt sht
the discussion as it facilitated deeper

particular, TheéBMatn|mkeloReldNetead sf r ame t he
a focus on addressing chall elmyersed g mpir vign

need for relationships and asafaetfyo utoldrad u

achieving a communal goal.l ofeempthmiss de i |
potenti alrafngn ngi denefit s, as relational
i nterconnect aspects of experiential | ea

group belonging informed by Social 8)dent.
and to individual psychol ogi cal wel |l bein
(Cabrera & Do;naDamnsaclind s c2n0 2e8tel alg.man3.0 21011 ;

The resul ts of atphpebaotuhr rsetnrte meetvh eenved arr

nature of the diverse reseauvuthlwvwisteiditom ol o

i ncluded studies. On the one hand, the r
hel pful to build a comprehensive picture
and identify themes and patternsBriwmnetrhe
1966, 1990; Burr, 2018; Cohen et al ., 201

Stauffacher et a8)an f2bOe6pthaeylodjffi@v7ence

inductive to deductive analysi s, and i n ¢
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seen to introduce a Idofudséla mpemr meamduttioc rte
exampl e, Marchant et al (2019dat#detduckdsct
married wit-Btthetur esceminterview question
views of the researchers were pivotal to
whiappeared to gasuhbeeapdlisleeesscr i bed an &
Aachi eve by wtfroalmitnygd partici pants that th

study ai ms (IMar,2HpArt detscaissbdseaekiear ch

constructivianhdpeespgotsese the |importanc
resea® chetri ve role in the generation of n
2022; BO6e3egxample, |1 sought to promote th
t he review through outlining my person

(Introdjuctpooaviding raw dat aApwietnhdiinx &Tme
clarifying on prominent decisions in this
Anot her novel cont rridbsud @ soonh bod i It chse ucpua

Anderson et alodéds (2021) cophBitgBrcei i st pe

Pedagogical Attitudes and
Beliefs Methods Utilised

\ ]

An umbrella term for actively inclusive facilitated approaches in the outdoors that
predominantly use taught activities and experiences which lead to learning across all
subjects, increased health and wellbeing, and environmental awareness.

T

Desired change in the
learning process

Figux2A Definition of | nc bassaipwen @uihted cCoorntleexar n
(dapt edAfdermson et al ., 2023 & Frenchos
(Senedd Minputes, 2022

This adapted definition is considere
providing a guiding definition of incl us
researchTkeootghkt t his diagr am, I hope to

definition aftr @t wraetdh bleye tmae n aspects o
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attitudes and beliefs; met hods wutilised;

Thibsui |l ds a new uhdwr gted mcdaint gboeon $§bot h s hal

i ndividuali sed @osnduwapmt ovedamegaeaasd! éaet pr
revieiadden | ED narratives.
6. MaZ or Research Journal Article

The current study offers a unique con
is the first, to the researcherdos knowl ed
the values and relational beliefs that wu
Mor eqivterhas highlighted and responded to
equiatnyd, di versity (I ED) are underdevel ope
research (Aylward & Mitten, 2022 aanfbrearzek
omitted or hidden as a phenomenon from p
al ., 2011; Fiennes et al As @60618&dhi&sbhoikse nasr
I mportant consideration due to the #Ftncre:
Jones et al ., 2022;,etG2@bY; | Mef,f 2023 ; 2 H2A2
Rickinson et abD2@aO20m®4; 2WRiOtceg,, and emer gi
that traditional OL 1ideol ogi es may pron
contempor ar(yHupnbaeaotsitmene & Bedeni sle 2 @22m0A1;,
The proposal of a Reflective Framework of

under standing and clanged bprteec ttioc ee vwidtemicre

uti lise t his resour ce dynamically t o S
requirememsuwr et ot hat every <child has a ri
di scrimination and is supportedThe United

Nati ons Convention on the Ri Jihtts Eqfuat heéey

(UK) (2010) and the Rights of Children an
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Similar topphecanevbawpfaFinkel steinods
essential areas of competsecmoaasfiagerangihclb
reseasciht offers a useful framework throu:¢
and challenges in applying ITLP in SBOL.
that | nalOrgaenialahdodlEmoti onal and Behavio
are most established within the evidence
by i ndtlcat i wigt h -ddewguauepbop, educators a
adopting dynami c approaches t o Deter min
significance of recognising inclusiale, SBC
culalamd hi st or(iAnade rcsoonnt eextt al ., 2021la; 202
Gilchrist end agdr.at e2cOtleéd) by | egi sl ati-on an
based i1 f &JINysi2dnl 5 ; UNE SMoQO,e02®¥G) resul ts

evidence that Coll abapptiaoed ahd Tedmwoi |

chall enges that educators discussed in r
research expanded knowl edge by i ndicat.i
educators may relate to a conflicnniinmg t#h
values and relational beliefs. Results de

Sharing (CS) and Authority Ranking (AR) w
andppear eidntteon siefi ed by a hidden and uncol
conceived as an inherently neutral value (
of I TLP in SBOL and can be either advant

depending on how it sits alongside other

| applied a cohesive approach between
upon sever al psychol ogi cal t h.e olr i beeslt iad voen g
bea strength of the discussion as it faci

perspectives and enhanced the devel opmen
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Matrix of Needs helped to raise the sig
relationships and safety throughout the
commun al goal of i ndependent actualisati
Theory FERMIE2005) and the Theory of Basic
compl i mentary framewor ks t hat facilita

understanding of how values and relationa

Hel pfully, these three ombimafr i Bmeaewditdirst iw
Lear ni ng (Déweg d938/1997; Miller, 2019b; Ko | b, 1984) , t
(Vygot sky, 1978) , Soci al l dentity Theor

PERMA+4 (Cabrera & Dbmmdlddsoon &te2alg.man20 2
2028 to enhance wunderstanding of how di f
experience | DLReirrsmeSB@lysi.n Thi s highlighte
of PSEsBuppothengmpl ememhabaelnolofetahos of i n

The currental sod $ @arsc han i nnovative ap
exploration by considering the experience
usef ul to i dentify areas of convergence
Framewor k anddhiivehlsiegipter spectives on | TLF
by educator positions within the school
current research was that It contributes

being diluted within Houarraicd,i c204G)| azawad 3; el

Wai t e, 2020c; Whincup et al ., 2021) ; a ¢cC(
asnat pei ority area for future research. A
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Welsh Government (2020a). Curriculum for Wales Guidance . Cardiff, Welsh Government Assembly.

Wel sh Governmematch{ 82and | earning in the outdo

| earning i n sCahrodoilfsf ,i nWeWaslhe sGover nment .
Wel sh Governhmebt h¢2p284)/ hwb. gov. wal es/
Wel sh GovernmERS ( h.nWpsrseoscsi)ati on of Educational

Whi ncup, V. A., Allin, L. J., & Greer, J. -M. (2

Forest School | eaders iimplementing Forest R
Educati®dg0l1)1.1

Page2p



Appendi xBB&finition

7.RAppendi ces

of Terms Rel ated to

Rel ated Te BPS Definition (BPS, n.
_ Treating people fairly (not
Equality treating them wunfairly bec
di scrimination | aw such as
sexuaalgietry ,r ace.
_ An approach and eacommocess tth
Equi ty systemic soci al i nequaliti
proactively reduce, i f not |
cultural barriers to equal
_ . Recogni sing and wal uihnagt dw ef
Diversity |[from having a range o-magéengsg
_ Basic rights and freedoms a
Human righregardless of their nationa
privileges that can be tak
fundament al principles such
respeaercd ,aut.onomy
|When an i ndividual 6s race
I ntersectijorientation and other <char a
Ointersectd so that they ¢
di scriminations and disadva
Not®rms reprinted from The British Psychol ogi

| ncl uRdtomi.evérd tfprsorm:/ www. bps-anridg.cd ku/sdiomer si t
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AppendiXx Brief History RBél ®Ei hdEt &s IEEEe OL
Outdoor Education

Contemporary beli@Uisn utnhdeer pKnrrciamg be tr a
noticeabl e i nfluence (ocENd Wem®Onut doCGlradiucal | @
OEasi mmboantotrhe out door s&Do(nDeolndasl odns 0IN958, p. 6 3)

frommantircadimti onstloentheyl aTi §8period of t

pursuit for the sublime and the value of an
2007) i n order to fAredress the perceived de
ur bani satyyounmnguppenopl ed6 during the I ndustri al

Pedersen, 2001, p.28). The wurban and natur al
as based on the perceived restorative poten:
continues tmpdenhl uemae r vy, where focus has b
outdoor interventions to support with ment al
t he str essdoarys Haff ea g2l § 7,; VMSinmbome nt2 01 7BjarJdraectkts o n
& L-dammond,) .2018

OEt hrived wit hti'menthwer yeaarnd Re&c ameetadhemet ho
whol e Abody, mind and&Pegieristed, ( RWMAkde r spt. 2rBe) .

Ssubjmatttend purpose of the experience (Prie

considerations i n pur sus ek hofwl eaugad d pep g s ocnhaal 1
i mprovement (Wattchow, 2007) . Emphasi s was
nature through | eisure pursuits of sports,

Si mmons, 2002; Sharp, 1943). (Keeygeszsampbaes auce
as Bd&bewvel | 6s Boy Scout movement (1908) , and
(1935) t hat trained youth and sought to pr

traditional understanding wasOB iIFs ge@)riesed wi t
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/— The Experiential

I.earning Process
// -/

' l~ Ecosystemic
ntrapersona Relationships
Relationships / / \ ))

/ 5 %

/ : Ekistic
Interpersonal Rﬂalionships
Relationships ) by

— .
N

!

Interdisciplinary
Curriculum
Matter

\

Environmental

Adventure
Education
Education

Outdoor
Education

Smell

Sound Sight

Intuition

Touch

Fi gu23Priestds Model ofepQutndoear flreoanr rPirngs(t, 1986

Within Priestdés model the AdeeahEadcecatiumk o
(AE) Eamdr onmdntati on (EE) to represent equal
anpgdhysical devel opment. A full description o
Priteb®286repasfotst i mportant, is that it repres
ofOEas a process of Isenodrdreirmg mamiidle smations o
outdoor experiences. Exampn &tsurod I|ciurFd eeend & rptr eal
School and the outdoor classrooms which all i
i n which the curricul um e naedrvgeenstaufdreqarh ad a ielnyg
(Dad,) a2021; Lari mor e, 2016, p. 33). I n t hese
Afaut hentic outdoor experiences to address a
including car e f obDallas,2@l, p.11ETrhviisr omenaennst ot h(at e mg
pl aced on the interdisci pOkwharcyh anadn red |leavtaitoen

benefits (Passarelli, Hal | &-Alramesr, s 2,2 23 0 lat;
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connectiauat hwanthi c experience WGthbear 2t80oen, wi2d
G¢del hofer, 2016) .

Adventure Educati on

AdvenEduuceat( IA&@Enor ms one aspect of OE, howe
into a distinct approach in its own right. 1
a residential component alongside emphasis
beyond a chi lsdon@&Y pmfngr tpezone, i nvol vi ng a
chall enge and risk (Cosgriff et al ., 2012) .
young people achieve balance in their inner

phil osophy of abr iKuwfrltuehdhma,l Ger man educator
Humber stone & Pedersen, 2001; Veevers & Al Il
OE in relation to four pillars: physical fit
adventure; the dreevleilaonpcned nasncdo psleslafef andf | ear n
compassion through servl) BEeh¥seevenswhBedlinshb
due hismsdvocacy of the f aulhratpiplrloawasttdmhnOlfocromdy
edutciaamd from which bloearfdo uwnmgad é&d hiegGmeérsmnany and
Gor dons3cooutnlaanndd e st aldlhieabeéedt ut i dOus waudh Bas nd
(194In)d, t he Duke of Edi hBumlgdr sAtwaamred & 1P&EdgTr s
Hodgson & Berry, 2011).

These education settings and institutior
influenced contem@Pasapporbted i ehe thatacter d
matur i GWH Wdevers & AThesomwmdefl0Ol1DB. website c
advertise aasmitfsasli oems anfdat mirrors:the four f

T A belief that we all ;have undiscovered pot
T A belief in the power and magic pf | earnin

T A deep appreciation ofr etwnandtdalt aspendiebiwkien
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T A spirit of resgddhte HDud waomdp Bouuin@n Trust, 2

The i mpact of adventurous activities alc
measured within the Outward Bound movement
| mpact r epolratsestl npubhleiicrati on (2017) the miss
out a theory of change model to clarify what
suggests that the Outward Bound course fdacts
changes encemrabgaendgertand thus young(Thpheopl e
OQutward Bok®@@Jt2Zprt, This conclusion appears
research t hat applied a novel retrospectiv
Resear chergueusttiiloinsnead res to gather the view
participated in an -DBl¢éouTlseybrewernedoOttirat 9
perceived OB to have had a |l asting positive ¢
a sense oifshameaompli na@amwaa inreg s ,s e lafnd shifti
perspectives and oeut Pa@BdEhos hi bl ([ Dahbset he p
and adventurous pluastuing henddibotls Isfoanrg sdtewded roty
Environmental Educati on

Environment al Education (EE) can be <con

(Schmitdital202)2t,hap. 7ai ms t o establish environm

inquiry skills and knowledge to propoeet solu
al20,22). Stavrianos (2016) identifies three
1. To have a gl obal perception of the enviro

bet ween humans and environment.
2. To understandrespemdaenhdt iseatlyi,dar i ty bet ween
this relates to the environment.
3. To be aware of environment al probl ems at a

hel p give solutions.
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These goals demonstrate the i mportance of
the field of EE and it is this aspect that
(Adkins & Si mmons, 2002, Di singer, 2001) .
i mport anocsey satfemeac and ekistic relations as i
Priestods tréecigodeER8BYy©O®Eemic relationships
and interdependence of al | parts of an ecc
represenn etdhevitcihicle of |ife. I n compari son,

interaction between people and their surroul

effectdo of humans i mpacting on natur al resou
aspecteserefp a broad ecol ogical perspective o
external conditions that surround a system,
and as a fAsocially and societally produced e

I n contemporary ti mes, advocates of OE o

teacfBV¥RBRoutemwioronment al belha®kddyg)ys THasrisl

the perception that EE and OE are considere

mutually supportive approaches (Adkins & Sim
fields share a familial relatibonsPapkinbey( a
study, a survey of 101 outdoor educators pra
whil % o088 respondents agreed or strongly agr

shoul d exi%bel icervleyd 227h at OE al ways teaches

environment . Parkin concluded that Awhil e in
that outdoor education and environmental edu
not occur 0 ( PaPrakrikni,n 61s9 %8 ,udpy. 51)s. perhaps | i mit
details such as participant demographics, ap
not repowewvar, Hwhat i s of interest is that P
a perceived difference Iin the inherent value
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aims to devemopahmidy-segnmgonsi bility in partic
betterment of the environment, whereas OE ma
those relatingedadegsihsepl wemk( Parkin, 1998).
The sugtgleBfisi oan di stinct field is peéershaps
(1996) thesis that further e xQHaonrde dAE hteh rroeul ga
use of a Delphi survey. They concluded that
bet ween EE and AE, wkiach aiwe otelseatumd ébrugierdn it rog
aspect s. AE was perceived t o mo v e al ong a

intrapersonal relationships; whereas EE tran

rel atisonfd&RiQut ei s I mportant to consider that

in a specific social and cultural context as
However, these results are supported more re
Hi | eman I(n20p2a3r)t.i cul ar, Dyment and Potterds (2

i mpact factor of OE rtehskeEa rhsaindpirmd e mperdd @ mts i rgeh

portfolio.

Adventure Education Environmental Education

Eldstic

Intraparsonal

!

Partiolpa
as partof
tEath ™

Soft skill Humasn connecte

davelopment to scosystems

Interactions within

ihe ditferant scosystama

Hard sklll
davalopmant

Interactions butwoen
the differant acasystsms

/ Toam work skilis and team building Differant scosystems

Human graup interaction Eco lc
Intarpersanal / group The Eath as « whaie system|

Figukd The Environment-aAldv EdiE@@aé&iad n on Rel ati onshi
(reprinted from Lindenmeier, 1996, p.155).
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The distinction of EE can be attributed t
of modern society and the envir oScnhemitdatl emo vael
20238) nhce this period, there have been three
environment al protection and educationo (Rod
the United Nations Conference on the Human E
1972 (ansmasknadhe Stockholm Conference); the i
environmecnatailonediun Tbil i si, (then <capital 0"
Republic in 1977; and the UN Conference on E
Janeri o, Br(atzhiel ,Riion Clo9wu2e rcthi eem)ch has had a |
the field of EE (Rodrigues & Arenas, 2022)
mil estones have influenceB. EE are provided i

The Rio Convention cul mi-nahddngn &Agreaeme
specific actions that represented a values s
This raised i mportant questions about how EE
C 0 nxttes ; Aj ust how should curricul a, teaching

study of environment to the classroom?06 (Disi

environmental educators should not simply ad
anot her, but progrdendedusatentwéibkt knowl edge
of current | sdtheéeseyebhodmenppoftcritical think

may explore their own belisafnsgean €mwWilr)o n niehn ts
Stavrianosd (2016) depiction of the three ma
positions -E&€&r mscammonhgment (Schumm, 2023). As
it is Aunlikely that parneindiadarettshiwi k&lugsd ewvge lac
term trip or camping ppd4oggr ammeo (Par ki n, 199

Disi nger 6s emphasis on an objective scient

two hats report by John Hug, 1977. This adva
Pag230



v al-fueei r ofrevea.l u€he ability for educaawmrs to
environmemyt akeespgi ng Aeach hat on itangrtolpies F

continues to be upheld and recommended for f

support with this position, the Department f ¢
with environment al organi sations to inform j
clilmate change summit demands. For exampl e, th
téd National Association for Environment al E

Peoplebébs Learning and the Environment Manife
education institutioumst anarya bbleec ®amed thimo reduc at

pupils and students receiveo (NAEE, 2022, p.
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AppendciPxr omi neeagi sl e panaEkEfnrgom OE

The9 B2 ockholm Conference is considered a
modern EE and international environment al I
Programme (UNEPRYJ). 2R@29¥, aparai ties related to
wer e di s oatuses@®mdf erienncdeudi ng poll uti on control
urbani sation, food and agriculture organisat
as was recommended by the prel iGminrearay ri enp olrot
(UN Economic armd!| Sodi9@liB$ €Co éTthreonogh't about t h
detailed definition of EEO and identified the
(Schmidt 222 al pTivpsl Rdbedpri nci pl es that stat
conviction of environment al Bl@RBt sapgmad v erde
recommendations for international action and

(Report of the UN Conference (©hRi gflee Ha man En

ENVIRONMENTAL ENVIRONMENTAL
ASSESSMENT MANAGEMENT
Evaluation and review Goal setting and planning
Research ] International consultation
Monitoring and agreements
Information exchange

T SUPPORTING MEASURES T
Education and training Organization
Public information Financing

Technical co-operation

Fi gux5JN Conference on the Human EfEwivi o omatetnah Fr am
(reprinted from UN, 1972, p.6).

ThEN rRmewor k 2% Fiag ureed ctoon fgerroeustpo eeme ndat i on
into three broad types of action to support

associated wi t h gl obal assessment (Eart hwat
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activities, and international measures to su
process. To coordinate t he framewor k, t he
Environment al Programme which continues to r

modern era2@UNEP, 20

The Tbili si Conference was the first int
EE at al |l ladnetlaslgye galgmd | nternational (Rodr i
2022)epeod hahe Aul ti mate aim of environmental ¢

to understand the complexities of the enviroa
their activities and pursue their devel opmen
environment o §,UNESIG) eadwdadcfiofciucs on t he role o

teupporotbjEEandvegui di ngNESICOc ispulmemsa.r i ses t he |

the Tbilisi Conference as having:

1T Appealed to member states to introduce an e
poli.cies

T I'nvited educational aut hroersietaarecdh ,t on@v @amiod re

relation to EE
T Urged UN member states to. collaborate in tt

T Appedloellle i nternational community to figive
shared understandi nguNEnRS CsQu p ple®rgtB ,o fp . p2eda c e

The Stockholm and Tbilisi conferences the
a distinct histoWhensepasaterfngmtBPE. i mport a
and EE education, the Tbilisi Decl aration st
urban should be discarded antir eaimie c-lpoginhgalpley p
based educati onop2(1UN Ensedadn ¢h alt9 7i8n EE, each per
have the opportunityvalouda,cqat triet kdheosw| edgmmi
needtea protect and i mprove the environmentoo

perception of values within EE and specifical
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to the Rio Convention as the third milestone
and education (Rodrigues & Arenas, 2022). Th

Decl ar at i osne vaegraballimsz d uideisntga bl i shing a new and

partnershipé working towards international a
al [ @nd] recognizing the integral and interde
(United Nations General Assembly, 1992a). The

(mebi ndi ng) agreement of speci fic actEtiEons tl
towards a sust ail fobime dl @rhe. mRahins c raist iigtu ew aosf
seen to encourage fneconomic growt h, al ongs
relationso (Rodriguedh&sArcemnagsoq in2gd 2d2e, b ape.e3s1 0a)b
industrial growth needs of devel oping count
1992 hat pwerceei ved to change the Stockholm Co
responsi bihlei tegnvfiomnment d@tco mmemr elbywt di ffer
responéei pUhitgd Nations Generalp2Assdmblsy sh19
| anguage reflects t heenvdebamest alr o b mtha wiroou r
perceptions prfeveonsti gemstf itcant negative | mpact

the envi 8ohmieadt2062t2;alDi,si nger, 2002).Schultz
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Appen®dii x Dat abase

Adaptations t

o Scoping Revi

ew Searct

Dat abase Sear Tdér ms Number of Art
Il denti fied
Ovid/ Psychinlnclusi* OR Divers* ORRI rEttegiri at** ORROIRMitEtrsodautstii vore* Educail dentn f3 e5d4 4
Need* 0 OR fiLearning Need*0 ORANDS@ecataMe ddBgeodg**0 OFRR Teiascah*l T ot a1 1 ncluded n =
* *
Instru.ct OR Learn ) . ) nN22 reeuwmotvesdr wri tt
Education (suBANBCutt dbeoadiandg)2 Envi ronment* OR Outdoor adlanguage other than
fOut door 0QRfOud*si de the NadtassY oadp2 ORnvironment* OR Nat
Activi* @RDNmdw* *OR Vi ew* OR Construct* OR Concept* OR
SCOPUS ( ( ((ABKEE (Inclusi *ABKEVOR(DITVALE* ) ABKBOR ((ITHtTAEr at ABKEY | dentri=f7iddd
(Disti®Rt { JTHABISEEY (Et)h_nDB*I-ZKB-SKlELYIn(ersecORom*r}A'lB)ﬂiEEY ("I'nTotal I1ncluded n =
Educat*") )YABEREY T('TA&di ti onal NeBRHEY) ()LORr (iTh dLEe-ABKE)Y .
(Disabilit®*)ABKEWWR (("T9plelcE al Need* -ABXKEY (ARDuc(at(*) {ABlxany "8 removed as writ
(Pedagog*) )-ABREYT(TEEBCh*) -ABSORY ((TAUTNIEQRI | *ABXKEEK (I nstr|Other —thann=Exgl irse
(TI TIABKEY (Learn*) ) -ABXNY (OUtH@OdbTLE/ 2 Envi rr-AB&ENt (Ou| €moved as unrelat
W/ 2 Educat*)-ABSORY ((TOUTtLEEoor W/ 2 AcABXEYO(t Jo OR) ORATHEAES| St udy) .
KEY (fAOutside tOR (CTiABISEBEXO (idpt ur * W 2 EdJdWAB&HEY) ()NaQRiIr(*T|I
) OR (-ABXEEK (N3t OR* (-ABEXKEEK (Natur* W 2 EnviropinBe®EY )(Kn
OR (TIABISEEY (view*) -ABSORY (¢ dhEt r uc tABKEYORc 6 At @LE*-ABXKEG
(understand*) JKEQR ((@WwaTlebheBS * KE) mMRadtT)i t) e)ABS
Limited to = Education
EBSCO HOST E (Il nclusi* OR Divers* O®RR |Ktthengirca*t *OROBRMtI esm s dnactsifovre* Educa|l dentn=f3i8ed
Need* OR "Learning Need*" OR "Speci al Need*" OR Disabi|lTgtal Included n =
I nstruct* OR Learn*) AND (OQutdoor NEAR/2 Environment*t ¢
ORMOUt door 0GR as@ut si de t DR Nhahesf oOBAR/ 2 Environment* of/(MA56 removed as nq
Natur* NEAR/ 2 At)t iAND (R oNw't UOR Vi ew* cCR tConGR rlincderr sQraq "2 removed as writ
OR | mpact) . other than Engli sh)
BEI (Il'nclusi* OR Divers* ORR |Imtthengirca*t *OFOBRM| dsm s dnacts irfovre* Educajl dentn=f ideld
Need*" OR "Learning Need*" OR "Speci al Need*" OR Disabiltg¢t a] Included n =4
Ilnstruct* OR Learn*) AND (Outdoor NEAR/ 2 Environment?*t ¢
ORMut door 0OR afs@uUt si de t BOR RNhassrod®BAR/ 2 Environment* O
Natur* NEAR/ 2 Activi* OR Natur*) AND (Know* OR View* OF
OR | mpact) .
ASSI A NOFT( (!l nclusi * OR Divers* O®R Eltrhtnd ¢grratOR ORn t irssteica s totne* I dentn =4 2
"Additional Need*" OR "Learning Need*" OR "Speci al Need| T4t al Included n =
OR Curricul* OR Instruct* OR Learn*)) AND NOFT((Outdoo
N/ 2 iAcitt Ou®R 0 o0roOR aisOsu*t si de t@GR Nadtasst od/md Environment* |(N® removed as not
Natur* N/ 2 Activi?* OR Natur*)) AND NGQIFRT Qo(nkcneopw ** GOIRR W
Awareness OR I mpact)) .
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Wo S TS=(I nclhiisviegr sOR OR I ntegrat* OR DistintthcDODRsEveBnEdtcO®R|| dentn=f i9e8db
Need*" OR "Learning Need*" OR "Speci al Need*" OR Disabi
OR Instruct* OR Learn*) AND TS=(Outdoor N/ 2 Environmen
flOut dooroO®Rl &Pt si de tGR Ndtawsrs*r oN/n20 Envi ronment* OR Natur
OR Natur*) AND TS= (Know* OR View* OR Qo sAwauwcetn*e sGR OQRonl (n$2 removed as sec

Tot al I ncluded n =

Research Area: Education; Psychology; Social Sciences. |FeVviews).
Child Develo (Il ncl si* OR Divers* O®RR |mhttlremgira*t *OrOWRR Mt srte meci*veea* Educa]l dentn=f2i8ed
Adol escent S Need*" OR "Learning Need*" OR "Special Need*'_‘ OR Disabi|ltgt a] lncluded n =
I nstruct* OR Learn*) AND (OQutdoor NEAR/ 2 Environment*t ¢
ORMut door 0OR as@ut si de tOBR Bhaesst odBAR/ 2 Environment* O
Natur* NEAR/2 Activi* OR Natur*) AND ¢CEpbobtww* ORRUNODewst ©Hf
OR | mpact) .
Cardiff Univ/(lnclusi* OR Divers* O®RR |mttlrergira* *OrORR Ot st d hoecgi*vea* Educal|l dentn f5 e7d4
Library Need*" OR "Learning Need*" OR "Speci al Need*'_‘ OR Disabi|l T4t a] I ncPuded n =
I nst t* OR Learn*) AND (Outdoor NEAR/2 Environment?*t g _ .
CORsBOuUtside QR eNat wrs*s reBAR/ 2 Environment* o|(M=2emoved as writt

r

t oro )
Natur* NEAR/2 Activi* OR Natur*) AND ¢(Kpbobw* ORRUWHDewst @fOther than English)

m ct) .
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Appendc&i xPreferred Reporting Items for Sy
Met-Anal yses extension for ScoBcRpy Revi
o
= Records identified th¢(onagh Addi tional Recor
; APRsyclnfo (n=544) from ot he(rn=slol5)dg
ASSI A (n=429) —> Websites (n=4)
° BEI (n=41) Organisations (n
= Child Development and Adol es Citafriaocnkinr@ 1)
= EBSCO host ERIC (n=381) Cardi ff Universi
- Scopus (n=741)
- Web of Science (n=985) l
)
ke v
- Recon®82 54e mobedore s66Bening
Duplicate records removed (n=208)
Records not available in English (n=33)
Recouds el aetdeudc attoi on, psychol ogy, o r( ns=0lc9i7a]
Not HMReern ewed (n=165)
Secondary Source (n=62)
~——— i
= !
= Records exadl9Bded (n=2
_ Title [/ AW®gtract (n=22
p Records screened f Books / Book Chapters (n=
@ (record type, titll ___p | Conferences / Conference
o (n=829Y Reports (n=11)
- Call for papers (n=1)
%) Thes®s sbertations (n=97)
wn Repeats (n=11)
E&ﬁggg)ds sought for—> Records not retrieved (
| J
( ) . .
- Fut éext articles exnplhpeddd
. Excluded based on partici
— Fut e . | wer e not educators who d
— u- x t articles as > and/ or young people (n=7)
— (n=94) Excluded based on concept
o focus on educator perspec
— l and |l earning29ractices (n=
o Excluded based on context
— school based outdoor | ea#dn
— Articles included Excluded following no acce
w conceptualised by
(2008) . |, Records Excluded (n=9)
(n=22) Excluded due to Ilimited ex
represented (n=4)
l Excluded due toebemithdpdedy
answer to the scoping revie
\ ) Excluded following dynamic
fda::ﬂ el ements (n=4)
- Articles included
S n=233
: i
=
Articles included in themati dn=ah3
—
Tabl8eSteps undéartoalg®m dfheerred Reporting | tem
revi ews -Amal Meta extension for-SSARoping Revi e



Append&i xTabl e of Excluded Research
Excluded Research
PCC I nclusi I nclusion Cri Excl ugLiran eri a Excluded References
Criteria
Participants |Participants are e|Educators without Aragon (2013) Ayl ward & Mitten (2022
support children a|di scussion balsaddonnWhite (2022); Patrascoiu -6@86@&2fJ20%8put
information.
Concept Conceptual focus o|Conceptual focus t|(Bilton (2022); Boulton (2021); Clarke
perspectives on as|role of the educat|Connolly & Haughton (2017); Cont et al
educator teaching and/ or how | ED is al ., (2022); -GGrazyy (& 0a®l)ycddiarri s, F.,
practices suabt asmdg Peder(s2e0n0 1) ; Hussein (2012b); Karppine
refl ectpphgefiKak2022 (2015) ; Mart & Waite (2021); Martin (2
Jakubec (2018); Schleien et al (1994) ;
& Allison (2a13); (VWOI2Bgup W nks & War wi
Context Contextual boundariUse of residential|Al me & Reime (2021); Arbuckle (2022);
bas@udt dda@arning act|centres external t|al., (2023) ; Chawla (2007) ; Cosgri ff
taking place withi|lactivities conduct|(2014); Eksteen (2019); Farag & EI Ge
Kingdom. This was hours i.e., summer|Morrison; (F06d®dbzek (2023); Gilligan &
under tiaskehngobuadd weekend clubs etc.|Guardino et al., (2019); Ge¢del hofer (2
wi t bhhleocaolmmurei.tgyi t hfresearch conducted|(2016) ; -Blaaakestathadqmoena (2018); James (2
wal kdingt ahbsecheel ti Loskota (2004023 NurBéemzadietf 2al (2005)
(2019) ; Rogers et al (2019) ; Schmidt e
& Dillenschneider (2019).
No Access Von Benzon (2014); Woonton (2006) .
Excl udee Tlomas & Hardends Form of Quality Assessment (
Quality Assessment Excluded References
Excluded due to |imited extent participant views wEdwatfJbosnes et al (2022); Hopper (2017);
Excluded due to |imited degree research provides a|Quibell et al (2017).
Excluded following dynamic critical appraisal of k|Brewer (2016) ; Jenki nRqRaI13Hor tLieawlht u(
(2010) .
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AppendGi xThomas and Harden (2008) Thematic S

Thematic Synthesis was undertaken in sev
reviewed by hand to identify pertinent aspec
datAda. t hi,sodsuusageas placed on both the narrat:i
participants to develop an understanding of

bet ween t hem.

Notelnitial Review of Included Research to I dent

From this basis, initial codes and subth
Styl es. Direct quotes of educator perspectiyv
compari son between trends and themes in the

was adptld edi stinguish the different reports

be underdevel oped.
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Navigation v

Headings  Pages  Results

4 Motivation
Not for all
Autonomy
4 Sensory needs
Distraction
4 Sharing our individuality
Stereotypes
Bonding
Levels out the playing field
4 Facilitating independence but within bounds
A need to put understanding to the test
4 A creeping cultural shift
A fast shift
4 The importance of risk / Staffing Limitations
Managing risk
Hierarchy
Conflict Pressure of the form of assessment

Hope for the future

After all pertinent i nformation was gathe
printed and gathered in an initial t hemati c
undertakeént he thematic map was revised at [

including during the report writing period.

