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Overview

Thisthesis consists of three parta major literature review, an empirical paper and a critical

appraisal.

PartOne Major Literature Review

Thismajor literature review consists of a scesetting introduction followed byn
overview of relevant theoryThisencompasses the importance of parent and child
relationships, theory surrounding the building of these relationships and literakgarding
the role of nature and the outdoors. The systematic review will then encompass a more
focused examination of the literature, regarding the literature review questitmy are the
relationships of parents/carers and their children impacted following theracticipation in
outdoor, naturebased experienceghis will be followed by the relevance of this research
area to educational psychology in practeed an outline othe current empirical study and

the chosen research questions

Part Two Empirical Study

This sectioretailsthe current empirical studywhich exploredhe experiences and
perceptions of two facilitators and five parents/carers whnad takenpart in an outdoor,
nature-basedparent/carer and child interventianThis was implemented through a primary
schoolin the West Midlands of Englandth a focus on relationship&ollowing an
introduction of literature, a comprehensive overview of the methodology is gidetailing
the adoption of semstructured interviews and interpretative phenomenological analysis
through a multiperspectival lengindings from the two participant groups greesented
alongside a consideration of the meaning creabetweenthem, which is then discussed in
relation to the wider literature. Implications faducational psychologists, schools, families
andwider systems are shareab well as the strengths and limitations of the study and

suggestions for future research avenues.

Part Three Critical Appraisal

This critical appraisal encapsulates a reflective and reflexive discussion of the
research journey taken in the writing of this thesisnsising of two distinct sections. The

first explores thechoices adopted and lessons learnt throonghthe research process and



the development othe researcheas a research practitionefrhe second section focuses
on the contribution of the current study to existing knowledge, providing suggestions for

future avenues of research andh e r e s gaasfar dissemination.
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1. Introduction

1.1.0verview of the literature review

This literature review consists of a scesetting introduction that will provide a
rationale for the research topic. This is followed by three sectianverview of relevant
theory, a systematic review of literature and the relevance of the research to educational
psychology in practice. The overview of relevant theory encompasses the importance of
parent/carer (PC) and child relationshipise theory surrounding the building of these
relationships and literature regarding the role of nature and the outdoors. The systematic
review will then encompass a more focused examination of the literature, considering the
literature review questionHow are the riationships of parents/carers (PCs) and their
children impacted following their ggarticipation in outdoor, naturdased experiences?

This will be followed by the relevance of this research area to educational psychology in
practice, after which the current empirical study and the chosen research questions will be

outlined.

Sections relating to the rationale for the research topic, theoretical background and
relevance to educational psychology in practice adopt a narrative approach in their
composition. This takes inspiration from the narrative review process in whichrihesdo
expand understanding through individual interpretation and critique (Green et al., 2006).
Given this research topic encapsulates several academic perspectives and topics, this
approach was deemed appropriate by the researcher as it allows foraallyemge of

subjects to be covered at various |l evels of
Booth, 2009, p.94). Due to the restrictions on word limits, a full narrative review process

was not followed, meaning an explicit search strategy wasadopted. Instead, the

researcher used their psychological and contextual knowledge of the topic to select areas of
research that they deemed to have the greatest relevance and impact within the area of
study. Research was di shodsexendngd froon genarigtermhss n o wb a
entered into Google Scholar and Scopus, with a narrative approach adopted to present the

information.



1.2.Rationale for the research topic

G{2 3J2 2dziaai

(Roberts, 2009, p.217)

1.2.1. A need for reconnection with nature

RS [221 +G GKS adlFNa® {K2g &2 dzN
YySaalr3asS ¢S Oty Ittt GIF1S G2 KSIF NI

Louv (2005) emphasised the distinct absen

modern day, advocating f eDeftihceimi tDoi sboer dsearv’e.d

a genuine medical diagnosis, this pathological stance framed the wealth of research
surrounding the physical, mental and social impacts of the absence of nature from our lives
as a public health issue; a timely call for change (Roberts, 2009). A recent survey revealed
76% of 1000 children aged 7 to 14 years would like to spend morenimature (National

Trust, 2024). However, a survey of 3000 adults and children by the Islington Play Association
(commissioned by OnePoll) in July 2022 revealed only 27% of the children to regularly play
outside, compared to 80% of the 5 64-yearoldswhen they were children, and those

who did play outside in both groups reported good or improved mental health (Save the
Children, 2022). This reduction in regular outdoor play was largely attributed to children

being encouraged away from this play duedisruption to neighbours (Save the Children,

2022). The nationally representative British

deterrents such as parental safety fears of the local social and physical environment, the risk
of injury and its accessibiitOliver et al., 2022), the last of which was echoed by the

National Trust (2024). There is potential for PCs to accompany their children to areas of
nature to facilitate this engagement in a safe andpasticipatory manner. However, with

more caregiversvorking than in previous generations (Office for National Statistics [ONS],
2022), PCs are less likely to have the time and energy to commit to their caregiver duties

alongside the pressures of work responsibilities (Faftmimmelt, 2024).
1.2.2. COVID-19 pandemic and outdoor space

The COVIR29 pandemic also had huge implications on access to outdoor space, with
enforced lockdowns limiting children and young people (CYP) to their homes and

neighbourhoods (Blundell et al., 2022). A study by Fielding and Harding (2024) showed the

majoin ty of 124 caregivers in England to have

3
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outdoor play during the COWI® lockdown compared to prior, which had been

counteracted since the restrictions were lifted. Friedman et al. (2021) also found 54.8% of

706 United KingdomYyKpar ent s to report an increase in
nature during the pandemic. However, 7.2%la# parents reported a decrease, and this

was found to be predictive of CYP from low seetonomic status backgrounds. In addition,

this decrease correlated with a significantly higher level of behavioural and emotional
challenges than those who experiencatiacrease in connection to nature. Howlett and

Turner’'s (2021) study across Cambridgeshire
restrictions to reduce utribhawglthi it drear sas e dne
appreciation for the importace of green space to support wellbeing and increledesire

for their children to have greater access to green space. However, rural parents did not

show such differences. These findings demonstrate the exacerbateeXwstng inequalities

regarding access to experiences in nature and subsequent impaetslbbeing from the

COVIBL9 pandemic.
1.2.3. COVID-19 pandemic and family relationships

Further inequalities between families were also exacerbated as a result of the
COVIBL9 pandemic. Some studies from the UK reported a strengthening impact on parent
child relationships (Perelliarris & Walzenback, 2020) whilst others highlighted increased
challenges. Parents of young children were disproportionately affected (Lee & Tipoe, 2021)
and the financial insecurity and increased childcare responsibility of the lockdowns
negatively impacted the mental healtf working parents (Cheng et al., 2025nTet al.,

2020). Mothers appeared to be more likely to lose their japgnd less time on paid work

and spend more time engaged in childcare and housework compared to fathers (Andrew et

al., 2022; Lee & Tipoe, 2021). However, there appeared to be larger strains on financial

stability, mental distress, paresthild relationshp i nvest ment and chil dre
outcomes when fathers experienced negative labour market shocks compared to mothers
(Hupkau et al., 2023). This does not reflect the domircamiclusion from international

studies that suggested that fathers engaged in more caregiving than usual (Proulx et al.,

2022). Regarding children living in separated families, many relationships witesiolent

parents remained stable, though greater debration was seen for relationships that were

less stable prior to the pandemic (Bryson & McKay, 2020).



1.2.4. Promoting change

The research has highlighted a particularly timely need to encourage the rebuilding
of CYP' s connection with nature and connect.
Nations Committee on the Rights of the Child (2023) issued General Comment No. 26
emphasising the need to provide children with equal opportunities to experience and
connect with nature and promote their wellbeing. From 2019 to 2022, Natural England, the
Department for Education (DfE) and Defra collaborated to enable 53,000 children from
disadvantaged areas in the UK to have increased time in nature. This was via community
forest visits, residential trips and improvements to school grounds through sé¢boated
projects and Care Farms increasing their number of places by 54% (Natural EAQR2)d
In May 2023, the DfE (2023) also announced a £15 million investment into schools, colleges
and nurseries to help CYP in deprived areas have increased access to nature and to improve
the biodiversity and outdoor learning facilities available torthé'here have also been
increasing initiatives through organisations to engage CYP and their families in activities
outdoors,notablythrough Forest Schodessions whicbffer outdoor learning through
child-centred, handson experiencesn a natural settingForest School Associatid?021)
Further examples includetior | d Wi I dl i fe Fund’s (2024) *“A
campaign launched in October 2024 as well as sebaséd initiatives such as The Daily
Mile (Daily Mile Foundation, 2023 order to build PC and child relationships outdoors,
professionals such as those in the children’

advocated for therapeutic family work in outdoor spaces.



Part 1a. Theoretical Background

This section will focus on an overview of relevant theory, encompassing the
importance of parent and child relationships, theory surrounding the building of these

relationships and literature surrounding the role of nature and the outdoors.

2. Importance of caregiver-child relationships

2.1.Attachment Theory

For many decades, the importance of early caregoleld relationships has been
recognised, with attachment theory positioned as a seminal framework in developmental
psychology (Swets & Cox, 2023). Bowlby (1953, 1970), considered the founder of
attachmenttheory, proposed that the emotional connection between a primary caregiver
and child is crucial for a child’”s social an
for safety, protection and comfort. Containment and reciprocity are believed to be the tw
key processes that dictate the quality of this attachment (Douglas, 2007). Containment is
described as how mothers or caregivers respo
emotions, showing that they are able to hold it without becoming overwhelmei (Bion,
1959). Meanwhilereciprocity enables humans to relate to each other and share a warm,
continuous relationship in which a young child and caregiver both find satisfaction and
enjoyment and requires the mother or caregiver to be attuned to the emotional state of
their childin order to form a secure attachment (Bowlby, 1970). Through these interactions
from infancy, Bowlby (1991) believed the chi
for each attachment figure based on their experiences with them. This unconscmied m
then forms the basis of how the child relates to others and explores and engages with

experiences throughout the rest of their life.

However, sustained secure attachments are not inevitable and can be impacted by a
range of factors including loss, grief, abuse and neglect (Harlow, 2021). Ainsworth et al.
(1978) established the notion of individual differences in the quality of attaclhmen
relationships throughheir standardised assessmefitThe St range Situati on

how infants react when separated from their caregiver and when a stranger is present,



uncovering three different attachment stylesn insecureavoidant attachment, a secure
attachment and an insecure ambivalent attachment. A fourth attachment style,

disorganised, was later identified by Main and Solomon (1986).

However, attachment theory has faced criticisms concerning its cultural biases,
potential oversimplification of human behaviour and methodological challenges (Harlow,
2021; Mehdi Abadi, 2023). For example, Rothbaum et al. (2000, 2001) highlighted its focus
on Westerncentric ideals and practices, making it unapplicable and potentially
pat hol ogising to practices in different cult
further challenged its universality, demonstrating alternative attachment pageicross
cultures and the need for cultural sensitivity in attachment research. Rutter (1980) also
critiqued Bowlby’'s neglect of-cestrcaviavpi ver r ol e
attachment, supported by the increasingly recognised role of fathadsother caregivers
within attachment formations (Lamb & Lewis, 2013). This is important, considering family
structures have diversified over the recent decades beyond traditionajparent

households, resulting in dalvarcCiie&ktow dofetc arlegi

This extends to CYP in care who are likely to form multiple relationships with
different caregivers, many of whom are likely to be temporary, with the strength of these
relationships having the potential to perpetuate or change patterns from previous
attachments (Quiroga & HamilteGiachritsis, 2015). These CYP are less likely to have secure
attachments with their caregivers compared to peers living with their biological parents
(Quiroga & HamiltorGiachritsis, 2015) and are more likely to experience gresteial,
emotional and educational challenges (Brown et al., 2017; Fernandez, 2008). However, over
time, these outcomes for CYP in care have shown to improve (Forrester et al., 2009) with
placement stability, school support and in some cases therapeatshowing as key

factors in supporting this (Welbourne & Leeson, 2012).

2.2.Dynamic-Maturational Model (DMM)

In response to the critiques of attachment theory, Crittenden (2006) proposed a
more nuanced and contextually and culturally sensitive understanding of attachment
through the DMM. The DMM (Crittenden, 2006) highlights the dynamic nature of
attachment acros the lifespan and the development of unconscious-geitective
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strategies through attachment relationships, in response to changing environments and life

experiences. Whereas Ainsworth et al. (e.g. 1%#8) Bowlby (e.g. 1970) focused their work

on the security of a young c hvel Gitteader el at i ons

(2006) emphasised attachment as the dyadic relationship between an individual and a
variety of functional attachment figures across their lifespan, with the purpose of
overcoming danger. This allowed attachment behaviours that could beasaraladaptive

to be framed through a strengtHsased perspective, understanding them as-petitective
strategies that can evolve and be understood in the right context. This helps to strengthen
the relationships between individuals and their attachmégtrres (Wilkinson, 2010The

more flexible framing of attachment theory within the DMM also provides a development

from the fixed and pathologising implication

(Smith et al., 2017) and the potentially unhelpimpact of using attachment labels
(Webber, 2017).

3. Building caregiver-child relationships

Il n the midst of Dr . Patricia Crittenden’ s

Daniel Hughes was also developing Dyadic Developmental Practice (DDP). This practice was
grounded in attachment theory, with a focus on CYP who had less secure attachnitents w
their caregivers as a result of trauma. He highlighted the importance of fostering

attunement, emotional regulation and safety when building secure atal@giver

attachments (Hughes, 1998). This later fed into his development of the PACE model

(Hughes, 2009) which proposed four elements in developing positive interactions with

children Playfulness, Acceptance, Curiosity and Empalthe PACE model helps adults (not

just caregivers) to build trusting relationships with traweeperienced CYP, encouraging

them to slow their reactions and calmly tune

(Hughes, 2009).

The PACE model (Hughes, 2009) also connec

relational safety and healing. Perry, a pioneering neuroscientist in the field of trauma,
initially highlighted the neurological impact of adverse childhood experie(®€gsand
trauma on brain development (Perry, 1997). Over the decades he refined his work, leading

to the creation of the ‘Regul at e, Rel at e,
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proposes the sequence of steps required to r
an individual is dysregulated, emphasising the need for emotional safety followed by

connection with the individual, to enable them to understand, learn, think anécefllhis

echoes understandings from Mas| digured). Thid 943) h
model encapsulates practical, physical and psychological needs, proposing that these exist

in a hierarchy in which the higher order needs, such as belongingness, love and relationships

with others, cannot be achieved without having met more basieds, such as sense of

safety and security (Maslow, 1943). This continues, with belongingness, love and

relationships enabling an individual to develop ssfeem needs such as feelings of
accomplishment, with the ultimate aim of selttualisation.

Figurel: Lf f dzZ2 N> GA2Yy 2F al af26Qa KASNI NOKeé 27F yS
(2007).

Self-fulfillment

needs

Self-
actualization:
achieving one'’s
full potential,
including creative
activities

Esteem needs:
prestige and feeling of accomplishment Psychological

needs
Belongingness and love needs:
intimate relationships, friends

Safety needs:
security, safety Basic
needs
Physiological needs:
, water, warmth, rest

3.1.Secure Base Model

In the context of CYP experiencing multiple caregiver attachments, it is also
important to consider how these relationships can be strengthened to minimise negative
effects. Smith et al. (2017) further argued the understanding within attachment theory that
a child' s devel opment is fixed by the age of
possibility of reversal of insecure attachment effects through later life experiences.
However, Schofield and Beek (2014) defended that Bowlby did not stipuietersibility,
but rather that the IWM can be revised, proposing its emphasis on the primary caregiver

being a secure base. This was suppotigtheir development of the Secure Base model
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(Schofield & Beek, 2014), as showitrigure2. Thisprovides a framework for building
positive relationships and improving outcomes, informed by attachment theory. It helps
infants, children and young people to feel greater security and resilience through their
interactions with attachment figures who mawtbe their biological caregiver, such as
family support workers, foster carers and adoptive parefthe Secure Base model
(Schofield & Beek, 2014) groups these interactions into five dimensions of caregiving;
availability, sensitivity, acceptance,-operation and family membership, highlighting how
relationships can be created and strengthened with different or new attachment figures.
The dimensions of the Secure Base Model (Schofield & Beek, 2014) align with other theories
such as Mas | aovyofNeddd WhitlBsuggdsts that safety, belongingness and
love are the next most important needs after physiological needs in order to achieve an
individual ' s e sadtualisaton.nlkiembdel alpwopbses a dinilar four
elements to the PACE model (Hughes, 2009).