Secial .
Q@,& S(oup. - % -_ ;
i o
 Plaawyg Gruakion.-
|

For exampl eheme The Emotive Experience o
changed to The Embodied Experience of Visit
emotion walsody whxder i ence, based upon the si
Boocock, 2023). CAhhdietquemali lay, EXperi ence of N

was combined with Evidence of Joy,amdas A Pl
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revised to become A Social Group
othe studies. An earlier version
The Importance Pressure
of Feeling Safe to Perform
The Emotive
Experienceof \.... It'sa
VlSltlng the ...................................... Decepﬁve]y
Outdoors / e Simple
Evidence of Performance
Joy /
i A Platform It’s Busy Behind
The Consequential for Group the Sienes
Experience of Noticing Effort(less)
Joy in Others
O Theme l:l Subtheme = Linkto Subtheme - Relationship between Themes
NoteAn Earlier Version of the Themat
The Importance Pressure
of Feeling Safe to Perform
The Embodied
Experience of |} It'sa
Visting the | Deceptively
Outdoors ,/ Simple
o Performance
Group Effort(less) \
Evidence of |." ~-.| It’s Busy Behind the
Joy Scenes
O Theme |:| Subtheme — Link to subtheme Relationship between subthemes
NoteFinal Version of the Thematic

Synt hesi s

Ef fort(Less

of the them

ic Synthesis

Ma p .
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Appendi x Scoping Review Table of Themes, Subthemes and

Them&@&he Embodied Experience of Visiting th

Subt hem Code Quot es
i Al ses,uiitts boys who donét | ike reading or writing, or being dteasanhagl
Evi dence Joy of L real d(sTee aicther 1) (Davi @s5)& Hamilton, 2016,
Boys really |like being outside; having freed(obe pwt y@arcebaeda n d (Davii s ©&h

fiTheydére just happy to be out there because we give themngi meatnoi wg
together, so t &eGlodarnev iqg uliéd,z72h0a2p3p,y

iSome children you see the weight come off their shoul dearps wherrs talse)
weighted downj uas$ off @Il amkeiyl gdcda 803023,
iwe see children who are ve insular come out of theiremhehl &jinghivh

ry
the POGleanvi lpgdad832023,
as

work, they are |l earninffubhehéyeddonbe t 4§
|l eara(iGi@nvi lpdada873023,

il dondét think they see it

fOne of year 6 was dyslexic, he saw it as an environment vehelrneehre i onad
confidaelcaenvi lpe102023,
iSome children with behavioural difficulties enjoy makingctli ngs t btel
(Glanvilp 132023,
fl know | ots of children that dondt cope very well withdbwnnbutnabase
are more creative, theyodve got more opportundtike movemewtthat bDbhede
use their bodies not jutTetakdier ,vadichool amBd &Olldwh.aépd ( Mar c

fiThe teachers report as wkhobwhowi ehgtlgiess s$helyeaok,| gauning and, you
particularly, you know, r1 eal & yHeeandjtoeya cthheer ,s oSrcth ooofl tAmd 2FpE 9 joowd oul po) g

Ailt's not only the sessions outdoors, [ but al so] whatantdhéd ts ess stiheemswbad
and it's all pHeadteaplkei enSeldbool C, Follow up] (Marcha
AfThe engagement you receive from the children when outdoddxl, .p.if
fShe does really well with the session and | oves it, you can ¢
iThey are emapged @Marsh & Blackwell, 2023, p.8).
At helps me as a teacher, because they enjoy the actihveiyt iceasn soon noutch
(StavrianhAhdamds Pra@p260
i AWhen they go into natureé | think they feel much more rel aabraey ld elygq
Evi dence Mo ment s they are much freer to roam and explored (Blakesle

Freedol achildren that struggled socially at playtimes were hapdpialpyp etaark ionugt dp
take some of the tension off children who strueygl20 18, np.x356n)
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il have noticed that some of the more dominant classroomithaeateadsr
few of the really quiet children have proved thhedbeo®umadmoerendageadwarsd:t
(MacQuarrie, 2018, p.356).
Ailtds |i ke feeling |like someoneds taken the shacklesisfjusﬁ; avhat[ 1 he
foro [Teacher, Schookt AaPlBapelb)ne] (Marchant
AWe do Forest School weekly with the children which thhay gehs dleut ®luy s
necessarily talk to you, but you can see kesetsal binngndol ohesti¢eds (M
AWhen you take children outdoors their behaviour is vergutdsiferaesastfd
be there, and they feel restricted insided (Marsh ¢
Aln the classroom [pupil] gets upset easily and sul ks. Séiethhase mespo
control of her |l earning. There is increased contc.enfthrearte oins oan wialslki mag
share ideaso [Teachebr] p(®Maghard et al ., 2013
Al Pupil] has poor concentration, sees herself as thekbalyy, nf icsolhys. hidte m
|l ook at you indedrkeaWnithgcéhédis totally engrossed and r emai nssheonr et
on tasko [Teacher CJ @EM&2W®ard et al., 2013
iléodm di fferent outdoors, | am more relaxed outsideé t hearre waaryeé on q Teey
(MaynetrdalR13».221) .
AfMost teachers (A, B, C, G and E) commented on the si gnrinfiincga nacned offo I
own interests. Teacher B commented that O6they r reasmnlmakehdad dmeanh wer e
engagedo (MayBmrop.et2091.., 20
fiMany of our children have never seen a cow, never campadh iat thahpd
[ Speci al school] (Rickinson, 2012 [Study 1], ¢
fiTeachers also talked about practical experience as bei hghdnltsiama teixnpge
nature as indirectly aiding |l earningenwihrorumgentprtoo itdh ern gclpaugpdrl o miitrh
energy before retuo(nMonng B eon ztphné 2 ¢2)0alsOs,r o o m
Subt hem Code Quot es
AThey seem to emvdiercnmendt t hthey fiemdybmorkrecaoundorttady eare much freer
The | mpor{A Safe L al ., 2013, p.17).
Feeling S| Environ ichildren with additional | earning needs, who have | EPs ftnidtveduah
classroomd [Teaching Assistant 1] (Davies & Hamil
iltds good for children who are unsteady on their feethosbewhbearti §
st arnti xtoo fethecahder ] ( Davies & Hamilton, 2016, p.5).
AChildren who struggle with | anguage often feel more rel @046, f poH
AThe risks are similar to those indoors. Bef ore we st artthee vweoroyd edna yb,l|
splinters. Outside we remove | ittetcalkbder]byDpeople &amamahi ma l
AEvery child is dinfefeedrse nthéo sae cfhoiulrd wahdtsé needs that simple environme
mucho (Glanville, 2023, p.185).
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AGiven these barriers [i.e., a lack of natural resoursessands!| wckho
groundso (Harris, 2023, p.236).
AAs our children require 1:1 support for the majoritytafket lne sttiempe b aic
strengt hemheidl & hiirtfePraadtiicarpsMat Q6 &r i i e, 2018, p.355) .
Alnitially there was things |like trips and falls and he&adibumpsi a0d
rules and things that we talk about. And whentobheaeywy aldumboshédi prees
shoul der and higher, they have to hold on, and theredBolclewruplul e€Ma

2019, p. 7).
AWedve got quite clear boundaries for them as wel |l , slo itthéesr enbost vseorryt
behaviour in the woodsod [Teacher, School C, Foll ow up

AWe struggle for good outdoor places to take our 8[tSpdecnitasl, s colro celx]a mpH

AfOne speci al school interviewee also madentlkRerpgowoul dhatetdoewpeki eint
etoO¢cRi ckinson, 2012, p.57).

AAnother barrier to experience of nature cited by schofofl oO¢sMtad fBevmzson ,h

Al School] mentioned specifically having a number of pupilsywi ahdAuoh
required a high ol ¥oal Behzesnpel0ildiop. 622) .

AfiThe grounds were not easy to negotiate for pupils who werp. 622).

. il used to be negative of the outdoor classroom but seeirmgnotthee ipgasiN
The | mpor| Val ui ng children come from really deprived backgroundso [Teache
Feeli ng S| and Bel g ilf youdbre not into it then ités not so much fun f ori nytoeurée sbtuetd ailnl o

(Gl anville, 2023, p.160).
ATwo teachers went through the willow tunnel and waitedifmgr tlhomoe gthh a
to the changes in its material. One of t hizo meena cShteervse .t.r.i0@Mld Ut ec acro edva hi
wal ked through to th

enddbdofoktt he@dwi théeeomwat uinall y asnidgbaéed, st udenltarpkt

ached, one drfe st!h eY otuedaiteh emrasd eh @rdtds thu de mtanids hing
fi e
o

ntly at his mate and sl owly whneelAesd hhei sc acn
ne of t&el It ed @ mée@rHsuSsseevieh,, 2010, p. 28) .

AThe users showed a strong sense of bondi

e
surfacesé as he appro

pat hway. He | ooked con
t hem,

ng, such as preferen
fil have a little girl who is an elective mute, yet yohuergettalhkeirngo uttos i
does really well with the sessiond (Marsh & Bl ack

AThings that y take for granted... walking to and fraom gohadlatadjbu g
mi ssing th e elements had an i mpact. You docnodmi nrge atloi ssec hhooow nihuscnhd ty ot
worl d but tually what it does for them socially and dematdiudnasl.l.y. ia
build a child holistiwad | dr amatilcd h( M&r she& i Blpackwel | , 2

AfSchool interviewees were asked to suggest potential solasi bhe Ppo ot
addi tional resources, particularly funding, but al so
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iBoys | earn better outdoors, they |l earn when they are ac’nﬂitmeub@@&td

The | mpor| Respondi
Feel i ng S |l ndi vi d iSome people think boys benefit the most but it can aleot hbhandfiTracdhe
(Davies & Hamilton, 2016, p.6).

Di ffere
iltds very stereotypical t desawtbdys, amut dtoh exgho yshejyugtusvwarnthrti o
AEvery child is dinfefeedrse nthéo sae cfhoiulrd wahdtsé needs that simple environme
mucho (Glanville, 2023, p.185).
Al n attempting to provi de -gtheen cihrid do fwittthe ae rbvail ramrcrealn tu,n dtere adul t wi
environment which can be both reactive to the chiOddéop.aaddions
il have noticed that some of the more dominant classroomithaereateadsr
few of the really quiet children have proved thedbe®umadro®rendageadwarsd:t
(MacQuarrie, 2018, p.356).
ASometi mes your very academic children they're the ones'tbhaa bhictubel
based | earnersé in the future they could be thkeveseanwhbhare, wgbubég
perhaps hitting the mark with themo [Headteacher, School
AEvery child is entitled, itoés their right to get outthldiornk st menrde &ve & a
we can choose, shall we do it or shandét went wet have, t2019 Tep
Aln the classroom [pupil] gets upset easily and sul ks. Séietihase mespo
control of her learning. There is increased contce n[tTead hoenr Jo n( Mbaysnka rad
il suppose itdsé | 6ve underesti mated somke Dheydheen mod gouwbtgotdowbéna
talking to them, some wift H'hoe [tThe ancghse rt hzlgb, (cMamrRairpd et al . ,
AiMany of our children have never seen a cow, neveé&cthaecampedRi cki mMebdmps
AiDi sabled children are constructed as capable, influentiialp.®&mrd)p
ilt was this recognition of the bodily reality of chikdrépnéshimphaie
school visitso (Von Benzon, 2010, p.624).
Theme: ltés a Deceptively Simple Performanc
Subt hem Code Quotes
i i i fRecognise the significant benefits for chialtdurrean oem vtihreo nametnits.t iScp escp eac
A Soci al Facilita] keen to highlight benefits in teimsgofparyvenalp, ngosioxli adnad kheéadlst mnad
Effort (I |l nt er ac (Bl akesl ey et al ., 2013, p. 7).
AiTal king to peers and giving advice about wusing the p@laddiré¢é | wi Oh hp
use the mallet, o6hit ishami hgtthei bi opharderéabpB8tyahegéwork, o661 thi
AWhen [the] c¢class returned to the | og area, [@ch ey d e awaretr |t aargiatn gleadw rs 3}
yoaw (Glanville, 2023, p.155).
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AEveryone h@ls mobitdofr ai ni ngiwenalFloréstt Bathoobudawe go out whatever
[ Teacher] (Glanville, 2023, p.197).
AThere are some who don6t I ike the col d wjeoatnhge rouctrs itdhee arnadi ng ebtutti n
(Gl anvill e, 2023, p.197).
AfBefore it started | was apprehensive, but when the pracktetjomherpwpi
made me realise that | could have pushed the bo2a3ddapi237gn. | i f{
il remember that chaotic first day of putting on theiruawelyl ideisd agned ts
were so independent. And it makes me feel Feke cbaéi demet hbongtt haw
mi stakes that happen when youbre outside. I think we camewmse tamas a na
of how it can apply to eVweldytpi”28d)[ Teacher] (Har
Alt would appear outdoor activities take some of the teappiolny ofdkicmg
group and being encouraged by peerso [Participant 3B]
ATheydve [pupils] engaged in all activities that haveé ebeaeédn |prmraewi, denh g
behavioural difficulties or noto [Teacher, School B, B
AThings that youwalakkiendg otro gamdtferdom .school and that kind of out doo-j uts
mi ssing those el ements had an i mpacto (Marsh & Bl a
AThere is a willingness to help others and share ideasbo
A0t her teachers indicated that childrends increased happi mssd eandea s
their peers: that O6outside [he] is more OMawmarduatl &lboti 2@1l3vi
Al The project] has made the staff teamhawdredhet atgvelnddd v dmttad e yf mre eq
|l earn emotionally and socially. Learning outdoors, espetbal Fprinalthe
seen the benefdiitf fefr elngampdiacgesi mnd in different wayso [Headt
Aln referring to benefits children experienced, st afnf Biedezrotni,f i2e0dl Ok
i Aistaff ratio, sometimes it, you know, when you want toveamdtangatctt lve tg
A Soci I Chall eni do these things or to go outo [Teacher, School A, Foll
E fort (I Group Ac AThey were much more able to coll aborate ut side as it 6dsé ktihnedy osfh arree
[ Teacher, Schod)/llarAhalF\ | led wpadlps}) . 019
AiWe do have children that have challenging behaviour, buterwe Sdmaolt hH
(Marchant et al., 2019, p.14).
AAs our <children equire 1:1 support for the majoritytafket lme sttiempe b aic
streng h ecnteidl & hiintder acti onso [ Participant 5Dii] (MacQ
AChildren that struggled socially at playtimes wer e hapdpialpyp etaark ionugt dp
take some of the tension off children who strueygl20 18, np.x356n)
il have noticed that some of the more dominant classroomithaeateadsr
few of the really quiet children have proved thedbeoumdmerendageadwarsdt
(MacQuarrie, 2018, p. 356) .
Ailn the classroom [Pupil] gets upset easily and sulks. Séethase mespo
control of her |l earning. Ther is increased contc.enfthrearted oins oan wialslki rag
share |deaso [ Teacherb, Ep. 2M&Yynard et al ., 20183
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Ailndoors [pupil] finds it hard to stop talking and to cthaKeddt ue amaemaiy
focused and perseveres on a range of tasks. -opterhaatse sa apnods isto cviea |liinspeasc t
relationship with adults. Outside he | i stiensnomaer enamargefall ley. .[.T etaldehree .
ADi sabled children are constructed as capabl e, influentiialp. &m2d )p
Subt hem Code Quot es
AThereds such a big push to teach using | CT but youob6rendgiowmedhel Towadtfee
Pressur e Pressur Hamilton, 2016, p. 7).
Perform Resour g ilt is difficult finding resources for |iteracy that sar& Hanmitlathdre,
AThe | ack of appropriate resources means astachment § Daoi eWe I&s iHaani
AWe used topedamprel any for children to go in or out all of the ti me b
children but 70% of our children have additional needs
iMany of the teaching staff said although they recogni me tberesaéaec
teaching resolmeegoTPf &e bwt nhgner] (Harris, 2023, p. 23
AStaff were reluctant to startthlrutartelaern s wag endtelvien @ peut sipe®.pl Mo\
AUntil webre up and running it seems |ike too much to dollatt héd et imene
big push is at the moment and targets, so it jreodt (Jeamhetro ISehadmdt KRe
2019, p.9).
AfSchools in a |less fortunate positiondinn [tcartmys dfotoutodo src hopd osr thuarviet i
buté they don't have woodland on their doorstep® {dHetalddierachppaqr tScrhi
(Marchant et pall0,) .2019
ARi ght, 1initialIBy,c alustehadudht ,up@re,r maclhool, you tend to focus a | ot of
doing it, so it was a case of, oh, where do | start? tnitdoé&l bwmpt €meat
my teaching. I do feel a bit more confident in prepari nig9,oupg.dbod)r
AiLi ke the main concern for us, obviously, upper Key Stawet@ havebeviod
evidence for every session or something in beg,dbhétepsowni degeprdsesna
the amount of | earning that theydve done, apart from t hte ali.t, oX0 If9
ALi ke having ease of access to equipment has been anothee probdiémdois
trying to get equipment that can be accessed bw, thWweucheédranmaemibdeeas
[ Teacher, School A, Foll ow up] (Marchant et al .,
fSo we wanted to involve all/l those partners within that amho delst[ afs Q
Governors were very committed and have released fundcg fadr ,t RDt1ID
AThree schools (A, G and H) had extensive outdoor environmeag sléi miufc
di fficulties with staffpngda6é6fMaynard et al ., 20
Aiwhen they heard the teacher shout out, O6Where are you?6dChalldrieack,
(Gl anville, 2023, p. 139).
AWithout natur al assets, this school faced real chall enges
filt was this recognition of the bodily reality of chikdréonéshi mpaie
school visit®10Vomp.BemM)an,

Pageb5l



AAl though 29 of the t3Weyrlad ine oemieved ctlraaimeidng rel ated to the outdoo
Pressur e Pressur | study regarded the training that they had received to be 6
Perform Curricul AThereds so much in the curriculum that youdve got to friittiinmg tbluat Is
found through the years, theydve found they canheardaries sa iwornrhy owigthh {

other things theyob6ve got to get done and theybve got
AMy heart tells me the children have had a wonderful yeafr Ibunte entdy nhoerag
in developing these key areaso [Participant 4C] ( Ma

Ailtds aduwroricaowlsasr, | inking in with other subjects such as geogyrtaphy
it impacts positively as an incentive to trwgAtdambard0ag, tpheg6(
iSeei ntyarfd rtsie range of outdoor education on offer at Springfeelide8sl

own countrieso (BSdams, ah®dx2,& Praidg) .

iWe use a forest education centre but ités really costalny denveliotp waul

(Rickinson et al., 2012 [Study 2], p.18).
alf 1 knew a school that was really good at doing a ceadléarms,t ypteu ddn

|l ook at it a(mRi aolkipmgdn batckal ., 2012 [ Study 1], p.
Al now think about how | can transfer an activity outedsoowh e na nwle ddoo ngoo
all owing the children more time to expl ore 2a0nld8,| epa d3 5a5c)t.i vi t
AfThe catch up that we are doing is mostly maths and Englniosth,hg odsn gt haot

outdoor provision, they |l ook at our results and amadw uwmd oartea nmerefl oyr, mi

outdoorso (Marsh & Blackwell, 2023, p. 7).
AYou have pressures put on the school from Government , t hcaotn sgooretsi ad, o w
onto schools, i.e. Headteachers, Governors, Sentortheademashi ngathssip
the pupils so it's |like a big pressuvag cchaamke redt faH®)a.d t2e0alcdOh e

AFoundat i b7n] [faigresst 4st arted it earlier than us originally so weclassa
and sort of spoke to them to see the kind oft tét ngls. thz2¢1%, dp
AiwWedbve got quite clear boundaries for them as wel |l , slo, itthdesr enbost vseorryt
behaviour in the woodso [Teacher, School C, Follow up

t heme Code Quotes

. AThey donét see the outdoors as being in school They wi6l,| pb&) I ¢

Busy Pl anni . . Lo
iwe have resources outside for all seven areas of | earniogeomeanidmagf

Sceneg Prepara Opportunities for knowledge and unttachtandi( PDavofest e Haaoni Il d oa
iMs Dwight noted that the use of prior |l earning was ald&e ddaupltepdetoa
they already knew so they know when to come @b a(c&l.anWei Irleemi n2d0 2 3n,

AThey discussed the tarmacked paths to the wooded area thatiswthad skhed
pat hway was already in place, they discaseadcltbarbdgsdeti hedmak6l
AOn the pl aygirtohuenyd caagan Iduioncwhhat ever they want and then wedre asking t}
in rules can be difficult for them to foll owé vheataltvhaey sr uslteasr tarwiot h @
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AWe have to be ready for weather so making sure the chfldreme bavei toh
Ms Dwi ght Ms Evans agreed, suggesting that, Oilift iedtssriammo ntghe tt it md
children with dressing skillso (Glanville, 202

AThe users showed a strong sense of bonding, such as pr efoerietnsc ec ofnotr
showing their willingness to come backo (Hussein,

AiMany of the teaching staff said although they recognime tberesataec

teaching resources. Even when they have tried taoi ldaoblseo,o ntlhienye "ar[eGrég

practitioner] (Harris, 2023, p.236).

I f wedd started engaging with a school around Easter tobompoprtooktmpgto

o plan it. Maybe thereds a way of doing somexprapadaetmi onywar k Wi spholk
September, but they couldnoét fit in until end of Mayo [ Grow

AWedre at that early struggling stage |l ooking for idea@®oof emeamiomagnfey
not trying to directly Iift a classroom actui kintow, i rftoanedrmi emgt d hart ava tl
benefito [Teacher, School A, Baseline] (Marchant

iwWell because we dono6t teach outdoors. We teach in the cilnastshreo ocn,a stsh
wedve got to, you either try and transfer thoseiamt ibwictaiuesse tod arheou

resources not being thereo (Teacher, School A, Basel.i:/

Al dm quite confident myself, | 6ve been forest school tokiofdtsai nitog

the more we do it, obviously the more confiddantalwe @etl9so @ .[1]

AWedbve got quite clear boundaries for them as well , slo, itthdesr endost vseorry
behaviour in the woodso [Teacher, School C, Follow up

AFoundat i b7n] [faigresst 4started it earlier than us originally so weclassa

and sort of spoke to them to see the kind oft tdt ngls. t h2¢14%, dp
ARobust planning and preparation, practi ti oinretresr we{ila it ;erascth e 62 3,

il did find it hard at times as sometimes the |links wikmowumyieadlkdr o

Il t s Busy however for each lesson as | could guide the |l earning ign (tdreesidierde d te

t he Scene Adj ust m outcomes may have taken a completely di fOfle8r,e npt. 3r504uyt.e o0 [ Pa
AAfter the pandemic, if you know younger children are missuhd bkedbn
and stones outside. I think it needs careful tbomght &andcdepl &aMareg, &

AChildren had spent so much time inside over COVID they hpasv emanki es sleed
relevant and interesting and memorabledo (Marsh & BI

AOne special school interviewee also made the point thatismo weeklswi p

etco (Rickinson, 2012, p.57).

AiThe Foundation Phase helps children to shine but gover nnegntf ogpolKiegi

Qutdoor | earning now depends on leoan hreurc h[ Tveaa cuhee ri t1]i s( Dgaivvieens b& H

AThings are becoming so data driven, so prescribed, you havileosiongot H

because of this pressured [Teacher 3] (Davies & Ha

AThe L|teracy and Numeracy Framework is going back to anfadarmaazlh ¢thyelme

Phase, 1ife nd thinking skills. Some teacher shad/en &to fpalsisow etshes .Fdum
Assessment Testso [Teacher 4] (Davies & Hamilton
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Ailf youdre passionate about it you can do it on your s chuosotl dgerpoeunnddss ,

passion and your own enthusiasm for ito (Glanvill

il would think they (people with |l ess enthusiasm) would thyow aopnbageg

mean there are outdoor people arendt thereé buwtd lyiokue slees a@y,e ibfenyedud

youdd know how worthwhile it is to them soéo (GI an

Astaff were reluctant to start, but there was nothing adtlside.02NqgW

il 6ve al ways been really keen on Outdoor Education but InGavl  yb ewcaosmmed tr

taking them outside. But |1 6ve |l earned how easyeaictheirsd t[ol ecacc hietr.] A rHd

AfAs | say not at the moment, not personallyé | f | knewaawdh,atsd IwaguaD

School A, Baseline] (Marchant et al., 2019, p

AJust that happy that itds happening reallyé felt |iket aobtrea@drhs ofi ff

someonebs taken the shackles off us and @ipprarscumnve tfleelsanlggolsoand thlz

just like, wow, this is just what | came into teaching forbo

AMy heart tells me the children have had a wonder ful yeafr Ibunte enty nhoera

in developing these key areaso [Participant 4C] ( Ma

AAll of these childrends knowledge of the outdoors has beeanbutdenhaas

matter which then allows them to focus on the okilwkhstimgoliwegifartiwn

(McCree et al., 2020, p.992).

ATo help teachers to be creative because most do what theydgeesnostf e

good teaching outside thehrcdiamsisnrg oaomd h(opw itnoa rsyt rsucchtowrle) ;our | essons ou

to go outsided (secondary school); 61l NSET where someone csaay sd:o lidm ygo

ti medndaey schoamepneand caume |lersdsommhdaweas for different | earning envi
you can ass@ Px chuatid@Pircskbi nson, 2012, p.27) .

AAt times when | asked children to think back to owntde@eost ah@ds$ sgnasca

reflect upon ito [Participant 5Diii] (MacQuarrie

fiSeei ntyarfd rtshe range of outdoor education on offer at Springfeelde8sl

own countrieso (Bdams, ah®dx2.,& Praidg) .
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Append:i xThe Theory of Basic Val ues

The Theory Of Basic Valwues (Schwar

Val ue Defining Motivat I ndi cators
Sedfrect I ndependence of tho Creativity, freedom,
making choicesgxpl dr a directed goal s,

UniverseéUnderstanding and ap Equality, equiwiysdaor

tol erance, and prote bromdnded, care for
al | people and f appreciation of the
worl d.
Benevol e Preserving and enhat Hel pful , caring, ho
another who is posit l oyalty, respon:
ifgroup.
TraditicRespecting and showi Devotion, respect f
customs and ideas on behaviour s, humbl ¢
based.
Conformi Setestraint of i mpul Sedf scipline, pol it
may upset or harm ot predictabl e.

norms and/ or expe

SecuritySafety and stability Family security, nat

and -iseértity. ordeeci procity.

Power Hol ding control or dAuthority, social po
people and/ or re public image.

Achiever Devel oping competenc Ambition, success, c
success and acco-mpl motivation.

directed goal s

Hedonisr Pl easure or gratific Pl easur e, e Ai j nodyunh egnet
sebénefit.

Stimulat Excitement, novelty Excitement, variet
Iife.

NoteAdapted from Biber et al (2008) and Schwart z
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Appendi xLetter of I ntroduction

[ Reci pient addr ess]

[ Dat e]
Dear XXX,

I am a Trainee Educati onal Psychol ogi st
Educati onal Psychol ogy at Cardi ff Uni versit
programme of work, | am molhwWsictae ntge a elsiermag cadn
outdoor school environments. The purpose of
with diverse needs in the Foundation Phase a
| earning opportunities imenthe outdoor school

As part of this research, |1 am |l ooking ta
|l eaders with skills and knowledge in Founda
their views angeexpari endesi dual i ntervi ews
hourl widke pl d&erRfnmi@l@Tuhg 2023.

This |l etter is to enquire whether you wol
research by sharing an information poster a
and/ or outdoor | eaders that you knowt d®morhol ¢
l earning in the I|IFMouanddittiiommn,Phiafseyou woul d i
individuals that they can register their I n
(Rachel Aspinall) as the researcher.

|t i s possible that participant Earclowl!l d
Yealeader s, Foundation Phase | earning suppo
|l eaders if t hey oongnt hiab-kadd rewald emelss of e X
l earning during outdoor school environments

Thank you for your consideration of my re
if you have any questions or would I|ike to r

[ Signatur e]

Rachel Aspinall
Trainee Educational Psychol ogi st
Emaialspi nall rm@cardi ff.ac. uk

Dr Dal e Bartl e
Research Supervisor
Emaiblartl ed@cardi ff. ac. uk

Cardiff University School of Psychology

Tower Building,
70 Park Pl ace,
Cardi ff .

CF10 3AT

Secretary of the Ethics Committee
T Secretary of the Ethics Committee, Schoo
TowBui | BarPg ace, Cardi ff, CF10 3AT
T Tel: 02920 870707
T Emaiplsychethics@cardiff.ac. uk
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Appen®&ixrovi si onal InFoosrtneart ioofn

Ar e
school

me mb er
or ah ou

y o u
staff

a

Do

you

have skil

s haomd s ko o wl

f

t

| Bernstudents in

| f

=2
A research project is ta
school staff and outdoo
Experienti al Learning O
Aged .3

|l ndi vi dual

Il nterviews | a

will take pll7TaeriRlB0ml| tyh &
To find out more or to |
I n taki pd emgasret cont act :

Rachel Aapipmnalal [atm@car di
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Appendi xI nformation Sheet

Thank you for your interesitncilust wies treasda
|l earning in outdoor school environments. | f
outdoor | eader with skills and knowledge in
read this information and idpaYaolue wifl |y ohua vweo utlwe
from when you receive this information sheet
1. What is the purpose of the research?

The purpose of the research is to explore
Foundation Phase are supported to engage with
outdoor school environment .

2. Why have | been invited to take part in tfF

The reason you have been asked to partici
either a member of stBafly pYoapsi mar mnslc¢looola
|l earning | eader , ewhpoe rhaasn dkigrosdtl edvge eness of e
|l earning in outdoor school environments durir

3. Do I have to take part in the research?

You arenounodbelri gation to take paritlTakfi ngopa
the research is a voluntary process and t |
u do choose to take part in the research,
rticipate, the researcher will Tiwenddnawe a
centolwlisgatri ons to participate. You will no
ter wish Deociwdiitnhgd rnaowt. t o parti ci patme tamed/ or
search would not affect their school sd releé
Yomawi t hdwiatwhiwm weeks of your i mthnar vtihew |
information wil |l be provi deb@attao cyaonu bdeu rwintgh dy
contacting the researcher, Rachel Aspinalll ,

t wo weeks from the interview date have passe:!
within the analysis as manmtchofantdhevofuil mdibreg sur
Cardiff University do not offer financi al I N

- — o< —
®®» S ® O S

4. What is expected of school staff [/ outdoor

School staff and outdoor | eaders wil/ be
ensure they meet the inclusion criteria for
range, job title and setting, and the @enount
they have i n Fexmeriteémmni £Ihalsear ning i n outdoo

| f participants meet the inclusion criter
they wil/ be invited to mpetswnt hntbevrieweaanb(
Vi ews on Il nclusive teaching and expetihenti a
Foundati on Phase. I nterviews will be arrange:
wi | | | ast approximately 1 hour. |l ntervi ews wi
setting or in an appropriate meetsiecqursepacd nft
wi || be audi o recorded using a Dictaphone so
support the data gathering process.
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The interview wil/ have two primary ques

answer specific and gener al guestions to ex
teaching and | ear ni n-gasperda,ct egperiiennt sahooolu
Partisi want then be invited to share any e
experiences that relate to inclusivédasedc¢chi |
experienti al outdoor | earning. I f you agree,
youa vamai | and ask that you reply with any re
| f you ar eEaa |sychYoedlf somember and/ or an out c
ould I i ke to partipcliepaastee riena dt,h issi grne saenadr ccha t
form. This can be reached by following the UF
https:// cardiffunipsych.eu.qualtrics. com/
5. I f | choose to take part, wild.l my i nfor mat
Al l participant data wil!/ be kept confi de
i ncluding det ail s and responses wil |l be st
University OneDrive sypsrtoetnecaned ifn |-@r mmas teadsd
compudreece the interview is completed, the res
recording to an audio file and wil/|l Sdowee th
researcher will create a written transcripti
td interview data and wil |l save this on the
del ete the audio recording.
Participanheadangmwsthi nwetsWwo!| | owi ng a par
i nterviDawa wi || be made anonymous by removi ng
end of the interview, participants will be ve
and anonymity and will be informed of itsheed.dat
Your stored information wil!/| only be accessilt
of this project in |Iine with the Cardiff Uniyv
6 . I f | choose to take part, awhoenry mvisleld ?2my i nf
Al l participant devi &4il | shbeanmndhomgspesresieswi tl
foll owing a participant interview.
7. What will happen after | have taken part i
The results of the research wild.l be analy
of the research project and these wildl be w
Dependent on recruitment processes, school
ana¢é¢gysseparately to explore any areas of C «
generated themes. Participants in this resear
this report. The report may be used to raise
future practice of professionals who support
st afafr,| y pYwmarnslers and Educational Psychol ogi s
be published and shared online or through ac:
ti me, anonymised information including tran:
re

pository twa tchommur nal data sharing policy.
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8. What will happen to my personal data?

Your data will be stored on the Universit
secur e pprscstweoatded fil-psotoec tpeads sacvommut edres . Al
anonymi sed within two weeks fTdlilsowind anemar tyi
wi || be untraceable to you or any other parti.i

9. What happens to the data at the end of t he
Your data will be stored securely and confidentially in password-protected files

on password-protected computers and results of this research project will be written up

and may be published. At this time, anonymised information including transcriptions

may be uploaded to a data repository to comply with journal data sharing policy. As set

out in Section 2.9 ('Research Project Conduct’) of the University's Research Records

Retention Schedule, your anonymised data will be retained for a minimum of five years

from the end of the research project or after publication of any findings based upon the

data (whichever is later). Project end is defined ascompletion of the project closure report

or date of publication of any findings basedupon the data (whichever is later).

Cardi ff University is the Data Controll e
protecting yYatm mercoarmalnce with your expecta
|l egi sl ati on. The URrveé esCfifsrceas who Daaan be

ainforequest @c aqudritfhferaci.nufkor fhao i et abouti Dal a
rights and details about how to Ofohitaetsh dhwel d
wish to compl ai nht tcpasn: /b/lei nftouvamnde tatc:ar d-y6ér ac. u
wo r k/ maunsaegnepg r o tdeactta /-plradtaect i on

10. What i f | have any questions?

|l f you have any questions relating to the
Rachel Aspinall via the dmaialveaddrses sprporva wied
details for the rPakarBhlIsbpeuvhave, aby comp

research, ppewywctketchbhinaa@dcardi ff.ac. uk

Contact Details:

Rachel Aspinall

Researcher &Trainee Educational Psychologist.
aspinallrm@cardiff.ac.uk

Dr Dale Bartle
I nterim Research Supervisor
bartled@cardiff.ac. uk

Cardiff University School of Psychology

Tower Building,

70 Park Place,

Cardi ff .

CF10 3AT

Secretary of the Ethics Committee

Secretary of the Ethics Committee, School o]
Buil BarPd ace, Cardiff, CF10 3AT

Tel: 02920 870707

Emaiplsychet hi cs@cardiff.ac. uk
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Appendi:@onsent Form

Thank you for reading the information she
to participate in the research project. Pl ea
whet her you are comfortable with tHd etasrems
remember, participation is voluntary. You ar

do not wish to do so and there are no reperc
to give a reason to withdraw,

To participate in this research please, r
check off statements to confirm your consent

For queries relating to the research pro
Rachel Aspinall, Researcher & Trainee Educat
Psychohbhegisaall rm@cardiff.ac. uk
Dr Dale Bartle, Interim Research Supervisor,bartled@cardiff.ac.uk
Secretary of the Ethics Committee, psychethics@cardiff.ac.uk

I have been informed of the natur e, f or mat e
taking part.

consent to brelngticomttactteldi $ nresear ch.
0

I consent t taking part i n an interview Wwi
experiences about inclusive teaching and exp
wi | | be audi o recorded.

I understand that the audio recording of my
reseawchdiwo weeks of the interview time and
original recording will be deleted at the poi
I consent t o be contactedthBgpttehmberesz2®2 X h e
i nformation about the initial themes of the
any gagdgd,eroencesn,t radi ctions in the dat a.

I understand that my det ai |l swianhdwmeensskvireyr s wi |
interview. I understand | can withdraw durin
make me aware during my interview of the fin
I understand that my data wil/ be sto+ed se
protected f i l-per catnedc tpeads scwoompdut e r .

I understand that the researcher and the res
audi o recording and subsequent transcription.
I understand that my answers wil/ be anal yse
that this wildl be used in the written report
|l eader views may be analysed separat eley and
written report.

I undetdtaand he written thesis report may be
t hrough academic magazli nasrsdaeamslt @tn d tj bilua th & i ¢
anonymised information including transcripti.
to comply with journal data sharing policy.
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I understand that to withdraw from the study
Aspinall, whose details can be found at the
and debrief form.

I have had the opportunity to ask any quest.
knowho | <can contact i f | have any further qu

By checking t he box bel ow, y ou agree t h
information sheet provided, read the inforn
consent to participate in the current study.

lconsent to participate

Name:

Signatur e:

Dat e:

Contact Details:

Rachel Aspinall

Researcher &Trainee Educational Psychologist.
aspinallrm@cardiff.ac.uk

Dr Dale Bartle
|l nterim Research Supervisor
bartled@cardi ff.ac. uk

Cardiff University School of Psychol ogy

Tower Buil ding,
70 Park Pl ace,
Cardi ff .

CF10 3AT

Secretary of the Ethics Committee
psychethics@cardiff.ac.uk
Any complaints may be made to:

M Secretary of the Ethics Committee, School
TowBui |l ParPg ace, Cardiff, CF10 3AT
T Tel: 02920 870707
9 Emaiplsychethics@cardiff.ac. uk
Cardi ff University is the Data Controlle
protecting ydoauira peaccworndadnc e x e ¢thaty ouwrs and
Protection | egi sl ation. PrTditeecUniowmer @fiftiyc elra sw
cont acitrefdoraeequest @cardi ff.ac. uk. Fuottdetri am,f
including your rights and det ail s about

Commi s s&@Od rferce shoul d you wi s h to compl air
foll omitngs: / / intranet . car dy o éwoa &k./ ualnsa¢geef f / s u
an-gr otdeactta /-mlradtaect i on.
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AppendNixemographic I nformation Form

To better understand who has taken part
you answer the following questions.
What i s your job title? (If you would
Where do you wor k?
Primary (Earl y S¥dad Ot hePl ea|Prefer n

speci fy

What i s your age range?

Below 18 years

189 years

4059 years

60 years +

Prefer not to say
Woul d you describe your sekfl lass asnodmie
experiential |l earning i n outdoor sch
Learners?
Not e: Experienti al Learning I S u-sve d
experiences t hadti realterdcieasn daidaitligldd act i
not include | earning through unstlradct
breakti mes) .
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Yes No

Over how much tiskei lhlay earyd unk feaiplee d geen t
outdoor school environments for Found

Up to 1 year

1-2 years

1-2 years

2-5 years

58 years

8-10 years

10 years +

Prefer not to say
Pl ease describe details on the tCyoymaene (
coul d i nclude any training or acade
Devel opment (CPD) experience, current
or interest | ed experiences, any ot he
I f you would prefer not to say, pl eas
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Appenddilxnt erview Schedul e

First Primary Question

| ntr oduclthigpounr:p oosftehir e seaircdet tuenrder sthamdnc | us
teachpmgctacesper i elnetairaniimigeut dosocrhoeonvi r onmse
usetdes upp drotundatPih@amsd udewittahdi ver aa@dneeds.

1. Fromouvi ewagopl eatseeméabouthi s?

ExampPrempt s

Tohelf mcsussbseguesrctussi on:

Capwotuermdmoraeb oaind/camasnotuerhdhowhate!l atoes

| ncl psiaxce i ces?

Learnihmgpeixgmer (erperlieataniaagifeedled) ?
Theontoebxstc h-bh@lseuwt deomvi r onment ?
Theontoetxhti | db 8o un d aPthiacsre ?

Thehi |l daeni citphaofseen g ! i ttltecdoinrtge xt ?

Thwel s bntienxctl vadhiyred evagit st pdol da@agyumg oma P e
awao ®?C| airfiefeydee djeyur r i dwWalmAdL NEATct ) .

T
T
T
T
T
T

Taheleppleoxrpeer ileenatriaaglmmgo c e s s :

T Whaitnpwapr ovi(de.d.a,amfeye dee.dgm el atto oindlo®ar ni
t hleearnaalkn,cl psiav édiicvedsresaernreeerd s ) .

T Whapgr ocwassss ed€.cd .aamfeye dee.dgmel attapmr o a@lpd g
o b | eoartess o uursceeds, st r ugcitvi eonn)s

T Whadut c oameds/cchhrand@ ®mot a meesafl b essees s i(LCrl xa&si f
neede.dgnlyenetfli sadvaskiadgtes!|, at i des bl ppkedsti
devel opmdarctas o0 osnlailé et i wenlall bweh orlgk aodbg ect i v ¢

SecoPrd mQuUesti on

|l ntrodudtoitchhnrprur posttdheeseatami,nnt er eisit @ealr ni ng
moraboumcl useaehamdgear nprnagct i o ed attidkomeseft he
outdoons$EoundatPih@aeay eday .

2. Caryotthi olangxamplbéwshen students with diver
successfully included i n experiential out

ExampPrempt s:

Prompts to help facilitate memory:

It may help to think about é

T A recent | essomgotnleatweyydu bfeeclatusltead t was i
T A child you often work with who may have
T A class you often work with where chil dr
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T Any troeod sucrcest,rategies that you al ways
needs.

Prompthelfaci Bhd&toesuusbs e guesrctussi on:
Capwotuermdmoraeb oand/camasnotuerhdhowhate!l ato€s

T The environment, children in the c¢class a

T I'nclusive teaching practices?

1T Experienti al |l earning activities?
Toheleppleoxrpeer ileenatriasglmmgo c e s s :
Thinking about | earners with diverse needs,
how that relates toé

T The input and/ or processes applied?

T The out comes annodt/iocredc?hanges

Final Questions

T Artehere any other thoughts or comments vy

T I's there anything we talked about today
finish?

T I's there anything we did nolti keal ko atb@aluk
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Append®ixebrief Form

Thank you very much for taking part in t|
What is the purpose of the study?

The purpose of the research is to explore
Foundati on Phase are supported to engage wi:t
the outdoor school environment.

What wil |l happen to my information?

Participant data wil!/| be anonymised withi
interview. Data will be made anonymouAsl Iby r e
data wil/l be stored securely and confidenti a
i n a papsrsonoercdt ed f i |-er atnalc tpeads saovomput er . Dat a
only be accessible by the researcher and res
in |line with the Cardiff Unrhieweerfsoirteyy, Daotua Rlraa
untraceable to you or any other participant.
What wil/l happen to my data?

Your interview wil!/| be audmid lirndmeod idaetde | ayn
transferred to the University OneDrive syste
confidentiall ypaotdeche ¢ afk s hpesod oenc tpeads scwoontpdut e r
recorodfi nygour winltlerlve etwr anscr i bvd hbwo twheee krse soef.
your interviewDatme wahtt Ga@t enade anonymous
identifying information

You can wit hdwiatwh wmo uwe alkag aof your intervi
without giving a reason, anhlhewi ¢dboluts adf eche
wi || be anal ysed thematically t o identi fy
Dependent on recruitment processes, school
anal ysed separately to explore &nywidrhe as tdfe
generated themes. The results of this resear
report .i tTtheen wrhesi s report may be published
academic magazines and/or journals. At this
transcriptions may be uploaded to a data r
sharing policy.

Il ndi vidual s who participate in this res
informati on presented in this report. The
awareness of outdoor |l earning and inform th
support stddeetrsewnekds s ukahr lays pYsecahrioshé r st @
Educational Psychol ogi st s.

As set out in Section 2.9 ('Research Project Conduct) of the University's
Research Records Retention Schedule, your anonymised data will be retained for a
minimum of five years from the end of the research project or after publication of any
findings based upon the data (whichever is later). Project end is defined ascompletion
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of the project closure report or date of publication of any findings basedupon the data
(whichever is later).

Cardi ff University is the Data Controlle
protecting ydoautirm pa&ac somdadadnce wi t h your expe
Protection |l egi sl ation. PrTditee cUniiovne r Gfi ft iyc ehra sw
cont acitrefdoragquest @c afFuWritfiferaci. utkkor Mabbiterct abouy
including your rights and det ai | s about
Commi ssiOdrferc@es shoul d you wi s h to compl air
foll omtithgs: / /i ntranet. car dy b éwoa ./ urnkaunsaegeef f / s u
an-gr otdeactta /-mlradtaect i on

Should you feel you no |l onger want to for
the researcher on t hvwei tdliewm i Wwepeflpsyowirde dtleelvo w
and time. You will not be required to provid

I f you have any questions relating to the
Rachel Aspinall via the emahaveadadlrseos sp rporvoivdie

details for the intemDaher 8Baddd glous hperviangr c

ab

out the reseapslychplidascses@amtdadct . ac. uk
Thank you again for your ti me.

Contact Details:

Rachel Aspinall
Researcher &Trainee Educational Psychologist.
aspinallrm@cardiff.ac.uk

Dr Dale Bartle

I n

terim Research Supervisor

bartled@cardi ff.ac. uk

Cardiff University School of Psychol ogy

Tower Buil ding,
70 Park Pl ace,
Cardi ff

CF10 3AT

Secretary of the Ethics Committee
Any complaints may be made to:
T Secretary of the Ethics Committee, School

TowBui | BarPg ac e, Cardi ff, CF10 3AT

T Tel: 02920 870707
T Emaiplsychethics@cardiff.ac. uk
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Append@i xLetter of Ethi

Dear Rachel,

The Ethics Committes has considered your PG project proposal: Understanding indlusive Teaching
and Learning in Outdoor School Enviranments during the Foundation Phase in Wales: The
Percoptions of School Stadf and Outdoor Leaders on Experiential Leaming Opportunities for
Children Aged 3-7 Years (EC2102076748)

Your project propossl has received » Fevourable Opinton based on the nformation described in the peoforms
A0S WPporting dotumentason.

Adavonal approvals
This letter provides an ethical opinion gafy  You sl NOL YA your Mesedech project ustil Ml agpropriate
2pprovals are in place

Conditions of the favourable opinion
The favourable opinion is subject 10 the following conditions being met:

* You must retan @ copy of this deciuion letter with your Research recornds.

o Pleate note that if any changes are made 20 the DO profect then you must noafy the Ettvcs
Comwmittee.

* Poaie we the EC reference number on all future comespondence.

« The Committme munt te inficrmed of any unespectod ethical isums of ueapedcted adverse ovents Bt
arise derng the reseanch peoject.

* The Committee must be informed when your resesnch project has ended. This rotification should be
made 2o EHChethicaMoaniifl ac uk within three months of research project completion.

o AS dara will be retained/processed/desiroyed in line with University policy.

Amengments

Ary substantial amendments to proposal previously reviewed by the Commnttee must be
submitted 1o the Committee via paychethice@cardif ac uk for consideration using the PSYCH
aenendiment form and cannot be implemnented until the Coenenittoe has confirmed it is satisfied
with the proposed amendments.

Compiants/Appeats

o you e dissatisfied with the decision made by the Commmies, please COMMT QR helisc® B it ol uk in
the first initance o discuss your complaing. I this dacunsion does not reiohe the Nsue, you are entitied 10
refer the matter t0 the Mead of School for further consideration.

The Head of School may refer the matter 1o the Open Research intagrity and Ethics Comatine (ORIEC), whare
this &5 apgropriate.

Flease be advised that OREC will not normally interfere with a dedision of the Committee and is concerned
aly with the peneral principles of aatunl juice, ressosabieness and faimens of the deciion.

The Committee reminds you that it is your responsibility to conduct your research project to
the highest ethical standards and to keep all ethical issues arising from your research project
under reqular review.

You are expecied 10 comply with Coedi University’s policies, procedures and guidance Mt all times,
including, but not limited to, its Policy 00 the Exhical Conduct of Ressarch invobrios Maman Particinants.
mm-muuummum Codde of Practice.

Ond regards,
Deborah

Schocl of Peychology Pesesrch Cthics Committee
tmos /il ahareqont comiema/lnige Puyh/Exhicy

cal

Card® {rwerriity Prdpvgd Caevddprd
Tower Suicng Adwiad y T

70 Pk Pace JO Man y Pac
Caral [ ]

Cra0aar

Tob: « 4429 208 0007
Fmaeld puctemsa@ardtiacd

The Usiverilly weicomes
corsmponderce 1 Welsh or Urglab.
Carmmpooding n Wekh will ngt lead
10 sy delay.

oW

TR 440129 208 1077
E-bost. e caerdrid 2Ol

Mar's Srifpgol yn croswews
Suhetiseth yn Gyrvwaeg neu v
Servneg M GE gohets yn Gymrang
VP T v iw e

Approval
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Appen®Rikefl eXxhemati c Analysis Process
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Exampl e of

ExcemRevafewi ng

Cl

Coding

Pertiipant. | mesn, s 8 massiv g20s(alislion because some of our ALN children sl Son't doak oy it os much as they shoul, becsuse () (k)

they's

you know, [Redactad child name] next door. He last year-

(Mumhum) a lot of time is spent with all of the children, on you've got to be safe, you know, you sit around the circle, “you don't cross- the you don't cross- you
g0 back and you go round”. You know alllittle health and safety things L}

Sort of () shut him up because that that that's not us at all, but it focuses him, if you give him something to fiddle with he's more likely to listen ta you so-so|
he’ll often have like the-a stick and and the potato pealer and and and he just sits there listening, shredding and and and and it's nice because you know it if|
_()_
R - = <o t's just (psuse). It's just a different way of managing them, you know and and ang you do have the children that just

absolutely come alive, you know, you know, like the flash card children that you could do until Christmas or pf the ones that take an absolute sternity to write
and you think, oh, what's the valug in this? The minute that they go up into The Secret Garden (] this- the skill, the skills are still there but, but it's delivered in
a different way an- () and like the fhe the the problem solving skills, you know, it it it's such- it's such & wonderful place to get different types of learning that
you can't get in a book and {.) and children that can't get it down in a bock, they fagy thrive in a different way there you know (pause)

¥—The individuality of civerse need

¥-OLnot for everyone

Y= by griorities ae Cifferent

¥ —small steps in progress / the

impertance of progress

Qrangs st - Sensory Barmiers

G- Extreme responses

@~ Anxiety provoking

B~ The importance of social relations

B Close knit community

B 38 tian't sy / QLN ey

B~ understand you

P ALNas value added

P~ Small steps in progress / the

importance of progress

P Carefully manzging ALN

P~ Sensitive adaptations / responses
~ imperance of having saual

‘opportunities

F- 0Lz sometning Sifferent/ the

exciting in new

R~ Excitement 25 2 barrier 1o leaming

R~ Natural world as calming

R~ the resources make the difference /

transforming the ordinary to the

extraordinary

@oz - Using the same shils /

Blus underlined: The good of diffsrent
7 changs as be bensficial

Blus text: carefully managing ALN
Grssoteg - OL as enersizing / renewing
Burp text: OL 25 something different
Ry text: The conveyor belt of
education

Rt text: not 2l children learn the
same way

R text Not 2l children learn the
same way

Bugp allowing for strengths focus /
showing other siills

Red text: Using the same skills /
transferaility

Fed tet: OL a3 something different
RED text: Offering something different
to tailor the 2pprozch

Red text: The importance of place /
sstiing

Fed tet: Not all children leam the
same way

Red: allowing for strengths facus

Amal

and

assroom Educators

gamat i

ng

Rearranging

Code labels

‘Change a= exeiting
Changs as unnearving
Change as emational stimulus

Change as physiolagical response
Attachment to placs

Tight-knit communties

T

Changs a= the unknoun fthe threst of the unknown

e Buckets
Tlalmr\g wont getus there

Final Code

Preparing for responsibily s an attitudz thing

Wnugahnutnntgnndennugh
udgsment of athers

A grudging understanding  OL isn't easy
L some not all (nat

s nt my pricrity right now
Judgement of good encugh
Peroeptions of shared expertise

Samething to avoid { not my chaioe.
Frelief

Shared swperiences within families & school
Getting thraugh it reliet

a
“ideal ourdoor space).

Large open spaces / the immense

Miche small spaces

Zuailability for sccessibilty

Flesibity in offering

Expectation for risk management

Flanning ahead

‘what we expect for ourselves

Applying my tairing

DOingaing connection,fe-long relstionships
O s aneed

Mot al hildren eain the same wa,
Traditional classroom kearingis nat for all
DL 5 an effective intervention fo learning
Heedto sctnow

Part of the timetable | established routines
o

ffering something different to tailor the spproach

For the cutdocrs,
Something ta suid f not my choice
The
0L 35 3n equallyimportant domain of learming
0L 35 nok the done thing 0L as controversial
Ercken promises f children missing out
Disappaintment in lost{ missing opportunities
Mot doing O is unethical ¢ ethical impartance
Theres a ceiing

Leadership decisions aren't easy

The moral ‘good of inelusion.

ALN 23 an add

ALN a5 second thought
AL 25 value added
Asking the questions
The aukward of ALN pror
annearving

The impartance of accountability
Acocuntabilty 35 anti-relational

194

jportance of understanding vital benefits { OL as 3 need ¢

jon f shange asunknown | change as

The awkirard of AL g
My pricrities are different
0L a5 second thaught

0l as not the done thing # 0L as controverisal
Sharing practics whare passible.
Limited resources { need to collab f share

The expectation of perfeotion
Pleed for a specialist
Collaborating to meet needs

Acoountabilty as anti-relational
Familiarty

1 understand you

| see tisn't easy

Taking pupi vaiee on board

The hidden defici: view | assumptions

Nt pushing your orn sgends | genuine empathy

The impartance of relational familiarity
Genuine empath

Pupil usice and genuine choise

“The importance of reflecting on practies
*Assumptions and the hidden deficit

The conveyor belt of education  the impersanal of schooling

A plan B genuine choice

9
Importance of reflecting on practiee.

Facilitating intere=t
Ittakes time to understand
ci

Fride in self

Changes ouer time.
ci

Transeending system boundaries

Change imposed from in-out the system
Rules imposed from outside the system
Begrudging compliance

Finanoial barrier

The powsr of money

Caring (eontiibuting] for my local enviranment | sustainzbilic ¥aling my environment

i l
Need1to actnow
Time pressure to make 2 difference

“Resisting the overpratzation af shildren
The impartance of sustainable iving

17ot al 81

Wor Subtheme
Yo may need te be the right person for the job

Foundations of wearing someane else's vellies

The impasition of change

Actions now will protest the future

16
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OQut door

Leade

CEs

Tot al

Exampl e

Cl

Code labels

Inelusion 2 a starting point
Guiding the experience

Fioutines and patterns in the day
IMeeting their etpectations

Feeling secure

Shifting power dynamics

The mature shild ¢ independence
Bieing free

Omnipresence

The pressures off

‘ory about the unfamiliar

It up o you boptions available
Mast not al

Canfines of the classioom
WMinimal Fules

Verbal Boundaries (justified)
Escape

Im sllowing you f out of baunds
Safety rules as need to know
Playful nature of OL ¢ energetic
Understanding rules

First and then

Discussing the rules

Understanding my limitations
Understanding my patential

The naive child

The inexperienced child f the inesperienced
Mo expectations

e come with different bags

In any weather

Preparing expectations

Community support

Your covered

The impact of weather isn't practical  not fair
The child is ready

Differences in pace

It starts with the first step outside
Judging whats safe For you

Fear keeps a child safe

Helpul tips

Campromising on ethos

Whole class

adjusting o ratios

The environment doesn't allow for it
Anuncomfortable compromise
Fieal world tools ¢ The ereative human

Code

S 186

Wor k

rs

Code Buckets
** The need for disgnosis (individual differene:
In any westher
‘ariety of ezperiences
Intradusing Challenges
Blenefits of experiencing challenges

“"The inexperienced family
**Farent education
Community suppart

Open sommunication
Meeting their expectations
Feedback to measure impast

The ereative human
Creation
Applying imagination

Eringing man made inta nature
As natural as | can

Enhancing the area

Feal world tools

Fractical learning

Applisd learming

Setting as faciltator
Mature as stimulus for learning
Don't need the specialist

Imnot the one making a difference

Your couvered
Salety rules as need to know
Verbal boundaries (justified)
Ascidents wont happen
Meed for a specialist

What I'm quallfied for
Intervening

Hidden inherent dangers

Underutiised provision
Fiealm of the Fargatten

Reflection often forgatten

The inexperinced family ¢ Parent education
Worthwhile investment

Financizl Barriers

Policy changes f social changes

Changes over time

Labelnto

25 t

I ng

assroom Educators

Final Code
‘weather wont hold us back,
Tailoring challenges
Ensuring 2 variety of novel experiences
Personal growth through shallenge

Pasitive family fesdback

jpen communication
Community support
Iesting sommunity expectations

The ereative human
Appliing imagination

Applied learning For practical skills
Use of man mads tools
Enhancing the area

Dot need the spesialist
Im ot the one making a difference
Setting as Facilitator

Justified boundaries and rules
Hidden inherent dangers

The need for a qualified specialist
Timely intervention

The importance of Family's enpetience
Financial constraints
Underutiised provision

Worthwhile investment
Palicy changes

# BuFi

ot al

Subt heme

nal

91

Revi

Working Subtheme
Leamning outside of my soméor 2one

Reinforcing a ohild s community

Freedom of eupression

Blurring the baundaries of natural and manmade

Place as 3 stimulus for lzarning

Adult 3¢ the safety net

The sosial-economiz impact

Developments auer time

27

ew

CodSubt hemes

Subtheme
Youmayneedtobethe [ The imposition of  [Actions now will protect | Foundations of wearing Adults and | The individuality of for a simple
right person for the job change the Future someone else’s w Whole school ethos ling trust of children managing ALN impact diverse need time of life
paring is system The importance of relational through The imp: Mt il same
an attitude thing boundaries Waluing my environment familiarity Senior leadership support n p way Meeting basic needs

Managing competing
demands isn't easy

Eegruding compliance

Betoreits toolate

Genuine empathy boundaries

Established routines and

The fresdom of child as
utonomou:

The impartance of facilitating
a strengths-foous

The challenge of contral

The ethics of [3bels when
needs may change over time

Outdoor learning 25 a valued

Its ot my priority right now

The power of money

of children

“Riesisting the overpratection

Pupil voice and genuine
chaice

Allinittogether

Imagining whats possible

Tailored use of OL by building
on esisting KSA.

Adults leading the wsy

Joining in my oun way

The rurture and reward of the
outdoors { importance of the
unmessureable impact

Judgement of good encugh

The importance of
Sustainable living

“The impartance of reflesting
on practice

Wakimising on our ideal
outdoor space L

ning to make 3 difference

Child as compliant

The need for soaffolded
choices

Children missing out

Perceptions of shared

Tabove preparing for
respansibilityis an stitude

*Assumptions and the hidden

Erreaking down the walls to

Guestionning techniques and

Adultz challenging

Being fre is part of our DA

expertise thing) deficit allow bor transferable skills watohful waiting “Benefits of difference and has ethical importance
“The moral good of inclusion (see below] Yariable Importance of an equal
[not sure the fit] steps dusto i i
“Wariable engagement due to differences
AL a5 a second thought
The emotional
ing to the i The i of the | The purpose of pragmatic|  The community of outdoor experience

for things to go wrong

process

relevant learning

The situated child

isn't easy

Expectation for risk.

Flanning ahead

Transforming the ordinary to
the extraordinary

i &
communities and community
bonds

Spaces of priviledge

Social overnwhelm

Perceptions of a reasonable risk.

Considering accessibiity and
auailability of provision

Children as active agents

Sharing of experiences within
the commurnity

The importance of setting
for learning

Extreme responses o
senson stimulus

Preparation iz needed for the
outdoars

Strustured levels of the
utdoor experience

Celebrating challenges

Learning sosial narms

The impartance of fesling
welcome

Fiespanding to threat four
brains keep us safe

Readiness to outdoor leam

Child -led reduces demands
for a reason

Impartance of the OppOTTNI
tolearn transterable skills
through experiences

Facilitating commurity culture
and peer bands

Unamiliar to my family culture ¢
heritage

Expressing dysregulation

Different rules are needed f protect

the children

Widening 2 child's aspirations

The influence of personal
higtories

Feeling out of my comfart
20ne impacts on learning

A ongoing connection
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OQutdoor

Leader s

Subtheme
Blurring ies of natural timulus for
Learning outside of my Reinforcing a chil ity _Freedom of expression and manmade learning Adult as the safety net The social-economic impact time Power and control
‘Applied leaming for practical Don'tneed the The importance of family's
Weather won't hold us back Positive family feedback | The creative human skills speci Justified and rules
T'm not the one making
Tailoring Open Applying Use of man made tools a difference Hidden inherent dangers Policy changes Positions of power
Ensuring a vari=ty of novel The need for a qualified
experiences. [ pport Enhancing the area Seting as facilitator specialist L Social changes Shifting dynamics
Personal growth through Challenging the status
challenge Meeting Timely intervention Evolution of practice: quo
No need to worry outside
symbolisation
An even field in a
Power and control ___Facilitating holistic seif.esteem Aright way to do it The of responsitility friendly game Child in control Beyond our control Navigating i ts not one size fits all
‘Guiding the leamer's Building on Escalating competi Responses aren't
Invisible my potential experience connection The mature child The lasting detriment of weather peers
The environment doesn't allow for
Positions of power Secure sense of seif oftherules | Ultimately adults responsibility | Bidirectional learing decision maker it Social leaming Extreme reactions
Shifting dynamics. Proud of my identity Fearof j * Ownership Aw: of others. Different impacts
Challenging the status The importance of measuring. Id can judge whats
quo suceess for athers possible Individual differences
The pressures off
Empathising with difference (could go
We cor Protecting yourself from threat elsewhere) Developing Places of Joy in the simple_
Catering to changeable needs and e Osmosis of deep care for the. Relative freedom / escape from
emotions Versions of the same experience | The importay ethos resources Inclusive adjustments i Adisti school wmule

it wrong.

Routines and pattems in the day

Managing 2 dusl role

eds.

Leading with values

Curriculum crossover

Innocence on a pedestal

Cultural differences

Learning to adapt

Space for mistakes and

Each child in the whole class

The child s ready to start the first
step outside

Values mismateh

Feeling and listening to the fear

“empathy (could drop)

Immersion in an authentic
experience to find meaning

Organised nature.

Playful curiosity in the outdoors

“anticipation

“Preparing expecations (could add
0 inclusive adjst)

Happiness and wellbeing

The awe of nature.

Exampl

e

Theme

and

Subt heme

Devel

opment

P a
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Exampl eReBRTuUAts Return to the

Dat a

Participant: | mean, it's a massive generalisation because some of our ALN children really don't don't enjoy it as much as they should, because (.) (Mmhm)
they've got aversions to dirt and bugs and taking risks and things like that. But again, i
go up there, | will die”. You know and gnd your heart used to break for him, and then and then he stepped in a bit of dirt
and he had a bit of dirt on his wellies, and that was it then, for about a month- literally a month, then. And for him, we weren't goong stop him from geing, but
W th him, and of course, now he Jig just was like a good one, you know. 5o for [Redacted child’s name],

so that that that's one child. We've got others that are absolutely buzzing and and they they they fhey just so
excited they can't listen you know we've got [redacted child name] in-in- in-in [redacted class name] (Mmhm) and and and for him, erm (.} like 1 | was up
there, gosh, | think it was last term- and [Redacted specialist name] was great with him because cos he hg struggles te listen _ 8]
(Mmbum)

had to manage

() But for [redacted child’s name] when he is not listening as appropriately as he should
be- and we know that he can- (redacted specialist name) just gives him little things to fiddle with. (Mmhm) So- and ang and it isn't sort of (.) a mechanism to
sort of (.) shut him up because that that that's not us at all, but it focuses him, if you give him something to fiddle with he's more likely to listen to you so- so
he'll often have like the- a stick and ang the potato pealer and gnd and he just sits there listening, shredding and and and and it's nice because you know it jj;
it's taken away the impulsivity you know and (pause) but (.) I think (.) the way that we support the children in this in The Secret Garden is the way that we
support them in school anyway, so it's just (pause). It's just a different way of managing them

you know, you know, like the flash card children that you could do until Christmas or gf the ones that take an absolute eternity to write
and you think, ch, what's the value in this? The minute that they go up into The Secret Garden (.) this- the skill, the skills are still there but, but it's delivered in
a different way an- (.) and like the e the the problem solving skills, you know, it jf it's such- it's such a wonderful place to get different types of learning that
you can't get in a book and (.} and children that can't get it down in a book, they they thrive in a different way there you know (pause).

¥ = Not all children learn the same way
G - Small progression steps

8- Genuine empathy

8- Understanding dysregulation

Grey - Threat respons to sensory
stimuli

Orange - Adults leading the way
Orange - Structured levels of the
outdoors

Orange - Helping whers nesded
Orange - $80L as 2 valued nesd
Pink - Perceptions of 2 reasonable risk
Rink — Meating basic safety needs

Red - Established rules and
boundaries

Blystaxs — Notall children leam the
same way

Blystaxs - Processes to enhance
participation

Blustrxg - Children 25 active agents
Blystgxs — Listening to comm cues
Gold - The Soul is Free

Green Text - Breaking down the walls
to sllew for transferable skill
development

Green Text — Not 2ll children lsarn the
same way

Interviewer: Yeah, that's really interesting. Can you tell me more about that in terms of what's different and what's the same? |s it complementing the
classroom, and in what way... or is it just a different- you're practicing the skills in a different way?

Earlier Version af the Themati c

Ma p

A Community
: of Humanity
An Even Playing Field o & -
in a Friendly Game Whole School
Ethos

uildin Py The Context of
Puildig Bidirectional
Layers of The Importance P Troit
Interconnection 055;};:;?

1It’s Part of

Working
Towards
Transformative
Experiences

our DNA

Th

Control e
Imposition of
Traversing Changs 4 with i
Positions of ) itivi : i
Power . 3 S 4 Wayvina
N Way with a
- o . Strengths-
— = Rmssponﬁbﬂﬂ)‘ ., Based Approach
Uncomfortabl The Adults’ Burden Learning to make
Compromise of Responsibility a Difference
Adjusting to
Anticipated Setbacks f-._
Tei,.....|  The Importance
O Outdoor Leaders O School Staff i

OT’heme

I:] Subtheme = Link to Subtheme Relationship between Themes or Subthemes
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Appendiix RTa&Abl e of Themes, Subthemes and Codes
Outdoor Leader (ODL)
Theme: Building Layers of Interconnection
Subtheme Code Quotes
AnEvenP|aying Bi di ¢ il dve | earfreodn @hhilemgs t i ci pant 4) .
. . . | I r ec
Field in a Friendly Learnin fiYou know, if I can answer the questth®nBornasty Siaveql .I S
Game l earning in the moment thingo (Partici
filt's kind of been the | ast five years since | star-taend
l"ve always |iked being outdoors, but those intricate
(Paramtci ) .
fiYou see the red mites on a brick wall in the summer? T
they were, and it was type of arachnid;;cdndt Reem&/mbertt
But ®©Dlatojgether of finding-wats agmdaltearlini rkg nadb coudt tiitc Rvweads
session |looked |ikeo (Participant 4)
iSo, year one and two they're rgraddiyag€ide gilrtee meesatld dy ipr ¢
have to say and show them. So what | tendomet iong st i &te
curiosity in the week or something topical andellll gbr
session and that might inspire theompbkaehekya@aiedmight b
childrensomethigomg to show meo (Participar
As the f atchid# armpgloea timen, | coul dn't do that, because |
to go home and teach myself those basiiicghstkilladss,hs oy o uh ews
week, this is our | esson today, " m going to be doingto
do the things we | earned about | ast weeln, tthlree btilgi md @ ct
every week. Go and grab it, hel p yawrsél see, tdrajtoy axod
skills and resources, and beamwetlhi pdhewi threbemf wahht ent ppD @
throughout-thlee whlnbleeschool, that's Year One and
il f you can plant the seed that in 20 years, they they
you have to see anything like this. You're planting a
thend¢aogy, which then grows to three that helps feed thr
think education is the only way you can do
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An Even Playing
Field in a Friendly
Game

Bui |
Connect

di n

fAs | ong as they were happy and accessing the environ

(Participant 6).

t  tshoenye' roef

il know t nahkeimn gwi | | br i@nog ytohui nwgasn 6Y otuhmlesiiv acaapkdes
i to try-OQuwnm

ha
I k e lkhto cioh @b ®?Pat ey’ ve made out of m

[ Di scussi ngfil b otpploa ttulinen@ lyreesac h a rt deeheo & h @y vveh atth e yd'owtesh enb r n i
anidf hetyheyyouaseief heyw'orryfhenhowanyt lfitphge yt' reeyp'rro@md t(dPar t ilo)i.

firThey have confrontati ong hwittolc eessasc lo fat hyeorué kinwtw, e weormp r ¢
themselves away from each other to, -youi tkndbaves iftacsi Igiuti 4
you know, how we ar@oundohéts ame edlt asobue (kbneosw, fwei etnad sk e d
thi-rnwpsu kinows i térs tstpesaekski nds of conversations or thos

each otherol)Participant

film not perfect
morning or good
to sum uphewhate

-bud iqu'is enontospeéryf evet sit around the en
afternoon and and then give,t lBehmran vepp
been doing (.- femwm, v&nd otthean btilie moorgér
been doing and then it sparks conversatio

wol f game once -whah wheardyeasaanddntelsgt Ilwase nmen
ti mehey remembered, t hat one of them was the wolf or n
they obviously had this image of the woodl| andis dbeismegt hy
di sculat we woul dn't have, we don't have, we don-tthelyaw
wol f noises, they were chasing each other andout wmasf ial

and it expandedYaal, brokwaswayi te interesting

fiThere was a

fiT h eoyf tweanntte h ooveat heend P ar t idc)i.pant

AiThalyloved it it was, we had a wheelbarrow, so | just p
around and they'd be happy as Larryo (Pe

ifThere's so many so many benefits. But if if you never
wi || ever go and t o b(rRarkt itchirpaumgth 4)h.e bar 1

iYoautecheey asndapng hc sassmow,gohhavei eggpursafad godmri emdsa)hdy
communi eova teilmrc¢hPar t idc)i.pant

fAngomeddnnl ahlatt) hahi udBocking that key and getting that

part of helping n-hamateoerteigndg akibloe tetvaetryy whidho (P
AYou find you get to know your children soowetthat awas ||
of COoVI D, so when we were kind of boarded of f, | was p
know steh children really wel!/l And then sualsllegueinmeée ywitdhk

(Participant 4).
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But | felt those |l essons especially with the children
l'ight up or change, or they're, | ike,exturracotwi nchetitratbrro
was niceo (Participant 4).

il f you can plant the seed that in 20 years, they they
you have to see anything |like this. You're planting a
thendoy which then grows to three that helps feed thr

think education is the only way you can do
il'"ve got all the eq |pment, I (ahdhepehi hgbayeuahéedth
you want in this se@thindr . I fr Iuiayctseaiidieta@hree,ﬂaraem]e tw
shel theercause my dad(.s) afms atrhcehtifitackcatimpt at bhen I coul dn't
know how to do it. So, my challenge then |s to go home
andddoht oluadvantyed to do this | ast week, this is our |e
me, then you want to join me. | f you want to do the th
here they'raeck nbda»xel bbrgi bd out every week. Go and grah

So, | see that facilitator role as knowledge, s&rnJtlisi
with them whateverandhetyhatans tlondegwhwt et se hwhhdl, et hat'
(Participant 4).

ABut generally, the the kind of |l ooking after each ot
come indo (Participant 6).