Figure2: lllustration of the Secure Base Model by Schofield and Beek (2014), retrieved from
Schofield and Beek (2017).

AVAILABILITY

helping the child
to trust

FAMILY MEMBERSHIP SENSITIVITY
helping the child helping the child
to belong to manage feelings

SECURE BASE

CO-OPERATION ACCEPTANCE
helping the child building the child’s
to feel effective self-esteem
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3.2.Systemic focus

These theories, models and frameworks have developed understanding surrounding
appropriate approaches to building safe and containing relationships with CYP, especially
those who have experiencediCEsmad t r au ma. However, as suppor
ecological systems moddtigure3), it is important to consider the dynamic interplay of the
wider systems surrounding a CYP and their impact on their life experiandes
development These span from the CYP's i mmediate ¢
peers and school (microsystem), through to their cultural and societal contexts
(macrosystem) and the passage of time (chronosystem), as shaowgure3
(Bronfenbrenner, 1992Br o n f e n b r e rohhamah develogmerwashater
developed nt o t he ‘ninidebeenphasiggtipe catiaal role ofreciprocal,
proximal processesf process, person, context and tinredevelopment(Bronfenbrenner,
2005).

Figure3:Lf f dZAGNF GA2Y 2F . NRYTFTSYONBYYSNRAE OMdbPpHO
Anand (2022).
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Authors including Dr. Karen Triesman and Louise Bomber have applied concepts of
traumainformed practice to wider systems, increasing the implementation and relevance of
the approaches. Triesman advocates the need for relational healing through the
development of safe and attuned relationships with others, which not only requires
individual practice but organisational change too (Triesman, 2021). She also emphasises the
importance of effective caregiver support in trauamdormed care (Triesman, 2017)
alongside the use of creative, playful experiences that are both sensowy strengths
based (e.g. Triesman, 2018). Meanwhi |l e, Bomb
settings to become more attachmeiatwvare and traumanformed in their practice, enabling
CYP to thrive academically, socially and emotionally (Bombér 2007; 2011; 2020). She
extended Perry’s 3 R’s model of ‘Regul ate, R
adding a fourth R; *‘Repair’, advocating the
rupture (Bomber, 2020). This was particularly pertinent in her emphasikeorole of
educators as secondary attachment figures, providing CYP with safety, trust and connection,
and the potential for school® create powerful environments for relational healingch
academic learning (Bomber, 2007). She also highlighted the importance of collaboration
between educators, therapists and families in supporting CYP through attachment

difficulties, further strengthening the need for a systemic approach (Bon#i# 1).
3.3.Theraplay®

These theoretical underpinnings can be used to inform interventions aimed at
building connections and relationships between adults and CYP. An example of this is
Theraplay®, a shetérm, attachmentbased intervention with the aim of building PC and
childrelationships through structured, playased interactions (Munns, 2000; Tucker &
SmithAdcock, 2017). Itiseviderdea s ed, dr awing upon Bowl by’ s |
hypothesising the need for CYP to experience positive and attentive interactions with their
caregvers to reduce their likelihood of developing behavioural and relationship difficulties
(Money et al., 2020). It also adopts principles from DDP and the PACE approach (Hughes,
2009) as well as neurological theories supporting emotionakgalation (e.gPolyvagal
Theory, Porges, 2009) and the importance of shared, intentional and emotional experiences

betweenacaregiver and child (e.g. intersubjectivity, Trevarthen, 1998). It is structured upon
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four elements found within healthy relationships; challenge, nurture, structure and
engagement (Norris & Lender, 2020) and has shown to be helpful in schools and clinical
settings to address a wide range of childhood challenges as well as traleabed

experiences (Tucker & Smithdcock, 2017). Theraplay® has been found to be effective

when conducted dyadically and in group settings (France et al., 2023), however a systematic
literature review by Money et al. (2020) highlighted a need for more rigorousrerap

research on its use.
4. Role of nature and the outdoors

4.1.Connection with nature

‘“Nature’ is referred to within this paper
aside from humans and human creatiol¢ith more CYP disconnected from nature as a
result of increasing urbanisatiptechnology use and indoor play facilities and fewer safe
outdoor spaces (Summers & Vivian, 2018), it is important to emphasise the significant,
positive impacts that direct contact with na
cognitive and moral devepment (Kellert, 2002)Key theories underpinning the positive
effects of nature include the Biophilia hypothesis (Ulrich, 1983; Wilson, 1984), which
suggests that humans have an innate drive to connect with nature for survival and
psychological restorain, strengtherngcognitive capacity and wellbeing. Ulrich (1983) and
Ulrich et al. (1991) also suggested the Stress Reduction Theory which posits that the natural
environment can lower stress and in turn enhance cognition. Kaplan (1995) later proposed
the Attention Restaaition Theory, which states that elements of the natural environment
can alleviate mental fatigue and support attention recovery through providing a contrast to
the constant goatlirected attentional demands often found through immersiorbuilt
environments. More recently, Hartig et al. (2014) suggested that natural environments can
affect health and wellbeing through four interlinked pathwags quality, physical activity,

stressreduction and social cohesion.

These theoretical groundings have been supported by a wealth of resaarchs
each stage othild developmentincluding several systematic reviewsr example, G| | * s

(2014) review on children’”s enegsapgostedent wi t h
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benefits, including increased physical activity, greatergmeironmental attitudes and
nature connectedness into adulthood and improvements in mental health and emotional
regulation, with particular benefits for CYP witiention deficit hyperactivity disorder
(ADHD. Cognitive benefits for CYP have been shown across educational levels from
spending 10 to 90 minutes in nature each day, which appeared to restore attention from
mental fatigue and subsequently aid academic performance (Mason et al., 2021). Vella
Brodrick ad Gilowska (2022) also showed that opportunities for CYP to connect with
nature, especially in educational settings, can enhance cognitive functioning and that
schools are welplaced to facilitate relief from cognitive overload and stress, fostering
wellbeing and learningStudies including Kuo et al. (20E3)d Lieberman and Hoody (1998)
have also foun@xperiences with nature to increase enthusiasm for learminghildrenof
primary and secondary school adrirther sudies haverelated kenefitssuch agphysical
health (Coe et al., 2023; Wood et al., 2014), motor development (Fjgrtoft, 2004) and
wellbeing (Park & Riley, 201&)ecificalljto natural environmentss opposedo general
outdoor settings (e.g. traditional mamade playgrounds), further implicating this unique

contribution of nature.

CYP themselves have expressed their enjoyroébeing in nature, such as in a
recent survey of 2000 CYP's views across Eng
91% of the CYP to agree with the statement
including 35% who completely agreed and 30% who styoagreed. Few CYP disagreed
(1%) and 8% neither agreed nor disagreed (Na
review further supported the psychological, physical and social wellbeing benefits from
nature, echoing improved mental health, cognitive function and mood, stress levels and
greater nature connection. Although Silva et al. (2023) highlighted methodological fragilities
and information gaps within the research base, they believed there to bedsealidity in

advocating for the integration of natufeased interventions in health and social practices.
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4.2 .Risky and adventurous play

However, there can be barriers to such natlnr@sed engagement, includirtige fear
of risk regarding environmental challenges (e.g. adverse weather conditions), privacy
concerns and safety concerns (Troughton et a
shown to | imit CYP's opport un ikt2026,Niehtesete x per i
al., 2013;Ryan et al., 2024) despite regular and repeated exposure to outdoor risky play
benefi tti ng C>MRAdtimal, pgdynitisel acdanentakadtivas wet) agheir
creativity and resilience (Brussoni et al., 2015; Burns & Gottschalk, 2020). Sandseter (2010)
definedrisky playast hri I I i ng and exciting forms of ph
and a risk of physical injury” (p. 22) which
et al., 2022). Sandseter et al. (2020) found the outdoor environment to be particularly

conducive to risky play in their study focused on young children.

Children are shown to commonly experience feelings of thrill and exhilaration
(bordering on fear), followed by pride and achievement following risky play (Coster &
Gleeve, 2008; Sandseter, 20@910). It has also been theorised to develop resilience
surrounding fear (Sandseter & Kennair, 2011) and anxiety (Dodd & Lester, 2021) through
the natural exposure to uncertainty, coping and arousal and associated learning
opportunities. Significant inceses in seleésteem, conflict sensitivity and concentration
were also found in fourto sixyearolds who engaged in risky play over three months
(Lavrysen et al., 2017), however this was based on teacher observations. Despite cultural
differences, risky play seems universally appealing across child developmeretr @bt
Gleave, 2008; Kleppe et al., 2017; Sandseter, 200&ébenefits ofoutdoor risky playhave
already been recognised in existiogtdoor initiatives such as Forest School which boasts of
supportingparticipantsto overcomerisks, helping them to becoméhealthy, resilient,

creative and independent learnérg-ofest School Associatiae)21, para. 3).

Ryan et al. (2024) advocate for parents (mothers in particular) to be supported in
reframing perceived risk, to enable these opportunities for their children, especially during
outdoor, risky play. A nationally representative sample of 1919 British pasepisorted
this through operended survey questions, with parents naming positive attitudes and

beliefs towards adventurous play as a key facilitator to such play, as well as the presence of
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adult supervision and their perceptions of t
al., 2023). It was suggested that further education as to the benefits of adventurous play
and the encouragement of collaborative, whdmily involvement, foexample, can

facilitate these opportunities (Oliver et al., 2023).

4.3.Importance of place and space

Gill's (2014) systemic review found ti me
stronger sense of place; a multidimensional phenomenon, encompassing physical, social
and psychological aspects of humans’ relatio
Morrison, 2016; Convery et al., 2012). It has shown to be vital in individual and community
identity, wellbeing and respect for the environment (Hausmann et al., 2015; Hunziker et al.,
2007), formed through interactions with the environment, and mediated byspeal
experiences, culture and the environment’'s p
et al., 2014)This emotional, @agnitive and behavioural bontthat individuals form with
specificplacessas or i ginal ly r ef erbyAtchant& bowd1992) pl ace a
seeing thesetting as an active contributor to interpersonal processes and outcontes.
has since been expanded into a tripartite framework by Scannell & Gifford (2010)
describingplace attachment as a thregimensional construaéncapsulating person (whe
attached), process (how they are attached) and place (what they are attachedtiholey

functions of securityand belonging, identitycontinuity and stability and social coaction.

Nature in particular has been found to offer a therapeutic, neutral space that fosters
equal, collaborative and empowering dynamics, encouraging activities that challenge
individuals to overcome personal limitations and discover strengths (Troughton 2024).
However, this study was in the context of engagement in mental health services, potentially
reducing generalisability to other forms of intervention. These findings nonetheless align
wi t h De ci(20a003klfDBtgrrmimation theorywhichposits that wheran
i ndi vmedddoaautbonemy, competence and relatedness are supported by the social
and physical environmenthey are more likely to be intrinsically motivated aachieve
greater wellbeing, authenticity and resiliencghisalsomakesnature a conducive
environmentin fostering a growth mindset; the belief that individual talents can be

developed through effort, strategies and external input (Dweck, 2016). Bow & Buys (2003)
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alsofound place attachment to the natural environment to enhance sense of community,
strengthening soci al bonds and individual s’
highlights both the physical, emotional and psychological importance of the locality of

interventions, especially those related to connectionilding.

4.4. Connection with relationship-building

There are explicit links between the previoustated theoretical underpinnings of
caregiver and child attachments and the natural environment. The playful aspect within the
PACE model (Hughes, 2009) aligns wift h Schofi
caregivers to engage in new, enjoyable activities and playtw#tCYRo help to
demonstrate the five dimensions of caregiving in the Secure Base model. In a briefing paper
by Gordon (n.d.), the Secure Base model (Schofield & Beek, 2014) is also referred to in the
promotion of outdoor play between caregivers and childremeg the numerous benefits
and opportunities that the outdoor environment provides. In particular, one of the most
powerful and reliable predictors of child wellbeing and resilience is said to be family
wellbeing, which is supported by positive-Bl@ild irteractions (Newland, 2014). It could be
supposed that facilitating these Rild interactions within nature would only strengthen
this positive impact further, given the wellbeing benefits found from being in natdaetig
et al., 2014, Silva et al., 2023ellaBrodrick and Gilowska, 202AIthough the benefits of
nature engagement for families are significantly undesearched, Izenstark and Ebata
(2016) advocated for famHgased nature activities as a pathway for positive family
functioning, givenat ur e’ s -reatdrihgesffietts benefitting family interactions and

routines.
5. Part 1a chapter summary

This chapter has explored theory and research surrounding two key:&€akild
relationships and natural, outdoor environments. The evolution of attachment theory has
highlighted the foundational role of P&hild relationships in child development, resilience
and wellbeing. This has informed the development of tratinfarmed, systemic and
relational approaches and models to support such relationships. Meanwhile, theories

supported by a robust evidence base have emphasised the physical, psychologiehl, so
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and cognitive benefits from CYP s engagement
outdoor play; engagement that haecreagd in recent generations. This has highlighted a

need to support PCs in facilitating such opportunities, such as through sidnoiéy

involvement. In addition to these individual benefits, there is the suggestion of

interpersonal benefit to PC and childagonships from outdoor experiences in nature. This

aligns with literature regarding the importance of place and space, néthre suggested to

be a therapeutic, neutral and safe space for interventions to take place in.

Overall, the interlinking of these factors implicates the benefit of creating
opportunities for PCs and children to spend time together in natural, outdoor environments.
As such, the next chapter will explore the impact of sucpadicipation on P&hild

relationships in greater depth.
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Part 1b. Systematic Literature Review
6. Introduction

This systematic literature review focused on exploring and critically reviewing the
available literature regarding the qmarticipation of PCs and their children in outdoor,
nature-based experiences. Systematic reviews have been commended for their whbiase
transparent and comprehensive nature (Siddaway et al., 2019). As such, it is hoped that this
review will provide a clear understandinfithe current knowledge base in this area, with a

particular focus on PC and child relationship outcomes.

6.1.Formulation of the review question

With the narrative review in Part 1a having culminated in the suggested benefits of
shared PC and child experiences in nature, this systematic review endeavoured to explore
the available literature base around this. In initial literature searches, freedamgiven as
to the focus of the PC and child experiences in nature, though thepadtcipation was
prioritised. However, on discovering that this resulted in an eclectic mix of studies with
unrelated outcomes, just enough studies were identified toraat a more specific focus on
outcomes for PCs’® and their children’s relat

attachments and relationships.
Consequently, the final review question was as follows:

How are the relationships of PCs and their children impacted following thpartioipation

in outdoor, naturebased experiences?

6.2.Review strategy

In order to systematically review the literature relating to the above review
guestion, several databases were accessed during October 2024 based on their relevance to
child development, psychology, health and social studies. These included SCOPUBAOvid A
Psycinfo®, Ovid MEDLINE® ALL, Ovid Embase, Child Development and Adolescent Studies
(CDAYS), British Education Index (BEI), Educational Resource Information Centre (ERIC) and
ProQuest Applied Social Sciences Index and Abstracts (ASSIA). Due to thentimiber of
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eligible papers resulting from these databases, the search was also extended to ProQuest

Dissertations and Theses Global.