[Discussingaprees c hool TWheowaslnkefowh aowaser ar unnédeéwould |Iiterally ¢
run, but we would just sprint after him, (laughs) whic
children. But after | think ab-odoutl ttwom sepsiupnwodah dihikme
only this bi-g,0 sy bnaytblee bggn-dbewa dmnrtd sewssiog off any
AnEvenplaying Coll ect i iLi ke a territory thing. They"' I/ they' I take the
Field in a Friendly Guardin Al guess they've got into two groups Or -beergroup, tgpe

Game Resour C otherodo (Participant 1)
fThere are some that plan antdheamd' 4 hertehesr d'herae -ysadmhes
al ways plan some sort of territory game. Erm So they']l/|
bae. And there'l]/l be antoht¢ghyegrt MEeaols b meoleked & d adli ggdotfet e n

(Partile)i pant
iChil dren are going to ha conflictso i cwheeeaitl ws)]
an environment | ike that Where they are I|literally-If'iwet
got so many sticks. I can't bring a fmaekd a oderd. ofouwtkn
besbtut |

n
Om no® (Papramcampaalt 4).
of

l' ve got -goadé$ oafdst od woodl and toys and puppets an
teddies is ridiculmiug;htbte@alum@kiomge yfrtoesp t hem over her
come and steal themo (Participant 6)
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An Even Playing
Field in a Friendly
Game

Each
Wh o |

Chi |

e

Cl

[Discussing pupils with sociakc o mmuni cat i DPhe me'esdsquiite a | ot of, erm (.
where there's been some confrontlatwblbawo Bludn'ytouh &wne wheé
" m pr-odlemng with them after .its happened{(

iNo matter what the weather was we went outsi de.Kk Bewo uil
be dysrewoudlad esdt ruggl e with it, wedd do somet hi

iYoudd +hsaovret tohfe, t he the crazy bunch that would go for
would kind of |l i ke be a bit uncertain and then some |

fAngomeeagdin| adhltthhahi bdBocking that key and getting that
part of helping n-haematoerteigndg akimloe¢ tetvaetry whidho (P

ifThat's the joy about the foundation phaksie heiys rtehat bouar
TheVYhe peer pressure of, do yopomwtanamad kmedi & veamg t damig
(Participant 4)

irfo find a worm and know téhewddd!| dudea. tAred |tolge te d mmdvoiat
that 6s damazfiinge minutes theyoéll be showing all the®hhfg
it obafndmet!lodldle’ I'li ke that because the. peer pres
ifGet them into small groups with a sheet, get them of
identifying insects, theyheerl babntiag, howgho.tfTbayothbert
themere skibdisintbei hgat . cto'ss&kindndt (j.Yystyotuhe e | ooking at
covers al|l baseso (Participant 4)
AThere's a little bogonht yaeahuaath Ehyew kso odiwaasg,nosed wi t h, I
anythingst haecyt utahlilnyk he had a stroke adheacamhéddkted bp
years ago, but he can walk prettyewbhl fHoWw, bhée has aomk
communi cate, ango hteliesth'esear heagning how to use that. Um
they |l oveshi mPaothici pant 4)
AfiHe's got a nice |ittle group of friends that (.) alth
he's not accessing that fhledy kthhneth soaf memeweaty ,t hbeunt htahl ef yw awyi |
chil dren are | itkkat hiad .i Maldudihan 'a&t. its fines

il det the younger ones doing chopping wood as we

ifwWe feel that working with the whole class integrates
of f, which is what we're kind of passionat

[ Di sc waugpiivdi ghAlb NHaving their peers seeing them, succeedi
maybe a different view of th-éama,| pesr widrmd itnhemriatt i jngstt hle
and into into their frtiet)ddship groupso

iWwhen | first started work up there, however, we were
just had specific spétibicenébgstermkypanseheé Early Y
specific additional |l earning needs, but it might not beE
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that bit of doapkrthbpthawvgsgot somet hi & gS)owesn d ratflifay inlye e |

t herlwédas kte@orhke membdwaki K| dwolrwki tylo u ng e éasn dr e ad f jyowerdk wintgth e

youngrereamoweawhotleaks &b 6i hbdel as sdiofofricdulliotfetsehniineem ut doloas sr
(Parti6o)i.pant

An Even Playing
Field in a Friendly
Game

Escal at

Competit
Peer s

irfhere's a | ot of excitement and | ots of them were tal
weddi ngi maeyabd ysomet hi ng you Kwduwelod (sPeae tdmnc iJearnegm

iThey just go into each other's space and steal things
have to, you know, help, you know, maybe if somebody
[ Di scussing compari son between youngeThearned' solodneea gOYoPu pwh
group, they | ove t ewes acyh etchke, wwer dwe tnhuastt weheck f or sabot
don't know why, just that word sabot agsabanbddPsaa tn cw pa
AThere's a -owvhiolsk whesilas i s i mpaired, um and so she has
bump into peopl-¢d exmdl &nd | wisdtmeps liitt tapepebarts a bit more
cl aes usred-tthmulgédhr t hey, you know, they know her well now.

and so they do need t-d He dri@mihrad/eed t s@Goheredpileadca nl' & s ta cw eueald
she' s dboumpteo you. She cand@Pased ctilpaatnts plagce s

iNow our young children aren't as fussy about sharing
But the problems are all/l still there. And | work in an
nott la and it-a ami tbeofkiandcloifche i n our schodlr enfldtt Bamot S
best to (.) kind of train it out of them in
iConsenmasissi vaekassi ve one (.) actwually, because in in ter
l ot of children who |Iike rough and tumble pl ay. Buit®k &y
you might be happy with t haté@tPyapret iocfi ppalnay ,6 )b u
fiSome ol der ones ¢(tlhmay htshe y hpelyayy tmeese battl ing, warrin
saber into one of dwhr yeahsiddrhgota rskdnféivneagener al ly | woul

sticks and HRiamgs féaBuwtt bHaep the next sessi bnutthe @pPpwaggh

incr edi b(IPeart.i ci pant 6)

An Even Playing

Per sonal

Field in a Friendly through O i svhiicwhwe 'useiintgdPar t ilc)i pant
Game fiveah, she's not got a a hugeyéaly $shedornotSheésynbeéaghb
great. Ilsn't it?0 (Participant 1).
iSo, it' s, you know for exampl e, i t' s o-fafn dt H e ed r dydorad ,k ns
they trust the net? Have they checked where it's, yotuhd

they shoul dadewehkRakt ingi pant 1)

AThey get on with it so much themselheemsk a(nd) twheiyc h( .i)s jsu
and it's suwcah ba W(ley)whtohlaet "psoi nt of it, is them I earning
an adult all the. timeo (Participant

iTheln geadbagt ot womlnld' gyetpodVasehndeli sc utshsiesdiinolwo wl ammsbaséel
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6t ihrag ' sst, r iylkoiun ¢k nsoovme tamidn g 4

i1l give @&dhemvamrptt itomsdo some
t htehne yt' hvaet hneejpvedyo' nv et dec

they've got a sense of achievement
child that comes up and doesn't do )anything f
fiveah, we talk about that sporadically thr ouwgfhoyuotu'arcet ugao
tree, are you confident enod@he tfracthyowecadml komdbolwack hd
get too hight' Yoadkemwal, i ne going through yourt thaotdlys pmrak
signyblbhawve gone 6a Amnmidt jtuosot hioghr etrace then and come bactk
to be human and how to take those riskso

they were in. And then they'd-bhbpyopu
of go about exploring thingso (Partici

mmaasnsd @vilen ¢ vtelre it th adwrc hb d da e

Before they knew

fln terms of behaviour and (.)

all their probl ems §teoork eclevretsa, i nb utth itnhgesyd g(ePar t i
irThe fire rleiadlhltyerk yi s ka | | because you're applying pressu
end so that

end and the similar end of pressure on this

amount of frietisprartko drhedt e thlard. And it's really har
and | hdbsayhem can |ight a piece of cotton wool with
fisSo, we'll start off making sparks in reception and we
two, quite often we'l/ have a fire in most in m

fiS o, Il"ve done so much whittling this year with <chi-ltdregr
sharp knives (laughs). But | 'm always there

fil'"m sure you know-whewueée restlaeghr ewherott open to healthy
unhealthy risk taking | ater on in |-dkeée, theml cimi ambiva s

(Participant 6)

do find a | ot of ADHD children wil!/ thrAve, syouc kinlo
e

il S

hhow arset dybolun gd tfhan tshees swilhaori éei t -rrecaallllyy aiftf ects their conf

An Even Playing Proud o f [ Di scussingThbtpploa ttulneni Wreelic h a t aseeleo wh &y vveh ath e yd'owtesh enb r nii
Field in a Friendl . anidf hetyheyyoumaseief heywoaryfheynwomoanyt Ifitphge yt' reeyp'rro@mtdandheydwa
y ' denti t¢heywnjeoagrempr oo upt aytihnegiarmeesve Iwh,i sburdskenostract uahgt hiltega b ey

Game goddonteyittamsxpert babeyaded &8 heyw'njeoyaekdn o w(?Par tilc)i.pant
irfhere's a | ot of excitement and | ots of them were tal

weddi ngi meeyabld ysomet hing you would see on Jeremy Kyl e,

Yeah, but otoua khmiotw,heht e jpnsdtthejpust wand ohbhy wiadkhsdmsg

expressive abou

wedddémBaut HJamak youThleydrte not often that
happened naasm'alt |lmadeétawbig deal andriete waudjendts Iwiwven In

we were talking about it afterwards about how, erm when
to talk about thats ompend gx amar raiboogiée woul dn't have been
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just wasn't natwurally happening and nobody was, you Kk
married. And it was just | ush. It was real
[ Di scussing HHBeprpieopil el ashl]ati were informed and c ewaledxtppea
every teacher to do that, but if you've got someone wh
goes hand in hando (Participant 4)
ATo find a worm and know -ahwpoldl ousft ®“hed kt bege ®&ecbadkoial
that 6s damaziinge minutes theyoll be showing all the®hhfg
of f bamed t &lble' I'li ke t hat because the peer press
firThere's a | ot of job satisfaction i what | do, so bec
teacherso (Participant 6).
[ Di scussing fundi ntghianpkp liifc antéi fonnese e wiw o e klia ptgph iyrn kn go drorpr ob |
area name] with the primaries is we're applying to wor
specific |l earning needs enmom,e shuadvele Steteidd kt hwaet mwaoyr ki ng wi
those children into the classroom more instead of sep
(Participant 6)
An Even Playing Socleaalr ni|AThey get on with it so much themselheewsk a(n.d) twiheiyc h( .i)s js|
. : : and it's swaho ba (ley)whtohlaet "psoi nt of it is them |l earning
Field in a Friendly (Address an adult all the timed (Participant
fl"ve only go€ § bheagwaem ys Isafiocerkasedrd st hem. You know, there'
(Participant 4).
iYou're adding other elements to |learning thatéianel ¢dJ)
communication into a skillo (Particip
AfiHe's got a nice |ittle group of friends that (.) alth
he's not accessing that thled yp kthhneth soaf memeweaty ,t hbeumt htahl ef yw awyi |
children are | itkkat hiag .i Aaldudihan ' st its fines
il f you can plant the seed that in years, they they
you have to see anything |like thi You're planting a
thend¢aoy, which then grows to thr hat helps feed thr
think education is t nly way you can do
iBut those things happen nabbwumpaht g, sgymeokeowl §e) | ffBDbDI
go. Erl atnWi nk cos | was the kid at school that was bump
happy in my own company, and | hadwas gewvodr gtrbepdomi hant
and see, yeah, well everyone follows him because he'sth
chil,dreems quite flawed and ®&ohht dlioet ti sagomeée downh heom ¥y o
and kind of break thenstédmaariscendowo ah@éngbe just bump
taking and you acceptd@é&tiand wihpy ybusdwd@ odd dt wvat do t hat
(.) to communicéadteultdheyoui gbdCoawmatg®lyloumeaad k a friend to
approach®&duhkm®w, we'orde apr eetubr cslthroolare quite good
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fiTfThey use restorative practice, yes, which is amazing-b
they do r eisto'lsv,eriethpd tyt héy i nto practice .here as

fil'"m not sure if he was separated off in a smaller gr ceu
if he would have come ®@n( Rairittieciapamtucéh) as |

[ Di sc wpuypigh NFHavi ng their peers seeing ththmen sgiicces® dti ne
a different view of them,-hetmsawdthheéntiegrptutsnghéhpssm wi
into their friendship groupso (Partici

AiMfere's an activwher evhyeaoue cyaoru woarnk i n-yaod ihtardge wvaaraoguepf r(am
it's |ika papassapgngctivity. So, there's nfionuirnoufnf owo bt g
then theyljtust jwetkahiafetiittisvaéviery ancient owdpatrhat

fifThey do |l earn by consent and what people are happy wit

just checking in on, on people and |, have seen i mprove

those kimgsoérmh(.) and and regulating their o)

An Even Playing Tail orilfiThe slack line. There is a guide rope. They can't usel

Field in a Friendly Chall en to be able to balance on it-i_vvti'_tshosud o chch nfdosrg wdeahrget nsy sadm
Game (Participant 1)

fiReally infrequently have somebody, a child, you Kk
hanging around and not knowing what to do (.) And t
you -fhsmeans then-ndteyd vte amoluge -khimoimefy 'oofheeeyn erregysor t  of
obviously -They ' h&vem'tt got endarogy,ousavaln'tl It oj petel s sPdeds
relaxin@. X hjaust ssitting and just whittling away and pee
to make, they just -ei apesotetalwi ng atoondput or do not hi

so that woulnd bWwéheae | gently suggesty,ouy omwanknaw, dlo Islo
somet Btitmagt?” s, you know, and then they've got a feeling
something. -Ehmyéwvedhoehy don't ever have a child that come
time (laughbpytHbeysdmething, even if it-li segewannt isfrtth & tn

somet hingo (.Participant 1)

ow,
en

iNo+ver bal children wil!/ bring you insects and bring you

mandal as and graphs and |l ittle dens and stuff. But t hen

waklskt anmndg up by himself in the mud kitchen and staring a
(Participant 4)

iYoudve got, got tdavebbdl amce vial |lyy thay ikdioglsrgartd i sr, e ordg&delah

can we balance it out and sAjraen gthhee s tame iarmawed ankgn d sesaedse?

communioc aSorhowh ocva nc ave | all ow this session to natur al

he inevitably -swotl ¢f) howséechhe pe(Bapecicivpanbf

f those children, the provision of the environment i

To
SEN children, especially on the spectrum, i ke to Lik
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firThey o1 ds, you know, theyodre sthautt iynegart ol daon d& h2e droo rteh e
awareness ar-awndenkesfofeother mpejoepggbetehats mbehom( BE

AMai nstream now, | go with +twheats d asdisn sa baorud .j WSot, fi ol It chve
and cooking and ltdte efprfimgagiengioamd | Ding and | ooking
Summer now we wer e-s®n otnheg fhieeladisttoddyy were mowing the

g

so we were on the fi el dpdoiamgd a hfei elidd ss Uruvsety |wivteh
An Even Playing The Cr et fiAnd all of these acti vi tlieeds, tthheeny," vseo cthhoisse ni,s ysoour tk noofw
Field in a Friendly Hu man creativeo (Participant 1)

Game iSo,

i t-1 sr@ardidndom what they do and it's definitely

i know t hat +tshoenye' roef ntahkeimm gwi | | b r i@nog ytohui nwgasn 6Y otuhn kesivaceapkdes
li ke to try-OQwr kdtociph ad@®i?Patdbey' ve made out of

mud, obyv
(Participant 1).

irThere's definitely our children that will al wasys makde
di fferent thinggotl®tuwiamdl arhewrnd lorbe really creative,
them up, round their necks, on the trees

fiY o kb n otwhiema g i nkait ci kasg aw metnh e yo'un es iwkedrad um a weddisreq oeaddd iwr
we' vewbaldaldl ahad a wedding | ast-iytesmmrd ag otwledrye,agdtytr eBnditlsy
had fl owers, we had rings. The rings were brought in w

on the box,rg&ah,foratwdyi sadameweddi ng cake in the mud Kk
And two girls got marriedodo (Participa

AiThere was a wolf game once-twiatth wtalse |yaesar yemes, alndr € rhe
ti mehey remembered, t hat one of them was t he wolf or n
they obwidot$liy h mage of the woodlands being, you know,
di sculat we woul dn't have, we don't have, we don-tthelyaw
wol f noises,inhegaweret cbasand it was al ways the same ¢
and it expandedYaal, brokwaswayi te interesting

g

made somewheagtbei Eksegs were out, so that's a good

i
whittled(.) a frog stick to geatruawnm umomwdheqno tthieey roags!| d
the sowndreheed. So, they were using that and then bef

those things. Um (.) their creat-dvreygt edr aaxdp ahPdlrdh a
i reamdny books and things and bring I[tihtoedrdnditlmyoidmgli d ¢ asr
exposing them to somet Dhngalkhtad K id bdyrohosw alnle a h & g dnaerar nh n

wee&(?Partidc)i.pant

flt i s ohniegholfi gpihgtus know, just the fact that he bwyowgktho

because of that creativityo (Particip
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fiwe' ve made kind of natur al paints and things with pes

encourages (.) different use of. their hands

fiHere itds more creativity, because they've dgioghti twer'erge

t h§ syou know, itds amazing, a |l ot of the kids here (.)

down there, so they do think about it a | ot i

An Even Playing Under st a iCos, she does use a c-ame (L )t mionk iwhemholwé', s shhet doesn"

Field in a Friendly myPot ent | environment. | thinkgettsngemdye{Pndbpengantgl)

Game irfThat's then | earning really about their own you know w

achievable for them. So you know that, you know, if yo

steppingw, yohheked®»s trip hazards, you know, all obvious
childrpassthhltRBarticipant 1)

Alt's ncactosjausltl t(he you're |l ooking at that holistic a

AThere's so many so many benefits. But if if you never

will ever go and to break through the barrt

five®One dwa are allalflheebdygys 8oglthei gnds$¢ samde friends, a

this might only |l ast forfed®d vmiSamdgenoi nal gayj swhé&eeasac

okay. I don't | i ke every adult | meet and out of 30 alds

|l earn that you are going to coymewidhchrvaees s opedapl e ndorf'itg

unfortunatelyjckhaowt hgmaasd

il

do

fiReception a

Early

That

get

ge i
Yeatheyt hey'learni ng
t hr o-wwg hnht Y& a®n e

us
t he

S \'

&e alw o
r e-pve thilotitiloen getti ngagdot ®hEBerttiadiypant

whacki
be safe or
doing

just about
skil | st,akes
and the

it i sn
(Partic

them with
heal thyo

ng

both to

younger ones chopping wood a

ery much getting them irn
tkihneorw , f d rheeweédrr ei rki
i mprovements you know

6)

and

Subtheme

Code

Quotes

The Importance
of Familiar Places

Cul
Di

tur 3
ffere

il couldn'

mi ght be

my

i n
i it

ust
t his
have

we ek
been

t ot
guit

j ust
and
co

el |
e a

ol t

you
nat

g ay wBudtdaihndgo k o uT hdeoynd rt e
happened

weutver e
o talk

t hat
ur al
f ami

every
thing
|l i eso

child was gaining confi
-farthbkbem hombeatnilée gyode k\
(.Participant 1)

not
naturally.
abt &i wgr ds
about

often that expressive
't wasthrteenagiteu che bt g
about how, erm when
that openly and

W €
about a s
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younger and and it

girls

j ust
getting

wasn't
married.

naturally
And it

and
| us h.

happening
was just
m- fao rSecsatn dsi cnhaovoila,n t hat approach i s
s and say you know, our cul re
ngers) whereas Britain an re

f orictekii,s e al | it

for i
t e fear in i ati n
f e the way we pl ay t affects the way we aec
only hope that the Scandinavian approach of Kk
see a negative to it. | mean that's my approa
people Byrounhdyire | ess |likely to happeno (
t

t kind of give them the chance o t-anthakévmil
rt of iywou yoah khewev ariygnd.aiMg, you know. | t
things |ike dog eat dwm, LLomd off ,t lye uFlkineos,r
-peuthave to fheilitate that healthy balanc
kind of following one path and |l et them &

iVery passihomaet ec aanbobuet r el i ant on ourselves as a ¢c
resourcefpolsiftiivregs ¥ou know all our energy and all ou
i mporting stuff,-esowaurd @miopsi dJms (of) and | think that
foraging and the mu¢iProomcsipdeto#d)t hi ngso

very Scan
ul tu doesn't m
d fo st school
0 (Participant 4)

the kin

ro
t hi
fi

fil t
Whi ¢
ti meu
can

hink hos that 1itig o] and and
h af cts i e

¥ an
only

n, so
al |l

ount-r

The Importance
of Familiar Places

Local

=

fivou hammer f 1l ower s

i ntopaimitesced hef colldrcototfon hand
i S u mnmeorw ew e roat hfei ¢ lodkawnlbe c atuls@e rmo wi inlglea wm hfeor € Pad t i4c)i.p

al l equi pment , |

want in this

find that in the wi
of the hill it

children.
nvisible t

il've got t he (ahdhepehi hgbayeuahéedhe
settingo (Participant 4

| ot anf
| oads

the rele
see a ri

fl used to nter when we

used to just

They
0 them.

get a
coll ect

don't know my
tionship is i

don't know
They just

The Importance
of Familiar Places

Ready,

sli

got waterp
very random
covered th

roofs and
theyore
n when

erm and wel
al | d o nbaotuigohnts
they' re going

n you insects tard'lvrei madyeo &
hs and l|ittle dens and stuff. But then
by himself in the mud kitchen aodtistaudgim
(Participant 4)

6wmechyilledd i n the

l'ies and a wéllawg
ibnu ta tt hsecyhGoroel .t h(e. )
out and so. then t
fiNo+wv er bal
mandal as
walkt andi ng u

wi || bring

=

way that | worko (Parti
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Al think maybe it's to do with how free it is as well .-
is is a massive thing, whereas maybe in the classroom
doortPaxipant 6)

But reception age is very much just about getting ther
winter astwengall weathers , except for high windhsey ' BErem
skills, you know,a ktehse ytéhreem kfionrdeav ecrhii n Sept ember now, n

The Importance
of Familiar Places

Seasons

i Su mnmmeorw ew e roat hfei ¢ lodFrawnlbye c atuls@e rmeo wi tnlglea wrm hfeor € Ptad t i4e)i p

il used to find that in the winter when we a@fett lae | ©lto pd
of the hill it used to just.collect | oads
i made somewheagtbsei Ekegs were out, so that's a good

whittled(.) a frog stick tat gouwhpond heo frhbhgy weuwuled amae
they d¢dredde they were using that and then before you d
things. Um (.) their creati vi tdyi rceacnt eedxIpsarohdid dtHPhialnd, i @ain

iThat r e-pve thilotttiltoen get ti ngagdut sndeodoe@Bgrticipant

. use clay in the summer more (.) but in the winmed, gn
play, just doing this in in the mud (laughs) and that'
obviously fire, that' s more of a winter t
iMai nstream now, | go with +twheats dadasdesn sabaorud .| WSot, finl Itchve
and cooking and the spring we do a | ot of foraging and
(Parttcépan
Alt's it's maktintg pemaplienpwmaxeplod aware of how easy it
classroom so, don't | et t he weat her be a barrier. Ern
water prdoovel laineso (Participant 6)
fButreception age is very much just about getting them i
winter as we go out in all weathers , except f o+t hheiyghr ew
skiyows,know, thetydkes ktimam fchriever in September now, .n
The | mpo |PA girl I mentioned earlier, who dadimd ns hree awal sp Afrirai i ggHinid eenhdeg
Thelmp_ortance of Feelpi rof delving realised it was becawhats wa sj-wlwditndii td rowa s kg @ iw
of Familiar Places to Forest School. It's the first ti mavet hreey 'jvuestb egeoni ntgo
woo@lsyou know, and j-asd tabhedantj adtr obghwi th me (.9 ar
yeahdi dinttt take her long really (.) to enjoy ité she's 1
a quiet girl, but she's not, you know, she's not one th
(Lasgh | don't always see her, so she's she's gone off
with friends, with tarps, and she's definitely venture
you knowmi sadrspade oomen and does make things in the in
growth in confidenceo (Participant 1
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iSo we talk about maybe staying on some ofcompr cmifee f ol
really they should theli showher &eerl i loawvgdwaot tro have a
wood, it's erm about 30 years-relad | g9 tlerees'ts bnhiodhhasdhntg e

with that problemd (Participant 1).

iYautechey asdapntg hclsassmowgohavaiegpursafhd godnri emdsm)ndy
communi eva teilarc¢hPar t ide)i pant

AB there t o hfeaaclitlhiyt abtael atnhcaet bet ween, you know, a classr
one path and |l et them all go off,. but keep i

AfWe broke it dosahool [redestabout respect and safepeif e
becaawesrcenari o that the children are going to make the
three rules. Um, so we use that a lot. | haiNe myckwngsi
there's things |ike a plant yeovue rwaonnte, gdooinn'gt rroiupn di tr iopfpfi.
bushes.a Fcdhveenciee to | ive, and then once it's dying off,
it's alrlght. So if we wash things, we forage it, but
going tem bd, yow' re confident you might be wrong, and t|
because they're even more @Pamumnmidcitphant pey)y sol

il ve al ways got kind of spare clothes in my bacg

ABut generally, the the kind o-fi fl peloipdnge afeteert headc tp emtph
will just come .ino (Participant 6)

The Importance
of Familiar Places

Under ut
Provi si

lavawb iwfo r g & headp etffh ocshei | dviee edno' itaargy t Wil v @tr Is &g r ednodi t
di ffehengeerdeoithhgeanmehi 6Bartile)i pant

[ Di scussing

AThey've just got that freedom to run and that's what &
just so happy. He' s just so happy to be someitngesBut Pa
ANo matter what the weather was we went outside.kBemwo uilfg

dysr eg-wloaittedd st ruggle with it, wed6d do somet hin

AiUm, the Outdoor Lear nibdnhg woenl el diosttboegyit'evnena st o h € ke h att h evia
ik

e br @&timeywregamakqut si de and just coludblkf drawdoreot machhim

[ Di s cumsesnithemja b e | | bbeeinnegftintds ]I do f eel |l i ke being oumadseswe
of opening up for other peopl e. I't hasn't got to be toud
peoplte att oopnl atpheadtht hr ough a bit of outdoor | earning. th
filn an ideal world, you know, it's it's kind oAf(.l)onvg tthe
| l"ve | '"ve worked with a couple of schools in [redact
and juibwscr ewdh adtl eyou seyo .fnowe the the resilience tha
once a week to us is just incredi bl e. I f every child in
I ddn know. And just the teachers feedback as well in te
have, even though they were having a day out a week
needed tloagsar athm wecause they'd had that day where they
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Subtheme

Code

Quot es

A O6Di
School

st

n

Applied

f or

Pract

fiSo there

themsel ves
jus basi cal

i
skill s, an
|

identifyin

amount of

AAnd th

[ Di scu

AfGet them into small g
h

< n
themere skibdisintbei hpat. Iktoss&iddt (

I So | demonstrate how tbeysesehehemowWwsthnd thebthhere ara
area which urm has |l og seats aroundo ( P4

s all sorts of, you know, that kind
to those and they can use the flint
ly a table with stuff on it

(Participant 1)

The scramble nets welbae gbayspup.al sothédati me

d balance and sharing and just being

ki
ve got a few hammocks up aswe&&Veé dot) ansgwimegreps( .a) sevi

(Participant 1)

roups with a sheet, get
g insects, theyheerl|l babhnt

By
j-ystyotuhe e 1| oo
covers all baseso

(Particip

firhe fire rleiadlhltyerk yi s ka | | because you're applying
end and the similar end of pressure on this end

fricetisprmrtko drhmedt e thlard. And it's really har
and | hdbsayhem can | ight a piece of cotton wool with

ey'retbaprparénskhasp knives (laughs).

ssing risk taking & whittling] AYou don't | e

, like old pots a

,howgho.tiThayodt bei

of | earn
and st eie

that ' s 1
aware df

them of

king at
ant 4)

pressu
so that

But. I ' m

A O6Di
School

st

n

Caterin
Changeabl

and

Emot

their
woul d pro

fil don't f

and and an

t h

fiThe needs

the childre
t

what they

activity,

[ Di scussing
d
e

hat imasgdi verse r a

fl' ve fheand caccasi ons where the children are quite er m-fuohr

very first time, erm not many most of

(Participant 1)

e e

assroom -agstswehjatscesos hbswashil dr en.

0
n were preverbal up to kind of childr
nge so you have to cater the
want to do strabagdhauseaevatyhe whwea daxh@eer i
siog ,t hcery tld kakeo Mol es, or -+tkda nmda kod madk

support for aspup-weawi,t H wiasyall iwmapaimomen to]
bably not remember where to go and -wbatttohd

d nytitkiend 'tmh atoi chigf f erent for them, just poss
reminding them a bit more often than others
cl
f

the children in my |l ast school were quite

t.hem a

i snot it

en that
| essons
comeed ni
ionrg patii
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and just little bits |like that. Whereas the children or
(.) -thereds more of those sensory seeking ac

AMy kids in my |l iatselrestcihgirad dwea unsd (. Yg raankdb itrhge yt' ldi bges! od o

l' i ke spider sspewhpilcehihsi greetalJlaymes he' 6§ ahsor hatlee sppideers

l'iterally wopiudsmpti greals firlben the rocks and theyodthe bkiekhs

the experience was s o-yuonui gkuneo,w,Oirftidraes tt sheaarnfdi ofsty au me t he
(Participant 4).

[ Discussing a pupil with complex -weediss awiftamh aissidm ati g dhie <

him really well. So, so we did fire lighting with him,

presswuerveen ohave thhe @amr'stsudesiot hbpwdhiomexep drainklat e and have

Now he will go and find sticks and bring it to me and khe

this. Now liTmlslhooked hard enough | coul d-lIpirlod aibfl yl fgln

end, I could probably end up doing it, but erme(w)l Wwee
(Participant 4).

AiwWhen we get a | ot of rain, our site was a slope andl &€t
|l oads of water. It was also wherterdwdlsmddt 6. Ji gndShalf
cl awlsi ch was a reception class, they were four t onvhfaitvdev @
in to try and distract them and just be doing mgdr aatneh
badkside because they hate it so much. So my aim was a
fine and they could seek what they wanted themselves. ¢
that's jogtacbumid the |l og circle in a circle for 30 nm
environment, I was happy, because you're fulf

uite a | ot of terminal diseases in the school.
I be like [WWodacdedypar wiaoiktpaont dgamwed ddyi |V asrani

[ I 'dl Ic ogso mayn dp | saonr tw osuol nde tbhei ntgo say X and

it so much, but, being able to bringikeoseaki ndbdboi nglsi n
get a lreiarft aintd ipn cl ass. Somet hing we do quite a | ot i
patterns. You can bring that |l esson into a school and
paint onto rietssand tdhoemn p nto a piece of paper and then

(Participant 4)

[ Di scussing a pupil diagnosed with autism] f@AThey c¢ame
and he hat ed hbeetiteidp o wtichaor(s )urle( .d) gierti |

whol e year. And
and then just over the course of tahbes oylaatred iyng twe tvma & htee
thpust the difference over that year, because he'd had
he was kigdowtf isntthe raHe, waetwantedbeoogd in the
fiReception age, that wildl @dimed hiery d rdd/ eA ritdoi trchlg@yatrbe nkh e iwn |
we'd have chairs stacked in the back wall Fsetardayi o hotr  tld
They'd ignore every sensory toy that we HHhaedl ouwtg. ardn twie
them outside, then we can ful fil!/ t hat need in a saf erof
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big climbing zone, so whefm $hRrgolreovernyimmgen of eméc¢enb | i ke
and you direct them through sort of visuals

A O6Di stin CurriculMmyoar out hsechwo kt heegehehé'gxpectat hemskinowi tt heeur ri eanmlgwhno

School Crossov angeaadhndhb&t mddevel opnPearrttdic)i.pant

't weet-Spoi catturtense endt bérthkekadawrite everything evidenc
a little bit abdaitngvhaAn-dvetWvern btelpaner s t he ambitious, c3g
of the curriculwumo (Participant 1)
iSometi mes the teachers will askweaeditd §ubitt iofcl padred sain
their topic. So they were doing, they were actually er
di ppimpndumo fit in with that curriculum for t

lthink there's there's more pressure inside the cl a
curriculum, and so you know you've got activities the
activitiesetfe)eSbsttdefinitely more pressureé but it
il tend to link erm ambitious, capable | eat heéwrshiemiet lmrden
two that | wuse the most (.) all the physicalsaltwifrfg satnu
tools and fire striking, because they've | earned a new,
so if they've done something t hYagawdhida tlliitntgl e nldi ta nau tf i af

main twoodo (Participant 1)
AfThere are |l ots of things that, erm you know, we coul d
think it was a | ot of shape and angles for dens, erm (,y
ya know and stick size width of sticks both fire, so
there's, | don't know, a bit of shape and measure thaeg
me too tchat do(nPasrcchhocalpant 1)

fil really think you can pull threads of every aspect of
an RSE thing, so theydve changed the way that relation
how weraach-atnldi nds s alvempyetheg sgsnuméd as it was, we were
we tal kabbouthei ttihme woodso. (Participant 4

fiDavid Attenborough, | meaaltlhke shome. kiGdeepl phaneEaani
we're talking about ssameththhagdhé' dbepebobnoetc.tehet e

fiYou can take a |l esson, any |l esson ottaddgi ngiflyoemeebeg
tallying. We used to go around the class andtkiawdetoheyr?e
many | essons that you can do through it in t

ilt Iiterall w hiiss dss anymdlesssaosn, i s there a way thad KAndg
isn' tejtust tabke Souronkeom¥ our teachers did a really good
the Autumn and they found | eaves of different ages, an
perfect example ohthivem,ugiongghosti bherpk. and doi
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. think the deWwi odidfeil Jiotheelsytf school and outdoor | earnni g
think teachers are aware of thato (Par't
A O6Di | t NbosiOn 51 z il' ve had a few occasi ons rwhaerheh t(he camixlidruesn oar & equiffudr
School Fi tAE | their very first time, erm not many most of them a
A gir | I mentioned earlier, who dadimd ns hree analsp ffAm idghht ifeeEmee
of delving realised it was beca-wheatshwa sj-woditndgjyi dmwas kgoiw

to Forest School lt's the first ti mavet hreey 'jvues th egeoni ntgo
woo@lsyou know, and j-asd ikablkedantj udtr obghwi th me (.9 ar
yeahdi dint't take her long really (.) to enjoy ité she's 1
a quiet girl, but she's not, you know, she's not one th
( L ahusg) . I don't always see her, so she's she's gone off

with friends, with tarps, and she's definitely venture

you know, md mrdt sagnadc & hoern and does make things in the in
growth in confidenceo (Participant 1

fiSome chhdtde end you ki nd of 5soyrotu okfi n(d )o fc lgecthet haabtout chi |
quite messy or seek thatreehbgprgvenwphe| mbog wbutcemeasbe
mi ght not thrill @gnothero (Participan
AiwWhen we get a | ot of rain, our site was a slope andl &t

|l oads of water. It was also wherterdwdlsmddt 6. Ji gndShalf
cl awlsi ch was a reception class, they were four t owhfaitvdes g
in to try and distract them and just be doing mgdr aatneh

badkside because they hate it so much. So my aim was a
fine and they could seek what they wanted themselves. ¢
that's jogtacbumd the log circle in a circle for 30 m

environment, I was happy, because you're fulf

[ Discussing a pupi.l di agnosed with autism] AThey came

whol e year. And and he hat ed hbeetiteideg ouwtichoor(s )urde( .d) gierti
and then just over the course of tahbes oylaatred iyng twe twa g hlee

thpust the difference over that year, because he'd had

he was kinadutofi msitthhe nrgai-He hvea nweendt ¢ d thee pat i n the

Al'"1ll give them a sessionlahdésbeladl mi gt @dbanosekmaghbn
fire Iighting themselves whittling and scavenger hunt s
l'imited by the needs and chil d-rwen ciorultdadromat dffi rsety obe kawg

site was too smalt wwoul d Wweubedbbeaewmea risk for some of

for ddPgaend i pant 6
L Opportun

A oDi DemonstrAThey get on with it so much themseheese and twheiych( .i)s js
School and it's suwah ba W(ley)whtohlaet "psoi nt of it is them |l earning
Strengt an adult all the timed (Participant
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iCos, she does use a c-ame (L ) mionk i whem holée',s sthet doesn'’
environment . I thinkgettsngemdye{ Pndbpenganthgl)
irhe fire rleiadlhltyerk yi s ka | | because you're applying pressul
end and the similar end of pressure on this end so that
amount of fri etisprmartko drhedt e thlmard. And it's really har
and Ihdbfsayhem can light a piece of cotton wool )with
AfReception age is very much just about getting them in
Year s, -tthheeyy''rree | earning skill stakeu tkmemw,f drhewérr ei ki Siadmt
wi tnht oi Year One and Year Two and and the i mprovememdts
repet-witblmmtthe gettingagdut shdedwtiadiypant 6) .
A 6Di stin ) iSo the theal wlaywewidrhe n this bright green bag. And the
School Organi sedland, thlkgyree quite often in theosambeepbaoneh, Taeyi fewefd
the middl eyseanhatctelss them. Without get)ing in
iYou can plan a session, butd ilghtf t ewmh @ | wadt o lstesdd eomt @mt
did that. The rest wend @©P&dr @iphdi plant somet h
iwWwe trained to |light fires and build | adders and buil dat
and he said this is the most aarmt'qqmpasesstohol amngt dpag
il f eelhololfkdkeerl something every week, just for those chi
wanto do something nice. I never feel the pressure on m
just be happy witdh .t hato (Participant
fiWe' g edwo od laarnedeh,i ckhi mdnycl ass( ®amd i6c)i.pant
iSo the recepti-wnl rowp Wwaedhhdads of them, we ha-d onesarolfy
But we phylsiircaasl t fe ds avhodu," rrei gnhott? t o 6 oAmdwe roed y t-bhihaydr ee a
and a | ot f that age group | '"m noticing coming through
of COVID because they didn't have Hihdbw Bwroluy .Y 8Barts ,t haeiyd
juygtobu know, yep , the |Iines are there and there were |j
they weabrheh lyiekah , amd& atyhey came back so actual dtyh eaned wee ah
group who had had potemlvaali;typpgeedky\ow roneemwawho run
aware of him but 1 knnedw kteheapti npge oapnl ee yweedr e( Paarrotui
A O6Di stin Routi nes iThey haven't got endarogwy,ousavaln'tl It oj petel s s thrien ga xa rn gs d
sitting and just whittling away and peeling something.
School PatternBa either drawwmapi somet lpiumg around it or do not huitng swi tthh
be a point where | gently sugadgeosut ,waynotu tkon odw, slo'niel d&Gihrade
you know, and then they've got a feeling of, they've
(Participant 1).
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flhaves oolWi suahbbhdédpveni magitrheadhdypvetnhdypyngaut stihdesuchndhat '
whetset grlthe aal, oott h edoy, okinolwult' getts oot akér camaset h @i e yy orkien,ow
noltoo & henmay bpeo,s sd dbmgyst ne x p lioaweo o d | aarnedaPar t ilc)i.pant

irThat r e-pve thilotttitoen get ti ngagdut sndedoe@Barticipant
fiwe' ve got a whole park that we use. So we do set bound
boundarieso (Participant 6).