Experimentation with the search terms used within these databases began with
search terms relating to the outdoors, experiences, PCs and children being entered as four
separate categories and expanded following inspiration from search results. However,

further refinement revealed that more relevant studies were being found when PCs and

children were combined into oneclhkiat@gorkolwliao
a Scopus database search, the ter meladtedut si de’
search category as it only added further res

unrelated to its outdoor connotation. Sdable 1 below for the full list of search terms

used.

Tablel: Systematic Literature Review Search Terms

Search Category One Search Category Two Search Category Three
Outdoor Experien* Parentchild
Forest Intervention Care*child
Nature-based Session Familytherapy
Wwild* Therap* Familybased
Adventure* Program Parentadolescent
(Outside) Programme Care*adolescent
Course
Class
Interaction*

Corparticipation

Play

Key.(*) truncation character used to search for additional letters at the end of a word (e.g.

experiences or experiential).

Where possible, limiting the search terms relating to the outdoors to within seven
words of those relating to experiences refined the results further, to a point of saturation

where no relevant papers were showing outside of this limit. Equivalent wotdsng to
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each of these three search categories were then entered with Boolean operators such as

“OR’ and * AND’' (see Appendi x A).

The results from the database searches were initially filtered to showsxeewed
journal articles in all but one database (based on available filters). With initial database
searches having resulted in limited eligible papers for review, dissertagiothsheses were
also included in the search using ProQuest Dissertations and Theses Global. This was in
consideration of literature supporting the use of theses within systematic reviews (Moyer et
al., 2010). Here, the search was initially filtered to shiolivtext results. All database
searches were then cumulated, duplicates were removed and the titles and abstracts of the
383 remaining records were screened in line with the inclusion and exclusion criteria shown

in Table 2.

Table2: Systematic Literature Review Inclusion and Exclusion Criteria.

Inclusion criteria Exclusion criteria Rationale

Context: Focusing on | Does not focus on the | To support an understanding of the
the joint involvement | joint involvement of PCs impact on family relationships as
of PCs and their and their children in opposed to other forms of

children in outdoor outdoor experiences. relationship.

experiences.

Outcomes: Relevant tq With outcomes To support an understanding of the|
family relationships. | irrelevant to family role of joint experiences in outdoor
relationships. environment on these family

relationships and attachments.

Design: Empirical Opinion pieces, reviews| To support the validity of the review
studies position papers through ensuring that it reflected

findings from verifiable data.

Peerreviewed Not peerreviewed To support the validity of the review
through ensuring that the study
findings used were from credible an

quality sources.
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This reduced the number of records to 26. These were further assessed through
consideration of the full text using the same eligibility criteria, resulting in 13 final papers
eligible for review. One of these papers detailed two empirical studies (Fre&Zabriskie,
2002); an unpublished doctoral thesis prompting the discovery of its original copy (Kugath,
1997), and the second from an unpublished manuscript which could not be found (Potter &
Duenkel, 1997, as cited in Freeman & Zabriskie, 2002). Dine tntited number of papers,
the researcher included this second paper, acknowledging the limitations of the reduced
detail available to critique and the potential misinterpretation or reporting bias through the
secondary interpretation. This resulted imet final systematic review detailing 14 empirical
studies, including three Doctoral theses. Full details of the search strategy can be found
illustrated by the Preferred Reporting Items for Systematic Reviews and-Metlyses
[PRISMA] (Page et al., 20249del in Appendix B.

These 14 studies were critically evaluated with the support of the Mixed Methods
Appraisal ToofHong et al., 2018), which was appropriate due to its examination of
gualitative, quantitative and mixed methods studies. Appendix C outlines characteristics of
these 14 studies alongside a critique of each. Due to the limited number of eligible papers

for use, all were still used but with such critiques acknowledged.

7. Critical review of the literature

Examination of the 14 chosen studies highlighted that they all took place in the
United States of America (USA), limiting the ability to generalise the conclusions drawn to
other countries, cultures and contexts. The limited cultural diversity of the @paints
further limited the generalisability of the results of the studies. Due to the limited number
of eligible results from the database searches, results were accepted from any year,
resulting in studies meeting the inclusion criteria dating from 188a&ugh to 2023.

Although the earlier studies are limited by their relevance to modern society and culture,
this author felt it important to acknowledge the sparsity of research over the decades,
allowing consideration as to why certain time periods mayehprompted this focus within

the research field. Restrictions were also not given to the age of the CYP of focus within the
studies, as in the context of limited results, priority was given to the impact of the joint

outdoor, naturebased experiences bewen PC and child on their relationships as opposed
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to refinement of the child’s age. As such, s

were included. Extending this to ‘teen*’
Although this reduced the ability to compare the results of the studiestdukeir focus on
different developmental stages, it enabled a clearer picture to be drawn in response to the

review question.

This critical review will discuss the 14 studies with consideration for the above,
under three key contexts of outdoor, natutsased experiences that were identified,;
wilderness family camps, recreational outdoor family programmes and unstructured family
based nature activities. This will be with the aim of answering the literature review
guestion:How are the relationships of PCs and their children impacted by their co

participation in outdoor, naturdased experiences?

7.1.Wilderness family camps

Within the 14 selected studies, five focused on threenine-day camps during
which family members shared in natubased activities in a wilderness setting. These
included studies by Bandoroff and Scherer (1994), Huff et al. (2003), McLendon et @), (200
Overholt (2013) and Potter & Duenkel (1997, as cited in Freeman & Zabriskie, 2002). Of all
of the studies, these five studies collectively discussed the widest variety of relationship

based impacts resulting from parent and childpanticipation.

Bandoroff and Scherer (19 9eyseddnevention, b e d
extending from a 24day survival expedition that adolescents completed in the high desert
terrain in southern ldaho. Although the specific characteristics of the adolescent
participants were not disclosed, they were from a population cftd3L8yearolds who had
primarily been referred by their parents due to a presentation of challenging behaviours and
low school performance, with the intention of improving these. Theili@sof 27 of the
adolescents opted to participate in four days ofgarticipation in experiential family
therapy while camping and trekking in the wilderness, immediately following the original
expedition. This intervention had specific topics of folmrseach day, including emotional

repair within families, building trust, communication and negotiation.
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The results from parent and adolescent questionnaires administered on the first and
last day of the original program and six weeks following the joint intervention gave
‘“overwhel mingly positive’ (p.11) support for
opportunity for connection away from home distractions and perceived it as having played
an essential role in rebuilding family relationships, increasing trust and reducing anxiety
about the future. They also benefitted from the knowledge and support gaireed §haring
the experience with other families. Those who showed less improvement still reported
increased communication and negotiation skills that were helping at home, as well as
improved maintenance of good relationships. These results were strengthieyéheir
comparison to control group data from families who did not participate in the additional
intervention, and their shorterm longitudinal nature. Five different questionnaires were
also utilised, prioritising those with greatest relevancetoshe udy’ s ai ms as wel
internal consistency reliability and average reliability rating. However, this led to purely self

reported, quantitative data being collected, reducing the accuracy of its representation to

the participansts’ |ived experience

It is also important to recognise that Ba
from a context of youth wilderness therapy programmes that have since raised controversy
due to concerns surrounding unethical practices, includiogrcion, harm to participants
and inadequate regulatio(Stull, 2021). This highlights the need for the results to be viewed
with caution, especially as there may have been conflicts of interest in promoting this new
approach within these programmes from funding bodies for ex@mpotentially giving the
results a positive skew. The youth also may not have yet felt they could speak their honest
opinions, especially as the participating PC

given their commitment to it thus far.

McLendon et al. (2009) more recently explored the impact of fadirgcted
structural therapy in a threelay therapeutic wilderness family camp, using a quasi
experimental, norequivalent control group design. Tweriye families who attended the
local @mmunity Mental Health Centre voluntarily attended one of nine of these camps,
evaluated using two quantitative questionnaires at the start, at angrk follow up and six
months after the start. Results showed a clinical improvement in family functidoirtge

families who experienced the camp, from the start through to tha@nth follow-up. This
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included a statistically significant improvement in family cohesion as well as a continued
improvement in family adaptability, however this did not reach statistical significance. In
comparison, the control group showed family cohesion to decrease fromsttreto six

weeks and increase from six weeks to six months and vice versa for family adaptability,
though neither of these reached statistical significance. This gave strong support for the
longitudinal relational benefit of these shared outdoor expades, though having only
collected quantitative data, it again lacked rich, contextual data. This limited the depth and

accuracy of its data interpretation.

However, Potter and Duenkel (1997, as cited in Freeman & Zabriskie, 2002) explored
similar family wilderness experiences through qualitative means, using-epeed, semi
standardised interviews. Seven families totalling 12 adults and 12 children paeitipa
either a 5 or 9-day residential family camp either in Canada or-wistern United States,
where they took part in outdoor adventuseased activities in the secluded wilderness.

These results supported t hos epamrtsaBdcmidtenr of f a
reporting increased interaction, cooperation and trust, better family cohesion (as also found

by McLendon et al., 2009), and greater prioritisation of time for each other as a result of the
camps. They also showed a developed sens®w@imunity with the other families who took

part with them. Additional to Bandoroff and
families were more relaxed with each other, had broken down interpersonal shields and had
greater acceptance and suppodrfeach other as a result of their cooperation. Parents

reported rediscovering their inner child, which supported a role shift in equalising their
relationships with their children, leading to interactions at a greater depth than before. Both
parents and hildren felt a greater connection with nature, and a greater perceived sense of
safety and freedom allowing for growth through independence andtekig in a way that

could not occur at home.

However, whilst the utilisation of semstandardised interviews with parents and
children separately allowed for rich data to be gained from both perspectives, an element of
caution must be given due to the fitesearchers
results, especially given the second layer of interpretation though being a secondary
reference. In overcoming this potential bias, some researchers adopt both quantitative and

gualitative approaches, such as Huff et al. (2003). They explored thenné of challenging

25



outdoor recreation on parenadolescent communication through a quasiperimental

design. Thirtytwo families allocated themselves to a feday camp, unknowingly with

either a low, medium or high level of challenge ranging from a family camp in a mountai
ranch to a survival trek in the high desert mountains of Arizona. Results were collected via a
pre- and post questionnaire completed by the parents and adolescents and followed up

with systematic interviews that were conducted on the final day of thegs

As hypothesised, participants who had the more challenging experience were found
to have more open parersidolescent communication, however the difference between
them and the group with the lowest challenge was not statistically significant. It was
conclued that challenging recreation of any level of intensity can improve parent
adolescent communication, supporting family relationships. It was the cooperation and
teamwork involved in the sharing of the activities in the natural environment that bonded
the families and aided their communication. Further results uncovered similar findings to
Bandoroff and Scherer (1994) and Potter and Duenkel (1997, as cited in Freeman &
Zabriskie, 2002), showing that the families appreciated the extended time focused lon eac
other and that the activities increased their trust in each other. They specifically echoed

Potter and Duenkel’s (1997, as cited in Free
enabled the families to learn more about each other, increasing their utaielsg and
support for each other. Huff et al. (2003) additionally found increased acts of affection

between parents and adolescents and greater kindness, resulting in less conflict.

These findings were supported by the presence of a control group, the random
allocation of participants to the different camps and the questionnaire being revised to
make it more appropriate for use with parents and adolescents, aiding the reliabilibye of t
data. The interviews were also conducted by trained staff as opposed to the researchers
themselves, reducing researcher bias. However, despite the random allocation of
participants, the lowest challenge camp had the largest families attending withotineggst
mean age of adolescents (13.9 years compared to 15.1 and 16.7 years old in the other
camps) which may have reduced the comparability of the groups. Hull et al. (2003) also
acknowledged that the participants may not have perceived the level ofecigglin each
group similarly to the researchers, perhaps making perceived challenge a more appropriate

indicator, reducing the rigour of the conclusions drawn.
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The range of outcomes found by Huff et al. (2003) and Potter and Duenkel (1997, as
cited in Freeman & Zabriskie, 2002) were further supported by a doctoral thesis by Overholt
(2013), which used a qualitative case study approach with participant obsersatrestepth
interviews and artifact collection. Overholt (2013) explored fatbleitd relationship
development and role negotiation among 17 family members from nine families and four
instructors, who participated in an eigliay Outward Bound family cowsResults showed
numerous benefits, supporting prior findings of Bandoroff & Scherer (1994), Potter and
Duenkel (1997, as cited in Freeman & Zabriskie, 2002) and Huff et al. (2003) on enhanced
family communication and trust. They also supported Huff e€2603) and Potter and
Duenkel (1997, as cited in Freeman & Zabriskie, 2002) in enabling parents and their children
to have deeper understanding and respect for
mutual support, appreciation and reliance. Inextensn t o t hi s, Over hol t’ s
showed the family members to have an increased sense of gratitude for each other and a
shared sense of accomplishment and pride, highlighting the necessity of working together as
a family. In further support of Potteand Duenkel (1997, as cited in Freeman & Zabriskie,
2002), Overholt’s (2013) results echoed a gr

members and a changed outlook on the world, improving their relationship with nature.

Despite the rich data collected with Over
acknowledged its limitations such as the possibility of the participants having responded in
socially desirable ways, considering she collected the data herself. They alsaglytenay
have had less reliable recall of their experiences, given the interviews were conducted with
family members who had participated in the course within 2008 to 2012. However, this
recall of impacts following a range of time periods also strengthleasesults by

demonstrating their longevity and their significance to be able to be recalled a while later.

Overall, these studies all captured positive impacts on PC and child relationships
following their joint engagement in outdoor activities within a residential wilderness setting,
spanning several days. These impacts were seen across contexts and timg, fitznmegh
the use of a range of qualitative and quantitative methodologies. The most commonly seen
were improvements in communication, a greater ability to negotiate and cooperate and an

increase in trust between the family members. However, these reauvdtdimited to the
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wilderness environments of North America; a context rarely found or able to be replicated

across other countries.

7.2.Recreational outdoor family programmes

Meanwhile, five of the 14 selected studies explored the impact of PC and child co
participation in experiences that took place through recreational outdoor family
programmes. These varied from weekend events to-dag programs that were either one
off orongoing events that welcomed attendance when suitable for families, most of which
had a therapeutic focus. These included studies by Birnbaum (1991), Burg (1994), Dorsch et
al. (2016), Kugath (1997) and Norton et al. (2019).

Birnbaum (1991) explored the impact of an innovative, thay therapeutic program
for ten bereaved families. This took place at an environmental retreat centre in the Pocono
Mountains of Pennsylvania and followed bereavement support groups that the amiédre
parents had been involved in for between eight to 20 weeks prior to this program. The
program involved voluntary participation in a range of outdoor, natiiased activities,
including activities more specifically targeted towards commuhbititdingand griefwork.
Results from a written survey sent a fortnight following the program revealed
‘“enthusiastically positive’ (p.27) evaluatio
impacts included the formation of social networks between the fessiwhich continued
afterwards and an increase of vulnerability and comfortability between family members,
supporting their emotional and physical connection as well as their sharing of memories.

The participants also specifically commented on the positiygact of the natural

surroundings.

These results were collected through a Liksrtle evaluation as well as open
guestioning through written surveys, though the internal reliability of these surveys was not
shared. The observations from the author’s o
supported these findings, however it is arguable that these may have been influenced by
the observerexpectancy effect which may also have promoted demand characteristics
within the participants. There was also a lack of control or comparison group, the co
participation of parents and children in all activities could not be guaranteed, and there was

an unknown mediating impact of the prior bereavement session lengths and the length of
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time since experiencing the bereavement. This study also took place over 30 years ago,

making the findings less relevant to modern society and culture.

More recently however, Norton et al. (2019) also took a therapeutic approach
through exploring the effect of family enrichment adventure therapy on children and
families affected by abuse and neglect. Two purposive samples (with a total of 32 youth
aged eght to 17 years and their families) received counselling services at ChildSafe, but only
one sample of 18 youth and their families participated in outdoor family adventure therapy.
This included activities such as hiking, kayaking, geocaching, archeanddvigh ropes,
rock climbing and camping, with a focus on PC and child collaboration to promote positive,
healthy change. Results from the Family Assessment Device completed before receiving
services and three months after, as well as thematic analy$ecas group data, found
families who took part in the adventure therapy to have had an insignificant improvement
from the clinical to the suglinical scores in communication and general functioning. Similar
to Birnbaum (1991), the families felt a greatense of openness and acceptance with each
other and the relationships formed from the multifamily group setting were impactful in
helping families to heal. However, results from this study also showed the participating
families to have gained greatermonunication, trust, closeness, comfort around each other
and problemsolving skills from the intervention compared to those who did not take part,

with better family functioning and quicker return to normalcy.

The richer results from Norton et al.’'s (
are likely largely testament to the qualitative verbal data that was collected through the
focus groups, as well as the presence of a comparison group. It is arguabledliatus
group environment may have created social desirability bias, conformity and/or unequal
participation in the responses from the participants. However, this was reduced through
previous participants in the intervention contributing towards the drfaftus group
guestions and being present in the focus groups, facilitating collaboration, empowerment
and comfort to express concerns within the groups. There was als@pdepostdata
allowing greater accuracy of the impact of the intervention itsetf] &éhe collection of data
three months later allowed for a better understanding of the longevity of the effects.
Norton et al.’s (2019) study supported Birnb

participation in outdoor activities in a therapeutic cortéhas positive relationship impacts,
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especially when there is a greater focus orpaticipation. This demonstrated historical

consistency of impact and is important given the relatively small sample size used in both.

Meanwhile, Burg (1994) conducted a doctoral thesis exploring the views of
practitioners within the field of adventure family therapy from a variety of training
backgrounds and experiences. This included 21 participants who had experienced working
with families through adventure family therapy outdoors who were recruited through their
recognition from international presentations, research, publications, recommendations,
conferences and snowballing techniques. Their views were collected regarding the use and
distinction of adventure family therapy from other mental health fields, its benefits and
limitations, when it is appropriate and what its future developments could be. They
completed a teAtem, openrrended, opiniorbased questionnaire followed by a 488m,
sevenpoint Likertscale questionnaire derived from the first. Four of these participants
were then randomly chosen to take part in-Bfinute telephone interviews to gain

reactions to the survey’'s results.

Despite these results stemming from pract
t herapy rather than direct feedback, they su
particularly in its benefit to the development of trust and communication, greatatual
support and problerrsolving abilities through cooperation and stronger family functioning.
They also supported Birnbaum s (1991) result
family members in supporting them in verbalising issues that may biéeolging to convey.
In addition, Burg (1994) also found one of the most significant findings to be that families
would |l earn to have fun together and enjoy e
family strength. These findings were strengthenedtigh the use of the Delphi method,
which allowed fora less biased and hierarchical simgyof ideas among participants.
However, these were ultimately the opinions of practitioners who weresaicted to
participate and would naturally show high enthasm and responsibility for the field, likely

biasing their endorsement of the approach.

Whilst the above studies have taken a therapeutic focus with residential elements,
studies by Kugath (1997) and more recently Dorsch et al. (2016) describe PC and- child co
participation in singleday outdoor adventure programs. Kugati§l997) doctoral thesis
explored the effect of an-8our family outdoor adventure program in the mountains of
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central Colorado on parental and child perceptions of family functioning through the
involvement of 24 families. This oy focusvasin response to the high cost of family
camps, to make the enriching experience of outdoor programmes more accessible to
families. Both quantitative and qualitative data was collected through questionnaires,
observation and serstructured interviews (witha purposive sample of 11 families).
Meanwhile, Dorsch et al. (2016) analysed the effect of an outdoor recreation pragridue
American Mountain West on individuals with disabilities and their family members. This was
through the use of semstructured focus group responses to gain the views of five

individuals with disabilities, four family members (three parents) and eight progataff.

Interestingly, the studies only shared relationship outcomes related to improved
family functioning (which was insignificant for Kugath, 1997), more positive relationships
and a greater sense of inclusion within the family, achieved by overcoming baorieist
activities and enabling collaborative decisimakingKugat h’ s (1997) result
focused on the strong link between family participation in outdoor recreation and family

cohesiveness, particularly igsmgnifigatr ent s perce
improvements in family communication and even one month later, families described

powerful memories that fostered closeness, bonding and support. While findings regarding
problemsolving were mixed, families reported discovering strengths,safeafuture

improvements within their family unit and greater awareness of how to address family

devel opment, which was unique to this study.
highlighted how these experiences created community and friendshigsnse of belonging

in an emotionally safe environment. As this outdoor recreation program targeted individuals

with disabilities, the findings also focused on the common ground built within families,

facilitating family functioning.

However, neither nKknmgBohseh (409al). ssu@P016
control groups to allow for a more refined understanding of the specific influence of the
programmes. They were also both limited in their approach to qualitative data collection;
Dorsch et al.'rsus20b6) fowa st @grtolugis ri sking ¢
(1997) interviews only involved 11 of the families as a wifaieily response. This likely led
to key voicedeing missedhrough exclusion or through singer voices taking precedent.

Kugat h’ s (1997) -selectedto maitigipate, intsoducirg bias, toegh the
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sub-sample for interview were selected through purposive sampling, ensuring a variety of
backgrounds and perspectives were represented. These interviews were also conducted

within the participants homes where they fe
(negative case analysis) was conducted to en
were purposively sampled though may have been comprised by demand characteristics due

to participants’ rapport with onpwhichonMas t he r es
lessened by involving a second, external researcher. The trustworthiness of the focus group

data would also have been strengthened through its triangulation between the three groups

of participants (the individuals with disabilities, their féynnembers and the program

staff).

Overall, the findings from this section demonstrate the flexibility and continued
positive relationship impacts of PC and childpasticipation in these outdoor, naturbased
experiences within different contexts. The differing intricacies of these oglstiip
outcomes between studies suggest that the context and lens of the experiences make an
important difference. However, on the whole they show core similarities, perhaps in
relation to the mediating impact of the natuigased, outdoor environment. THastorical
consistency of core findings over the decades further reinforces the findings, suggesting a
timeless element to the benefit of PC and childpaoticipation in outdoor, naturéased
camps and programmes. However, the studies discussed so fafftewsed on organised
events with a specific aim that participants have agreed to participate in or talk about. It is
arguable that this may have biased the participants towards expecting and consequently
experiencing a perceived positive change in thelationships with their family members,

as is consistent with Vroom s (1964) Expecta

7.3.Unstructured family-based nature activities

This final section will explore four of the 14 studies that focu®6Gnand child co
participation in outdoor, naturdased experiences through unstructured events, with a
greater focus on everyday living. These included studies largely focused on work by Dina
Izenstark and colleagues (Izenstark et al., 2016, Izenstarki&d®an, 2023 and Izenstark et

al., 2021) which explored the impact of involving activities in nature within the family
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routine, as well as a study by Toews et al. (2020) which focused on the impact of gardens in

prison visitor areas.

Izenstark et al. (2016) explored rural, bwn c o me mot h e rbmsed us e
nature activities to promote family health, focusing on 11 rural U.S. states that were below
185% of the federal poverty level. From a larger study, 85 purposseddgted mehers

with at least one child aged 12 years or younger participated. -Semgtured interviews

were conducted by trained interviewers Wwi

convenient and comfortable location. Mothers received $&Dfor their paticipation and

the data was analysed using grounded theory by multiple researchers. Results showed
walking in nature together to be the predominant activity mentioned. It was clear that
nature-based activities had become part of the family identity asesmorable activity they

did together, and it was believed that nature fostered relationships within the family, with
other families, the community and with the environment around them. Although this study
was limited by its use of monetary reward (poteniifahcreasing demand characteristics)

and purely the mothers perspective, the
Particular attention was also given to increagthe quality of the findings, such as through
the employment of trained interviewers and multiple researchers to allow for eross

examination of interpretations and reduce subjectivity.

A few years later, Izenstark et al. (2021) explored the affective and conversational
benefits of mothers and their daughters walking together in nature. In a wihlrjects
experimental design, 28 mothetaughter dyads were randomly allocated to two
counterbalanced conditions; a 2@inute walk together indoors, and another outdoors. This
followed a 16minute attentionfatiguing activity to increase their sensitivity to the
condition effects. Data was collected through gelported scores before and afterach
condition, alongside audicecorded observations. The daughters were shown to report an
increase in positive affect from the outdoor setting whilst the mothers maintained their

positive affect across both. This gives interesting comparative insitghthe children s

of

st

t hi

u

views, given | zenstark et al.’'s (2016) focus

mothers and daughters reported a decrease in negative affect after both settings, though
the outdoors appeared to promote more positive interacts and more substantial

conversation. It was concluded that the outdoors promotes positive social interactions
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between family members and the company of a family member in nature has psychological
benefits. This supports |l zenstark et al .’ s (

exposure in nature together is needed to see benefits.

However, |l zenstark et al s (2021) study
monetary reward, and the reduced ecological validity from the experimental conditions and

the participants’ awareness that tlkssir conve
unlike many of the selected studies so far, the two counterbalanced conditions allowed for

greater clarity as to the distinct contribution of the outdoors. There were alsegrd post

measures that showed high reliability within this study, furte&engthening the

understanding of the impact of the walk itself. Yet the data was limited to mother and

daughter relationships, limiting its generalisability to other family structures and

relationships.

Izenstark and Ravindran (2023) most recently expanded this lens through exploring
the associations between childhood famidgsed nature activities and family relationship
guality in emerging adulthood. This was from the perspective of 451 undergraduate
students aged 17 to 27 years from a university on the West Coast of the United States, who
answered a retrospective, online survey between 2018 to 2020. This involved
sociodemographic questions and sedported Likertscale questions measuring family
communication, cohesion, social support and the type and regularity of faoaiged nature
activities across different stages of their life. Results showed participants with greater
stability in their involvement in famipased nature activities to have moregtive family
relationship quality in emerging adulthood. It also appeared that participation in social,
physical, naturdocused and travel types of outdoor family activities in particular were
related to this, as opposed to participation through spaisl entertainment. This suggests
that activities with greater direct interaction with nature elicit greater relationship
outcomes, strengthening the idea of the natural environment being the key contributor to

this difference.

This study compli mented | zenstark’s previ
the children of the f ambasedéexmeriepcesrasrgeediffereny e s o n
periods of their Nes Although this was measured through quantitative means that did not
allow for elaboration, the measures did allow for a variety of aspects to be accounted for,
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creating a more holistic picture across childhood. This retrospective nature of the data does
risk influence from memory and recall bias, and given the responses were from a largely
female sample (85.5%), there are still underrepresented perspectivesidrothers and

fathers. Students were also motivated to answer the survey through the reward of receiving
credits, potentially reducing the accuracy of the data. However, the data from surveys with
fewer than two responses were removed and the scales themesethowed good internal
consistency reliability and good internal validity, increasing the likelihood of the responses

being accurate.

The above studies have explored the experiences of PCs and children who have lived
together, however alternative family setups (such as those who live apart) have not been
explicitly considered. A final study by Toews et al. (2020) did exactly thisgtiheomixed
met hods study investigating incarcerated won
and perceived impact of a prison garden. An anonymous survey including open and closed
guestions was completed ovéiree weeksby 81 adult respondents. Thconstituted 36
incarcerated women, two adult children of incarcerated mothers, 31 family members, eight
adult friends and one caregiver of a child with an incarcerated mother. Meanwhile, 18 hand
drawn pictures were received from children aged 17 yeansraler of their favourite place
in the garden, over the same time period. Twetliyee semistructured interviews lasting
ten minutes on average were then conducted with incarcerated women and their visitor(s)
resulting in 50 interviewees in total. Thesgplored their evaluation, use and perceived

impact of the garden and their ideas for improvement.

Results from Toews et al. (2020) showed the garden to facilitate more natural,
home-like interactions between mothers and children, and interviewees described direct
improvements in parent and child relationships. This was attributed to the increased
fequency, |l ength and quality of visits since
more like the mother they were before prison, with more private space to balance attention
across children and connect with other family members. The results weregitrened by
data collected across different weathers and contexts and by the mixetthods design,
allowing a more holistic understanding from different perspectives. However, the ten
minute interviews likely limited depth due to their shortness, and famie s ’ presence

have | i mited interviewees honesty. The chil
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interpretation, and extraneous variables such as the nature of the preexisting family
relationships were not considered or control
unique impact. Nonetheless, this study showed that joint outdoor, nahased

experiences can positively impact-Bi@ld relationships, even in alternative family setups

and manmade outdoor spaces.

8. Part 1b chapter summary and holistic critique

This systematic literature review detailed 14 studies with the aim of answering the
research questiontiow are the relationships of PCs and their children impacted by their co
participation in outdoor, naturéased experiencedhese studies fell into three categories;
wilderness family camps, recreational outdoor family programmes and unstructured, family
based nature activities. Studies within the first two categories showed a wide variety of
relationship outcomes whilst thodeom the unstructuredfamily-based nature activities
showed a smaller range, echoing those mentioned by the previous studies. The studies from
the wilderness family camps focused on challenge, with common relationship outcomes
being better communication, negotiation and cooperatiogtween PCs and children,
alongside greater trust. Across the three categories, the wilderness family camp studies
uniquely contributedo families experiencing reduced anxiety about the future, an
increased sense of gratitude for each other, a sharedesefgaccomplishment and pride in

each other and an improved relationship with nature.

The recreational outdoor family programme studies had a more therapeutic focus,
commonly resulting in better family functioning, cohesion, adaptability and stability as well
as a greater awareness of and openness to discussing issues, leading to instggE®Et
for each other. This latter outcome was unique to the recreational outdoor family
programmes, as well as a discovery of family strengths, areas for future improvement and
children’”s greater sense of i ncRCesadther wi t hin
children also engaged in more shared problsalving and the experiences elicited the
building and sharing of memories. Meanwhile, the unstructured, fatralyed nature
activities studies showed the building and maintaining of positive ielahips as the most

common relationship outcome from the studies, and did not bring any new outcomes.
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The findings from this literature review show strong support for the positive impact
that PC and child eparticipation in outdoor naturébased experiences has on their
relationships. It suggests that the recreational outdoor family programmes; most chwhi
were fluid or oneoff attendance for a single day; showed just as many (if not more)
relationship outcomes as the residential wilderness family camps that lasted for three to
nine days consecutively. This implies that the time and resources invedteesia
experiences do not have to be extensive to reap benefits. The unstructured faaséd
nature activities also showed how more spontaneous family routines can create positive
relationship impacts, even just through time together in a garden. Howélvergrganised
programmes with intentional activities within natural landscapes did show a greater variety

of relationship outcomes.

The generalisability of the systematic review results is limited, due to all of the
studies being USBased (further discussed Part Thregesection2.2) and having limited
participant demographics, especially in the high proportion of individuals identifying as
White compared to black and minority ethnic groups, further repressing unrepresented
voices. There is also the possibility that the studies viimsed towards families who had
engaged in the experiences until the end, not accounting for those who did not attend fully
or had potentially dropped out, biasing the results towards those with more positive
experiences and perspectives. However, acrbssl4 studies there were a range of
contexts, time frames and perspectives consideaetbss several decadesith strong
agreement in the relationship impacts found across them. This strengthens the conclusion
that the coparticipation of PCs and their itdiren in outdoor, naturebased experiences can

strengthen their relationships with each other and others.
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Part 1c. Relevance to Educational Psychology in Practice
9. Relevance to educational psychology in practice

Despite a strong theoretical basis for the use of the outdoors in creating a
relationshipbuilding space for PCs and their children, there is limited empirical research
exploring its impact or individualResearghxperi e
further extending this to the Educational Psychology profession is curneohgexistent
tested through combining t heSRsdglstiieAn2ayttifc L3aedalrl
with no relevant results received. This is surprising, givenrttieasing systemic
invol vement that educational psychol ogi sts (
educational and emotional development (Young et al., 2019), including the development of

interventions and involvement in therapeutic work with PCs if#&stan et al., 2011).