Alt's it's maktintg 9 emapldien pwmaeplod aware of how easy it
classroom so, don't | et the weather be a barrier. Ern
water prdovel laineso6f Participant

iBut reception age is very much just about getting ther
winter as weve@d hemudse,ptn fadrl hi gh winds. Erm, So ytehlaewy 'irnd
skill s, you know,aktehse ytéhreem kfionrdeav ecrhii n Sept ember now, n

A

0Di

School

st

n

Space f
Mi st ake

[Discussing pupils with social-c o mmu ni cat i Dhheme'ed squiit emaybeotheolfpi mg mo (|t
where there's been some confronthtwBbswo Bludn'ytouh &wne whedn
probksemving with them afterl)i.ts happenedo

idl (exhale) couldn't think of how to do it first of

ABut , you kyeah, |Ii tdos'itt is part of i t,-yaorudr ilti mist aan o
(Participant 1).

iYoudve got, got tdvebbdl amce vial |lyy thayikmngls are are r&&d lh
can we balance it owdalmab sgersn gthree s talmeiarmazi ng | eader
communioca3orhowhocwncawe |, allow this session to natural

he inevitably -svotl ¢f) howséechhe pe(Bpedicivpanbf

A

O0Di

School

st

n

The Need for a
Quialified Specialist

iSo there wildl be the general risks of you know, obviou
yokknow, controlling -thé&at "gbmdosa wal k eheakdo (

e done a risk assessment of the site itself and t hae
e'spoksi di$iay of them eating the mud, which is, vy
put it in your mouth. We talk about don't put 3

i v
ther

il f you can plant the seed that in 20 years, they they
you have to see anything |like this. You're planting a hs
cowtry, which then grows to three that helps feed throu

education is the only way you can do that

iSo here (.) verlyedmdic hf ¢f ensti ' snch del and then we work a

il dbher freelance -wor kg aal Gwe b hc saostialdsschool |l eade
AiBut | d&m brought in as an outside provider. And they vii
recognised that |1 6ve got skill&).as a forest
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fiwWwe' ve got a woodland area, which is kind of my classrtr
because all the fun stuff i sn't down there, l'i ke swing
(Partiée)i.pant

AfAs a f-lteemeamosb' m not emp-lloyed, pwel li ny@aahi nvoice ever
not empl oyed by-btuhe | Hanh dbalo,ughhut ilIn as an outside priotvisd ¢
good (.) because they've, they've recognised6bdhat |

A ODi stin Ti mely i have my ot hsetrafnfe nebreeg sf lodati ng around and just, you Kk
School lnterver l'ittle arguments sometimeso (Particip
fiThe | arge steéercmshr ameh ¢ alr gefntde wet wlfk t o them about i f i
to have more than one of them and drag it rather than
t hsee kind of things so it's notl)done compl et

i think there were three others whittling at the same
hethenraight awayé | haddtherreé mi rad stpear et &dmm gttohuntvt enri ntkh i
mor e sasiot,absloe t hat's the way of facilitatin

AThere's a -ahiolskk whesilbams i s i mpaired, um and so she has
bump into peopl-¢d exhmdl &nd | wisdtmeps liitt tapepebairts a bit more
cl a®es usred-tthmulgehr t hey, you know, they know her well now.
and so they do need t-d He dri@mihrad’reed t soheedpilenadaa nl' & s ta cw eueak
she's doumpteo you. She cand@Passdgelic}jilpatntspace s

iNow our young children aren't as fussy about sharing
But the problems are all still there. And | work in an
nott la and it-a ami tbeofkiandcloifche i n our schoadal efdtt samot §
best to (.) kind of train it outd4)of them in
i love that kind of give them FdreeSsthamlc ec @ h-ea nqhaiktéesr 26 d
at the start of #iyou yoah khhewe v eariyond.aiNog, you know. It
we see (.) things |ike dog eat dwm, Lkaomd off ,t tye uFlkineow,
chil dren, so -peuthave to flheil i tate that healthy balanc
they're 'l kind of following one pdathha papnyddo |(ePha.rtthiec
fBut those things happen natbwrmglsltyo syoonue oknneo we I(s.e), ilf fsionm
goé So | see the | eader and see, yeah, we | | everyone fso
but also youoblldhgostgouitthe Tthawedeand dohht dloet ti sagoimne
you go with a scenario and kindnot hateakenhlae i Scevmami dhe
grabbetd ywhwm were taking and you gétaeptdedpd yhiuindwodBodl ¢ o
in an appropriate way (.)0d@ oulcd mmuwi cd®rbea | tdehlgloumegd k way

you when you afppryoaclkeowhi mw2' r e prteetacyh egroso da raet gowirtdes cg

fiOne day with the primary up in [redacted area name] an
who aren't getting on with school and we -diotla tleamwbo k
comps fwund. X hahey pay us, They'6ve got the bu
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A O6Di stin Under st a|fiSo it's, you know for exampl e, it's of-antdhéegltotyhhdt ke
. - they trust the net? Have they checked where it's, yotuhd
School my Limit they should be checklhg as well o (Part
fiveah, we talk about that sporadically thr ouwgfhoyuotu'arcet ugao
tree, are you confident enod@he tfraethyowecdaml komdbolwack hd
get too hight' Yoadkemwal, i ne going through yourt thaotdyys pmrack
signyblbawve gone 6a Amnmidt jtuosot hioghr etrace then and come bactk
to be humawn taond atke thosel). skso (Partici
iYoudve got, got tdvebbdl amce vial |lyy thayikmngls are are r&&d |lh
can we balance it out and sAjreen gthhee s tame iarmawd ankgn d sesaedse?
communioc a3 mrhowh ocvwe nc awe | allow this session to natur al
he inevitably -swvobl, (t9 $eew ot heaperdpePaiviesi pantlt
iBut those things happen nabwmpmaht g, symeokeow!l §e) | ff Bnpi
go. Erl atni nk cos | was the kid at school that was bump
happy in my own company, and | hadvasa gewvdr gtbepdomi hant
and see, yeah, we l | everyone follows him because he' sth
chil,dreems quite flawed and d®dohht dlioet ti sagyomeé dowmhem yo
and kind of break thénst¢tbdmaariscendowo ameéngde just bump
taking and you accept@étianmd whpy ydhudddwd& odd dt wat do t hat
(.) to communicateultdheyou gbdiCoawatg@lyloumeaadz k a friend to
approach&duhkm®w, ve'orde apr eetubpr csfthroolare quite good
A O6Di stin Use of M 4 Ail've got fire strikers (.Wweahd déve Biilbf gbhafl sa
School Tool s i also take with me ewmi tbebhsei sothehbhuiel geepets, using
tallkKk ve got safety gloves, we talk about erm bl ood bubb
being mindful of other people bemhggmindaod aehdtbehpky
irThe fire rleiadlhltyerk yi s ka | | because you're applying pressu
end and the similar end of pressure on this end so that
amount of fri etisprartko drhedt e thlard. And it's really har
and | hdbsayhem can | ight a piece of cotton wool 4Wwith
iwe do a | ot of kind of fiery, craf-hgtetaf-ivei{in$esbokast
|l i ke thato6) Participant
iT hewi U $teo calsse Wi me &o we' Il | al ways have a swing up, Sl ack
someti mes as wel |, er kind of i f it's dry, den buil®din
younger ones will d&imak eofp rwertatpy sltiitctBlse asnt i cks o
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A O6Di
School

st

n

Ver si
Same

ons
EXxp €

di fferent area.-i YO8 Kkalaeew, ttithee'ms ljeustt hem be children aga

il bve taken nursealyl thegwaey throwgth from nur-ddr ydotes nYda

erm and and that can be
realofentdhe school and we just do puddle jumping and thi

fisSo | typically wor knoiand dmaisnosme esatmu fsfetautnsgi de of t he

cl awlsi ch was a reception class, they were four t owhfaitvdes g
badkmsi de because they hate it so much. So my aim was al

and they could seek what they wanted themselves. So you
just chrmbhdgthe | o0og circle in a circle for 30 minutes

j u
of t hat in the tub, and | got |l oads of mud out and whae

that maintain posture as well . And jtihsetn diups tt h eaikireh détrehectisr
sensations on their feeté or if they weren't comfortabt
So ntd'es so mamy eways utmo and that's how | sort of starte

fivear Six, atasimgytaeetslaena'lmdi ng mud kitchen things (.

iSdpr obabinlya v el acikng oYre @©m e,ult '| dd th enma y beer tnp a ubsee t h earwéh i H eef -0 1
andeusdad her @ f dbweulil dt r osdounteet &liintgtirteerceh al | d n kiem(gPoa r t i1c)i.p

the risk-(."yeldoerejaswhole, you know, obviously, the ¢
eantg the mud as theydre smaotturteo e n(oRuagrht incoitp atnot

h
lt takes a while with the vy ger ones, the older ones
di f f nt

from depending on whi

so it's it starts from the moment) we | eave a

t
to work i n-h®BW tshcolseeolc hi | drFeomr'ess te xSpecehroiodnde atery d f

in the STF, so | I have been there and worked with
i
setting. How they access it is extremel

- =0
il OB Y)]

h
e
qi
AWhen we get a | ot of rain, our site was a sl ow an & e (
|l oads of water. It was also wherterdwdlsmddt 6. Ji gndShalf

f
y
d
in to try and distract them and just be doing mgdr aatneh

was happy, because you're fulfilling their

il did er a sensory bin (.) | esson. Now | think just be¢
and a | ot of boxes and tubs. Now you can have all the si
eegrywhere, erm, so | st chucked-It heamd dloladisn od Ipiigebicmn

cleass whokmeghool did that | essonankatldk wet hhatd wsdsplpourgpeodt th
that we did then, bring it tobthausef ¢édteywlhviolué dt hey pues

enables them to bring themselves to the environme

iThey' ve got the opportunity to kind of take more risk

|l ooking out for themo (Participant 6
iwWwhen | ' m Nea®sewdd, [ I have feamhgtbopge ksesaiodoap. mig
because because of the chilédgrren in the ses:s
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s as well, becaug:«
unity to kind of t
g, Bbogoking out f orf

irfhis is what's nice about small/l

I
becahexamuse chil-Theg' vangoanthe
people around them

O T =

g
op
| o

Subtheme Code Quot es

endarogwy,ousavaln'tl It oj pete |l s 5P @R thrier ga xa rn gs ¢
whittling away and peeling something.
. omet punhg around it or do not huitng swi tthh g
The Osmosis of Experiencl point where ntly suggesty,ouy omanknaw, dio Islongei WEhraeh' est
Care Me an i rlgknow, and then ey' ' ve got a feeling of, they' ve Pgottiai

fl think Foundation Phase is kind of theempbaethocste w&hil ¢

| mmer si of iThey haven't
sitting and |
Authenteither dr awwmoa
|

passion for the outdoors early on. | work with older c

l'ives when they've perhaps got other passions yo.u Wmerwe

that age | feel Il i ke, you can really, sort of sneak idn
often we | oseodo (Participant 4).

il f you can plant the seed that in 20 years, they they
you have to see anything |like this. You're planting a hs
cowutry, which then grows to three that helps feed throu
education is the only way you can do that

benefit t h ato wvae 'l lyl owe'

iSocial change | believe is is a
we can hope

big passion of mine (.) because | think
e social @epeetpofl utingndndodeweiltbh aduy
gheyg' Wmappan?sor todlo fwalelb adwer ifto ad ds
ems we wil/ face in 20 years or we
uff here. Our children are | ooking

4) .

The Osmosis of |l nnocenc| Mhgtoayndhwondieki, md i wleyl i kleagtehmo sbte c aiutseec a pt bwaelsuhea ti'nsp o r tt @
mePartide)i.pant

Care Pedest 3

fiYou can go into t
polluters whatod
in coriWhHisch are
had with with f

lt takes those fracture points to make people really

Children don't have those pressures. Children are |likeu
can wghem that | ittle spark that mak4)s. them | ea

Al think maybe it's to do with how free it is as well .-
is is a massive thing, whereas maybe in the classroom
doortPabpant

t
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The Osmosis of
Care

Leadi
Val

ng
ues

i really don't think there is anything that
Alt's nice to be wanted, but | know it's not real ly
ilf they were enjoying a game where they wer e s-donrt-infogn
against gun violence, so is it part of m
il think it just ticks that box, a big fat tick on tlhant-
being (exhale) because | I just thin&ki ntd,atl htalpipn kn eisfy 'tirhs
ticking that box for me , that's a sort of a
lthink there's there's more pressure inside the cl a
curriculum, and so you know you've got activities the
activitiesetfe)eSbstdefinitely more pressureé but it
il ve got children of my own and it's a bit, you kaéwgra
period of time, you know, you do think about clothes a
you geftowertre gonna o&entd ocuo'lvde qguoitc ktehre aft ernoon in s&dho
(Participant 1).
iwith the environment itself, so thfeoyr' lani meel st atl hka ta bweu t
stones correctbhlayx kand )pputButthdmdo reiterate t-lwiesl goktata
Il " ve got magnifying glasses and things |ike that so th
And some of t hen ot ahkaeveifta adofib ilsto dudg hunt 6 (Partic
irhey find different t hilmsdhse axc twalll exmaoirtomimeandve adnedt we '
bluebells coming up so it's sparked conversations abo
Woodl ands Act. And those 4yionud kanfmpwt,tk ngg fBhdwe h-€ obe ede
pollinators and just gebeamlmdddant(.(. ) eiath,t hdy'trhe ydben-da
a big fieldjngba( Perndcofpatnth 1) .
M n my gay wBuwtdihndgok o uT hdeoyndrte not often that expressive
just it just happened naturally. I't wasthhitt eenasiteu che bti g w
week and we Wwewue tal kfnhgrwards about how, erm when we
been cool to talk about that openly and about a same s
and and it upuatlwadappemang and nobody was, you know,
getting married. And it was just)!l ush. It wa
fiSo you get down whowe hwalvied uyeosu olfi Ké kesharing and c¢ommt
need to communicate with each othero (Pa
fAngomeddnnl ahlatt) hahi ubdBocking that key and getting that
part of hel ping n-haematoetrteigung atibloed tetvaetry whiidldo (P
iSocial change | believe is is a benefit thatowwae'llyl ome'
big passion of mine (.) because | think we can hope
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[ Di scussing HHBHeprpiempilel ashl]atii were informed and c¢ ew@leldxtppea
every teacher to do that, but if you've got someone wh:
goes hand in hando (Participant 4).

AFor my children now (.) we're living in a world-whamae'is
of a greenatr etvltod udniyamthidfdrietn | i ve in [redacted | ocal i
t heey ' gvogvegsswyccess of going off and being engineers. And

behind that, | kind of, really see that as

fivery passihomaet ec aanb obuet r el i ant on ourselves as a count-r

resourcefpwlsithiivregs ¥You know all our energy and all our

stuff, so owuwer ewdlilslsidrnsp.ofUm (.) and | think that has ¢
and the mushroomPsairde cofpamhi @gs o

il f you can plant the seed that in 20 years, they they
you have to see anything |like this. You're pl aendtuicrag oa ss
country, which then grows to three that helps feed thrc

education is the only way you can do that

[ Di scussifolnd avbaokuité e ct i ngil awi it ubdesdodbefi 80 ewiytolu aevhiil Il dr en
needs and can't communicate through verbal speech, thei
Andtet aking that old approach and not bending for them a
hour s -lat 'dayj ucsne liitkes @wful for you, you'r i
chil dnei ne xssompl es. Al ways hate to have

those ardducks 'y kind ofoumdkiedgcahéion, wayg
them of them, (.) people in their 60s and , they'
you're getting a younger @rosptofbfstvalfuesomd&min(w)thutr
pass that dowhutf tsbweom'andg os away, tdhti tki snhdo wlf@( Pdaan blbdshki ¢

u
to
a

fi mearer ylhhedges the oppooteSshbvyplterco(.) and then up in
(Participant 6).

The Osmosis of
Care

The Awe
Natur e

] really don't think there is ah)ything that

fiTh ajtoayndhwondiek i, md i wleyl i kleagtehmo sbte c aiutseec a pt bweaelsuhea ti'nsp o r tt @
mePartid)i.pant

il really |l ove that elveesrswan) ebyeed uiste. |Ex o ugtht ki nd of ve
r

great because it was funny and what goes squelching me
feet in like warm soapy watewn at o t-weer kegmideli enaran ébrigd, owwh @

words they were enjoying it, but 4e." re | aughi
[ Discussing a pupil diagnosed with autism] ATheyclcabsuse,

whol e year. And and he hat ed hbaetitetde o watichoor(s )ume( .d) gieni
and then just over the course of tahbes oylaatred iymg twe tvwma & htee
thpust the difference over that year, because he'd had

he was kinadutofi mitthhe nrgai-rhe WwWenwaedtted be got ©6BM.the
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The Osmosis of
Care

The | mpo
of Fami
Experie

flhaves ooti suahibahdpwveoni'magitrhneacdhédypvetnidynga ut stihdeeu c hndh awHt e
Ist grltne aal, oott hedwoy,okinolwult' yetts oot aker camaset habeeyyoken,owoltod
t hemmay bpeo,s sd dmgyast ne x p liomweo o dlarnefaPar t ilc)i.pant

il think when | wanse vikir ssauls@ld letalhe@t hwasccess to one, t he
(Participant 4).

AUm, (.) but then equally Iike their p-atemtonn' wouylod apva
stubbod@m i(t )shouldddPoaer tliickiep atnhta t4) .

[ Di scussin
of those t
wh3 S I o
stil Fawdph

g details about personal fSaill ywahsrms'ttorogu tachao ri
hings. | '"ve always been, really ddm ausvasylsd bt
m | earning the-cduwistsdrc etx atmpd emi n ut & nabtimkesg & 1t hm
o0thglwby i s that owhgt é st hhtat dBAfMdesbenbhatoquassiRro

me up in a rabbit holeo (Participant

o

iMy brother has Downs -amd eghewl umewint h hlkeidbmm 6 years yo

severe |l earning difficulty, and i t"' st hjeusstanee thrianss foefr ghg

solving. -¥Yoesteadjostworking with a child that#'fTd ,tlympawirmr

with children that don't speak, won't |l ook at you in ad
then going home)d. (Participant

iYou wanFor e8cthgoeatl s t o | i ke poorer areas. We | iver opomisn
council estate. Now, you you osmrclhyaohdavehiet dndat hetpeiu | dem
to sell to , they get stuck in straight away, no mateer
their chitdveinredmune. Andnevepmnpleaning,viella'dvea compkaofwar, a uf
in some schools they would. Cos the idea is alien 4t)o

fiHe'd had a statement and he'd been offered a place in t
wanted him to have Welsh speaking educatiao

pa
av

A'm not sure if he was s

e ated off in a smaller grou
if he would h

r
e come @n( Rarttieciapamuct) .as

Theme: Traversing Positions of Power

Subtheme

Code

Quotes

An Uncomfortable
Compromise

Chall eng
Status

fl ' veutnldreu r ssetrayft fa khea i ea kaebni-y okin owb v i ocuosshehi | e yeo u n gtelredy (.
|l onger to er to come on board and be anmbit Mmoase belcaxs
having, more control over theaywmarneg euxn prhéed itycotgmbylear v e0 ntecs
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words with, you know, where staff do things for the chi
child sitting next to youé | 6ve had to sort ofdhi.ntTehrev ecr
you do i.0¢ oywo ukrnscew fmi sses so and so & basght) needistt'odi dmo th
their creation then (.) -itthe(ypawhsee)T Atdlse & wa tji omnt. Smomeéa to
k nvo, it just needs a | ittl & Poartt iacji.ptawnetak i ng i

fivery passihomaet ec aanb obuet r el i ant on ourselves as a count-r
resourcefpwlsitttiivregs ¥ou know all our energy and all our
stuff, so ower ewdlilslsidrnsp.ofUm (.) and | think that has ¢

and the mushroomPsairded)o.foamhi ngso

. think those fear in that Ilitigation and and the kin
Whi ch affects talHd eway weédreplway iwte access green spaces.
time. You can only hope that the Scandinavian approachl
can only see aemaegaéahbvéestomyi appltomch, I mean you know
people around it, they're HUéss I|likely to

Al thinkutldecaorrn Education as (.) in its infancy, kind of
by tlypyepeople |Iike me or other people that come in as ¢
just in terms ofeahpoul kmewgohotwo teach t hids aandd Ii tt hmanykk
comes fr otmhiavoive Estyn and Ofsted pressure of how are v
accountwevhear al |l |l og on and take photos of what the ch
Why candét the | esson not be stuck in a book, when we ca
when Estyn icameibbbbynewhn, they' eoegqgt hédwigdagcé oofday, an

t hat as

i Ch4l led
cl asse
recepti
so she

wfeddf IBeoi ndilsooked down upon for not having thi

hol ds back t eapceh

in terms of needs
s as wel |, | t hin
.0ombuhersehe's done

knows). Whereas idguiuthedee'ss afd' #rwigeh meé, &oentth

erm (pause)athetr emore ki

i n
filn an ideal world, vyou
I Il "ve | '"ve worked with
and juikmwscr ewlh &tl eyou sego
once a week to us is |j s
I ddn know. And just the
have, even though they
needed tloassanradhm ltecause

relrasp sf rfoam ttahsatti,c | earning opport
, erm and how |, how | carry ou
k, and what teaching assistants

qguite a ¢bsefhbesrobeshef gred st id4che

nd of theoretical stuff that pe
prog Ptairce ci pant 6) .

know, it's it's kind oAf(.l)ong tthe
a couple of schools in [redacte
. Bnowe the the resilience that
t incredi bl e. I f every child in
teachers feedback as well in te
were having a day out a week t}
they'd had that day where they
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An Uncomfortable
Compromise

Compromising
the Standard
Ethos

firThe truetbdehobeoffrue Forest School would bE)reall

iSo we talk about maybe staying on some of the safer tr

really they should theli showher ®&eerl i oawvgdwaot ttro have a

wood,erint 'asbout 30 years ol d soredlelre, somoestaalluigeh adotume
with that problémo (Participant

fiyeah, ' vieawedhad a complaint from a parent, I think on
So | had-yweah,hald diod p-obiuntt |i thaodutt ob etfaolrke about that agai
tlee anything hoyeahheandHief hlee carries on, he's going t

to take pointy things hbme, you knowodo (F

firfThe guy that trained me came out to observe the sessio
reception cl ass. And he sort of sat down and, you know,
on thandialel this stuff, a idn't do any of that a
carc'otmpare it to anything e t this is forest scho
they' m@pgl lt oh they 49yant to doo (Pa
S not accessing that pebpkhmeh 9&d meneway t hlemt hiah é wawi
dren are | itkkRat hias .i Aaldudihan '&t its finest. | actua
| opment al |-y-gtehgauti rhees’ smuac wuthiimolm ewe npan-jtusdo gwintelr atl h e r 1
we have in the school, we're very |limited, but incl uscé¢
wi s e, if we had more in the school then he'd be in the
can see him in a setti | fi Ikoeu rwihsaldi d @ weslealp it og weo rlko ti ng u
perhaps argue that he h n'"t got the the peers that <ca
artidc)i.pant

re doesn't mat that same applroaaw,a ywiud ko owf
t 40 feet in t air in Scandi nav-dsa, kdwidregigmg
réveyocu lalkred gAhndupeéeaket gRe, mioghAnd o] mé ddetred t 1
ed me, l ookhedv @b y®uaih édlewaamsh bluikleen, b aybdPu t Way lo th e w
t in this -ddwentirde,a dcadusea sthjiustcasor alikat t Do [
was jabbckmmngwe' re so scared of #Whings go wr

ng
as
(P
ch
he

irhe definition of forest schoolddfsi rhiptasalyys) wor @uwst af gn

but I still call it Forest School. Because |
i Rec e pre a@nreYe awo, they all have roughly, I'd say about a
it's maybe not as in depth as other places
iSo the numbers that | work with here are a bit bigger
outdoor -yeabuwt nigt' s al so forest school because that's
COoVvI D, wlyemwetrle i n bubbles, | was working wité@aoaol actk a
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firThis is what's nice about small groups as well, becaug;«
becahexamuse chil-Thegy' vangoanthe opportunity to kind of t
people around them | ooking, |l ooking out for
fiHere | ' |l-lsowaowi K hwiytetlar oneregyemtri ome tamer ¢edvo sl i ghtly sm
15 of t hem. Er m, so | do | i mit how much fire | -dd.atdavey
fires. So yeah, so numbers aYeeaQae | dwd, ei th'id tiiglhlergr qu
something |ike d6haPawtibi pwpnt o6) us
iSo the format up there (.) is that we would work with
But it would be for a whole day, (oh okay) so a whole c
woul dtsplhe group into two s matlhreou ggh oaudptis{t vajntds et shie(na, ) tahcetr
yegind(.0f a little little tbhwordk fiferampgr oached mse odu e
whoda&ykut they develop a |l ot more resili éRaetwhepanl
An Uncomfortable F e afr fiY e a h, F' vieaweadhad a complaint from a paresiplinghwnkhog
: So | had-ywegh,hald diod p-obiuntt |i th aodutt ob etfaolrke about t hat agai
Compromise Judgeme take anything hyeneh,t hemd iHfe the carries on, Nobosygsei ggnhn
to take pointy things home, you knowo (F
iwe do have bumps on heads (.) we have falls, there's ¢
know, that -tsheyk'arye dvwwerye but they've decided to go-it htri
that's anti mpott yeah. I am always a bit scared of -peal
it's it is part of it, andyoar ilsi mint atmpoms ahfsmpatt
iSo ftehafs being | ooked down upon for not having this | es
teachers from that, perhaps fantéapstic | earni
iwWe're so scared of things go wrong. I f a child bretakrr
of the response ofdmyhehpbhdebt sk byeohsitugp ebrr@iestiRane #i) ci p a
iwe had a kid in the yard eat a mushroom t he ot hlerdiddanyd.t
mattered, the head of dkhryt Gd&bgreadiys we hhe yoaod ptuhbadti di n t h e
children who are unsupervised being silly in the yard
about it. But imagine it had been that 1% chancoeu tkhnaotw,i
they turn to point the fingera( Pamrd idch gpta'ng what
iMaybe the | itigation si de owomsidnagap raovaay, olfutp emmgy kee ctame
complex thing. There's so many sort of strands of slig
everyone is so different and i s so adyi vtehresye rtehsapto nydo, u acnadr
at their broken avhhdtofomeohel diDhedmgghbtl| gbe car efbaidhnye
shoul dnét youd hwkier ddaet h-lmatde arhreinng Dt hiesdWipe ogil @én'mi ghoug
l og they ¥Yow lm@w, it is thdf).dichotomyo (
iwhereas i f there'guilutedse rvsittahn dmeo,r dgoent' ti t . Even though |
there's a | ot more kind of theoretical stuff that peopl
(Participant 6).
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pramcenrn g . d we'

& |hchg addyjotu’ k-naWwsy@awmot her

al wayrscaddpgpes sdoentoobmonhewi ned' and |
moneyeé

camduiafde n 6t

position

pri mary

wor ki prwi, t wetathgd lydheear | i er

contr-aotelmipl ogrem gqamdert alel schoadh
[redacted
v e

and erm and wellies and a wdllawg
r avad lelr pd omod tsi ovre vieu th otulgéhyt 6 ri en tali e s
n they're going out and so then t

i ndbhgeetta rnevac wemoneeyi nf,orweTA' s and
o half the time we'¥%¥p. got teachin

general thing
and down (.)
n also need

society, i sn't
councils to sirgal
ng (.) and4dheed

t ho
hav
on

of
for
traini

one of
money. Now, |
and 4f)reel ance

me and
school ,

rms of ti
rough my

\Ethaenr ela sh anvoew? iAf2 010 staoi dd ot oa nuy
e havendét got any pencils. Can't
naoiwd (t.r)aisnoe,d y e &m,d iyto'us vael waoys at Hea
have to be in the woods
(Partid)i.pant

with the
they're

schoo
t o

Wel s h
abl e

wor k
they're

ker, we
wher e

schooldei $ mfl pnaalygse )w ogrrko uwpi st ho fg rn¢
riction erm, is limiting in terms
ool s. Il " ve said Bshadtvtadetewandi mes a

(Participant 6).

| wor k with here a
|l so foremy gquabifi
afford. So | was

up in [redacted area
with school and we -diot la
.Y hahey pay us, they've
[prae ka awtped e h & e e Weng hhedsvoet
years, wit-husbubdatuen
so we, " ve only been tw
thered (Participant 6).
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teenager s,

[ Di scussing fundi ntghianpkp liifc antéi fonnesee viw o e klia ptgH iy kn go drorpr ob |
area name] with the primaries is we're applying to wor
specific |l earning need® enom,e ashudwele Steteidn kt hwaet nmwaoyr ki ng wi |
those children into the classroom more instead of sepi

and children. And we've had Big Lottery fund

(Participant 6).

(Participant 6).

[ Discussing charity work witbpstiepmluseilnyediahadwantdagaeac
admin side of darfdinmgdsi mo df wredaihng as wel |, so we're wait.
come through, but we we're also in talks-meérndoryalul Kk nlowt
be putting a budget esaprenciinfgi coarl Ifyo rfeosrt osucthdoooolr. IYou know,
it does, itedbesauosstymapreed!| mpréorest school when yo
need bigger ratios erm, for keietp'isngricshkiyi dpleany & a(f Ree
An Uncomfortable Managing a Dual ilt's all very obvi-bliiss tios meyththalesauase Intyimicd aisssroom, | g
Compromise Role irThe four purposes, I think we've kept it simple as a ¢
activities that | do erm so (pause). I't did need to s
peopi rtdsshool and it's new for sbmeypeephet asEptbdichhlmn
think of how to do it first of all, but t hesorl sske(rlglxdodad
word i-shjogs that they get from it and then, exampl es
contributors®) (Participant
i think it's kind of (.) coming, | do think it's gettsi
l' i ke missions (.) do kind @f et siark etdehremd ooxf, thiurhe taemd hree s
That going out and doing a session |iKé.that <co
AiBut there is also so many -tédaalger ki ndstoofgetulgihnd upf t e
about how we can spin it into the outdoor sense is just
namapb our | ocal comp and they kind of send t hi+wmges' dd ol wnk
French, we'd |ike you to do some sort of Spanish or t

Mnd we'
business

tal kedt d @achédhresé So you get this -oepeal $ydé&i ol oefewba¥Yand

sayidnel,l , actually the kids are are r&®md|llyowowman awe dla

strengthenkheéis@d®@s, he's an amazing |l eader, butd h%o shag

wehow can |, allow t s session to naturally evolve th
camsort o

iThe def iFobirteSsdhimodf i s (pause) grodefki mifltwalyysmovroe kt twarn hl y.r

re i
w o R

iwe '

but

(Partid)i.pant

n an affluent area and some of our childre
| #'as spuwbel d at times (.) so their parents

hi
f, to see the perspectives of the

gedwo odlarnedah,i cki mdnycl assi( ®#amd i6c)i.pant

| still cal l it Forest School . Because |

Paga0ép



fiHe has <ditfsf ibcethlatvi our more and everything. But we don'
there's a there's a | ot of childrenl wthhi mktmayaba itti'me tw

wel | .t heryd can choose what they do, -itshaits tah ama sed ievree ntth iorf
classroom it's tmore' srtmhdmpa'usemore things that th
An Uncomfortable fAgain, it's not pldedse rscodrehi o g @ el mkinkked & e b(eR d rstoi lc)i.p a n g

Compromise

Values Mismatch

iTheln geabagt ot womlInd' gyetpodVasehndeli sc utshsiesdiinolwo wl ammsbaséel
i svhiicwhwe ' 'wseiintglPar t ilc)i.pant

iwe do have bumps on heads (.) we have falls, there's g
know, that “tsheyk'arye awerye but they've decided to go-It htri
that's anti mpott yeah. I am always a bit scared of -peal

it's it is part of it, andyoar ilsi mintatmpoms ahsmpatt

iNot being prescriptive be-dauseftlaok oonu idto dao ebsi A aopf p edime tra

al | got a clipboard, and then they all got piece of pap

can make your own mar ks and make your own things¢$hbfcypm

prescriptive, and they don't -hlhat' $ heot i arhetasit' |se & heoaorl ng

outside ahed ostdgor environment, which is quite differ
erm, crossoven3o (Participant

MQuite a | ot of boytsr,y yemh ,emdodrsagegigdrst towfo both and a
thaint' s guns thhtdbndtatwnawl| i ne' si ta st rsiocrkty ocofn,le nloawso sd i 't
vi ol ence and and death more than the weapons are (.) mo
di stinction (okay, yeah), and and | feel someti mes | ' m
(. tuadly, you know, if they were enjoying a game where
not ' m-n'om against gun violence, so is it pyerath,ofa rhe.t tY
sometdiwhes eas it could be just quite simple, they j-axntd,

they' re exposed to it, aren't they? They tlheyt lkkante wh u sthia
have evolved with their spweapsonroy,hy efarho m gsuwosr?d sY eaarhd, s ad &

I can't change that can 1 ? And theydére infllyenced
irfThere's a | ot of pressure on them and | think that pre
easy for me to say they should be or could be doing it

alaways a priori#dyo (Participant
ilt stems from-Far8shodinavihan approach is very Scandy.

talk about this and say you know, our c ulStcuarned idnoaevsiSa rt o Fd
l'ike this, (cross fiRFogeSsdh)oowhearsedsd ker itthaisn (aamacr ossed f

forictekii,se all for ito (Participant 4)
il'm in a really lucky school, but in my | ast we've g®s
and staffonealowesd@fwhhdrvweee hteheant i n the job for | ike-2Dewye
old school views and ol dmastcthtoeo | c wrarl iucews!, u whd rcyhw ady.e sShd ty o
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and be whiningé but actually |ike you get stuck in bef/q
| tmst hi ng! 0 4Participant

iMy big problem with Formisdédclbegaa cel ,k eipst ,t haantd ipte'osp | vee rwh o
cl a8sué unfortunately, due to the amount of money involy
We | ive opposite [redacpgreadsmirreant Inam@qg u mwdiilc he $tsatae . No
thatstloaald cthhiel dndnt he -gbiu |l doe&®t have to sell to, they ¢
you bringouBue trying to sell that to tchoev epraerdenutds tAmalt
neveaompl ainne,vieladve compkaofmtr, &uftadt that in some school

them, because theyodéve neverd)dhbeen exposed t

[ Di scussing fundi ntghianpkp liifc anteéi fonnesee wWw o e klia ptgH iyn kn go drorpr o b |

area name] with the primaries is we're applying to wor
specific learning need® enmom,e ashuvele Steleidn kt hwvaet mwaoyr ki ng wi |
those children into the classroom more instead of sep:

(Participant 6).