9.1.Systemic role of the EP

As acknowledged b r o n f e n hilre@ynohheiman development
(Bronfenbrenner, 19922005 and Pellegrini (2009), home and school are two significantly
influential settings i n a careciprdcalsmpaciohtte i n wh
chil d’” s exper Doswimgand @sborné (R0H3) adivocated for a joint systems
approach between home and school in which the two work together to more effectively
address children’s difficulties. However, th
practice has progresseslowly over the years with some such as Peake (1999) arguihg tha
the profession prioritises schools’” and | oca
families. Jones (2003) advocated for EP practice to have a greater focus on the child and
family which was supported by MapKage(@@2006) 1
to provide collaborative, holistic service across the home, school and community. More
recent stwudies such as by Buehler and O Bri e
parenting capacity, family wellbeing and family relationshipsddéy predictors of child
wellbeing and resilience. Given these are central aims within EP practice, it is logical for EPs
to focus on these famitpased influences within their work (McGuiggan, 2020). Dunsmuir et
al. (2014) argued that working with parenis widely accepted as central to good practice

for practitioner psychologists.
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The strengthof the caregiverchild relationship has also shown to have an impact on
t he CYP’' s ac adalongidingl study af 40Bhstutlents aged 1@ 17-years
old showed those with positively perceived paraittild relationships to report higher
academic psychological capital and achieve better academic performance (Caratynat
al., 2022). Studies by Rathee and Kumari (2022), Prakash (2022) and Toos(ppdiied
this, showing significant positive correlations between paremtd rdationships and
academic achievement in secondary school students. In particular, Prakash (2022) found
parental acceptance and involvement to promote academicedféifacy, reducing academic

stress which enabled successful academic performance.

Cowan and Cowan (2002) highlighted that interventions targeting parieid
relationships have also been found to furthe
they also emphasise the need for these relationships to be considered in the context of
relationships inside and outside of the family, such as those with peers, their teachers and
within their school, neighbourhood and other cultural institutioi$uis is important
considering the strong evidence base supporting the improvements in academic
performance as a result of positive studeteacher (Al Nasseri et al., 2014), studeeter
(Kiuru et al., 2015; Van Herpen et al. 2024; Yu et al., 2023) and gagafter relationships
(Fu et al., 2022; Hughes & Kwok, 2007; Russel & Qiu, 2024). This &mibleasises the
i mportance of the EP’ s role in facilitating
systems, to benefit t haongSidapeirsocial and enotionat per f o

development.

Despite this strong support for direct EP involvement with family systems as well as
school systems, McGuisggadr £XP2®2 Bt imeac ot EPr
families highlighted a dissonance of perceptions on the matter. EPs reported limited
opportunity for familybased interventions in their current work, though showadesire to
engage in this and saw it as a valuable contribution of the EP role. Unfortureatedyled
service model was viewed as a significant barrier in this form of wddinaof service
delivery that is becoming increasingly implemented (Woods, 2014a; 2014b); though hope of
further exploring familybased interventions in this context was spark8dme Efhave
achievecahis throughfacilitatingmulti-family grougsin schoolsacknowledging that schools

play asignificant role irearly intervention(Whittles, 2020) Theseprovidetherapeutic
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interventionto a group of parents and childremho collaboratively engage in tasks
supporttargetedoutcomes for the chilcen, such as around emotional wellbei{(fysen &
Scholz, 2010 heseare focused within the school setting as opposed to outd@ors have
occurred inUK schools for over 30 yeatlpughresearch ortheir effectiveness irhis

context is sparséWhittles, 2020)

9.1.1. The contribution of the outdoor world to the EP role

EPs are required under the Health and Care Professions Council (HCPC, 2024) as well
as the British Psychological Society (BPS, 2021) to have awareness of the impact of culture,
equality and diversity on their practice, promoting inclusion and equal oppdrés to
enable all children and young people to thrive (Children and Families Act, 2014; UK
Government, 1995; 2010). This can include supporting the secure attachments between
CYP, their caregivers and their school to enable access to the developnmantal a
educational benefits these can reap (Randall, 2010) as well as facilitating equitable
opportunities for CYP and their families to access the benefits of nature (e.g. Gill, 2014). This
is especially pertinent given the regional inequalities in accensatiaral, green spacéONS
2021) which are further mediated by family socioeconomic status (Ridge, 2011). Itis
important for EPs to attend to the further exacerbated inequalities from the CQ9ID
pandemic which i mpacted nnoludegtleen accesssomawal, s o f
green space (Howlett & Turner, 2021), their academic attainment (Blundell et al., 2022) and
parent-child relationships (Andrew et al., 2022; Lee & Tipoe, 2021; Hupkau et al., 2023;
Bryson & M&ay, 2020).

In recent years, there has also been increasing advocacy within the research field for
the increased involvement of EPs in matters regarding nature and the climate crisis, notably
O’ Har e’ s (cgfor h@ poterdiad rol® af the EP in the context of the witknging
impacts of the climate breakdown on CYP, their families and communities. McNally (2022)
al so argued for EPs playing a greater rol e i
that EPs are welblaced to bring their skills in resedr, consultation and systemic change to
support and develop initiatives. EPs could also play a pivotal role in ensuring the ethical and
evidencebased implementation of opportunities, given these are fundamental values
within the profession (BPS, 2021).9s especially pertinent following concerns and
allegations raised regarding the coercion, harm to participants and inadequate regulation of
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wil derness programs within the “troubled
youth treatment facilities operating primarily in the USA (Stull, 2021) which have sparked

the creation of advocacy groups calling for ethical practice (Mater, 2022).

As is learnt through implementation science, evidebesed interventions also
require careful, authentic adoption to ensure their effective application, which EPs are in an
ideal position to support through their collaboration and familiarity with schaold their
knowledge of supporting theory (Moir, 2018). Successful implementation is complex and
requires pragmatic consideration, understanding what is feasible amidst restrictions on
time, funding and resource and relevant to the local context (Moir8Hor this reason, it
is important to research organicalfrisen interventions and grasgeot projects in order to
inform effective recommendations for EP services and service users and allow for gaps in
the research field to be addressed from an ecolotycadlid perspectiveGiven the
established benefit of home and school collaboration within EP work (e.g. Mackay, 2006),

the increasingly systemic focus within EP involvement (e.g. Pellegrini, 2009) and a greater

t

acknowledgement of the natural worldwwvihi n t he profession (e.g.

McNally, 2022), an amalgamation of these aspects within the EP role is fitting.

10. The current study

The above literature review highlighted the valuable benefits that can arise from
combining joint relationshibuilding experiences between PCs and their children within the
context of the natural, outdoor world. However, it has also exposed the sparfsigsearch
into this area, especially any that is outside of the USA or that was considered in the context
of school or the role of the EP. Although a range of formats for such interventions were
explored within the identified studies, none researched #pplication of a set series of
individual sessions over several weeks, and most researchers had direct involvement in their
implementation. The studies themselves highlighted a need for more qualitative and

longitudinal methods within future research intbis area (Freeman & Zabriskie, 2002).

This limited scope iadditionallyinterestinggiventhat nature-based, outdooiPG
child sessionare occurringwithin the UK Admittedy, thoseadvertisedonline are

predominanty organisedn Englandvith an early years focutroughcommunity groups
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services or forest schoo{gdependenly from mainstreamschools)andrequire payment to
participate(e.g.Painshill, 2025)This does not exclude the possibiltfwider opportunities

that maybe occurringvithout online publicity Nonethelessit appears that research on the
impactof suchprogrammess eithernot being conducted ois not being published within
mainstream research avenues. This reduces the extent to which such initiatives can become
recognisedandestablish credibility and limstopportunities for collaboration and funding on

further research or incentive@ladden et al., 2024

The current study sought to address this gaphe researchcontributing to the
intersecion of studiesinvolving childcaregiver relationships and joint engagement in the
natural, outdoor world It explores the experiences and perceptions of two facilitators and
five PCs who had taken part in an outdoor, natbessed PC and chifgfoupintervention

through amainstreamprimary school, with a focus on relationships

10.1. Research questions (RQs)

Interpretative Phenomenological Analysis (IPA) was the data analysis method of
choice for the current study. This all owed t
experiences from the intervention to be valued without firm boundaries constricting their
regponses (Smith et al., 2021). This was especially pertinent given the limited field of
research into such interventions amidst the plentiful research evidencing the variety of
outcomes that can result from different elemerd$such an intervention. Considag the
two groups involved in this analysis, a multiperspectival approach to IPA was adopted,
allowing for acknowledgement to be given to the space between the meanaigng of the
two participant groups (Larkin et al., 2019). As such, the folloRi@geflect this

promotion of the participants rich and wunigq

RQ1:How did the PCs perceive and experience the outdoor, natased PC and child

intervention?

RQ2:How did the facilitators perceive and experience the outdoor, nahased PC and

child intervention?
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RQ3What wunderstanding does the convergence ar
perspectives and experiences provide about the outdoor, nahased PC and child

intervention and its implications for educational psychology practice and wider systems?
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1. Abstract

The aim of this study was to expldiee experiences and perceptions of two
facilitators and five PCs who had taken part in an outdoor, natased PC and child
intervention with a focus on relationship$he researcher interviewed two facilitators and
five PCs who took part in the intervention from November to December 2023. IPA (Smith et
al., 2021) was adopted throughout the study, informing the use of stractured
interviews focused on the participat s ’ retrospective perceptions
intervention. Following i mmersion int'os the r
data, group themes for each participant group were created. This was followed by
consideration of the spadeetweenthe findings of the two groups through a
multiperspectival IPA data analysis approach, giving voice to the rich, mutual meaning
making that occurs between individuals (Larkin et al., 2019). This resulted in the creation of
four overarching themesStrengthening the microsystem, Safe community, Riskug
freedomand Seeds of hopelltimatelyemphasisingphat ur e’ s contri buti on t
intervention andits potential use in future incentive$hisisfurther discussed with relation
to psychological theory and research, following which the strengths and limitations of the
study are outlined and implications for educational psychologists (Ef&)ols, families and

wider systemsand are considered, alongside avenues for future research.
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2. Introduction

For many decades, the benefits of connecting with nature (Gill, 2023; Mason et al.,
2021; VellaBrodrick & Gilowska, 2022; Silva et al., 2024) and the importance of the
caregiver and child relationshifyets & Cox, 2023ave been highlighted. Theories
advocating for the building of caregiver and child relationships suggest that nature could
provide a conducive environment for this. Fo
promotes playfulness and curiosity in caregived ahild interactions, whilst Schefd and
Beek’' s (2018) Secure Base model encourages ¢
activities and play. A briefing paper by Gordon (n.d.) more explicitly litlee8ecure Base
model (Schofield & Beek, 2014jth the promotion of outdoor play between caregivers and
children in consideration of theumerous benefits and opportunities that the outdoor

environment provides.

However, CYP are becoming increasingly disconnected from nature due to increasing
urbanisation, restricted safe outdoor space and greater indoor play opportunities (Summers
& Vivian, 2018)With more caregivers working than in previous generatiddsl$2022),
PCareless likely to have the time and energy to commit to their CYP (Fdartotimelt,
2024).The COVH29 pandemic further exacerbated inequalities in accessatore
(Blundell et al., 2022) and family relationships (Andrew et al., 2022; Lgao&, 4021). This
had a particularly negative impact on CYP from low semionomic backgrounds (Friedman
et al., 2021), urban locations (Howlett & Turner, 2021), parents of young children (Lee &
Tipoe, 2021) and children from separated families with less stable relationshipsheit

non-resident parents (Bryson & McKay, 2020).

Literature has explored the impact of PC and chilghadicipation in outdoor,
nature-based experiences; however this is limited. A systematic literature review conducted
in October 2024 revealed only fourteen relevant peeviewed studies, all based the
USA. These found a range of relationship benefits from experiences involving family
wilderness camps, recreational outdoor family programmes and unstructured fhasiyd
nature activities. The review highlighted a significant lack of research istoestperiences
within the UK in more accessible and commuidgused contexts. There are also limited

studies on experiences that have occurred organically without researcher involvement, and
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none involving a series of weekly sessions. These papers themselves highlighted a further
need for more qualitative and longitudinal methods within future research into this area
(Freeman & Zabriskie, 2002).

There is also a significant gap in the literature linking such experiences to the school
context or the role of the EP. Considering t
PCs can have on their academic performance (Carritatiy et al., 2020}his is an

important considerationBr o nf e n b r e ;200§ theory of lun@nd&velopment

highlights the influence of these wider fact
school have shown to kigvo significantly influential settingsim c hi | d’ s | i fe i n
events of one havar eci pr oc al Il mpact on the child’s ex

2009).EPs are increasingly working with wider systems surrounding a CYP to support the
CYP's educational and emotional devel opment
development of interventions and involvement in therapeutic work vifthis Atkinson et

al., 2011). EPs also value evidehesed, ethical practice which includes promoting equal
opportunities (BPS, 2011), making them wa#iced to support and develop such initiatives
alongside their knowledge of implementation science (Moir, 2018), and their skills in

research, consultation and systemic change (McNally, 2022).

2.1.The current study

This study aims to explotbe experiences and perceptions of two facilitators and
five PCs who had taken part in an outdoor, natbessed PC and child intervention with a
focus on relationshipdelivered through a mainstream primary school. IPA is adopted to
explore this aim, involving the analysis of the retrospective perceptions and experiences of
the facilitators and PCs who took part in the interventfomm November to December
2023. Considering the exploratory aim of this approach and the ethag#réicipants were
‘expyexperience’ (Smith et al., 2021, p.50),
hypothesised. Instead, meaning was inductively evoked and derived from their experiences
and perspectives with acknowledgement also given to the setween the two
participant groups, through a multiperspectival approach to analysis (Larkin et al., 2019).
Implications for EP practice, wider systems and future research are drawn alongside

acknowledgement of the strengths and limitations of the study.
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2.1.1. Research questions

RQ1:How did the facilitators perceive and experience the outdoor, nahased PC and

child intervention?

RQ2:How did the parents and carers perceive and experience the outdoor, rhaged PC

and child intervention?

RQ3What wunderstanding does the convergence ar
perspectives and experiences provide about the outdoor, nahased PC and child

intervention and its implications for educational psychology practice and wider systems?
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3. Methodology

3.1.Theoretical framework

This study was guided by the theoretical framework showrigure4 below.

Figure4: Theoretical framework of the current study.

Ontology Epistemology
Critical realist Social
constructionist

3.2.Research design and paradigm

A qualitative design was used to capture the rich experiences and perspectives of the
PCs and facilitators involved in the outdoor PC and child intervention. A social
constructionist epistemological stance was adopted, underpinned by a critical realist
ontology. A critical realist ontology acknowledges the existence of some form of common
reality but recognises that our perspectives, experiences and knowledge vary as we cannot
fully access reality (Kozhevnikow & Vincent,
acknowledgement of a form of common reality, such as the facilitators and PCs having
shared a particular experience in the time frame specified, whilst allowing for the
researcher’ s appreciation that eachoftharti ci p

experience and that no one ‘truth’ exists re

Meanwhile, a social constructionist epistemology recognises that phenomena are
constructed through the language used to discuss them (Burr, 2015) and influenced by the
cultural and social setting in which they occur (Gergen, 2015). Whereas a constructivist
epistemology places the construction of meaning within the individual (Gergen, 2015), social
constructionism focuses on the -@peation of knowledge through social processes and
interactions (Burr, 2015). As ofthein, al |l owi ng
experience to contain contradictions and changes over time, influenced by their potential
co-construction with others within and/or outside of the intervention and with the
researcher through the interview process. This is relevant to the mu#ijeetival design

adopted within this study, which intentionally explores what happkeatveenthe
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individuals involved, which Larkin et al. (2019) state as a fundamental idea encompassing

family therapy and human systems theory. $&at Threesection2.3.1for further

el aboration on these

axiology.