Subtheme Code Quotes
Ait's nice to be wanted, but | know it's not really

TheAdul t s o Adul t ajg A A X f C bet b N io d
] ave my other members o st a at be oatengthegu
Of Responsibility Safety little arguments sometimeso (Particip

l'" ve got erm usually two adults with me,o drhnerndyb &pooustte
there's three adults and so thereds (phegpede] doundhl kna
rati o b it hgeodioednh e yt 'rreeei mhiomgeado ead g ayth ewnh etnhey'rredei mbi fBar tli)
AYou know, the weatshhemretd fmfesscttsheagdlwelflee(l. )t he col d, and
to run around a bit or, you know, at | east keep mofvitnhge
shi veri ng, biutt doesdo'etsndcttuall y happen, you know, no, Vyo

weat her as wel)o (Participant

gi rl I mentioned earlier, who d'aindmsheawh$ fAmidgltheme

delving realised it was beca-whats hwa sj-wlwaitndii tdt owa s kg o iw
to forest school . lt's the first ti nee'trheyj wet bee®inng ob
woo@lsyou know, and j-asd tabhedantj adr obghwi th me (.4 ar
yeahdi dint!t take her Il ong real)l,y (.) to enj

O =

A
f

fi probably won't have the sl ack | ienrem u(pp afuosre )y ebaer uopn et phok
get used to the area before | would introduce somethin
thered(sdomeani mes you weigh up whether that would detrac
a big thing for them. (pause) The equipment, (.), #l idkoen
that nfeaumdason t h-d Beaasdah.fed Il i ke tdmsexthandismamei anpbi

them a |ittle bito (Participant 1).
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iSo what we tended to usedstiot dwassagaobeenothef gamet hei
playground and then Forest School straight away and ju
then eventuald pwft meyi ced that and come o#%kr and

fiWwe had the health anad hsafneotnye cod mey oiunr aunmd dgeon& Y #Ebaebc,aaursee

year obd Ydiud kintow, yeah, we go around for 40 minutes anc
it tloodbke | i ke that, they're going to want it to | ook I
do it whemethewngubdefgoeknock downkntotwbadens' sBesadeslkrndyv
because | trust t hem, and | built t hat relationship-twhae
don't know my doomi'ltdrkenmo.w Thheey rel ati onships we've got tocg
is invisible to them. They just see a risk,4)wherec
iSo, | 've done so much whittling this year with chi-tdregr
sharp knives (laughs). But | ' mé6papl ways there
ABut generally, the the kind o-fi fl peloipnge sfeteert headc tp emtph
will just come)i.ndo (Participant
firThis is what's nice about small groups as well, becaus$;q
becahexemause chil-Thegy' vangoanthe opportunity to kind of t
people around them | ooking, 169doking out for
irThewasnkeowhwaer mrunnédeéwould run, but we would just spr
mum could have done because she's just got other chidldr
can run, I could keep uptwiitshbhigm dsec dbys anlalye ew adbsy -drbleyw a
running off anymgreodo (Participant
The Adul t |l ncl usi| il don't feel l'ike I " m doi nagsdanytolsisndltyhatusdi faf érnentl ef
: and and and reminding them a bit more often than others
Of Responsibility Adj ust mg the classroom-agaswefbatoshbswasht Pdr eRairsndi pan
AThereds a -whbkd wheibasdnd | mpai hedé to adapt (.) becau
to bring the whole thing |ike her hands, the stick, ntdhe
and | encourage her thutmolWweu-ickbnwvaway!| yr dmreeld i sed -shatw
to foc-ws: iitt aanl i ttle bit better (.) so |I | suppose fac
bit more closely erm reminding her not to, you know, add
whittle away from her, not t owards her bo
AThose children with autism and ASDé it's more about mi
haven't been |istened to because they've geb ansesowdy

them (.s)e henceyd re very sort of direceéer asd ihésemorjeuspe
direct and more clear wieéekpl atshirmgs i 9mnsquiftoe a hleont, @fn dt
quitefa leotm ¢.) maydreothel iithwatoiudnd nwhere there's been
goindg twaswouldn't have been thegcel tiong twairtth wtitenm df tnmerpr
but, but good anyway, you know (-t)hetyhberye sqgpuriitneg nteoe dnyi nidn

and they need that help to wortkh tolihtegls emwt (P.a) twic
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ik think it's quite a |l arge area, so the fact that the

whatever their mood takes t hem. So there, wi || be high
that meybeetulpaddemsel vest h&r ma maybeeskhei si t' s supposed to
theiyt is a bit of a higher energy thing, (exhale) but t
themsel vels ,wotuhladt 'ssay t hat was high energy. And theytdtat
where it comes from their imagination | guess they've
terr-ttearryi t or yf tympee yameot her and that would be the hitgh
l og circle area is the qui-eme amd 'tthatwes deosnt' @b Irivsnthehdn t reo
key area, -y@ attbhseyha@rheer ed6s options depending on whaanadanolod
the children that tend to gravitate i ndohiaitsiatr etahatuidree
def i nfiatcellyit ates those two different energiek). and

AiThe little boy that has t hose mhaadls ovexp dlhnbesasodnddba
can. Now he will go and find sticks and bring it to me
and | ike thi4)o. (Participant
il did er a sensory bin (.) lesson. Now | think just &c¢
and a |l ot of boxes and tubs. Now you can have all theok
in the tub &@hheywhraedAlssi kighppas?ed t o just wal king past it. ||
everywhere, erm, so | just chucke-d thhaam | alaldsi mfa phinge kic
of that in the tubpuandntd wbackeddshaf monda bin. s&éndhz

childrent hi.s) wahsatwi-tt lha tt hiate r vealsa,s sit was alhlosttheot!| dsdes ha
had childammtlkhat hat wsawsp parptpeod tveal kers (.) that we did
in theibecdowse sthey would be pushed around in mobility
their socks and shoes oftfhadmer ¢ 'ustdidfifpentédreti rsdreedt i ons
comfortable with that they can use their hands, accephasgt

and that's how | sort of santartedtibém, WwWhiolgi @agablhes etk

environment in a kind o4) .cyclical wayo (

Justi fi [ Di scussi ngolsl uweb elel svjaliki ngwe'hwewegdt et georm, parndcds t o sti

The Adul t Boundari |iTheheel bae udtwo untdhsag drsyb i tgo d Imsh Arte e dik n owh ot sitnhgesnd ' mpkin o W', imn
Of Responsibility Rul es chamdgaathartil)i.pant

iwe'll start with us getting prepared and talking about

the weat herwes ohavee hwatter proofso (Particiopsea

ifTheydbve got -tbabesawmabedygf may approach from behind, vyo

t heot on the pathway that everybody uses, you know, th

that (m)i nothdédemiddl e of the sessionodo (Pa

fiwe have talked initially, the first time about how yoa
running with it then you can be impaled so (.) it's dut
their own you know what they can do and what they can't
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i, also take with me erm toets,isothehbuiel gdeepets, uswhng
tallkKk ve got safety gloves, we talk about erm blood bubb
bei nignddf ul of other people coming in and and other peop
iwe' ve got bluebells coming up so it's sparked conversa
The Woodl amalisi ckxcitngg f |l ower-§ oreceaudeg tplody'imeat ors and juse

abundant (.) i f they're abun-danta, biitg' § iredtd,s d hlmad kliinl

fl usftew ni malaebsolue iinmgsi deer aamdolte avFiomgss h e @luisten ogt .i )tg ast eeddaars h ¢

boundoatriyeec hbotod $ aars hveoodl andsesdobeywmet badkschodhaevantteodu n

theypyubdwe ' gradth a k p e c tt ehtaihoeng nantdn f h @ pt,h e yn'oa b | otweamepa g as ¢h.y)e a
weh av ehna'dthnyunnreeasl( Papd t ilc)i.pant

iThey're not to throw anything no sticks, stones, any r
they're |l earning about, you know, it's not just a ruduw
knowey'the | edrhmgdigng hthd eskzefeqp, and t hepnl atylEeym tththeyw odaom' t
they have to walk with sticks and the stick has to be

same cotnivoenr seavery week, but we do have a reminder about
sticks and no throwing anything, thpse are th
il ve done a risk assessment of the site itself and the
there's there's a possibility of them eating the mud,
puitt in your mouth. We talk about donlj).put any
iMean, there wasn't a physical b ayrorui ekrip obuuhtoteiot gwa ptam e b dn¢
arécaause there's another section, I guess and then just
ones that are more |ikely tlg .run if theyor
AWe broke it dosohool [redaestabout respect and safepeginfce
becaawsesrcenari o that the children are going to make the
three rules. Um, so we use that a | ot. I hadNe myckiwngsi
there's things |ike a plant yeovue rwaonnte, gdooinn'gt rroiupndi tr iopfpfi.
bush@sr.ea icthance to |ive, and then once it's dying off,
it's alright. So if we wash things, we forage it, but
going tem b, yow' re confident you might be wrong, and t|
because they're even more @Pamunicitphant per sol

iWhy hey shoul dnébte chaausee dtahneeydiovt otuhl adt in the woods Just
being silly in the yard. You know, whereas in the woods
about it. But imagine it had beehroloat ab® ¢hanceht h a4)h.
iwe go out in all weat her s, except for high
fiwe're doing a |l ot of that with Iittle bug pot-soakdl kbr

(Participant 6).

=13

I" 11 give them a sessionladhdtsbelall mi gt @dbanoskmaghbny
fire Ilighting themselves whittling. alnd tskeavepgeiralhume &
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The Adul t [ Di scussilm@ aG@awmirdy 2021 tweydochghniyged!| ¢ hiesheadiiwadibaysd etalde
Of Responsibilit Policy Cl closrdept for,owdmower Sonewery single one of our childr
P y 2021. Andd dors'ati df eell 'amwo mfodr taalgluged b dt eld t ®&lke hedimd gles totfli 11t |
now and then | just became |i ke an extra booy (iPartdhei

AfSo the trust that's built into that relationship i sori

|l earning. And | think once that's instilled into more

headt esacoevre ogpui Kknewwl | massive benefit, because those
aversiomn ((Par#izki pant

i think | @ahteyyowanse i hky -wloomewasy had funding to train a
School | eader. so | think a lot, a |lot of schools in [

MBuwewe 'ales b alwk dyfokin otwhEed uc aMii minanhdhé yper solintahlitnpke yr o blgdu t tai
budgeteci fioaxwtl dloywar oif ngech omlbk.nowyugit vexgmoaneyw chopPant i6be)i.f

[ Di scusheed o g amii mifsie'rs t he Wedesrhm,| ahnegusagehe t he one, yeah

|l anguage, whi ch iasl,wawhsi cwha nits tnoy do, wanted to do Forest

us who speak Wel sh, fadarcaotangcltégal |l eader s
[I'n response to a Q &bout hat dtsmanyg'gs emyt Wed sthtsdieef WIl. 1)y ii
couple of years do my Level 4 so that | can (.) spect fl
2 (.) I't'"s it"'s -makéshigngpeppdtrl awawear efof how easy it is

classroomo (Participant 6).

Ail've been doing some some |l ecturing wi-tweldtudem s10doWwr
ofit kind of is lectu j because it's outdoors it

just
I is and so many of them just

ri
j ushtoua what Forest Sc o]
] en getting me down and h-ea'nd ¢d
e

l ecturer contact name
year educatbod pfustebes

se he's h s realll'ym kgeeemn & og e tt

other universitibeookags IWerlel doamred tdhay, they're d@Pagtitli

The | mpo il tweet-spoi catturtense emat loér tthirkanmawri te everything evidenc

A a |little bit aboutAnmwdh att h-dwre Wiviee beemedei hbe ambiti ous, c 3

TheAdUI_t__SO o f Me a s u of the curriculumo (Participant 1).
Of Responsibility Success o

A" 1l give ghemvamptt itomsdo some d&Thaet' stryeunknewmeahdngR
they've got a sense of achievement t htehne yt'hvaet hneehvedyo' nv e dec
child that comes up and doesn't dolanything f

fiT h eoyf tweanntte h ooveat heend P ar t idc)i.pant

The Adul t Wort hwhi

il think they're generally happier up there (.) | u-sahefnr
Of Responsibility I nvestm our classes turn and tha).kind of thingod

Pagal§g



il think it just ticks that box, a big fat tick on tlhat-

being (exhale) because | I just thihm&i rtdaat( Plagrptpii cie
fl tend to |link erm ambitious, capabl e | eat hésshiemiet mrcen
two that | wuse the most (.) all the physprcoab-kehwitrug f anfd
tools and fire striking, because they've |l earned a new,

so if they've done something thyatahs whitttiegbindoandod
main twoo (IBarticipant

AiFor my children now (.) we're living in a world-wharme ']
bit of a gr-eaéentihev eiyatcthoimdfdrietn | i ve in [redacted | ocal
t heey ' gvogdvegsryccess of going off and being engineers. And
behind that, | kind of, really see that as

iThe | ast Estyn inspectiba higlkesnast ebeem,cgpéh lelyg vigaostt tweed |l

[ SBOL] was mentionedo (Participant 6)

ilt'"s less stressful here because | don't have to thimk:¢
for grant funding to fund what we're what we're

il haven't got a cont ssaoc te ebpulto yeerdn agredn etrhad |syc hyoeaalh f und n
erm and then with [redacted place name] because we brin
t wo ptriaocnteir s. And we' ve quite oftwe' feuadchandi pwgupsohe
teenagers, and children. And we've had Big Lottery fu

(Parti6)i.pant

[ Discussing conversations withl etdhuicrak itome yni i culed kdopu
outdoor | earning or forest school. You know, just givir
you neeeésmerceé ally forest school whfeinr so,u ywawnmtn ded blei qugd
children safe-becausesky ' playskyo, erm. But it's so nee

they're not given the opploealunhsykiseds (tFHanake ri s

Subtheme Code Quotes
Welcomed [ Discussing bows and ar Aodwsthaylbee ih&dhueucepgl apl fust
Redistributions of Comws Wi iWe' ve got waterproofs and erm and wellies and a welly
Conitrol Support bought in at sclool o (Participant
iSo my children wild.l comedhp mg moth-Gweer yu' syeb ustolaneeyt' hliln gs acya
can send us8nya moens se&qd Yyou a Dojo message about t ®i q Parr t
4) .
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il d6ve got girls that wildl bring lIike (.) birds nest in
they saw mole. And when we | ook at that on the screen ¢
has owmed so muchda&)(Participant

fiwe were talking about my deputy head, her -tyheairr fh ovnee vaor
decor at e aphud tnmuesyhr ooms on them. So | | ove, I |l ove mush
and godédwmogkaldt t hids, ( Parotki aitp artat

filve kind of come in and taken over the outdoor aspect
aspect, so | feel |l i ke our #dweachers could

[ Di scussing diversity in values between educators of di
over, just 45 minutes for outdoordyg, whatd the

fAAnd you've got a fr-aedcltéresreo o-m ocayma, tcrmawdeuiatkbe nd6t have
to find it, you can take that anywhere. But you need pe¢
way ¢g&d»m do that is to train them up as kids and send th

you said and do sotethingo (Participal

know, the the person assisting m

Ailt's not just me, you
the knife worko (Participant 6).

AEven though it-my workgherant gederal ly t-hey tvhoewl dp uprloeb

away kherdecause it's really, really popul ar
irfThere are teachers who who will-tosgopéei alult oiom tsipacs
summearhey try and get outdoors. Maybe more teachers than

trained maybei$d tgive it a go?0 (Partici

iTheeacdieresmavwek heronfsr oduchta acvkh hogl as sawelmlv,d rh o ughhbhy veev,d h ou
t hewerheaviadgyguawe ekhewpuf dhdabhepudtdat ¢t ompelviestlyt hap e deddd he
cl assbhooatulsefgadhdbawhet boverkd md ear nmdigf f eemngoPtar t i6c)i.pan

iSo Friday morning |"ve got Year Ones so we've got thes

the ground (pause) so | don't need to supervise
But |11 swap wi tfhomgs T As closo lh-dt rscalammedadn, |beut hhem ssuper vi
all the rul es-(ammm)h eohs yaena had(ul)t and | can | eave him whi

sni-psapso (Participant 1).

irfThey get on with it so much themselwveeralfd)twbdych. ) sjs
i

Welcomed . and it's suwoah ba bley)whtohlaet 'psoi nt of it, is them learning
Redistributions of Donot Ne an adult all the time. And (whispers for emphasis) so

Speci al growth. By the time oheyometr ¢al Yegarhéyreadyg tfto know th
Control an adult all the timed (Participant

Pagalep



fivou

tallying. We used to go around the class andtkiawdetoheyr?e)

AfThere are teachers who who wildt ouseptelte adltydoor thpaas
summagrhey try and get outdoors. Maybe more teachers than

can take a |l esson, any |l esson otaddgiangif lyoemeebeg

many | essons that you can do through it in t

trained mahelyewi $d give it a go?0 (Partic

Welcomed
Redistributions of

Enf orcem

fi mean, there wasn't a physical -aur k@owhoteo i d o watsls da nit &
there'

fldd orscoentehi ngshelmkleel ue b(eRdrstoilc)i.pant

Control the RUl|lar&amuse s another section, | guess and then just
ones that are more |ikely to run if theyorn
iTheyanmsdhtar e a stick, so you can perfect big stick and
And theyyegeaeh, itkkiett they weren't usd ngotyauw get cdko wmntymeet
value you |like, sharing and communication and cooperat
know, | coul damgd lo vteel It hdebreem| { he omiemand solve this prohb
going to be armrnadawedot hat blechhauvse you' re pul |l i awhinceh aiwsa yn
(laughs), and you have got the opportunity ou®b ISer,e It dl
then give them the opportunity-amdkindsovetwnl ki ebonméwh
behavioral approach of of I|ike restorative pracrtncto W
extract the core prbbbhemobondi bhehogethea. And even then
compromi-se, aammd her perfect |l earning opportunit
Welcomed | il t weett-Boeat the endtbérthekadawrite everything evidenc
o ng . Ev o utiqa little bit about what -wewvetbeemedei hbe Ambit heost hegd
Red|5trIIbUtlonSOf Practi g of theukumoi (Participant 1).
ntr
Cione i think it's kind of (.) coming, I do think it's get tsi
l' i ke missions (.) do kind @f et siark etdehremd ooxf, thiurhe taemd hree s
That going out and doing a session |ike that <co
ln general, the teachers are great. (.) We -ldeod spormew ihg i
activity where they go and acc-eoqns at He tdHeett itctkkey hkketi te
Wel sle.om, the Outdoor Lear®hnwebhdoinkegifrvy ematjlusdnd itklea
then so |ikéheyaigon buéakde and just coludblkf drawdoseot m
(Participant 4).
iNow, they all like (.) lookgaetahme |idm nmee tdédgn H wirteasdy Js'cin'g
there then in once a week for that class, and it mighdas
be spun a little bit, and it might only bea wywaawm'tvd ogatc
| esson, you think could be achieved outdo
[ Di scussing 6old valuesd as reflechoinglanedttiot REE e ud
an exampl e] fi 8 oleu dhloisley viail ude so foumé k ied g cvieell d o ri drvesrays @ sa b
changietd®®s been changed to help people, it's beempahtanmgi
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theyo6re older, stoppi-agvtoltiangan gl ifloe athess.el Y@ si.t 'Um, (.)

educasta oint ' s | i ke in a | ot of ways, isn't

fiYou go from |i ke what you do in a session to why it's
matter if they've got parents who own businesses and do
don'tawdr got ment al healthekesules imor poaccas ial el eéve

ll' ve heard teachers haven't been prepared or haven't he
of thato (Participant 6).

Welcomed |l &6m No't ATo be honesst , quitt'es di verse and busy soexadmthlapwt sr gal nyg,
Redistributions of Maki ng child. Does that make sense? Wi thout sounding
Control Differe ﬁl_c“)m more of a fe}cilitator, which i s a reaI_Iy sort clq_fuiit

nice that | can just stegrmeaeck, .i)t |foenelth elriek @ st lmatgur aa

activitieso (Participant 1).

film not perfect -drud Iiqu'igs enontospeéryf evet sit around the en
morning or good afternoon and and then give,t sehmran vepnp
to sum upewhat been doing (.- fewm,' v&ndotthen btite moomrgeéer

been doing and then it sparks conversatio

fln tebmbaodmdir(.) manadiema vt lledrms sivenlei ever that childre
all their probl ems §teoork eclevretsa, i nb utth itnhgesyd g(eRar t i

il f you can plant the seed that in 20 years, they they
yolmave to see anything |ike this. You're planting a se
the country, which then grows to three that helps feed

think edscathieomnly way you can do thato (BH

Welcomed iSo, it-l sregafidnpdom what they do and it's definitely

Redistributions of Ind_ep_encﬁShe ds awasnt t o do §s ama whn dsiojHtig Iwhatyd danddoswdebeddaer! t
Control Decision a |lit®l ¢ Paookci pant 1) .

iwe do bluaapes on heads (.) we have falls, there's scrape
know, that -tshekarye dvwwerye but they've decided to go-It htri
that' s an i nPpeorrttiacnitp amatr t10) .(

fiYou can plan a session, but 6li ghftt, e whppl aveddt vee et isols ddoa nt choawt
did that. The rest wend @EPddr aindi pant sd&4)met h

[ Di scuss-ied cbadatsdilmq]g fas they're engaged and happy and
that approach atshéemiag welnled i(tParoti ci pant

AiMy Year One clleadssstr,, | b @d @ancsteulddd idaoyrs' theed t oé | '"m not as
doing b&oatwsey'lre t hek'nroevhengrngedeeking things out-tol fk
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worm and know they' |l {a Iwofotd Itohues el.o gAntdo tlhoeo ks eacto nadw oiath itsh
amaz@Rgarticipant 4).

iChi-leld in terms of needs, erm and how |, how |
iLi ke, some of them wil!/l come to every session and theywy']
of game, alw$olcfhitedsy it's really freeo (Part
fiHe has -ididfhelwatri our more and everything. But we don'
there's a there's a | ot of childrenl wthhi mktmayabra itti'me tw
wel | .t hferyd can choose what they do, -itshaits tah ama seslievree ntth ionf
classroom it's more erm (pause) There's there's m
Welcomed irThe | ogistics meant they were out of my timetableda@(.)
T . . other cl| as-gosomimaweki gbti s-If atihri neknolugthoul d be, you know (
Redistributionsof | Posi ti Vvel ', ¢ tyn and, you know, playing withseti hkhge yaeasy tifri aggh
Control Feedbac been timetabled ind (Participant 1).

fiDavid Attenborough, | meamltlHe sthiome ki @rse e amled n eetara rhd (
we're talking about ssamenhthagdhé' bepeconoectehbete. And
of my-hBA' slaughters in year three now wasi ni nt hyee ammb rt@god. g
daughter asked me to watch David Attenborough |l ast nig
Peppa PAwgd t hat's & . Yheaeal|wstoehowing them a video abol

was what spar-kedl wayantdobvevehato (Particip

fiReception age, that wildl @dimd hiery d rdd/ eA ritdoi trchlg@yatrbe Nk e iwn |
we'd have chairs stacked in the back wall Fsetardayi o hotr tld
They'd ignore every sensory toy that we Hhae¢louwmig. aidn twihe
them outside, then we can ful fi that need in a saf erof

[
big €eéhgmkBone, so when bbefy'sehdalyi mge rihoo pea nifbe,n cweer d i ki@
and you direct them through sort of visuals

fi really don't think there is anything that

Welcomed Sett] L . o S
Redistributions of e .|.ng lt's nice to be wanted, but | know it's(Rattieaphn
Conitrol Facilit| amwe have to kind of remind him quite a lot of just sl oy
stumps away. Well, not all of them. (laughs) Er m,
ilf you're gonna climb the tree, are youwhAc en §Yicedachn t ween o uag

wobbly feeling when youtgetatdoenalighe Youngnblwrough yo
meantshat 6s probabl yoa' geodosiedn Abnhda tjtuosot htioghr et r ace t her

it's all really learning about how to be human ¢
AiThere was a wolf game once-twhath weése IYesatr yYOeaears,, dnd etnmea
ti mehey remembered, t hat one of them was t he wol f or n
they obwidotadliy h mage of the woodlands being, you know,
di scwulat we woul dn't have, we don't have, we don-tthelyaw
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wol f

at

wa kst

iTo find a worm and know -ahwypoddl ousket ®“he kt bg 6&echbaodkoiaa
t h

iNo+ver bal children wil!/ briegvegouamnhseand amdndpryog pat
mandal as and graphs and |l ittle dens and stuff. But t hen

AiwWe do a | ot of kind of fiery, c¢r afntay ustadfwlei (nd)eoslioo tlsotos

fiFor those children, the provision of the environment [
SEN children, especially on the spectrum, l'i ke to |ik
il think maybe it's to do with how free it is as weild .i sSAne
thing, whereas maybe in the classroom it's morereimi ppa
AWat erwlipdtatyer that's just playing with the rain and coll
rains moreéWe've been doing drawing, we' ve made, we' ve
so it'sijpngst aayythhng really, that that encourages (.)
AMai nstream now, | go with 4wmheats d @ sOsn sa baorud . j WSot, finl It chve
and spring we do a | ot of foraging and

Summer weower e on

noi ses, they were chasing each other and it was al
and it expandedYaal, brokwaswayi te interestingt

6s Obmiaziinge minutes theyodoll be showing all thedhhfr
it obBafndmet'aldle’ i ke that because the peer pres:

anding up by himself in thkhaumedhlki {ohves awadchhiagi n
(Participant 4).

|l i ke thato (Participant 6).

cooking and the
t-be binélydbercadaapge they were mowing the
so we were on the field doing a field survey with

Welcomed
Redistributions of
Control

Shi

ft

ng

ATo

iAot
and

)
I " m not -lgowknggwotuol dn't have been thegcel tiong tvairtth wtihem 4d

fiT h etnh alti'd&fer e @ ihr gligg hrta nhset & rhta h e ytohr eey 'erafdgirt(®P ar t ilc)i.pant

be hointesst ,quiitt'es di verse and busy soex dmthimpt sr gal Ing,
chil d. Does that make sense? Without sounding

not t®eahy wnwouotaendo(thaandbthryd ar

a place to try
K to do, but have wou Paagnsicderaend tlhat
o
h

r
that's O

adyabdobénkgluasti ahdrthangs erm ang
t as wel |l , because obviously | '"m g

| do a wal k ar
me with t

o

e's quite a lot of, erm (. maybe helping out in gt

(Participant 1).

end to do it on demand, so if they want to whittle,
depends where it is | "-ll dloett etnlde mcwse iitt sa-pralgl Yo
stks for themo (Participant 1).
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can deci de

have
out si
AThey
and i

an adul t

gr owt

i’ ve
t hei

S
classroom but e
ren that 1|
afmhéngoos os moing and then they've got cont

child
or ho
feel

basedndethey' re going up without, you know, being told

fiwher

Aln t

fiwh e n

ando

d@oa ma slk was ® nyyouh amdosw? And it takes a |l ot of them (

de and

get on with it so much themselheewsk a(nd) twheiyc h( .i)s jsu
t' s s uwaho bah (ley)whtohlaet "psoi nt of it, is them | earning
all the time. And (whispers for emphasis) so
the time drheyomgetr @ @l lyye atrheéy rre@aald tfo know th

h. By

had a

fiwe' ve got waterproofs and erm and wellies and a wédllawg
itds very random theyére all donations but theydére theh
covetrlreeln when they're going out and so then that'
iSo it's, you know for exampl e, i t' s ofafndt hfee edr eyumnact, k frsex
they trust the net? Have they checked where it's, yotuhd
they shoul dadewehRakt ingi pant 1) .
iShe ds awasnt t o do§gs ama whm dsiogHtid Iwhsaaty danddoaswodebd@aer! t,
a | it oélbet | ypowkbr et haedd¥2 | | , have a think beédmdei ty'ou, aywdku tkin
have iroemisnkd t hem that they need to do a I|ittle bit of |
bit (.) sort of (.)ikiddes B oHaasccwbhg rl otk aywogumrssge. | fUm ydav
a | ook i nbéatntde ImilddlIlge ve her a bit more clues abou&eaher
gloves are i@ (Rap@meend)bag
ifThere's a water station, they | us4il hdeolnpytdutednrsloew,v-étshpsom n
thiogs thetyhate ssoqui te a big difference in schools (.) i
it'sl jsasppose, becausiet(didtigéssi a esmaklk & hdalhe $® cyamu sayn &hydole

r very

w t he
i ke

eas now, |ike, get mh Hiedasr et m ttallll wd, Getl |b&seomag i eoe

erms of behaviour and (.) masalaaleingv @ rh eti ra to wanh iblechrae

al

I first started out, nehatstwduwml & eranse orfe dlilkye ,f rl U svte

odeidsg
to

yourself if you wa@dtouwadeaemr vsas hy oyuo wweanh tegmom ey elt

relax -amdé dameéynatr ehatveé | lamndh school, so it's

an adultima¢d thRharticipant 1).

occasions where the children are qui-fer
t ti me, erm not many most o f n odhoennf ianreed «
rm [exhale] but oncet hwee'eves, h ayds ue dkis ioilw, ty ¢
ke very secure boundaries and (.) scantih

fir

that's that's when they become a bit happier

(Participant 1).
(Participant 4).
their probl ems § tweoork eclevretsa, i nb utth itnhgesyd g(ePar t i

it, whereas now |I'm just pfft (shrugs)é as
do, yeah, kind of see that approach as being

Paga2l



i, was trained and then started working in an SEN setti
end and the woman who did it dbhef oyrceu 'niel @fnidrhdgoyheditesd f-§ euts {
first it dcaaunn thiep gdMhigtbe am | doi ng widt hi tt heessrng olhe dawitted B ¥ ? ¢
a bBbvoéyou kind of just follow what you know and and tha
started doing it, I couldn't have told you what any pl &
now, I eaaouwdld@md gyou c&ddheayouw haddor t§ooeua tc atnh adto damids pwis t
on to the childreno (Participant 4) |
., struggl ed-lvwidt W etalrenicnhgi ladspect -avemhwhenaktwemandt 6 maid
di fficult. You plan @h,setslkséynda@amdt ywanmga dndaege Wheéeh my
dynaml -any( world is final in the class. And | set really
come in and see the way | baeabhhavehearsouan dbitttoeotoddi | dir sednil, @l
view,h_es\aep trust those children with their directed | ea
them, how can | expectsdgadmmatbaggeowbdbodhdndosphee and t
t ha balance of (.) |l ear-inedgi tasi sved dul tSdf asedoii lbiet. a ti € d .y o
go and do whatever they wanted to, the powergrdgfanta miapat it
fact tHatketehpeyt hemsel ves dikléep Nbwmsefvebegafe,-weouy ukrc
them to it. But in a setting that's twenty ti-mad theaigh
a TA with t heoogklodiegairwed ra stshe responsigbiTiiveory ahatt hbee ¥ Acs
classroom now, so you have to keep yourself saf e, lad s
classroom, it's directed because | can see them all , i
thingmi $dskaerve come in place where you're given the acti
isn't always a prescdrhibsedi ¢hbwhhagt tdlo odamd ( ol fh emye carreea tn
those options, " m not going to be held back by my 1
iAt the beginning, when | awaaspdy rddi g irmigs k hrei § koibg u | bywea
bui-bdcause || know I ' m working with khaeadt db6rbai hdmbari of
things in year one and two anhteyhéh be weattthngewand k
much whittling this year with chil deghrandhameyknos easdh
(Parti6i.pant
Welcomed The Chi l fifrfhe whole t-hedgi nhsfehéeé$sd school, so it's just (.)
Redistributions of Judge wH #AThey've got control you know, theyodére the ones that |
Control Possi bl happi erbiandnoae relaxedo (Participant 1
flt's a place to try not tddeahy nouotaendo(thabndbhkryd av
that's OK to do, but have wWoUu Paansicderaend tlhat
ilt is very inclusive (.) becauiste st htehreey' sc hao obsaes ei tl'asy ec
manage manhteyn o whetth eva nitd ovh emeg eutp nt bveooa(sPar ti ci pant
fiWe' gesoneest abltir stlestdh e wsicr aming evet ad kotuneki mhinggiandgi s hé ge
saf etrh e ms eslavheat,Hres manageinbems elrweosi,notwhemeesghi GBartilc)i.pa
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ll' m not er prescriptive about what they do, and we'r €.

so we have this environment I ' v en ocdextc | wps i cveer ttaoi nt heart m aarre|
free to move things and that's made cl ear

iNo+ver bal children wil!/ bring you insects and bring you

mandal as and graphs and |l ittle dens and stuff. But t hen

wakltskt anémmdg up by himself in the mud kitchen and staring a

(Participant 4).

AFor my children now (.) we're living in a world-wémrae':is

of a greenatr etviopd udntyommthidfdrietn | i ve in [redacted | ocal
t heey ' gvogdvegsryccess of going off and being engineers. And
behind that, | kind of, really see that as

fl bvvechilledd in the way that | worko (Parti

AWhen | '"m here with year one ankacbhivot hosél sbaseohsumi g

because because of the children in the se:cs

Welcomed
Redistributions of
Control

Nat ur al
Boundar

[ Di scussing CYP
ofreal l vy,

Al think

iNo matter what

dysr eg-wloaittedd struggl e

notl th'esi nogu iathd ea tyoawr g mb@ddiy eiatr 'ss oé rdm s o

of established trees anyway which sort
we can hopefully change the way the
the weat her was we went si de. k Bewo uil fc

out
with it, wedd do somet hin
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Classroom Educators (CE)

Theme: A Community of  Bidirectional Trust

Subtheme Code Quotes
Interpreting Adaptati iCertain areas of of wliend ohei paslky weouwdkwmilotv, do and ko e
; it was raining, it wouldn't be da gchats,e woef' roer gwoen nrae gnoo tt
Expressed Needs Di s comf c t odaow, why i s aBheacta ucshei lidtr' esn x @( Ma rtgi, ¢ iypain tk nDd)w.

ATo parents then we ask them if they can (.) provide s
we've got quite a few children in afternoon nur selrydowm't
themburon. So, it's just managi datrhadsed ptaynge 309 f.

fioh, for years | was taug-ttverwgd b inigghwte veo ly & s @ ig hheee thhrii ngg
bet.tefell ow paper, | put red on top. And now we' rFyYowokn
our homes are not | i ke that, are they?. .. -weuven ebeeden hpau
brown umngurpapér on the walls and you know, as backin

natur al r&tae nnitxlid3pa

Al think it's natural for -ghiistdnenrtwue rawud fokay syeneh ).
much more beneficial up here, |l et alone, you know, the
of miumg around and exercise for that organ (pause) erm,
t hathey mwgntootdoé which is what we we start early in t

who come oioht anglcthind it difficult just(Ptao tdome ainn

Interpreting BelongiShegI [ Di scussing food creations in the mud kitchen] f

Expressed Needs Est eem N|fvou swmahy,, you' r-& 'goitrigneumow t o .60, ytolugy jowbd deirt Isyi dféePealr ta b
3) .

[ Di scussing nursery rhymes outdoors] fAWhere youbdre weay
all those physical skills and theydr e (IPeaartnicngp atnhte

ifSo there's circle times outdoors and it's meakegotimeenmn
hanhed (.) some children they wondét at first they don'
then they will c dorhe, clo'sm tnhiesys idygnf sscemgdisi mag e al | hol din
gambdlow, I couldn't do that mass <circl enotti mheh.ei Wihamwee & s
you've -gou kihtaws it's just most of the time it's impro

things t h-gptraxcd imiomers have to do s o Praurcthi ca sp aynotu
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AEspecially in

we

i And

pl anted

we

And

"ve got

| etalolcielédt datt gatvveseel i ng

the mud kitchen, theyo6re he

of be
this is going to i mpacdtPamdri
a few child

u

circl e, b

ren who find it
t thdyy

me i ctiiplaint]l i59t eni ngo

|l ping one ang
l ong and the
ec impoaw tb e3c)a u s €

di fficult to

Interpreting
Expressed Needs

Helping where
Needed

Al think t

don

five
but

donp-has he

t
"t

he
k

we
of
wer e h
t hen h

know we
t.
was

of i
he

fiSo me

fiT o

start
chil-chrees watching

ch

il think

iSo,

t h

know,

fiTh a t
it

t ha

t

S

doesn't
constructive

w

he w

n the bl
now wher
just
course w
aving di
e didn't

we don'
Weewehpan

frustrated

il dren

wi t h

actualilty waes &i @dasleammtié j sétaed oi mantdh @i & e

ere's
to be

another
me a
as
hatever'

pl
ki

dliidt tal d iand eofbtien

|l ooks

t hat we su

hel ped

h a
ay pported
0 (Participant
el | down.
utd sh e ktawr, n

2) .

inking (.
e he came

) tent
from,
(Participant

r

p
f
b

and know
ears wer e
about, vyou
l ook different.
I nvisible Man,
t make him, bono (n)fsgbunéssw
gssom place, but | think he
with(wanahdgthe wbnduwa

you
hen his
scussions
want to
li ke the

know,
An

not-sscangechngdakh, ctvhkedr eheyweaare

tencoutrlhgm & Phirtdci pant

the child
the other

t he whodettdewmelhop

children

enty of | earning and cooper
nd§ aadiadm'et cfonrsdnaitd r tgd @s Kkanroew ,

t hi nmoltd fk emidreey icasdy ew elthli .| dir ethe vteBro & aly clob terd w
Is uarlew ayyosu 6arrey Hhaonlydd ismegy ,,0 ry ot
they e ud abAafbu it .o mithgohl tda foay t roa tbshe

n anythi dAg.e Soo,u
to what
s oandt sdoéesvnatt sfahbt ey

really meafPanyi bipgnt

o h

him maybe

sur
phostearyddwd he@heg¢ hiBol th,
he ¢
t ho

you

5) .

by coming

2) .

And | though
eviht tteame Wdeot Y ld

r_—

made

@

we

perhaps
d then |

— N

know? So,
tobfeadacti al
he came outlt
antbdopRamtgi dii g

ttloe naiutscea o
3) .

mbnt ngst hewp
dRPAdrhe'cs plama

@t Par thii ¢

at i alno,n'atn df osr
al (Pahatcseo

idbe coaefiuy d

Interpreting
Expressed Needs

Listening to
Communication
Cues

fiWebve
Garden

AThey'd

wa s

got vis
or you
support

al |

ual
staying and t&hhen ibtl e soso lsin o,
f o-rsehlhen BAywiatyh stohe 1 ittl e

come in with their, you kno

ti met arbd xets ,i o pTahues ed e erf & teer Gwoodie ckonnoi wn g

tbh & & dvwinakye h &
group, they

w, waterproo

Paga2hb



i

under stood,
|l i steneding soacethle

think

fiwe ' | |

for

dRarStpara&nd

because |

[redacted
t h
knows
better

they

equi pped (tPardteiacdi pmanth 2Z)h.e mo

child
i nk
t hat

wiif h hALNerdmaaldj k@s hlebm@g o
for [redacted child wionhlteA
this is what's going to

just absol vPtagtysahdVv @&yR&ththyoiup &

Interpreting
Expressed Needs

Listening to Pupil
Voice for Genuine
Choice

i Hl

[Di scuaspuopgil 6s
n etwh at

peopl e,

fiT h
gui

ere wa

we

S no

weren't
it b,

wi th ALN

expectafli omans @ haavae ei' fd oywoumb i s

emoti on

& o etwaa tp uw the rid i omeek ,Hayi au
yyau dlomo w§ harnae

dy s r Wawel rlaethilyro in b lwehse anf 0Poaurt t di @cdi ¢ psal

d ondbte chaauvse tw
you try and coax
know that.o (Partic

tt loe it oymeu
name], we

idmwhawe weod

t

hi m,

yyoouu  kknnoow;

ysoamme hse@ame o f

some @ebpl eeand dbiey

don't
about

do
it

t his
we

y odu
knew

"bret
-ihte

ghuintn aweni disd mdaitt

want to
SO

make him fe

was natgemwuinme ntghiing

you

know (.

cl ass,
chil d

aGheheai dmeé hi s

i s

what

webrehidokmgoand idkdu kken o/

wi t h

A L Bnmmammenm mimammhimkmenmmh mméinhna,u g h s

ome koo w, wed

hmmmhmmm no tdhaAkdyobohbhen, of cour se, t h

e ad the PI|_asn
frustrating because you know that when h

g

h

&
h
s up there,
were |l ed by him. Ther e-iwmermd acies ud &l s uipmp o po
but theéhfyeiqtuadi d go-ipte'asr nsohta peevde rorpear s ed
a Plan B(PRPart ihd i mpant

mt. efrthere w

i f he

)
y
e’
u
a as
2

p
p
) -
ilt
you

is -lekel edtiMedngi mi |l ar
don't
to

to adults and that yojuoikm otdhf
j oi Awd 'hree gyany ii g ss@goondabnodd yp ItGoy yhoamat Wainl t 1 i ke
go with our Il earning and interests. We must ma

fMAndwdul d i ke
ability to y ou

say,
do

that's inclusion anyway,
know, that is inclusion and
'"re ntod( Pmantiicigpant 5).

it

Interpreting
Expressed Needs

Meeting Basic
Needs

iBecause fir
Af i t's
t hink
t ohetir

es are |it (.) a lot of time i6Papeinti gal
k niotw'. s Brudt atgamichg Wwiitk
than getting out anmnd
poi nt antdh ath etyh aatr et adlylssa

getting sOohathiogpaot @J . it

nto nursery,
know quite
t hen, t

raining, we're there, you
there'"s nothing better than
safety, then there's no

know, theydre
fil think um it's
environment. So, then they feel, you
know, owe. dSo, |l i ke when you go outdoors
got i ke, a yard with a fence and a gate.f Spopgme’ e abw
in -avihrat | rcambl bunursery yard. So, they've got the bo
enclosed (.). So, you know what wedre finding now, may
someti mes we netelle mot @ narieoguhraat gtevnee bd aylgle rWdylalr,d .s o me

so when they come | they
safe t

here s
v

of the
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in the small yard with the-®henaa &ndo tTbdheewg ajtubseta ende etdh ety
adult. You know, if we say yes, they're happy to go on

to hold their handsbo
il think because (pause) you know we we all want, eve

devel opmeat Pioci pant 3) .
iwe' ve got then one other child who erm, doestwdhb.erButl |
does come ouhwt dlee ach@deenm' t partake of his choice, you
f ortcheem to come and plant the pea or (Il augh=ss)o, hyduws kmady
him all thwi th mehe amalj ority of the time, he iidgd iwmpr avic

@rop the sGeadoi mntdhgriee 0OPar thiidci mdntwalil.r
Interpreting Thr eat Re| AOh, my word, he was scar ed-tohfe tSheec rwe tn d@abrddodini hwa sg @alnu gvi
Expressed Needs | Sensory ¢ dieParticipant 2).
ffnd t hen and then he stepped in a bit of dirt, and he
montlhi t eral |y al Pmornttihc,i ptahnetn o2 ) .

AAnd once theydre down the staircas-&,0st hédwedroatfdroome,s,t h
and we've got the the soft play surf ace(,Pasrot itchiepya nat
iwhen when you've got children and you know, maybe the
that class of say 25 up to 30 children. The fluorescers
are bringhtr egdr ecr bl ue. The chairs are bright green, r

themseluy stsodea qui et area of the yard which we knew

t haf abiest t er ,fotrhdyhemaven't got(Palaltisiepanryt3hbe.vy

i We +susdgtl | have children who, you know, g Phirtt itch ipmag)

fiYou know some @h, IldrmmnscadrBdtof buthe wvit md[ redacted chil ¢

terrified, and | thought, oh my God, ités i{(farKNocem

Interpreting Working in the Best AiYou do have the children that just atselfutadsly camed alh
Expressed Needs Interests of CYP do until Christmas or or the ones that take an

fiwe quickl y sehawle tlbad etad iadapt the way that we were

you know, and that's why erm we we felt stronglne eadae ca

di fferent way of accessing their | ear ni(nPgaranidciapnadnt

fiHe had responsi biHe tysddrt c ocmeasuimeg, hehasedetkedi ghant

wasn't (.) exactly what his friemaswavbhereodsi ngt bdt sbuog

know t hast whhaatt | worry abouté using a p-odivtiiowslryoli ¢ mad
but it wa® tti hiet gracgadlelpar wockeaat 2) .

il think because (pause) you know we we all want, eve

t eac

devel opMmeat ioci pant 3) .
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i, don't know whether | 've missed anything, you know be
I actwually included, yPRar kinoiwpanmc3luding

MAnd | would say, you know that's inclusion anyway, |
ability to do it, you know, that is inclusion and you'
they' retmnodd Peaoti ci pant 5).
Subtheme Code Quotes
The Importance Challenging iSometi mes you feel |l ike you're on abrciomg etylbem bied,t dwvdltih
of Relational Assumptions because go. And that's that's that's not wus, you (kPheorw,i diepar
Familiarity | Believe in You fHe was in my nursery class and hewe hwehe mpenti ndrohigm
wor king then thehWwewwasnéatctwoltdi hg need. They were at-éhe

endepmet tdiimg nwistAidHDé&nd we knew we hadomewlet datrtye amrda khees
he he was flywouokinow,e fda sne dwotr k.ol ngds h b §-omwea rwi wmunoghssi i cl

abusive to other children, or he was excluded for, you
could see, he was starting to spiralautshee nh,e awads |l owaenltye,
such a caring nature. When he was in nursery, he used
because he wanted to take him homeéyoudbdd pr ay Huwtr kthte W
but , but , there was that side of hi m, and | | felt t ha
you all you can see in the moment is that awfuls befhalve
even more disalfd ekrtleced tbeeaccahuesres wer e cross with him, he
right éddkicdm'itonwanna do work, but also at home everythinrn
in glguand all, all the rest of itiaond, ohgbaut ka® whe hlea

|l ooking after, but there was preSsurle t-hienki k) getdobe

making éPahtmoipant 2).
fi@me children not-ssoangeghnfdakbh, ctvhedr eheyweaae tthhe nautsckea g
tencoutrragm a bito (Participant 3).

AAs far as inclusivity, everyb-edyn dpasu se\ e reydtuttiart g ,0 nrad
pl an-teivreg ybody pl ant s, if we're going on a bug huma, ch
you caer'becamse you know we're going to bRawhi&i pagn

The Importance
of Relational
Familiarity

Joining in my Own
Way / Take What
They Want from

the Session

fBecause for me OUtvdedoalrmd ng dormde and every child has got
for the ride just in their wellies and take part, just
their wellies on dressedO apipmwtpes attethgn agadiemg i magc K oro c
to take part but is ther eevoenr ytbhoed yf rnienegdess .t ol tt'ask ee vpearrytb.

i ncl udPeadrot i ci pant 2) .
iSome children not-ssoangeghnfdakbh, ctvhedr eheyweaae tthhe nautscea g

tencoutrgm 4 Pairtdci pant 3) .
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iFor want of a better word, -(IMm)e (a.l)watylse rcea'l d veadt o thgssm vinhe
children that come in. Theydbére happy coming in and th
watché And the adult will encourage them to go to anot
stge of developmenté And sometimes | 'm finding now tha
they need the enadutagementmapbet wawhathado ttohe hel iflaeni d gidn

(Participant 3).

AAnd we've got a few children who find it difficult to
circle, but thdgyamrdictiiplalnt]l 59t eni ngo

iwWe' ve got then one other child who er m, doesn't real |l

come out sibduet ahned deoresn't partake of his choice, you kno

i
a
them me a&md plant the pea or (laughs), yeso kime'ws Q@utt dre
the time,t hanndhe majority of the time, he iig iwapr avadmsie.
seed iG@nthlberaemd gi ve O0@Par thiidci pdntwalile.r

iWedve got one boy downstairs whose (.) difficulty 1is

doesn't |Iike being on the carpet, he |ikes t oi th'es dloa stg
juséfore we were going to go out and dao aan madtsi ¢ ihtay ,wlhy
they hibernate before we were going to go outside. And
bettertdo Wlme aictt iwastn'ets any gardening activities, but

do it once we've erm, explained whaYea@meée,r eumgo(i-h)g ddirod Isien
it's one of the first I essons | did with him@handult as
heéaend I®OKaitdhen you can sit there and ézmd olue jasstasnadd
started tathiwvwagriabostarei mals and wefgbtatent o Anlde | s kmjoe&
who | ikes to wait his turn because heds,whewsr godoiamg it
he justheé ugaied gs oimme tWeilnsh, and t henydsurhmeada useas nydo i nkdn csva,

name] ,arbpeatsurnal and she just star-aed dpobbiugdhtaboet l
whole thing, althoughe Belidceemi-hgapheadso@eshieft swhil st
colouring for him. So now he always he, I don't make h
he's sitting at the tabl e tiomeur §abgut@ nhde 'ash dat cetnii vneg oantc et

al bnovike'trlkee oaid tsii Wdiet. i But f or that 5 minute on

partake in
he's got to do it whil e PBartttiimigpant thh)e. tab
The Importance ) iShe's the expert and you know; we're |l earning from her.
of Relational Learning from the teachers going up to watch her, its, (iPtargd igdipramn
Familiarity Others [ Teacher discussing thle trhoilmek oiff tyhoeu TgAi viens tSHBeOmI] b ifig @l e
devel oped, used in the solution, the way you do it, |
too busy (.), you know, | yow'kncwreAbedcamnmdeandtlr ulshow
probably better i de&(aPsaratniycwapya nytou2 )k.now?
fl | woul d say that, t hat er m, some teacher s, it's -notl
keep thinking | should send a Power Point out to all th
f etehat some of the teachers who ar e tehxea dyt@wynlgew tomiersg In:
yeah) So that's something | may ddor fya urS eiffr faoutfésh )idkcirt cui a
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The Importance Overcoming i mean, some days you do have s@h n@&aeld st hoafn ki eGosdo nnso baondiyo

of Relational Judgements of (Participant 2).

Familiarity 6Good En fBecause for me OuUtvdedoalrwmd nyg ddnmde and every child has got
for the ride just in their wellies and take part, just
their wellies on dresseH0 apipmotpes attethgn agaoiemg i m@mck oro ¢
to take part but is ther eevoenr ytbhoed yf rnienegdess .t ol tt'ask ee vpearryth.

i ncl udPeadrot i ¢i. pant 2
AYou know when chsid dweenj usitr sdko chormieef | vy, er wg bnoeo ktnoo wn, u ras
woul d not want to come to the carpet (.) because they
try to encourage them, even if it was briefly, ewan kin
another activity?wBenh t hepy,dww'lus dt isfae yt o éasnidt tohne yt hweo ucl adr
away. VYeah,athaa bagel ut because | thought they've n
(Participant 3).
AfAs far as inclusivity, everyb-edyn dpeasu se\) e reydtutciart g ,0 nrad
pl an-teivreg ybody plants, if we're going on a bug huma, ol
you caepr' becamse you know we're going to bRawhi &i magn

The Importance
of Relational
Familiarity

Prioritising a
Warm Welcome

somet

i You
woul d

away

[ Di scussing use Aofd hotr aomeeocodli &ee] ydbu know, with my nur

hing

you don"'t

AA |l ot of
make cl ose

to thi&Gngdchdely can see all that that's going on alread

know
not

try to en

anothactivity? Butwhthehhewhiatn'ud dteigraegy t o dasnidt tohne yt hweo ucl adr
. Yeah,athaa pgagel u6t because | thought they've n

together, isn't it? And it it's lovely. Theo
guiltte'ldumadied rse ajnigsuts tu pd otidbnegr eah attreeveer , but but i
(Participant 2).

our parents, sometimes they pass the yard (m
connections®dt oke'lllll wij lul$ad s syalya theed d papahe dntymackhei i

the chatte¢(Pgoui ¢«npawont 3).

when chsid dwee nj Usitr sdko chormieef | vy, er wg bnueo ktnoo wn,Th rasy
want to come to the carpet (.) because they
courage them, even if it was briefly, even i

(Participant 3).

iSo, there's plenty of |l earning and cooperat i alno,n'an df osr
know, to be kind§ amndiadm'et cfomrsdpaited r tgd @s tkenroew, al ( Pahaticsep

The Importance S ) AObvi ous!| y, nmobelingdarnen trhe exdy g Plairk ¢ cti pamd 2) .

. upportin

of Relational P g_ i hat had to refocus s-ome hays htlaec@audbeé gt séy ck and the
Familiarity Scaffolded Learning | ¢course, the the, the, the, the impulse to |like start &
| esspmt ame on now focus you' vaNodioitghytg ou Bljud b w.hiemn tweatc amnd
that they they nearly had a rdwWwaalouwti pantp a@nt.
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iwhywhy do you thidgkahhi esrmyght kbew, even down to the b
up. Weol Iy,ou think this t dyeceu hkansév\i a tndirs hgeai rgg otwa dntgdlp ptehni nnk
tune in to the skhHhdwscamdy cdiwowapEmlny yiotu i n-.a ldi'fsf ertée nst as

fifrom the beginning, heyos &hwaysabeénrisncilifurdewvhe dil BEbs5cCcao

we used, you
of f just showi

woul d -Endwt hen we adéeded odii fkfneorwe n tdiuftefre hemt t har de,gi nni n

and you know,

mas simpact on h

drop a toy

fiiRe member h

A[ OL] is what

fiThat' s another
it doesn't me
constructive a

t hat what ever'

Know?Participant 2).

know, pictureWer dmplt $ hetjlvuesstuashhecawilinsg ot tcea r
ng that something that was in the outdoo

and then the visual aid @& oweokneownnawetnh
im physically,-htehast ahbel'es taob |hea ntdol ed ot hset ubfaf
. As before, we couldn't evenogkar thi i pan

ow youdre méamdo tyolh ok Mlow hwh dSss itatdadtu nsdo ryto
(Participant 5).

they should be doing at that age. They
knows (hPoawot i ci pant 5) .

t hi nmoltd fk emidreey icasdy ew althli .| dir ethe vteBro & aly clob terd w
an anyt hi mAg.e Soo,u Is uarlewayyosu darrey Haonlydd ismegy,, 0 ry of
s to what they d@eoud adAafbu lt .omidhgohl tda $oay t roa ttoh g
s omandt sdoédnmatt sfahbthey ohidbeg cddefiuy d

real |l y mean( Paanryttihciinpgabnt 5)
The Importance Trusting the if it was raining, it wouldn't Hbei gahtc,aswee orfe ogronwea rgeo r
of Relational Responsibility of t od@yo.w, why i s drataucki lidr en? aiPnairntg,c iypoaun tk n20)w
Familiarity Children fiConf | resoluti omesirst erbetausevehgbedy {hdieisdun

ict
everybody wan
everybody

] mean the-¢h

time, because youd Enbiwat si sybvh@kmadwpsraifcek [tyo Buesatku ok @ 0 \
nobut you know, we al ways teach them t héte, cyaoeflkunowhelm
words, cause youdSoanygatkaowplinterit's things that t he
il just | ove watscthainndgi ntgh etnh.erle jaunsdt i t' s i t' s an de'yne goopien
watch such and such a child todadq®Puprdnadi pamtwlbat

iSo, there's plenty of |l earning and cooperat i alno,n'an df osr
know, to be kind§ andiadm'et cfomrsdpaite r tgd @s tkenroew, al ( Pahaticsop

wan®ae, tyowsi knowdvolua tk njoom. ddon2d and we encour acg

ts to sit on (.) because there's a (.) ,t

t hems e(lPraerstdi ci pant 2) .
P thkhdwenh-iagasmynds batl icthteles y, but the ¢
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The Importance iwe had a |ittle boy [redacted another childébés name] a
f Relational Under st althe garden and he he was furious that children were go
or kelationa Dysregul we ' | | tsalee .a SpQ itos, s o, agai n, he, he made
Familiarit . L
amifiarity fiWwe' ve had two boys over the years dwomorne dtoh enygdthlhe ysi svéfr iy
know, and | oads of expletives. And what we do is we we
wondét do madtihgght wko sasy a favour, Mr [ r eda@taendd ccareatya ke
chil dés name], would go and check [redacted caretaker n
not e. [redameé¢dschiebdamgmé nddan'ddutr etalder e he is reading
job Iist. And then [redacted caretaker name] would nurn
come fr aWh atth aatr.e we g@S o g[ rteod aot €d rchi?l@dd , n awmee Jn eveodu It do éaceh
we llhlowdd yoddwekhowpdpdeParenwidcipant 2).
Athink it's natur.dlusftjpusotc ht é drem amdrfuinnd somet hing. Er
beneficial up here, |l et alone, you know, the body. Ma i
around and exercise foy ahdtwbrbangteasseherr m,) (to-tthoe
may wamto doé which is what we we start early in the mo
school adidf fiodlitjust to come {(Ramndcbepantdo@hp.
Subtheme Code Quotes
The Situated Appreciating fiSome children not-ssoangeghnfdabkbh, ctvhedr eheyweaae tthhe nautsckea g
. . tencoutrlhgm a bit, you know, depends on the background,
Hum?‘mtyOf CuIturaIlef:erences park in case they fall over, everybody's (Raitiyciamar
Family Connection in Families . o
y fBecause the sad thing is that they doaob nfeaenxipleireise ndcoe, tbh
the families in in school, you know, who obviously do
vegetabl es. Um, and tidem' yasaou' v ydot notth drnd etrteastt ed bec
(Participant 5).
The Situated Building on Ml so |ike as a parent |l ast week and she said she waxndie
; ; well, we are actwually all outdoors, cos that is our | e
Hum_amtyOf . Relatlon_StOSUDportout. And | sai d, you know, it's not real fwo uclodind ,t |h asvaei e
Family Connection Family Buy In to sebhrooodught her in. So really out in the fresh air tha
to mum, she was fine, and | (diadn'itcipaant t3he
fiJust some days with the outdooyoarlkaowybhbdk plaome ntvswsa ngt
out, they might gebthutvet hahoshpawtatef phayr | earning. A
sun outside, then it's hotter in the afternoon nursery
provide sun cream and aofh abta.siYeoPua hkti nhogws,p atnhte s3e) .s
iWwe have whatSewesarcdbh,i whach is across the road from
summer term, but parents are -enhboartdavkegotheéy)wibt, o
wellies and that. But iymgu tfd nglo tilpoa mtehnet sgoaarrdedimehx d s thaoclitgthh
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in, they're in his WHagd Hheynmeeernciet ed fbemthat then

are on board you know. But | think that's because we
know, and it's(RPanptoirdiamant h3)n.o

fil remember when | started the the school bought a 1|l oa

um er, a parent (.) hvehro dasu qotwera veeosu nicri Irleoaepti on, I th

she and and | just sat set up the gardening club, andl

city competition name] a&amndkalmev, wdds o ydauliollud edlgeném om, ay wa

the oneasrttédd{iPtatdfifcd pant 5) .
The Situated Facilitating . think sometimes you can go down one way which is all
. ; be doing, whichndeadgteaédg corudhtyadbu | ity. Butareael sthiomk so
Hum_amtVOf ) Communlty work in a schwety nmani sytdhrmatven is, i s, is somewhere w
Family Connection | Culture and Bonds dbh it's aobdvdliykef gclei wpy that you domow iyloas tmaa ewane i
[redacted coll eagued6&0 Marntei]cisppandt h2)l .l o t o
. think being outdoors, they sometimes got more of th
theyb6re helping one another, or thegyyaditg ciimainn t3
Al ot of our parents, sometimes they pass the yard (mm)
make close connecti onshdlt okle'lllll wijluléd s asyalya theed d ppabahe dnrtymackhei i
to thi&Gngdchdely can see all that that's going on alread

the chatte¢(Pgoui ¢«npaont 3).
ASpé&rag tterimms(.) | think it was (.) one of the mums
iWwe' ve been competing in [redacted name of | ocal city c
things for our vari ous( Pgartdenspaonnt vhar.i ous
il suppose, clothing poverty aweaHslt &driogodm we 't vhe -ingeohte,i suanp,e
coat s, for those children whose parents can't, can't g
families here. The majority of them come afn we(tPh rettshoeiir
i am hoping that child, you know, children wil!/l deci d
growing some vegetables or fruit of their own. Er erm,
chil dnegocaut and just pick their own peas and just ea
autumn, so hopefully they"'l|I be able to see the pumpki
we' re pt anmstoir(imacdiseced hat we carmcamdnk ei na tbhieg Aut umn, so th
beneBut then we also then might talk about food poverty

of food now and food poegeirteg anl ¢thi e O(chhanmitirdyiamdsnot

The Situated Sharing
; : e [ Di scussing use Aofd ot emleocodli kee] ydbu know, with my nur
Hum_amtyOf . Experlencesw!thln something together, i(Pm'rttiictipaknd 2i)t. it's
Family Connection the Community N _ _ _
fBut just as relationships between two people, [redacte
caretaker gave it to him. [redacted caretaker name] wa
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vari ous

ti se smoumes hii m gs
school

have been pi

pipes

and

t hat

sort

of

t hi Ago@anmMamwyrt hiusgBd thi@ir onié dné im
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t
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you
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just
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com
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they

they're
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ross

forgotten

t hat ,
t(lPearrtdad @ant
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about

heir
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cCoVvli D,

|l ocal
because

ar ea
we' ve

s o
got i

whi c hstiisl Ig

iWen

opened

wer e
t hem

t
and h

fiTherneobts enoulfgAwet wme sh-ehbdl-Tibéey
taking a

this agenda for outd

schools | ocked down
up. They weren't to
t er asltl yp oronr b edro rjeu
o playgroup. So even
ey weren't
ttcdhepi ck up

the the

ment al

heal t h

oor s. Yeah,

i n March, |
o bad in t
|l ockdown,
i f you

he
t he
didn'

sre eti hnegy twvheer & aanlill oyw e dWhteo
soci al

cues an

outdoor

sort

l earning

of dreaded
foll owing year
y missed the ea
t take your chi

go out and mi
d the skills

is is

y
gtomer awdya vteh t @u(dHe, r gy coli epdbnnatw 63

grouvweedi ngveoy, d

shoul d

Fpyu know, wa

be out
tering

there, m
and weed

brush t o-tbhreuyséhr eubappwpé@’' re | ooki nyoaf rer kietepi naop Praat k adg
iUm, youwya@wncan't know what's wdsat 'ssonpeoidmg sg aihn gi gesn | & xke
outside, -mayldotnolie working cos they need more of it. LU
bit beferne (Peartti€i pant 5) .
Subtheme Code Quotes
Whole School fiYou don't think of it as wuniversal Il earning provi
Ethos All'in it Together i don't really want to be in a school -thatlgoe$hettva
(Participant 2).

iWwe hawvwgot more children, children in school s, because

place to say in an SDF or an observational <c¢class and-

make sure t heyeahranvienga so pnpuocrht ulni t(i Reasr taisc iapnaontth e3)
AObvi oedl ¢St mgol fthheeyy ddoo t hings | i ke dens abdggedeth

cooper@Paonibci pant 5) .

fiwe h-aaveveek in the spring where it's an outdoor week a
class has to do. So, the teacher(sParotmeciomantt he)n
Whole School Breaking Down the Alt's the i mpaecetthetfi dklees ktiHrlosughat( Partici g
Ethos Walls fiwe knew that chil dr @unt dvieua rdnibnegn ebfeicta ufsreonf . ) a | ot of
anyway, when the foundation phase came i n, it was, it
it isn't taking the work thatu ynak ec & h ed-m-wit rdsei@drenaonugt ,e xipt

chil drPeamd i ci pant 2).
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fit' s something to |l ook forward to, not not not that a <c

0
they've escapetdout hprmeawnar tthagpesned or, but if there's,
weowosi der wel |l ,-whaeyuo uk nkonwo,w,whwah at ' s-yobhe knawue (i i Blémthe
happened, but obviously that's in the back of (®artmchng
AiAl so | i ke as a parent | ast week and she said she wamnt,
well, we are actually all outdoors, ¢Barthatpasto
i will sit dwevnréa oalllsmygtlivtei'dklglgi wgl i o be havidon@na o®dvetowld
will call you the small group at a 6rmeand tchetrd aahtalycdhpe
fiWe al swe dad so go over some rul es, some rules on tYherOoa
andwo yard, where we might be going round and | ooking f
side of the school, which is away from their cl ass. S
they' ve dgdteitrotwaint for the tap and theydre ndtartto cs pl
Whole School Senior Leadership iThe senior managementtr t e;eamd iasd drleiak e& dah alti tatbl oeu tda irt tch @ghf.a)A
Ethos Support aboutdopmarst?ici pant 2) .
fiMr s [redacted headteacherds name] the head explains e
explains indoOut ddeaarrnniinngg aamndd t hey have a wal k around t
building and they see the out(dPoaorrtsi cainpda ntth e3y) .c
fithe head this year wanted it to be more on a a a-ifmtrona

the week vsea ybloddtyt hr ough the school has a chance to do

do with the forestry schoolPaetimcwepasodrbt)of

Whole School The Importance of fiYou notice the way the people work and and you, yoGarsda
and but then you saw the childrenAndhattarnkhehaltassed

Ethos VVhOIGSChOOIBuylnhave the classes that would have I|ike the pristine wed
going (.) and | think sometimes that'sg.woYsw' the ctaallslei ryg

thing and and yYy®artecnmnotangoi2ngo
iMr s [redacted headteacherds name] th

e head explains e

explains indoor | earning and Outdoor Learning and they
building endh¢éheyt deors and they can, they ca

il think all of the teachers know that | earning outside
you know, weather appropriate cl ot(hiamrg,i cfi@randoi5rn

i I would say that, that erm, some teachers, it's -dotl
keep thinking | should send a Power Point out to all th
feehat some of the teachers who ar e tehxea dyt@wynlgew tolmiersg s
that's something | may do f odrorSeydwermbi@@P erctheutail g ayn t
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Theme: Working Towards Transformative Experiences

Subtheme Code Quotes

Making the ) [Discussing the return of the FS leader]iBe came back, it was +tihte iyto wnagse rl ickhe

Ordinary A Special come into the buwot gaihdld. wlats dba@Pdritkiecti pant 2) .

Extraordinary Experience fMAnd | Geaiwdy are the chi bldrmeenanwe alr inmega ng,| oyvoeus 2get t he od
beneficial for them to wear gloves.-yBuwtshdulydubdapet mior
the soil (.) and you should betmakgngou@dy. mAsd, ahdr g me

slides aalbds t head\ednreed. But then they c¢ome
theyd6re happy children. Um, yes, so itds

to be abl e
(Participant 5).

thinkheaheb .and 6 woul d satyi,ppietwnwa s(,. )t haen-ddmatyh et yhlawé metoine s
came back ihretyo weachogluslite cause stlhiedgi‘nig beewasr eeaatbéed toH e ic

to feeltriyti.ngTheor,edyso untck mpooti n dyd oivtes on. ol t &

fSo there's circle times outdoors and it's meékegotmeenmn
hanhed (.) some children they wonét at first they don'
then they will cdorhe, clo'sm tnmiesys icnagn sscenee,t hi ng. my friends
gamdlow, I couldn't do that mass <circl enotti mheh.ei Wthamwee & s

you've -gou kihtaww it's just most of the ti
things th-gptraxxd imiomers have to do s o Prurcthi caisp aynotu

back, and the
going back te

me it's impro

Making the
Ordinary
Extraordinary

AWether it is actually being more closer to nature wh
Awe at the wind, and you're hearing the birds song, maybe even tey
Everyday seemet atRartici pant 3) .

fiSo, all the resources are there. -yYSouyu kmow,hes aouldd tkfils ocyhe

the mud and the compost is there (.) and all the ut enes

they'l I help to f

knowoodl i Tkekat's what hbbewWwesbaghappternk,

ready, or theydre hanging up. Sojftwenfihé watbefboray!t
us ill the water trayé And then we've
we've got a bl ackboard thefRamtireiapgnt wa) ve

iChi |l dren are happmadspbhadi malkcihatlindokksh. | ove
whet her they're stones shell s, bits of bar k, you know
(pause). Erm, collecting insectandWeblWkegbtt hagebodrmrm,,

ipafrPar tterims(.) | think it was (.) one -dft tihe smumes hiim gs
name of | ocal c¢city] Council is doing in various school
wher ehawee tyres, trays, ropes. Things that have been pi

pipes and that sort of thinAtggo@anmdamwyrt liursgBa th@ir ci¢ ghé m

a good stick

rat(fPeamrttltdampa
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filRki ght your class is no-Wahasgamdy tah esye saslilo ng oo fu pSyotadrtecs Vb esusa m
to make of it. Erm, they go in theigomea owufpst.hddm,werte tf
because that's all they c-oswlndetthhingk tohfatd otihnegy waosu | fdi nudsie
stil(l.)gestome who do that. But -(n.ow They 'gurea ld etvheil nogpse,d- t tithea
make | it tolfe tchoerrmearnsd, t-Eemgi offs tmieglyi rbes mi ght be {ann_oon

or, you know, or they pretend to be in office with th

thin&@imdht we' re gonna, we're gonna have a shop, and we
anybody who wants things,® Paytwedémandurmna (.
ilSo we-wseetseup up ou+dwer ead ematyisomrsisteti n a candl-aved maywd eweé
pictures, or we may be having a quiet time and a-+ad btih

singing owe whaentshbeerae mi ght have a |l ittle bit of a quiet
going to be doing andd&kel ni glwe' be gai kign ¢ oa bBaanldiee 'brier dg die
you knowyagaréanfo) ' Il show them the seeds and | "Il sho

just tell remind t beRmrtthiadi pvehratt 5ve.' ve go
Making the ) o A¥u can do anything, you can do it in sets, you Kk-+yow &ar
Ordinary Bolstering Holistic i ke natural found collections. You can, you can(dp Yol
) Learning |l i keuaahamdpauisty you can do | oads-yoYuouc aknn ogwe ty omuu sciacn ag
Extraordinary |l iter &ow ca+s kdyod swhahtesdiigmde sdnidts brillianto (
fiwe had sdme snewth us, and they were getting really st
their, their clothes on. And | had to explain to thempo

do this becawseve( .p) atche ceo t his the quicker they'l Il ge

Garden. Butthiasl sios, laihk e a nice solid foundation for for

it places val uel loinegpudnd n(gParhtei ovi pant 2)
lt was before Christmas, landvatshe tc walsdrreemmlHad ltoovedoy on
gone up and she put random pl asti-an@h shhisdddeans ttHreene ¢ ad Q r
in |like places where perhaps they s-hhohdlhdrs' ti shdwe ki@egAn

straight away, théwtwédraem gltidiies tishheoyu [tdhie'ySo b e $b agthstia deeb,l | &

so they all went on this Iike Christmas hunt, and it w

ball in, it was, it was hil ari ous. But again, syammetlknaow

because there wassmayeu okn @wt sn dnra tr@aordall e atrech .t hem al | i
know there was a bit of i nféehyWrtaet wor& alsl datalld sach dic magalt

chil drehr iasltimas dAodrahéwaal dan we dAnded act édéd mPpeci al

brilliant because she-jursdumrgltof lai Ke e Ifirtotm éhoonree, and a

no-ner kinadl I, , what o ualndd wsehedog?2e st ur Bdt t ofvacdsr s et heeact i

that tree, but then they had to investigate (.) and go

decoration, and then they had tyout RHtaevdp ramtdo & heef tihti ntgh a

that back in the c¢class with |ike doing a search or or

at inference skills, you wereWwhatokamg thedgrlutpi higg e tkth & ¢

(Participant 2).
firThi s week we're concentrating on humanities, j uBar tliomik

Paga3®$



AiYou do find that therecamfeiidne ftithte @futdliolrdreew i r oatmeatr ¢
in the indoor environment. (Mm) émaybe it's the connec
connect more with natRart iacnidpgmt f®d). a wal

iWwhen he came to school, he was almost I|ike a a toddler
had just gone upright because he wasn't really standin
to hel pkhiandvathe wouldn't be keen on running. Now we ca

being oyWtPdhodr<d pant 3).

iSo, we'll sprinkle powder painting on the wal/l or on t
mar k making, so strengthenisg tthey®dre dolneumomioali tshko wgl Hs
do the fine motor skills, they don't realise they're

mud kitchen. So, we' vseo gwet' rtehactasvertyleirnognrvalye owat er tray
maki ngateyewhthey-mwchtpiteos ma&krem, wedve had pampRant so

iNow we've got the curricul Qum didmra r \Wa Inggs moirte' § uirmpaat iumpg
you kfhow spopot pbst Elrég tYebsusvdémome ploaudwdonaw wel | . Ther
on outdoors now because teachers got more of a cosefide
they can do fantastic experiments outdoors that maybe
new curricul um a(nd) neemd pyad uh wkanyosw -bl el ikneg baenl do npghi ynsgi,c ane,l Ic
remember the fourth one on t hies tiotp'l © fmbmeymthleadlr, Mabmtdi dtidp

ABut wi tthecauwth,t n(g.wi t hout ac @oudaalyl ywes aryei nggo irnigg htto | earn ab
thisdtktays just (Pastimoiepaatgédhico

Making the iCos, we've gofatoVv#timedutmidad |y aware that other schoog
ordinar Maximisingonour | but also as well other schools got better. But but you
y Ideal Outdoor Space (pause) you knowt isecaeédi gaodeno blhat, we've got a

Extraordinar .
y fifrfhe | ocation of our school was was great (.) | mean, w

schools have got biestpplodepackatsstamransandes (.) we had- t
demountabl es) and in the middle of tHatthtime&n wihtatwehse |l g ¢

our outdoor provision er |ike forest school provi sfiiovre

minute wal kda@anyoutkmwaw what? We used it so mudlPabbadaug

fiwe're dealing with the Victorian buildings, but we hav

but I '"'m still envious of people who can open thEePamtoirci

AWe' ve got -gebhbyebineapdaying field with 1t hwe sucsheodo | Foon ehg

School area down t h-eare@a,y ebutt ondwei ts'chomdar and and they &

|l earn about pollinators and growing(Pagttabpaent a

Making the Widenin iSomehi | dmeeaima v ebnebetnd htee a g bkin o (v,w)e ' abalijsouranveayy Bar t i2)i.pan
Ordinary Aspirati g fiHe loved it because you know everything he wanted. He
Extraordinary Spirations wanted to be busy, but also as well, he wanted to have
our chilidrenmey don't see the point in something, they
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the point in books and |l earning and and what's the poi
second generation unempl oy naenndt éy owue kwieo wh andh ean lyiotut |téa hgkitra
you wantdvbhat des?yourdda syainrtattiod rbged da tmmant ' s great. But -w
cause cause her Gran had never worked and herdvemdm waa
mam® and shaawadhilnigkeé he telldgndndndobdkkngwdi hhat ybwt k

want, you want a (@Par mociepagdbu2knowo
fBecause the sad thing is that they do-s'otmfeemipleiré®ende, tlh
the families in in school, you know, who obviously do

vegetables. Um, and tldemn' yaaouw' we ydoet notthdrmg etrtesstt ed bec
(Participant 5).

Subtheme Code Quotes
Making the fiYou can do anything, you can do it in sets...science, its brilliant 6 (Participant 2).