3.3.The intervention

adopted perspectives

This intervention took place through a mainstream primary school in the West

Midlands of Englandlhis school was chosen duegagmaticconsiderations as well dse

potential contribution of its intervention to the research base,eploredin Table3.

Table3:/ 2y AARSNI A2ya AYyF2NN¥AYy3d GKAA a0Kz22ft Qa

Pragmatic considerations

Unique contribution to research

The researchewas workingalongside this

school as part of their professional

placementas of September 2023 his

meant that the researchehnad:

1 Aricher understanding of the context ¢
this intervention

1 Preexisting relationships with school
staff to aidrecruitment

1 Regular acceds the school tdfacilitate
the offer of faceto-face interviews at a
logistically convenient time for the
participants.

Thepre-existing relationships between the

school s I nclusion Lea

participantscouldalso be drawn upon to

support the ethical recruitment dPC

participants.

This was the only school, within the

researcher’s awar
this form of intervention within the
local authority in which the researcher
was based.

Thisintervention reflectedan initiative
organically implemented by a school ir
response taecognised need, which
was freefor the PCs and childreto
accesslt was alsdocatedwithin one of
the 10% most incomeeprived area®f
the UK(ONS, 202}l indicatingwhat can
be locallyachieved \ith the right

supportand resources*.

* Funding was secured by the school to enable collaboration with the local outdoor

education service.
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Theschool s I nclusion Lead worked alongsid
create and facilitate four morning sessions for five PCs and their children, who were
students in Year 4 or 5 at the school. PC and child pairs had been individually invited by the
Inclusion Lead, in response to the recognition that the wellbeing and school experience of
the children involved could be nurtured through creating opportunities for-tmene
connection with their PC&) the context oftircumstances that may hawepacted this
(such azare experiences arfamily illness) The sessions spannézlr weeksduring
November and December 2023, prior to the res
by the professional knowledge of each facilitator with a particular focus on contributions
including attachment theory, outdoor education, growth mindset (Dw@€K,6) and
Theraplay®Norris & Lender, 2020T.hese sessions lasted three hours each and took place
during school hours. They began and ended with the group walking together between the
school and local town park, during which conversation and joint aib@ndn the natural
surroundings were encouraged, with-participation of the naturebased activities iffable

4 facilitated within the town park.

Table4: Intervention programme for each session.

Date Programme

14/11/23 PC and child pairs engaged in a bush craft activity followed by a grou
pit with discussion.

21/11/23 Orienteering task in which the PCs and children worked together to fir
photos across the park.
A guided walkigalkie activity in which the PCs sat where they could n(
see their children, relaying instructions to them via walidkies to guide
them to hidden clues across the park.

28/11/23 PC and child pairs attempted to make small, wdight shelters for an
animal figure to sit in, using natural materials that they found. They th
made their own fires and had smores and hot chocolate.

12/12/23 PCs and their children supported each other across an outdoor high r
course.
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3.4.Interpretative phenomenological analysis (IPA)

This study adopted an | PA approach, all ow
unique and subjective perceptions and experiences of the intervention that is inductive as
opposed to being guided by a predetermined theory (Cohen et al., 2017). ThissduetP A’ s
theoretical underpinnings of phenomenology (study of conscious, subjective experience),
hermeneutics (interpretation and analysis of how a phenomenon appears) and ideography
(detailed study of individual instance, Smith et al., 2021). Within IAuble hermeneutic
process occurs in which the researcher subj e
understandings of their experience and perceptions. The researcher then provides an
additional perspective through analysis of the reported experieitse&onnections with

other accounts in the dataset and through links to psychological theory (Smith et al., 2021).

Although the adopted epistemology and ontology are not archetypal when using IPA,
this approach was chosen because of its qualitative, phenomenological focus on how
individuals make sense of their life experiences and its suitability for a small, purposive
homogenous sample (Smith et al., 2021), as in the current study. Although previous
research on this topic has not shown to utilise this method, the use of IPA in educational
research has been supported (Noon, 2018). This researcher saw multiperapHefivto
align with a social constructionist epistemology and critical realist ontology through the
shared acknowl edgement of t herKezhebnkovikg no si n
Vincent, 2020Smith et al., 2021) whilst still allowing for social constructs to be situated
within a common external reality (Fish, 1996; in Crotty,8)99s such, it was believed that
the preservation of t he pwaspossiblewhistratccaptingi di ogr
that the homogenous sample of participants dsa IPA (Smith et al., 20243cesed some

form of common external reality (sdé@art Threesection2.3.1for more details).

3.4.1. Multiperspectival IPA

This study adopts multiperspectival IPA, extending the commitment to idiography by
combining two distinct perspectives from directly related groups who have been immersed
in the same experience. This design raintain

grounding whilst adopting a more systemic perspective, increasing the inferential range of
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the inquiry (Larkin et al., 2019). As Larkin

is rarely studied that way in phenomenologic

3.5.Semi-structured interviews

Participants’ vi e wsstrwtaredanteriews betwedndmil usi ng
and June 2024. This allowed for the rich exploration of narratives that naturally arose
through the interview with a focus on the pa
perceptions. It was hoped that the opeanded questions would also prompt a sense of
empowerment for the participants, allowing them to focus on what they perceive as
important (Smith & Osborn, 2015). Although the adoption of multiperspectival IPA extends
to the meaning createthetweenboth groups of participants (Larkin et al., 2019), individual
interviews were still deemed as more appropriate than focus groups, for example. This is
because they all owed for the rich exploratio
making of thentervention in the context of their personal circumstances and worlv, in

line with the phenomenological focus of IPA (Smith et al., 2021).

The provisional interview questions for the participants (Appendix I) inclsddety
guestions following guidance from Smith et al. (2021). Prompts were provided with priority
given to the direction of conversation taken by the participant. Participants had the option
to attend the interviews online via Microsoft Teams or in persorhiniain allocated room at
the associated primary school. The interviews were recorded and transcribed via Microsoft

Word, with the transcripts later refined by the researcher

3.6.Participants

IPA is most effectively used with a small, homogenous sample of participants who
have shared a similar experience or phenomenon (Smith et al., 2021). In the case of
multiperspectival IPA, these are two homogenous groups that are interlinked (Larkin et al.,
2019); in this case through having different perspectives on the same, shared experience.
The researcher purposively selected and recruited the two facilitators and five PCs who took
part in the intervention during November to December 2023. This wasamlith Smith et
al .’ s (2021) recommended sample size of four

theses.Although this researcher would have ideally includeeic hi | dr e n 'withinv oi c e |
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the limits of sample size and time tlveices of the PCs were prioritised given thei co
participation with their children was a key, unique factor within this intervention and the

researcher perceived their abilityiton di cat e their children’s exp

hand reports The facilitators weralsoprioritised as they gave key insight into the

implementation of the sessions and a more removed stance on its impaablinga wider

systemic perspective to be gained.

3.6.1. Participation criteria

The participation criteria can be foundiable 5 (for facilitator participants) and

Table 6 (for parents/carer participants) below. These criteria only excluded one PC from

taking part, who attendednly one of the sessions.

Table5: Inclusion and exclusion criteria for facilitator participants.

Inclusion Criteria

Exclusion Criteria

1 Have planned, organised and facilitate
all of the PC and child intervention
sessions run in November to Decemb
2023.

1 To be able to give informed consent a
engage in a detailed discussion about
their perspective and experiences.

1 Aged 18 years or above.

1 Have not planned, organised and
facilitated all of the PC and child
intervention sessions run in Novembe
to December 2023.

1 Unable to give informed consent and
engage in a detailed discussion about
their perspective and experiences.

1 Aged under 18 years.

Table6: Inclusion and exclusion criteria for PC participants.

Inclusion Criteria

Exclusion Criteria

1 Have taken part in the majority of the
PC and child intervention sessions
(three of the four)run in November to

December 2023.

1 Have not taken part in the majority of
the PC and child intervention sessions
(three of the four)run in November to

December 2023.
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1 To be able to give informed consent a| | Unable to give informed consent and
engage in a detailed discussion about engage in a detailed discussion about
their perspective and experiences. their perspective and experiences.

1 Aged 18 years or above. 1 Aged below 18 years.

3.6.2. Details of recruited participants

Table7: Characteristics of the participating facilitators and PCs

All Participants Facilitators PCs

9 Lived in the West 1 N =2:Robin and Francis 1 N =5: Harley, Laurie, Sam,
Midlands of England at| § Professional roles: Ellis and Alex*
the point of 0 School Inclusion Lead § Relationship to child who
participation in the (N=1) they attended the sessions
intervention and at the 0 Outdoor Educator (N 1 with:
point of interview. 1) o Biological mother (N =2

o Biological father (N = 1)

o Grandparent with
parental responsibility (N
=1)

o Foster carer (N = 1)

*To supportparticipantanonymity, gendefneutral pseudonymand pronounsave been

used.

3.7.Recruitment method and procedure

Ethical approval for the study was granted in April 2024. As the desired participant pool
was limited to those involved in this specific intervention, both of the facilitators and all of
the PCs who met the inclusion criteria were recruited through theess shown ifrigure5

andFigure6 below.
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Figure5: Recruitment method and procedure for the facilitator participants.

-

Initial invitation e-mails \

Ethical approval was granted April 2024. The facilitators of the intervention wesentacted

directlyvia email from this pointoy the researcherasthey were alreadgnown to each other
throughtheir work in the local authorityAn invitatione-mailwas sent (Appendix D) detailing the
study and inviting them to a phone call if desired, with the information sheet (Appendix E), onli

consent form link (Appendix F) and interview questions (Appdhdixached.

- /

Organising the interview

Followrup email conversations then confirmed a place and time for the interviews to take plac

¥

-

-

~

Interviews

These were conducted either via Microsoft Teams guérson at the school; whichever was

preferred by the facilitator. Each interview began with general rappaitding conversation and

clarification as to their informed consent to participation. Thieigiews were then audivecorded
via Microsoft Word.

J

\ 2

Debrief

Following each interview, the researcher verbally debriefed the facilitators. They then received|the

debrief form (Appendix G) viaraail, thanking them for their involvement and reminding them of
their right to withdraw.
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Figure6: Recruitment method and procedure for the PC participants.

-

~

A gatekeeper enail (Appendix H) was sent to the facilitator who worked at the school through
which the intervention took place. With respect for the gristing relationship they had with the
PCs who participated in the intervention, this requested tifety invited the PCs to consent to their

contact details being shared with me and forwarding them if so.

\_ )

) 2

Initial phone calls \

Having received the PCs phone numbers from the facilitator, the researcher then sent the PCs an
initial invitation email (Appendix D) and phormlled each to introduce themself and the study ai
outline what their participation would involve (as per timformation sheet, Appendix E), inviting
them to participate. As all of the PCs invited agreed to participate, a time and place for the inte
was agreed that was best for them. This facilitated the accessibility of information and the building

k of rapport with the PC participants. /

L 2

Invitation e-mails

Gatekeeper consent

After phonecalls, the PCs were sent follayp invitation emails (Appendix D), containing the
information sheet (Appendix E), the consent form link (Appendix F) and interview questions
(Appendix I), confirming their participation and the agreed time kedtion of the interview.

¥

Interviews

\

These were conducted between May and June 2024, either via Microsoft Tearasevsam at the
school; whichever was preferred by the PC. Each interview began with general rappding
conversation and clarification as to their informed consent tatipgoration. The interviews were ther
audiorecorded via Microsoft Word.

- J

L 2

Debrief

-

Following each interview, the researcher verbally debriefed the PCs. They then received the dgbrief
form (Appendix G) via-mail, thanking them for their involvement and reminding them of their right
to withdraw.
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3.8.Pilot interviews

All interview data that was collected was included in the current study, due to the
limited pool of participants who had experienced this specific intervent3@iorethe
interviews, the researcher studied Smith et
their technique with a colleague. The first interview of each participant group then acted as
a pilot, with the participants being asked for feedback on their vitaw experience. This
was used alongside the reseaqguediamingasd own ongo

interview approach to improve future interview technique.

3.9.Ethical considerations

Ethical approval for this study was granted in April 2024 by the Cardiff University School of
Psychology Ethics Committee, due to its adherence to ethical guidelines outlined by the BPS
(2018) and the HCPC (2019). See Appendix J for details of ethiddkcatians.

3.10.  Validity

The validity of this study was explored usin

gualitative research; see Appendix K.

3.11. Data analysis

The interviews from the facilitator and PC participants were awdamrded and
transcribed via the Microsoft Word transcription tool. These transcriptions were then
manually corrected through the researcher replaying the audio recordings of the intexview
This also built the researcher’s familiarity
into their individual sensenaking. The researcher also completed the analysis of each
interview before progressing twi tthhea nweedk 'and
facilitating unconvoluted groufevel analysis. The analysis was reviewed by the

researcher’s supervisor to ensure accuracy a

Although there is no formal process to IPA analysis, the researcher acknowledged
their inexperience and used Smith et al s |

exemplified in Appendix L. This produced Personal Experiential Themes (PETS) for each
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participant (Appendix M), followed by Group Experiential Themes (GETS) for each

participant group [Eigure7 and Figure8). As outlined by Larkin et al. (2019), the

multiperspectival element of the analydisetweenthe two groups then involved the process
outlined in Appendi x L, having identified th
groups’ (p.186). Thi slevalmatixghownsn AppersliixNaneé d i n t

refined inTable 8 with four connecting themes identified.

In an attemptto address the criticisms of IPA subjectivity (Bryman, 2016), the
researcher aimed to maintain a reflexive approach throughout the analysis process,
bracketing off preconceptions of the topic where possible (Finley, 2008). However, the
researcher acknowledyl their personal and professional positionality in support of
involvement in nature and their prior knowledge from their experiences, which Finley
(2008) also states can provide hel pful insig
that | PA researchers engage in, there will al
subjectivity enters the process of seas@king (Smith et al, 2021). As such, the researcher
saw themselves as a sculptor of the data as opposed to an archaeologisigdigr a

singular truth.
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4. Findings

This section presents the findings from the facilitator interview analy=st (Two,
section4.1) that relate to RQ1, and the PC interview analyRB&t{Twosection4.2) that
relates to RQ2. Connections between the facilitator and PC interview analysis are then
explored inPart Twosection4.3, relating to the multiperspectival level of analysis (Larkin et
al., 2019) referred to in RQS3.

4.1.Findings from the facilitator interview analysis

Three GETs were identified:"firmprhitchd ,tvaa tfl
gain from nature’, ‘“skilful perseverance of
GET encapsulated two to three subordinate themes that were accrued from the PETs of

each facilitator (Appendix M).

FigureZ:L £ f dza G NI G A @S YI L) 2F GKS FILOAtAGFGI2NARQ D9
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4.1.1. Implicit, authentic gain from nature

This GET referred to the facilitators’ p e

facilitator, acting as a catalyst to the building of relationships through the promotion of joint
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attention in the present moment. This enabled the creation of emotional safety between

the group members in a space constructed between them.

4.1.1.1.  Naturally propelled connection

This subordinate theme highlights nature as a catalyst, accelerating connection. Both
facilitators emphasised nature’s authenti
conducive to the building of relationships by filtering distraction and capturing sHaoecs
in the present moment, recognising it as a third facilitator. This happened in as simple as the
walk to the park, suggesting the impact lay in the pace, space and place created rather than
the expense or extravagance of the activity. The childrankiyptbegan to model the adults
in noticing the natural world around them and showed greater authenticity and neutralised
conceptions of power. The facilitators perceived their roles more as enablers, creating safe

and structured opportunities to harneske benefits of nature whilst also knowing when to

step back and trust the process.