. Competence from . . . L . . . o . R
Extraordinary . fif you tune in to the skills and how can you apply it in a different setting, that's just -. It's it's a no brainer, you know?0
Ordinary Novel Enjoyment (Participant 2).

fil think if you give them the freedom - as long as the skill is being developed, used in the solution, the way you do it, | don't

careo (Participant 2).
fiHe had responsibility for something-he used t o measur e, h e itueally dorkedd (Pdriicipante2n ¢
fEspecially in the mud kitchen, theyor e(Paraclpgmi3ng one

fiLast week we planted lettuce, you know (.) lettuces to grow (ah, nice) and and they make and you you know, and and you
sayd ook, we planted dinner and wearniagpangl). nna gr ow

fiit is like child -led learning- it's similar to adults and that you know it's no good somebody saying to you goin the gym &if
you don't join the gym it's not - we're saying somebody to youdyo and play footballéif you don't like football. So, we are free
to go with our learning and interests. We must make this for the children as well 6 (Participant 3).

fAnd they if they're learsninga bout habitats whilst they're doing
fiBut everybody in Year 3 and Year 4 n o whatwecanwusehootorgrotv our n
vegetables ino (Participant 5).

irThe head this year wanted i tsothatevbrgbodsyalthemugb the sehodl has amlahce to dc
various projectso (Participant 5).

fWe've had two boys over the years where they refused point blank andd 6 mot doing this work § dhis is rubbish§ you
know, and | oads of expletives. And what we do i s we c at
(Participant 5).
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Making the fiOobviously, children need modelling and thin

Extraordinary tes @ | iconflict resolution skills... we encourage them
3 Development _ o
Ordinary fiSo, there's plenty of learning and cooper at idontforgatiyou s

know, to be kind and be consideratej and @on't forgettoshareband you know, al [Participant5). s o

fiwe also goover some rules... to remind them and things like tap etiquette and things, they've got to wait their turn for the
tap and theydre not to spl asé(Rartieiauth). ot her and

fWe've we're developing now a more er erm (pause) thoughtful garden now we're trying to is having it as more reflective
area that children can go into and sit erm when they're in a reflective moodo (Participant 5).

iAnd | would say, you know that's inclusion anyway, |
ability to do it, you know, that is inclusion and you're tailoring to their needs and not making them do something because
theyrenotwanting too (Participant 5).

Making the ) ) fiHe had responsibhéivogedorosmeashi@ag he used to dig anc
: Sharing Skills for | _
Extraordinary ) . AfiLast week we planted |l ettuce, you know -&ndyoujyoekndwyandcasd youd
Ordinary Daily Life sayd ook, we planted dinner and vbefariagpangl).nna gr ow
fi Iwfe "maek itnhgi n gsfvo oddi f f e ha mimleaynsd a ialndd h eny g déd o i ss@nsea widrogvtnh e r
(Partibc)i.pant
iwith mine they've been using saws,-dharmmer sananglnairlss ag
they have been in Year 1 and [Year] 2 to a celrtnaeann, e xtt
mi g-lott hesw t hey mimihghtbeemdi wmmg becoming an adult and n
know, wondt be able(tParmaybheamitx 5anyt hi ng
i am hoping that child, you know, children wil!/l deci d
growing some vegetables or fruit of their own. Er erm,
chil dnegocaut and just pick their own peas and just ea
autumn, so hopefully they"'l|I be able to see the pumpki
we're phlamstoirpguwdedh@t we carmamvdnk ei na tbhieg Aut umn, so th
beneBut then we also then might talk about food poverty
of food now and food poegeirteg anl ethicDcibBmaoriygntpain
Making the iLast week we planted lettuce, you know -é&ndyouyoekndwyaodkasd t
Extraordinary V'alueSOf__ yousayb ook, we planted dinner and wedariadpangl).nna gr ow
Ordinary SUStalnableLIVIng iSo, we've l|literally walked around the school, | ookedend
bins indoors.Tamadbésupaoor 9f t[heienldderas niwg . miSpht i mave Lk
recycling, but atrreenkboogdbdborst hewebins and asking the ca

that, yd®Paknhowod pant 3).
AObvi busfdighdnuwir RISWi tahr ebaitsdr aeeaywet end il fwi tvlar itohuisngPsadr t i c i
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goes in the compostrehliisfi.ntghwhat helye
upo (Participant 5).

MBut everYm@dyameBowrow, know how to make -<cwhnapto swe, cyaonu uks
our vegetf{ ®hlreéescimpant 5).

ammi gahwta tkereceve s n k bepatuaer §, t hin

ALl I the waste then

fil think there is more ofl

Greta Tunberg up on the wallé and you know, in recepti
bind (pRartt i50i.

AW'geitntwe ear alatbpual | i rsatyorusg,eenyt ibomwadal | i hagowoada owtnh ears

weljlusoei nftthrremef .i)hs antda gaandr m,( e)f | oweagksnotwhpusei nf ohei

names$ | owehramet¢ r ee@RBRar t ibc)i.pant
al ways be a tuck tray with (.) whether it's | ¢

homes with some I|ittle soft toy animals. |
it'"s planting, obviously it's g
(Participant 5).
blecwwaa steo tthal lc halh dute

fiHer e' | |
erm ani mal
obviously, aume) Er @r (p

iwWe talk abouenenvionmeméal i ssues,
you know, especially living on the coast and they talk
about dan school . Erm, and the importance of picking u
behind-yhat 4o@ear you take, you bring you bring -somet wimi
think the chiltdienthrme bdttier parentso (Par

ik am hoping that c¢child, you know, children will decid
growing some vegetables or fruit of their own. Er erm,
chil dnegocaut and just pick their own peas and just ea
autumn, so hopefully they'l/I be able to see the pumpki
carmr amwdnk ei na tbhieg Aut umn, so th

we' re pl anmstoir(ipaadseedsh at we
mi ght talk about food povert

beneButt then we also then
cost of food now and foodgupiotverayl on obhiRpouthaemty ai

Theme: The Structured Freedom of the Outdoors

Subtheme Code Quot es
Monitoring iwWe weren't gonna stop him from going, but we had
hild-Led Adul ts Le _ _
Child-Le W fiYou know someti mes when you can't (.) you can't pin t
Development 2 |l earning and and | think sometimes if you sat with the
and youwe&knpwi,ckly had to realize we had to adapt the wa
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Al t' s

Alt is -léekel ed@timMmsdngi mi |l ar

AAnd once theyo6re down the staircase&,0sthedwdroatfdrooe,s,t h
and we've got the the soft play surf ace(,Pasrot itchiepya nat

iSo, you youodmitdlst ajl uddpe tays$ laa lgld nhSool dy ohuanhdasve | i ke a ci 1

pick a child to be a farmer in the middlae mend yiou hyiocsu d

hi s gdem they, in in hands, they move
e

progress, you know, and that's why erm we we felt str&J
neededi fferent way of accessing their | earfdqiPagtamrdp

to adults é We are free to g
for the chi(Raretni aisp avretl 1 3) .
h

at he would I i ke and wit

the the rolling motion t
throw that ball?06 (Partic

far can you

you know, they |j
nt

0
di ffere friend. So, the farmefPawanisipawitf 8)

Monitoring Buil di
Child-Led - ut t hne
Development xtsting

after

AW' ve had two boys over the year s dwdhne rneo tt hdeoyididigh et yhiiissé fw
know, and | oads of expletives. And what we do i s we we
wondt do madtihgsht wko sasy a favour, Mr [ r eda@taendd cca/reatya ke
childés name], would go and check [redacted caretaker n
note. [redact]edds crheiabddiénsy md meandd§t buead here he is readin
job I'ist. And then [redacted caretaker name] would nurn
come fr aWh atth aatr.e we g®@i nSp t[o eddoa cftierdstcch@hd wemeé¢ e awoub Gacn
we ltlowdd ydavek howdw@EP aretaidciipant 2) .

AiMaybe then if -weh vae fgow weedew basgdowe Hand t he school& awnas
find me O alnegwas?Ti ndiwmetfyvaendwcosmphameweéer t we( .&r ¢wed otir
with natural. Natural resources as well 9

fithiOuk dde@rr ni ng, I think we need tBoecpauuts emolr ec aenmpsheaes insy <
when a child is indoors and we're giving them a jigsaw
got those skills yet. Whereas if they' megautdéoor s heng
confidence and they've | ost them. Yo@gPeaeanhiti panal
Ail've noticed, you know, the to the the children with,e
got one chil dsewhoon dh ayse abreennow i n nursery, so when the <c
ti metaadblhe' d spend an hour with us, (.) and he would |j
outdoors and engage. And he was happy for that hour, we
built up . it mgsaa, casw, of i i n#hv ehy meamnmsf ihthbesggoegr diwm i n t
heds gone fromeswbuidgcowmbepnputdoor s, he would just sit
maybe take his shoes off and watch around. | meanhimsow
of going outdoors has pade iamd dgesoihfiesdiemmaed thehiprmmi nt t ha

member of stafthtogseedi fuanpbbdtdphd wagsdlbeebdbdpwh
(Participant 3).

fMAnd they if they're |l earning ahentsbabéetiatsd What
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Monitoring chil d iwe're led by the children as well because we al way
| ren

Child-Led iln every class there's a big ivhaartd éd oi ty' osu adalow o od of evair
fiBecause the children knewWeltbhhadt [irte dwaacst eVde dpnactakd ahylaenaen]d i Pha

they'd all come in with their, you know, (Raterprpah

il think when you're a reception chil dwelll tfhairnkaleld ucch

something that's been done to you, it washes over you.

| ook Ihiekeenadt otf i t, and INetwhiCuk rtihceu |l cuhma ragned iamdt hwehat we

with pupil voi-<éehdgt )dd syt akatmhtewheat do you oddmat tdoo-y' eta

know, what dwmbtoutou hkanto you want t o (kPhaorw iac ilpiatnttl e

iAnd it was |l ots of group work (.) there, there whalsins t

what youd craemiursceer s ofdt heyYydatigegowpkcas work in twos o
youdbgdndwondéd how was t hiBatgaoitngvaeseolilpya ngdoscudt,t hi nk |t h
child with ALN name], he had enough of the rules to p

(Participant 2).
Ailt's okay for them to wander offo (Pa

fit is |-ied ctoiatds ngi milar to adults and that yojuoikm otwhf
you don't joi Awd'hree gyany iind sswoondasbnodd yp ItGoy yfoamat Wainl t | i ke
to go with our |l earning and interestgEPaWei mupanima

il mean one of the biggest things really is just the w
(.) although we've got a covered in part with the shel!t
don'atntwt o be there. But that's their(Ra&rmticei paretn,

fiMey just | ove getting their hands in the soil and yo
really good, you know, sludgy st uf fWh aan dh aapnpde ntsh ai tf' &Whtpht
happens i f 160 put pot Ifldhaavte sh?aipnp eints? i f 160fPatr tbrcampame

AfAnd then they've got and there's free play as well to

some trees in, but there are (®lareacy pauitt &) ma
ilf they don't want f botchdeom itto tdhoati td aby@ € aliu sdesni'at' 5r a@ c ho
| d i ke them al|l to be, you know, doing whatever the
twigs and making homes wheédathhdre atvleesy 'avnae o dmen gts§ Ppira nt i §
AiAnd | would say, you know that's inclusion anyway, I
ability to do it, you know, that is inclusion and you'

they' raentnionghPhvot 6ci pant 5) .

iThere's always as far as universal provision is alway

there are always areas behind trees where they can-go
pl anti ng adrouttalbkuignsgg Or you knowrtl &fctlsamsmst, owi tthhiYear S®
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fiHe' s able to handle the ball he's able to to drop ok
and to drop a toy, you knowo (Partici
fil've noticed, you know, the to the the children with,e
got one chil ds eahoon dh ayse abreennow i n nursery, so when the <c
ti metaablhle' d spend an hour with us, (.) and he would |j
outdoors and engage. And he was happy for that hour, we
built up. 1tmesaa,casw,of it n#hvehy meamnmdf ihthbessgpoegr diwrm i n t
heds gone fromeswbuidgcowmbepnputdoor s, he would just sit
maybe take his shoes off and watch around. | meanhimsow
of going outdoors has mpade iarmmd aiesoinficsd efmwaed th ehiprai nt t ha
after member of stafthtogseedi fuanpbbdphd wagsdlbeeldypwn
(Participant 3).
fiHe' s able to handle the ball, he's able to to drop the
and to drop a(Payti gopakno®)p.
fil had to remind them much more at the beginningt,hewh
under stand t hyets,t hhehyeyalall lwaniati t t heYeraObh @ r &wd (SRarret it cii m
ilRi ght your class i s no-Wahaseamdy tah esye saslilo ng oo fu pSytadrtecsd \b esuza m
to make of iit. Erm, they go in theisgonmnmge owfpst.hddm,werte tf
because that's all they c-oswlndetthhinngk tohfatd otihnegy waosu | fdi nudsier
stil(l.)gestome who do that. But-(ntheyt geyw'bve hd evngel, o p é chtt mey
make | it tolfe tchoerrmearnsd, t-B®emgi ofs timieglyt rbes mi ght be +{ann_oon
or, you know, or they pretend to be in office with th
thin&imdht we' re gonna, we're gonna have a shop, and we
anybody who wants things,®(Partwedmandurmna (.
Monitoring AiwWe did a SCERTS observation on [redacted child with A
Child-Led The | mpor he was wonder f ul You know, just to see him fror
Development Measur abl iThe minute that they go upthentsokiTlhle, Stehcer estk iQalrsd eanr ¢ .s)
di fferent. Wagndanl i keprtchbes @thwikridhé st hg ou kniotw,s istuciht a two
get di fferent types of |l earning that you can
fiwe had the-jvuisstuaslhoawidnsgy t he process. We started off ju
so he reasktlyt hecbwirghts|ddaleo and t haennd hteh ewno wied akdndoewd di f f
beginning was just one visual aid, and you know, and t
we know now that that's nhaydsei afeRialsyt vei pmpac8) ot
iSo, now he deolnway smahkee, hli m come to the carpet because |
tabl ar icomd oand | istening at-butheheameattmee 8bce(ydPpuéand
the activitieso(oharet iwei'raentoui)s.i de
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Monitoring
Child-Led

The Unmea
Il nfl uence

i Wel I

fEl e me nOust dodf@ar ni

ng and getting your hands dirty and a
(Participant 2).

, we haven't got anQutadumaomésngditoetdl yompakedagali
Bevelopment i mpact (.) through the way that theai@ayy.kill Imeamr ef arserde i
know, because -béimndg &andoamredwellhefbidhaesibsusinsa etisise i &-tt thie
geneartatli tude to | earning. The the the confidence they w
if theyind stayed But hgothkestveemmedfnd you knowhehe' gyonot
than going up to The Secret Garden and and have [redac
know kIt tihi nk aididt jigasids so much value to to the Isiokiech hw
to it and | you knyoomw, cyaonu',t yreaudlalyyourheeaasmuriesn' t | i ke a gr
child is abdeagadi mstsk weswselsnow, prickIly bgus hYeosu okrn otwh?i si
there's none of that but we, but we can see the effedt
they' ve got -deltitlee aa,ppaelciileeia)n for our schololowars a@hactl
everybody's obpRasSeccepahar dgn

iSometi mes it just comes so natural, | i(kPear tli cciapna ntt

Monitoring , . . .
Child-Led Transfera ﬁ_The mi nute that _they gottht_shlmtsokl_TIhle, Stehcq estleaIrsdea_nre(_.s)
Dev el Opmdlfferen(t.)waaynchnllke t hesdlhwi ndesKihlel ,r oypidte'mkn®swechi & wo
Development get different types of | earning that you can't get in
thrive in a differditarwayitplhene 2you know
ilf wedre counting something in maths, we try and get

(Participant 3).

iTheydre | earning then WNelto 1 akweidtedd hat disd ket asye.utrh otsuer

fiHe' s had

to plan now that he needs a container becau

whet her he was making soup or just a mud pie, he's had
and he he ogeedsck. But the containers now full of mud.

to find (@marnthiesi?pant 3) .

iwe've got one |l ittle boy that | oves the mud kitchen s

started crying@bnetcharuaslel ende iwvvast he mud kitchen, he hadnot
his | epowni hygow what | mean, he, he, he so | oves the mu
end of our out diocoors swedslswaosmolmionmg i n then ready to go ho
was quitegapseincklby ®di ke nowy awmdk cowe Buwtc kt hat al so sh

engrosesgdossed i n wh(aRarhtei oniapa mdto i 3)g.o

AWhen they're outdoor s, they can sort of , you know, us
perhaps they tend to be quieter, whereas outdoors they
can'tOthekhey s a-y,ooskh oautt -Moemolkd mtupne mi ss WBOnNSohi gh egn rteh
differeaxpryemmamgel ves differently as well. You know,

are i mpoPamtmitoi pant 3) .
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indoo

iWe'r
how m

iWe' ve

you've

we ca

rs,

communication t hen, t he y

iSo there's plenty of Il earning and cooper at i aihgn 'atn df osrg
know,

t

e a
any

got children who, you know, always want t odwdlel tf
been first now sevandl maymesj fsgolb gbiakdthisdw
n waiQt sour htaurérs al | part of | earning, because we

they alll get on, t Wway é 31
re

D'U
‘-2
o
‘!D
Q.
—
&

o®

n
=

~ @

0 be kindg§ aandhadib'et cfomrs@aite r tyd @s lkenroew, al ( Pahat csop

|l so doing maths because i f we have to work out
fit in a tray because some we have trays of s
through thadanaswhwedé their food comes fromo

Subtheme

Code

Quot e

Educator as
OReal i st o

Bef otrdeso L

Al

fivou'

n

[redacted county name] West childrené

we goth ahicm,t cyou-lkinkoew cangeaicnhance chil
e

w

AiWen
opene
wer e
t hem

t h

vV e

i th
sc
d u
| it
to

o
u
and they weren't sreetimegy tvheer & aarilloywe dWhteo go out and mi
havtehe -ttchepi ck wup

me

ink as a teacher and as an adult yo({ Plame w cti fpam

in the sli-ghul ¥nd
é | don't mean t ha
d, isn'"t it? And w
)
|

got to catch the children i

our school we've got (paus , you(PRPaowjciwpawe

hools |l ocked down in March, sort of dreaded
p. They weren't too bad in the following year
e | yoobronr medrorjeu | ockdown, they missed the ea
oup. So even if you didn't take your chi

r aslt
playgr

the the soci al cues and the skills, vy
nt al health is is gtomemawdywyvtehnt @u(dFe, r gy o gdnnaw 83

Educator as
6Reali st o

Begrudgi
Compl i an

iThe

I wa

13

[ Rdact

cl a

s F

ed

have got
we woul d

my God,
But ,-lbwuthder stood whatg threeyauwer §d realyact ed headteacherobs
@ h, myd Godhe meeting, and shedeaiddn' welkinowy dah bhwt hs e

WNe do
getd

t

not
iBtu t

ss teacher that was covering me, shadwslhled walsw
teacher t hathhwduwlok ,s@ywd es' s@@mdrntgioci pant 2) .

b WYeetdirmrg& e wrl as s . Um, and you knoohw, hyhetyh e rway,t h
gar d®h right, okay, wel b t(WPatrds chaoweata 2t)hi n

hémsdmé@pcthhera heavy he@ht ,| 'she Wadnalb.i S el éshadi dah
toéwe wet@hlbwkman, t hajt ywou hlkanndve, alwdfauds e met fon
have done as chil drietn,d ooeustn 'ptl ahyai pnpge n( .njo w,t ydooue
hat' s a wasted oppor-tahking ({{9) carumses amat crf f ki

know how heaviWeadodnindknvowutahe chygaechaml K esmh
(.) (exhalEpawse) yoau ¥keadlw, sSsda'we' ve got all,
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understand you know. Yeah. Yeah, it's just it's sadwiB

me, if if she'd gone on a swing that had cracked and st
ge it, but | woRaddni ¢ci panthaDPpyo

iSweat her permitting, you know with you can't go readi

We did, we did try it once and the caretaker wasn't p

because thlheeeyn' weeding out the front and obviously it wa

absolwdwdryed. So, we had to get tdhieg hhto,s eo kpa yp,e @prRlayi td rc i

Educator as GettingforRﬁBecause the children knew that it was Wednewdayweandi W
6Real i st d the Out dd they'd all come in with their, you know, (Ratereprpah

fil know they always say there's no such thing as um i
(Participant 3).

it ' s, you know, it's accessible. And so, you know, we ¢

yeah, everything is there ready. You kndwarwe'cv @ agd
il t-hhak they're happier children, | thinkmeddy()pawnde
messy. I mean there's nfou ptreomesajrrues,t Ibrjiwnsgt otl el Ic | toht ehnd D,

(Participant 5).

Al'm thinking of reception class now, | think we've gd
skills. (pause) When |, when | when | um start my sess
whate' re going to be doing today and er ybaokpbant whegt §
or (.) whether we're going to be, you know, d-otihnign ks oanbec

and thathsoBarofcipant 5).

iSo we-wseetseup up ou+wer ead eyatyisomisteti n a candl-aved mdhywd eweé

pictures, or we may be having a quiet time and a+ad btih
singing owe whaentshheerae mi ght have a little bit of a quiet
going to be doing andd&kel ni glwe' be gai kign ¢ oa bBaanldiee 'brier dg die
you know yaogapoda nd (I.')I 1 show them the seeds and | "'l Il shg
just tell remi nd t b(eRmartthiadi pvehmtt 5ve.' ve go
fi mean, some days you do have s@h n&aeld st hoafn ki eGosdo nnso baondiyo
Educator as Not Al way (Participant 2).
oRealistao it RIGNT wrrce f1ow, you fodiltowad -tabd kit dii wgt b. p dorhd rreadt heeor dyt
groupcogmme outside, oh blue group youdre nod Weminghent
behaviour will start, so | aldihinkdbgn haovi engplfore fhew
environment .t héanbdr tI otfhihnekl ps the practitiofoPast  manpagas

e ol der ones tend to become a-tbhiety ' nroer ewecaornisncg ,o uasn da,b oy
come in and the white tracksulioohgédhayeuyo-twihde@an & gk a&tn
down to forestry school, and you Pknmraw cyiguanar e )g

Paga5y



Educator as Percepti ¢

Reasonabl

iGoi ng
ri sks

t ake

iSometi mes
steps.
need

[ Di

il f
hap
fi Wi th
we do

sc hoadpeéens

ifSomebody
these
pi cttureer e
bottl e

of

pop

ot her
s

pen

back to

we
So,
t o

real ly
cause

scussing

i f

t he

wi th

massi ve

t he

have
wher eas
maryeb eg r dwep inmmg (. )

i mpact
slippery.
they
t hebw ioaids | y

can
we

food

t h ey 'croen sl eegaur enni cnegs
they're n

rece@ttinoyn ahdsdo
-lmamveinaercover

reg

days
{seoa rwnee dv, e rlye arranrte | y

when you

t o
t he

group t hemé
maj ority of
becaus

us i s
So, we can't g
see that the fr
still take them
weat lf#matdoi ci pant

for

poverty] fAThey
(Participant

of playing

ot aware of who's

ag much

didn't

we' ve
children

when

wi t h

out si de

got

e we

we
(0] on
oSt
out .
3) .

t ho
has
B u

5) .

bigger
behind

have

as

hahe sdhfit dpleay
htad tail drandwacei(deatrtts & i

children
fine
nePead ttic i peaenp

ar e

S e t wo

t it's

d on 64t arl &a Inlgy anbeceud

sticks

frosty
nar
ma d e -saon veef
rea

ti d
as

t hem with

possi bl e

out si de
ardl ess

space as

of the

wel |

weat her

wher e

they
unl esswartris

about

branches,

but

it

doesnbut madltlef Phhowe svied a m tt

(o]

c

came into
school
was -t hree me maer
crates,

nobody

school
children

ther e
waywols ak@mw@h!(dParticipant

and they just they talked a
i®dh Swedmr'nt dvd etddermdy olul ir eemennold é rt
a picture of-la klei tmillek obeddygas densdln
was -a staphRiofhy tbwee &nid haed
5) .

Educator as
Preparat

i Webve

iCertain
was

it

i We

anyway,
i sn'hte

it

he garden i
catching t

got t

areas of of

wlieméd

n the middle of t he
he children in in in a

yamde &i eiimy
di fferen

othei paslky weuwdkuwmlodv, do an dc ko mes

raining, it wo ul

dn't be da gchats,e woef' roer gwoen' nrae gnoo tt

knew

t o doéaNyo w,

t hat

when t he

why

i s

@dBheacta ucshei lidir' esn r @(i Ma rntgi, c iypain tk n2)w.

twaokr ikn g hta't

children
Foundati on

you

woul d benefit
Phase came
do inside

cab-a

from Outdoor

in, it

was ,

Lea
it
lt'as nyog yap

chi

ca
I

(Participant 2).

n
dreno
0

S

when

heand wetkhow-tt

hut

[redacted
speciali st
him up
t os o i
shredding

hset ' el nl

child

name)
because

and

t oof tyeonus hsaoa B d b h H e
and

name]

j us$%oeagnidveasndniamd iittt lies nt'hti nsga

not us a
peel er
becaus

that's
pbeato
it's nice

t hat t hat

and and

t
ar
e
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but (.) I think (.) the way that we support the child
school anyway, dd 'ist'jsusjtusat diigdwege)o.Pawaycdbpaman

iLine up, then the behaviour ®&@bald escatapetadgai moreon
flow all ®&(mParmtiinggi?pant 3) .
d

iSo we've got |like one chil that she needs support goi

| ower cor-enthushéees supported with a with erm, like a b

down tt &iers. And then we've also got a child with gl ob

navigate the stairs. And also, on the way to our outdo

we don't walny he d&iudarinented and then take the wrong s
(Participant 3).

fil'"m thinking of the the COVIjDuchbanbei eteso. nSua stehrey cwheirled raecr
went into |lockdown and they've missed massive um (.) s
come into the nursery environment, thg igondoéor cohas swud
continuous enhance and they choose where they want to
some of them @uwtme wmmekKnomve, up, you knowobon eadpymeoowas
bri@fTheyodére struggling with those transitionstoppoddgn
starét iSiog we'dIl" m etlrly itnhgeihteos et ealrle tyhoeum j obs today. We'yv
outside. Where woul d ®&(oPuarltiikcei ptaon tc h3o)o.s e t @
iSo really some of our starting points would be a chil
children join join in with it as well. So maybe you've
di f f eorleonutr sc, and -wow' Ikinogwet asdamenni s baldl iits afpd ékify$ edad fi
know, or any spherical object (.-panAnthwmagbgnthedgi ng o
well, he sométdhidng di fferent then because he was watch
al ways gone from, we set a task, how can we include tHh

with him and thent warhdeln wecll udentchede them. @&nelagihem. s
the ot bB(eRarwmaiyci pant 3) .

i wouldn't want to put waelllabealotomot hé-halkidlad pbefadbikdé wh &
di fferent. Just a bit. Um (.) but yeéPamtlcbpanhe
h

fil haven'-tl 6d/en & otnteatt hat with Year One and Two, but t
(Participant 5).

Ref | ecti|fFor nursery, Othdgo@agreni ndheopportunities within wtdanalt (
the understanding for Early Years | utswo jarsdh odunhsanlafr ssayy
g

Educator as

6Real i st o Str:cjcture The Secret Garden is somethipBatthiaci phety' 2 k.
BOL

0 sk AOn refl ectiont,alke dtidant' ts tnreie@d dfo paper up with me, but

on, but then they cou( Rartuisdai pant i3) .on th

AfOur reception class at the moment, itbés a particular

behaviberchil dren's behaviour, then someti mes would es

t h&atParticipant 3).
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Al try-weodllbgg@tasa structure, -but sthesactuoaburetdbe(®

fifrhere's only one focus task in that, which is whateve
everything else is free for them to choose w

iWwe' ve we're developing tnhhow cap anfodéen emro ve rwre '(rpea utsrey)i ng t o
area that children can go into and( Bartt ieainp awhte n5

Educator as Transcen| iwWe had an i nseitnsdpaeyc twirt hanadn aenxd he he was very standa
z . A bal ance as well, and and some dfeathhe ytehaihn @dsl Bweh dweaess t saamydi
ORealistgSystem BOdid say which, which struck a chord with everybody t he

one chance (pause) to give thednheVésynbtnmeaheytnébd).ult

sabd's meoauntt of olrooyk at what are youbAgidviamg themdulghti t

because the way that (.) you know, obviously it's not

or anything like that (.) but | alhwewoys (poadet)e hthishlo uil

why i sn'tit'shenothegooefdofemrougithr foohhi | dren as -twkat ,tlydtu' K A
a

e
would | be happy with this standard ©EPamwthiaciepamt f

fiwWwe kmows practitioner syeisnwaedhesfridha riveyl' yyeoaarlsways known, b

somebody from Wel shgesVvercmmearyidyoda y kcm@aoyt iocni pant 3
[ Di scussing New CuBecawsem homuWaérey] MmMeception cl ass
OQut déa®arning, you know you you're |l earning througHNeaO®me
YeaTTwp and further up the school Burti gthte way ¢ Benownigdio

AAs far as inclusivity, everyb-edyn dpasu se\ e reydtuttiart g ,o nrad
pl an-teivreg ybody plants, i f we're going on a bug humadadh,ew
you can't come because you know we're go(Rgrtocbpamw

Subtheme Code Quot es

. Bal ancing iCecrtain areas of of wliemd ohei paslky weuwdkuwmlodv, do an & ko mes
It 0s Part i th Sooc it was raining, it wouldn't be da gchats,e woef' roer gwoen nrae gnoo tt
DNA ol t odéaNyo w, why i s dadheacta ucshen ilintir'mesp,? @&(Parknacwdpant 2) .

Expect at . _ o . . .. "
P filt is like child -led learning- it's similar to adults and that you know it's no good somebody saying to you ¢oin the gym 6if

you don't join the gym it's not - we're saying somebody to you@o and play football6if you don't like football. So, we are free

to go with our |l earning and interest farticPat3must ma

iSo, there's plenty of | earning and cooperat i ainon'and osr

know, to be kind§ anandiadm'et cfomrsdpaite r tyd @s tkenroew, al ( Pahat csop

fAnd | would say, you know that's inclusion anyway, |

ability to do it, you know, that is inclusion and you'
they' retnodgd Peaot i ci pant 5) .
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|l t s Part Evol uti ofiChildrenhilalkge 8bobe, so there were five tHihregys,l i&red tlo
. because atftdl@a n sbeing | ow down. I f you go back to cavema
DNA DrlversbecausLMietG'osif you imagine either being behind, you kn
it's safer for them to be able to see if there is anyt
tooth tiger eyr hwidatiseewst.rh oistem,d t hey | i ke to collect thi
collectors (.) and and hunters and they I|Iike to hunt t£H
all these things and if eyadathewdtiovhe dhialitdt e w.f c Emiveetmeay [dPad
to keep keep keep yourself safe, to hunt and gather an
something to do with nwoat bneamélyatdiher ed sep ermnat i on, t hen,
and do{Rgrttoipant 5).

But children, dondtt heaweddm' tbehdwaigthda hérattaught that i
don't have to bei g atughlie hoWw. )yoyau iknow, how safe itit'ig
innate, yes. And t hey +Hhaavlencohti Indorte nb,e erne gtaarudgl hets btehgafta [ | ) s
that i mhahesm. why they |l ove crates -andmudaly thuesy |jluxktealsc
beingratctli mbing trees anad (bRarntgi cuipp aamtd 5ma.t c
|l t s Partf Nostal gi a fit:ssomething that we would have done aist cdhoielsdnr etn, h aopupte n

DNA =) : (Participant 2).

ast Si mg
fits (.) because it's just the sort of things that | us
playing and you might find all sorts of things to play
you fbuhd.just it's just mysege,alwans ntlt dwd ¢warsd aalkh
mud (pamdejjust runn{npg anpayhrdgnkiifpeant 5).

Resi sti nfiAnd then the blinking (.) tent fell down. And | thougt
It 6s Part don't know where he came from, Bbutdshe ktawyr, n evdd tdahreemdedr ithhg

Overprote Participant 2)

DNA Childre (Pe P '
iCecrtain areas of of wliemnd ohei paslky weuwdkuwmlodv, do an & ko mes
it was raining, it wouldn't be da gchats,e woef' roer gwoen nrae gnoo tt
t odéaNyo w, why i s dadheacta ucshei lidtir' esn 2 &(i ha rntgi, c iypain tk n2)w.
fiConflict resoluti arevekst bsebétoauseet hbodpsihdieisun
everybody wants to sit on (.) because there's a (.) ,t
everybody wants to sit on iknowo,Aryduarkd owe wdrad oyroaig & ¢

t hems e(lPrvaerstdoi ci pant 2).
iSome children not-ssoangeghnfdabkbh, ctvhedr eheyweaae tthhe nautscea g
tencoutrgm 4 Pairtdci pant 3) .

ifiTo parents then we ask them if they can (.) provide
Because we've got quite a few children in afternoon +lu
don't wanto tbhue n. So, it's just mana(gHanrgt itchiopsaen tt yi
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|l tds Part SBOL As A/fit's not an extension ofowhat o¢hewhat dbeynwgdoni schloass,
DNA Need iaddso (iPtarticipant 2).

firTe minute that they go up -i heosRKhkl Sethetskalrdsenafe)s
di fferent. waggndanl i ke t hesdlhwi ndg eskihlel ,r oypidte'nkn®we¢ hi & wo
get di fferent types of | earning that you can't get in

thrive in a differdiParwayitphene 2you know
fiYou do find that therecamfeiidne ittdhte

ofutdmiolrdreeavi tr paatmeatt e

in the indoormaeylve riotn'menttkte connection with nature, peo
more with nature and go for a walk. Maybe (.) we are
ment al heal tlf Paowéri gawno 3) .

ifSeveral -ayredarls talgionk t he Tel egraph i n-ttthey Gurairdti atnhi nds
before thAndgk oémémeémember when the children were abou

it mndfriend sent it to me and | dvaserthatd y(.)oodwemg weihdad
to live by the sea as well, so we do rock pofonlds lantdh iync
probabkeywabeone or two that they haven't done, but the
done the pooh sticks, you know, and they've done the p
di pping andofalthithgt Awmdtl thought it's it's it's so
(Participant 5).
| t 6s Par t Al know that s o+nyeo uo fk nooow scohmel dimaegyn have, yyouu kknnoow ,t haed deid
DNA The Soul there somewhere. (.) they feel freer in the outdoors. -

r
theybédeéengt ap, theyodre using their body

more and per hayg
(Participant 3).

AiThe body is ready and the mind is

ready
AiAnd then they've got and there's free play as well to
some trees in, but there are already quite ma

AAnd I&sahg, are the chi bldrneenanwe alr inmmega ng,| oyvoeus ?2get t he od
beneficial for them to wear gloves.yButshdulydubdapet mior
the soil (.) and you should betmakgngou@dy. mAsd, ahdr g me

t hi nkeabfhiea@8iwoul d say, it wdgp,detdne day tamatmtihtay | wémne oin
t hey <c¢ame cbhaocokl itrnhteog oswe, r ebdejcuasuts e stlhiedyi'dg )b eietn -wa £ ad eldi tt he

slides aalbds ¢t head\ednrneed. But then they come back, and the
theyo6re happy children. Um, yes, so ités going back tas
to be able to feaeltriyti.ngTheor,edyso untk mpooki,m @yd oivtes on. ol t &

(Participant 5).
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Appendi x U: Ref ykeecrtd sn gHome SThheor y

Fi gu26Swyder 6s Hope Theor yydeRedpor2i,ntpe d 5f4r)om Sn

Syder 6s model hi ghlights the <coll aboratic
Agency Thoughts as key components inydattaini
2002) . Pat hways Thoughts involve thegoraédasoni
pursuits by identifying plausible routes. For
my choice to: i1 dentify papers using the Prefe

MetAanal yses extension for -SERQpi nug eRreivii eemis@ C tP
make decisions about which papers to include
approach that appreciates my relativist and c

Agency Thoughts relateofan thdi pedcecel ved
chosen route to reach a -deferedtigakl thdbhgbkt s
energy to begin and continue wusing aydeorute tF
2002). On refl ekape®ni,ndi wiadual hatght he commenc
revi ew. I thought 0l can do thiso and had a
However, my goal guickly becdmel steopQl®bpgey, and

2002 p)26On my realisation that my goal pur s
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