GrdpiKSe ¢Syl FNRY GKAa az2NI 27F odzali
well, it was just intimate. If ifitF 2 NJ gy 2F 20 KSNJ g2NRX
Robin talking about the walk to and from the park, p.8

G¢CKSNBEQa a2YSGKAY3I LIR2GgSNFdzZ | 62dzi FA
environment, but just it just sort of...stops. And the fire did the work for us, you knc
GKS®& 6SNB 2dzad aidl NAy3 |yR Sye2zeéeay3

Francis captured how this shared focus and nature connectedness propelled the building of

communication and trust within and between PC and child dyads, creating group cohesion

and safety and facilitating a later shift to more vulnerable topics of contiersa
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GodPdh2KH [22] 4 GKAa LEFyGs 221 @
the bird? Knda thing and it's justo gain that trust and and build that sort of group
dynamic. But then as you go on, you start to ask a bit more searching questions a
more leading questions, just to get thindmt you couldn't do that at the beginning
because that trust of what I've saidS Ay 3 1 SLIi O2y FARSY (Al

Francis, p.8

4.1.1.2.  Elicited emotional safety

The facilitators noticed a therapeutic and affective benefit from the outdoor

environment, with the natural surroundings providing a rare pause for peace and stillness. It

appeared to create a mutual, relaxed and Aodgemental space in which a sense of

emotional safety and security was elicited between the group members as they grew in

comfortability. The facilitators also valued silence as a time to slow the pace and make

space for reflection, which the PCs appeared to become more comfortable withioneer t

The use of *“shoul d’ in Franci s guot e

has been normalised in society, that was being challenged through these sessions.

GaLO o1 a NBIFffe 2LSY YR K2ySad FyR 0
OKAY1l GKFGQa GKS o0Sldzie 2F GUKS 2dziR?2

Q)¢

that it provides us the opportunities in a sort of relaxed, secure environni2miz$ &
Robin, pl9

a @mdtimes when we have those conversations, you get this silence, and that si
is important. But for the parents and carers, you could see that initially they felt
uncomfortable like ohh should be saying something something should be happeni
No. Enjg that silence. People can think and you know, um so that was interesting
gl GOKAY3a G(GKIG BSOSt 2L CNIyOAaAI Ll

This greater emotional safety appeared almost paradoxical in the context of the

bel

perceived risk and reduced physical safety that PCs had communicated to the facilitators

about the outdoors. Robin also reflected on the reversal of this they had witnessleoh wit
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school environments, where CYP's physical s

safety.

Godpe2dz Oy o0dzAf R (K2a$S NBfFGA2yaKALl
Ffgleéa 2y 3dz NR® L 2dza (I takisd akobt the toatiast

of working with students in the outdoors compared to at schpdl

The natural surroundings also appeared to provide a sense of freedom from
expectation. The schodlased facilitator in particular found the environment to focus their
attention on the present with mindful and stresslieving effect, leaving the demandadc
distractions of school life behind. They appeared to respond well to being able to construct
the space flexibly with freedom from the associations and boundaries of school, aiding the

compartmentalisation of it ®Bedmeaningei r’ space

4.1.2. Skilful perseverance of the facilitators

The facilitators reflected on the intentional pace and space that they collaboratively
created within the sessions, encouraging the development of skills and emotional growth
through engaging the PCs and children in shared challenges. This required plarmfing
and flexible contracting of the space with the PCs to accommodatdses increase

investment.

4.1.2.1.  Harnessed growth through strategic, shared challenge

The facilitators reflected on their successful working relationship with mutual
respect and trust, utilising a successful marriage of knowledge from their different
disciplines. This enabled innovative, spontaneous thinking and experimentation from a
place of altruistic motivation and belief in the outdoor impact, spurring their willingness to
branch into the unfamiliar territory of PC collaboration and persevere in the face of
challenge. The familiarity thehéiracilitators

understanding of child development aided the tailoring of the sessions and enabled a
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sensitive, targeted approach.

GPdplFf a2 LISNEZ2YI| f 6& i [duf.Sreward Bddnithat| typé o
G62N] P& w20AYSZ LIDH

a..we're very aware that for a lot of those children, things that were going on outsi
of school, they were thinking about during the day, that was their concentration du
the day. They werthenthinking about these things at home and that was affecting

GKSYSZ &SI KdPég CNIyOAaIZ LIPH

While nature was seen as a catalyst for connection with implicit effects, the
facilitators portrayed its benefits as needing to be harnessed through consciously
experiencing nature as opposed to merely existing in it. They advocated for adopting lateral
thinking in achieving this, bringing the activities back to basics and giving value to all
opportunities for connection with a focus on the framing given to the space. They
acknowledged the collaborative effort needed in this, with all participants cortiriguo

the shaping and success of the intervention.

a..mebody saying to you go for a walk when you go to a walk and you, you trud
along you don't go to.. experience, you just go for a walk. So | think there's a diffe
0 KSNB dsgp.2@C NI y OA

The facilitators created opportunities for shared challenge between the PCs and
their children, exposing them tiasksto promote their listening, teamwork and problem
solving skills and build their resilience and -ssifeem. This appeared to have an equalising
impact on their relationships, with them supporting each other in overcoming fears and
gaining a shared sense athievement. The unique variety of the activities appeared to
ignite a childlike curiosity in all, promoting chiigd, joint attention at a pace that mirrored
nature. The flexible,nepr escr i pti ve approach seemed key t
with the innately dynamic space relinquishing some control and predictability, giving further

permission for all to engage in risk outdoorplay within a riskaverse society.
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a @ wab a real challenge for them, but they succeeded and did it and they were lil

g2 2212 LQOS y2i R2yS lyedKAy3 fA]

G. SAy3a 2dzidaARS YSIyd @&2dzpd | 2dz 02YS
[...] So just.. Doing things as they occur spontaneously and when the child saw
something that they were interested in you, going taking notice of that as well. | th
that was the important thingSo we went by some water and some of them saw
something in the water. And then they're all there looking in the water. Now, the
Ayallyd NBFOGA2Yy Ay aOKz22ft Aaz adl e

4.1.2.2.  Diplomatic support within PC collaboration

The facilitators reflected on the significant dynamic shift that occurred in involving
the PCs in the intervention. Amidst initial fears of risk and uncertainty, they embraced this
with a collaborative rather than authoritative approach, aiming to priseitieelings of
safety in the delicate contexts of the PCs’
clarify the relationshigocused premise of involvement and the-participation of the PCs,

which some feared was beyond their comfort zone, iaddo feelings of vulnerability

Ga@oawla || y2@St | LIINBFOK Ayid2 dzy OKl NI

FyeldKAY3 tA1S GKAa |G FEf gAGK GKS 2

Goddt S2LI S GKAY]l 2K ¢g2¢3 GKFdGUa tA1S
stuff- [...] And | was trying to explain to them it's not just that, you know, we're look
at how you interact with each other, giving you time together, all those &frthings.
[...] ...a couple of them were like, oh, yeah, no, it's great. My child can go and do tf
[...] But I'm not doing that. It's like no, but that's not what it is *small laugh*. That's

ARSI ®¢ 3ANF yOA &> Lo

However, clear communication, the building of trust and the sensitive management
of the PC’ s expectations helped to overcome
with understanding and flexible accommodation of individual needs further supported th

and PC investment grew with time.
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The facilitators talked of prioritising the empowerment of the PCs and their children
throughout the sessions, getting alongside them to aid their experiential learning. The
facilitators modelled ways of encouraging the children to engagejported risksto
develop their independence and s&$teem and to spark their curiosity and connection
with nature. They felt that over time the PC became motivated to replicate these

approaches; an outcome stemming from theirgarticipation in the activities.

G!' YR L 3FdzSaa GKIFIGQa oKIFG 2dzNJ 62N] A&

The facilitators perceived greater rigkersion and hesitation from the PCs who
were direct relatives to their children, needing to provide greater encouragement and
permission for them to enable rigk play compared to the foster carers. This suggested
that the dynamic of the caregivarhild relationship impacted opportunities to navigate such

risks.

GodpecK2aS GKIG FNBE GKS F2adG§SN) OF NBN&
long as this is safe and we know that there's safety in place, yeah, let's give it a gq
is great, this is healthy. It was more those who were connected as g faittier a

LI NBYyd 2NJF OFNBNE AlG ¢6la 1AYR BIL A

The intervention also highlighted the need to navigate the differing agendas of the
facilitators and PCs. This included how the activities were carried out, with some PCs
preferring to conduct them just with their child as opposed to as a group or visayver

requiring flexibility and clarity as to the purpose of the tasks, as Francis eludes to below.

od2 SQR Lidzi GKAEA (23SHGKSNI GKAYy1Ay3a
G§23SGKSNE o0dzi GKSé& RARYQU® ¢KS& TF2N¥Y
how we were with them, because we were thinking this is your personal time toge
bui GKSYy GKS& gSNB (Fftl1Ay3a (2 &a2YSo02R
talking. So, so we changed how we did things to increase that personal time, but 4
AYONBI 4SS (KS 3INPdzLFanés2@®li 2F Reéyl YAO
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The progression of relationships was also interrupted by the inconsistency of PC
attendance due to external responsibilities, limiting the sense of safety within the group and
the efficacy of the intervention. This alerted the facilitators to the needl&dibility and the
prioritisation of accessibility when involving PCs and of the greater risk of involving PCs for
greater reward, glsohadn rtelcte PPl iaqendas on ¢t

attendance and experience.

4.1.3. Wider, systemic ripples

Finally, the facilitators looked to the wider implications of the intervention. This
included the opportunities it posed in bringing together the systems around a child to create
equitable and inclusive opportunities to explore and meet their needs. Hevyéve

systemic barriers to this were also acknowledged.

4.1.3.1.  Supportive union within the child’s microsystem

The facilitators shared how the intervention broke down perceived barriers between
home and school by taking both into a separa
metaphorical impression of the physical barriers of the school perpetuating tgrgah

barriers, hindering collaboration and progress.

Goodla I aA0K22f &2dz GNB a4 YdzOK | & &
F2NJ I 20 2F LINByida FyrR OFNBNRZI AlGY
inside, and I'm not coming and | think this just helped breach that and trem in
YR Sy O2 dzNIFaRIs, i5KSY Ay dé

This collaboration in a neutral, outdoor space also appeared to equalise power
dynamics, reducing blame, responsibility or pressure that may have been implied if the
sessions took place at the school or at the family home, creating greater receptivgy. Th
also gave the facilitators and PCs a holistic, shared insight into the needs of the children, the
impact of their environment and how they could best be supported. Francis reflected on
how this increased the openness, honesty, trust and respect betweeare and school
following the intervention, leaving them feeling more like a supportive friend rather than a

professional perceived in a hierarchy. This
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experience, especially given the ongoing presence of the sdiasad facilitator in the

children’'s school | i ves.

This prioritisation of the PC’s engagemen
intervention, upskilling them and boosting the longevity of the impact. The transference of
the PC's outl ook onto their childrems increas
journey. Amidst the multidirectional building of relationships, the facilitators noticed a shift
in the PC's perspectives on school at a wide
held from their childhood. These changing attitudes had dimaplications on the attitudes
of their children towards school, further bendfitg their outcomes upon leaving the

intervention.

GoPdL GKAY] GKSANI SELSOGIGA2ya 6SNB
YR L KAyl GKFIGQa I f2G 2F GKS &
GKSY (KIFG 200A2dza Ré&inalBK22ft KIFa OKIFY

The facilitators also noticed the forming of relationships between families in the
group, as the group developed a sense of safety, empathy, vulnerability and community
with each other. It was speculated that the relatability of life events supportedathis
reducing shame and building a dynamic of understanding, empathy and belonging. This
appeared to free the PC's mental capacity, e
with their children. Friendly, respectful competition began to develop inciretext of
group support where they also shared pride, suppagteach other through challenges and
ultimately buitingtheir resilience alongside each other. This helped to form a group
identity that the children thrived off, developing their social skills which transferred to their

school life, supporting their relationships with their peers and teachers.
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Godpl & GKS 6SS1a 6Syid 2ys e&2dz O2dzZ R

OKFy3aAay3ad {23 L GKAYy]l ¢Sttt AdQa AGUA
connections, it makes you feel more relaxed because you think, OK, I'm trugted hé
FYR LUY y2G43 &2dz {y26> az2YSo2Reéega y2
GodrgS AL PS GKSY |y ARSyidAdeo
RA&0dzaaSR 0ST2NBs odzid ¢KSasS O

©
<,

® ! yR
KAf RNB

Despite the noracademic focus, the facilitators also shared wider skill development
that they believed the children benefitted from in their executive functioning, lateral
thinking, resilience and independence that would support their school wellbesaglimess
for learning and prepare them for life beyond school. This was largely through introducing
them to situations just outside of their comfort zone and modelling clear expectations and

boundaries.

Goodgl yGSR GKSY (G2 o0daAfR dzLJ G§KSANJI NB
new situation, what skills have they got to be able to face up to the situation. And
FYR AT AGQa I ySg aiildz dAzy 0KIZdziike
Robin, p.31

4.1.3.2.  Equitable potential for future development

The facilitators perceived the overall success of the intervention to unveil future
possibilities in further increasing its accessibility and impact. Robin reflected on the
equitable and inclusive opportunities that it could inspire, especially as adaatio the

exacerbating impacts of the COVIB pandemic.

Gl 26 R2 @2dz 32 FNRBY (KId (GK2dzZ3K FTNRY
82dz 1y26x & Iy SEFYLXST (2 o6dzAf RAY3
strained in those COVID times? [...] ...but they went from that to producing some ¢
GK2asS avlfftz L ¢g2dAR ale AdQa avlffz:
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Robin referred to the small moments that can be created during the intervention
through relatively lowcost means that plant seeds of hope for families. This gave the
implication of greater accessibility and affordability of the intervention for systerok as
schools, needing merely an outdoor space and appropriate knowledge to aid facilitation.
Francis furthered this, acknowledging that it may not be necessary for schools to buy into
third-party organisations, though this collaboration of knowledge abiyiatrengthened the

organisation and facilitation of the sessions.

Godd{2YS 2F GKS FTOUAGAGASE 2F 2dzad 3
building things out of the sticks and what have yise sorts of things we can do
without having to pay forgn outdoor education servicel..]{ 2 U KSNB Q3

Oly R2 (KI{ 6AlGK2dzi Al KIQGAy3 (2 O24

The perseverance, resilience and optimistic mindset of the facilitators also
contributed greatly to the success, potentially as well as the intervention being initiated
from within the system as opposed tectethei ng
on how the outdoors and the intervention model lends itself to adaptive approaches that
can be tailored to holistically explore and target the needs of different audiences whilst
retaining the core focus of eparticipation. The extension of this melto wider caregiver
and adultchild relationshigwas considered, including teachers. However, Francis referred
to the limit of their expertise and control in navigating further developments of the

intervention as facilitators.

GL R2 62YRSNJI gKSGKSNI S O2dz R t2271 |
what does happen when we go into a different environment? Is that child still shov]
different behaviours that went by, you know, with something different there. Or are
they actually just not coping very well in the school setting, you knowQ{iit¢ how

€2dz R2 AU L R2y Qi (1y26dé CNIyoOAaZI LI

This highlighted an area of potential development for wider professionals to become

involved with, who could contribute specific knowledge, as Robin explores below.
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GOPPPAT (GKS 9R taedoOK KIFIR 0SSy g2N]Ay3
you know, and and had more of an insight into there as well, we could, you could
us down the avenue and this is a whole rearld again for us. It would make what w¢

do even more impafilde w20Ay X LlborT

This systemic, collaborative and potentially mallency approach was perceived to
open avenues for the intervention to have even greater targeting with perand family
centred focus, possibly furthering its impact. This perception was, however,embwjith
the facilitators’ acknowledgement of the suc

adaptability, questioning this need for greater structure and specificity.

4.1.3.3.  Systemic barriers

The facilitators highlighted the systemic barriers that could interfere with the
success and progression of the intervention. Robin reflected on the systemic homeostatic
undervaluing of outdoor education, with it seeming positioned on the periphery;
misurderstood and consequently not prioritised for funding. This has prevented equitable
opportunitiesfrom being offered to those who may need it most, requiring an element of

personal sacrifice and vocation in keeping the service alive.

GPPPLQBS 06SSYy g2NJAYy3I AYy GKS Ay Rdza G NJ
LiQa fA1S I OANDdz I NJ I NBdzYSyioe ! yR A

Outdoor Education service, p.34

This unpredictable funding had also resul
into the winter months during cold weather, impacting engagement. Francis reflected on
the financi al barrier and | ack of tmystemic a
highlighting the lack of trust in the risk versus reward ratio of this type of work, resulting in a
perceived need to prove its impacts to gain support. This suggested the survival of school
systems in a threatened state, making them more reactiantproactive and preventative,

clashing with the incentives of the intervention. Francis suggested how this was
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perpetuating and exacerbating iIssues

and wellbeing at school.

G{2 B6KSYS@OSNI e2dz 6yl (2 R2 lyeliKAy3
cost money. But going out of school and it all comes down to finance. And | think i
could get rid of that financial block and look at the benefits of what thrgb. It reaps
f2FRaE 2F NBgINRad® 2SS ySSR (2 a2YSK2g
GodP2o0BA2dzat e GKS SIFENIASNI &@2dz Oy 3S
that benefit for. We tend to unfortunately and we will see it goes, we'll see it goes
OAG 2F | ONRAAAZI ¢S aKz2dZ Rydd oS GKS

This extended to the facilitators reflecting on the shifted focus of the curriculum
away from flexible relationshipuilding opportunities and outdoor experiences, with the
demands of school outcomes and academic learning taking priority. They advooated f
widening the scope of the school curriculum to accommodate such interventions as this,

enabling wider staff members to build direct relationships with families as opposed to just

those with specific positionings within the school system (e.g. Inclussads).

L NBFffe grAakK GKSe& O2dzZ R KI @S Y2NB
confined, and the teacher/pupil relationship is so important, and yet we spend the
GAYS 2y AlGdE wW20AY I LIOH D
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4.2.Findings from the PC interview analysis

Figure8:Lf f dz2 0 N> GA @S YI LI 2F (GKS LI NBydaQ FyR
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4.2.1. Nurtured relationships

This GET referred to the relationships that were developed between PCs and their
children as well as between families, in which a sense of community was created. However,
it also highlighted personal tensions surrounding groupwork and barriers to outasor

participation in everyday life.
4.2.1.1.  Impactful one-to-one co-participation

Each PC appreciated and benefitted from their -do®ne coparticipation in the
outdoor activities. The novelty of the activities for both PC and child played a key role in this

alongside the dynamic, outdoor space, sparking mutual enjoyment and fun.

GL GKAY1l 0SO0l t#eSvaslenjogihgat, bé&suBezhe viayg éhjoying it, | W
Syez2eAiy3a Aded LG AdQa GKIFG 1y201 2y S
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This extended to their opportunity to problesolve and work as a team with their children.
There was a sense of empowerment that emanated from the accounts of the parents from

their ability to rediscover and teach their children new skills and ways ritig.

pPdP20PA2dzat e GKS RAAOALIX AYS A& y2ia
fldaAK a2® , SIK>X o0dzi 20@0A2dzate L O2dz
Army to it like lighting the fire, how easy it is for me to start a fire. YAald and in
GKFGO NBAaLISOG LSamef R aK2g wWOKAf RB ®¢

For some, this intervention contributed to the maintenance of their positive
relationship with their child, giving them an opportunity to spend quality time together. For
others, it marked a significant turning point in their relationship following a ko
turbulence. Harley shared the enthusiasm and physical affection that grew between them
and their child as the sessions progressed, and the role that anticipation and timing played.
Ellis, meanwhile, felt the sessions contributed to normalising andildibg their parental

role in their child s 1ife.

G2 KSy (GKS adaSaairzya 6SNB 2ys KS g2d#f R
I NBdzyR YS IyR G4KSy 32 R2y Qi F2NBSG:
went on he was looking forward more and more.. [...] ...It was the right thinigeat
NAIKG GAYSODDPE | I NI S&s Lidwmn

G! YR 200A2dzate 6S oSNB auAftfood (KSe@
0dZAf R ONAR3ISE aovdd {LISYR GAYS G238

This prompted reflection from the majority of the PCs as to what was preventing
them from engaging in such activities with their children in everyday life. Their conclusions
centred around the interference of technology. Some furthered this with refleatiothe
risks of the internet which they are now required to balance as PCs, as opposed to the risks

of the outdoors.
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GoodL GKAY]l a42YS LI NBylha &2dz R2y Qi
L s6la&a I 1AR 6KSy 4SS 6FyiSR G2 Litre O
IKSe Q@S 320G LK2ySa yR ailddzF¥F>x a2z | yR
Soyaz 2dza G GKAY 1 GKSING QA0 YREGA I BS & dtOKeE K3

This alluded to technology being an equal barrier for both PCs and their children,
suggesting a mirroring of behaviour which was perpetuating this disengagement from
outdoor activities, supporting the need for quarticipation outdoors. This broad
constru¢ i on of t he aocnt’i vailtsioe ss uagsg e'shtasndas di sengag
requiring individuals to be physically involved in the present moment. Further barriers
included the pull of parental and personal responsibilities which caused all ofGkedP
miss at least one intervention session. Beyond this physical absence, Ellis also talked of the
emotional absence they experienced during the sessions, due to the location and timing of
the sessions coinciding with unpredictable legal and social faataheir personal life. This
highlighted a need for the PC to feel physically and emotionally safe for them and their child
to benefit fully.

G!'yR OKIFIGQa ¢KIFG L RARYQO ¢t yax o dz
YSIy:s GKSY a4 YdzOK a L (826 | yR KARS

In contrast, the experience prompted deeper personal reflections and shifts in
Harl ey's relationship which they rooted in t
intervention with. This further showed the impact of timing and mindset as well as the

power of reflection in facilitating growth through this intervention.
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GL GKAY]l A0Qa 3IAPSY dziEspdcially &ver therl@siNgv morih
you start to look back and realise what it has given us and it it gave us that time tg
together and that was, | think that was the most important thing. [...] ...to have that

time together, no pressure, nosepagay ®¢ | | NI S& 3 Lidwm

GPOPPLQY YySOSNI J2Ay 3 dvtagaib | B2 yal &Ky d
p.7

4.2.1.2.  Sense of community

The PCs largely showed an appreciation for being involved in the intervention
alongside other families, creating a sense of community over the weeks spent together. This
appeared to stem from a sense of relatedness from their circumstances, promotimgea se
of belonging and reduced isolation. This was supported by their sharing of this unique
experience within a small, inclusive group, in which they felt safe to be vulnerable,
highlighting the importance of tailoring the intervention to the needs of acefegroup and

promoting consistency of group members.

POPPAF Al KIR 2dzadG 6SSy YS IyR KAYZ

0S0OlIdzaS GUKSNBE 6SNBE 20KSNJ OKAf RNBY | NJ
FYS LRaAdA2yY 4 YSO® wddd8 L GKAyYHe @
2yt e LISNE2Y Ay GKS g2NIR S6AGK (GKS LIN
FNE NBE @2dzd 0ddPdP8 dPDPAG gl a yAOS (2

Q-

Qx

Many valued the combination of oA®-one time with their child and groupwork
activities, which appeared to promote teamworking and collaborative prokdeiaing. A
key facet of this involved the empowerment of the children, encouraging them to share in

taking the lead and build their confidence, as explored by Laurie.
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GodPiKSe RAR 0AGA 6KSNB AlG sl a 3 fA]
F2ff 29 GKIFIG 2yS OKAfR YR R2 fA1S @K
take the lead and it was just good to sort of... Like, give each chilgdinabf boost up
FYR fA1SZ 2KZI LQY LY Ay OKINHS y2460

Over time, this progressed to a shared sense of pride and achievement between the
group members in which they appeared to form a supportive family, encouraging each
other. This seemed to hawadirect positive influence on the children, helping them to

challenge themselves and push beyond their comfort zone.

A

GPPPgAGK OGKFG ftAGGES IANI X &SIFKX &KS
g1 GOKSR KSNJ 0dzAf R KSNJ 2gydpd [A]S &Kk
050 dzaS S@SNeE2yS StasS sla tA1SzT aday
AGd ' yR (KSYy &aKS gl a a2 LINRPdzZR 2F KSNJ
GKFGodg 1 £ SEX LIduM

However, Ellis shared how they found the groupwork element and interpersonal
dynamics challenging and unnecessary, preferring to focus on their child. This may have
been reflective of their greater vulnerability and limited window of tolerance from evients
their personal life at the time, making the navigation of group dynamics an added strain.
This emphasised the necessity of understandi
for such an intervention, considering not only their readiness but thepadrhility of the

group members.

GPPPEKSY &2dzQNBE Ay Y& aAdda drazyas &z
f20Ff>X @82dzQNBF 2y SR3ISP [ 2dz ySSR G2 @
02 GKAy3a tA1S GKA&a L GKAY]l AlGaealYL)
LI NByda 3Si42yodé 9fftAasz Lidnwm

4.2.2. Effective facilitation
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This GET captured how the PCs perceived the facilitators to effectively engage both
them and the children, challenging their constructions of responsibility and risk. They also
appreciated the connection of the intervention through school, supportingahgevity of

the intervention’s benefits.

4.2.2.1.  Navigating responsibility

For a few of the PCs, strong narratives of responsibility as a PC became apparent.
Many felt their parental independence and autonomgmeretained throughout the

intervention, supplemented with the guidance and structure from the facilitatbiswvever,

EI'l i s’ negative experiences with previous ag

their relationship with their child foll owin

relationshipbuilding with others. This impacted thgierceptiors of t he f aci |
intentions and sense of safety with others in the group, resulting in times of feeling

undermined and defensive of their parental role.

A

GLQY KSNBE AF KS ySSRa O2NNBOilAy3dId LQ
LQY GKSANI LI NByided ,2dz R2y Qi ySSR &2dz
3SGGAyYy3 Ay@2t SR ¢gKSy Al O2YSa HIB LI
p.18

This extended to differing agendas between Ellis and the facilitators regarding what
was acceptable in wet weather, due to the direct implications of potential illness on them as
a single parent, limiting their attendance. This highlighted the need to tieePCs where
they were at and exercise clear, understanding communication throughout. However,
hindsight had given Ellis a new perspective and appreciation for the intervention that they

were not able to access at the time, further demonstrating the powfereflection.

GL FLIINBOAIFGS AG t221Ay3 ol 01 +aG Al
RAFTFSNBylodéd 9ffArasz Lidmy

Meanwhile, other PCs reflected on how the intervention shifted control and

responsibility to their children at times, encouraging them to take the lead. This balancing of
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power required the PCs to learn to sit back and let go, which many felt uncomfortable with

in the face of risks.

P

adddbaz (GKSe KI G2 &a2Nl 2F K2fR AG |
1AYR 2F fA1S | GKS | RdzZ Ga {AYyR 27F f
fSGQa 32 GKIG églede [FdzZNARSZT Libp

Qx

Harley furthered this idea, sharing how they believed this and the unstructured
environment elicited childike, authentic behaviours in the children and PCs alike. They
talked of the ‘“permission to be a WPC& naught
shared in weighing up how much freedom they could give their child whilst keeping them
safe, given their greater awareness of risks. The guidance of the facilitators appeared to free
an element of responsibility from their shoulders, shifting theirgpective towards greater

engagement in risky play during and following the intervention.

GoPPAIQa 2yS 2F GK2aS KIFINRSNI 2ySaszs A
I OKAfRK L YSIy @&2dzZz L YSIyo® L &dzlJJR
FNBESR2Y Ay (GKS g2NIRP OPddP8 DDPD loadziA i
.dzii 8SIFKX L GKAY]l A0Qa Slhaeé F2N) dza |
need the permission to be a bit naughty. [...] That was one thing | got from it is er,

LINROFoOof& LINPGSOGAYTI KAY (22 YdzOK®E |

4.2.2.2.  Engaging collaboration supported by school connection

Many of the PCs praised the interventitor how engaging it was for them and their
children. They believed the implementation of the intervention through school increased
the familiarity and respect for each PC’' s i

targeting of need enabling earlier, @rentative intervention.

GoddL GKAY] AG gla GKS NAIKIG GKAYy3I |
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The positivity and words of encouragement shared by the facilitat@erew
appreciated by all. The pace and chosen activities appeared to capture the minds and
curiosity of the PCs and children, which was especially appreciated by those who mentioned

that either they or their children who were neurodivergent, as Alex explait@mibe

GPPPAYAGSIR 2F 3JI2Ay3 Ayid2 Ald NBFfte
like it it made it fun and it was like short, sweet. Do you know what | mean? Like ju
AYALIISGa 2F AYyF2NXIEGAZ2Y a2 GUKS 1A PRd

Each of the PCs gave credit to the strong working relationship between the
facilitators. They appreciated the rare opportunity to bring home and school together into
the same context, meaning they formed stronger relationships with the school. This was
enmuraged through one facilitator being the school Inclusion Lead, meaning pre
established familiarity and rapport could be built upon and transferred back to the school
context. This enabled maintenance, strengthening and for Ellis, repair of the-bohue

relationship following a period of rupture, allowing new perspectives to be gained. This had

propelled the PC's building of trust, respec

which began to generalise to wider members of staff for some.

F OKSNARZ I

w

L R2y QG 221 4 GKSY |a @
Harley, p.13

G!' yR LQft NBaALISOG GKIGzX 0SOFdzasS akKks
F2NBIFNRD® ! YR y2g GKSNBQa NBiLbBasedi o {2
FLEOAETAOGFG2NB® b2d ¢ 9ffAazx LIPHO

Each PC also shared how the school <col
engagement at school. Laurie reflected on
schootbased facilitator and expanded social network with the other children from the
intervention had made them more excited to attend school during and after. Other PCs
echoed this, adding that their child had shown greater social confidence upon returning to

school and a more focused outlook, with some believing it had contributedadeaic
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improvements.

Godd5S0rdzaS AG ¢t a Iy OGAQGAGE akKS 3
aKSQa Ffglea 3I2Ay3 G2 NBYSYOSNE L GK
easy and more excited about it because, like mixing school and home lifé it/d©eli
2FT0SYy KIFILLSYydddé [ F dzNASSE Lioy

4.2.3. Inspiring benefit of the outdoors

Finally, this GET referred to the fundamental contribution of the natural, outdoor
environment to the intervention, eliciting social and emotional growth in both the PCs and

their children and sparking equitable considerations for future developments.

4.2.3.1.  Freedom for social-emotional growth

The PCs shared how being outdoors enabled them to reconnect with nature in a way
that family life had distracted them from, each believing the outdoors to be fundamental to
the success of the intervention. Beyond their widened consideration of their ehiidr s
independence and engagement in risky play, some experienced personal growth as a result
of the outdoor activities. Alex shared how they had developed their patience and
teamworking skills with their children, following years of approaching acti\sgearately

due to their awareness of their limited tolerance in this area.

G, SFKX G2 GNB YR R2 42YS GSIFIY o0dzAf R
OKAY1Ay3a @&2dz R2 (GKFGxX LQff R2 GKIFGZX
and have a bit of patience to do it with like. [...] ...it showed you that you 2an & { ¢

Alex talking about what they had learnt from the intervention, p.21.

The PCs also noted the positive impact of nature on their children. This centred
around the freedom that the outdoors elicited, creating an unstructured environment away
from the restrictive boundaries of the indoors. The PCs noticed their children incgas
connecting with nature, eliciting adventure and excitement and provoking their imagination

for learning through rich, sensory experiences.
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GLGQa GKFG FNBSR2Y® | SIKX &82dz (y2s8 K
0KS@QNBE aSSAy3a (GKAy3a GKIG GKSe YI @&

(0KSe aS8SS yIddz2NBE 3AFAydddpég | F NI Sex Lo
G{ KS t20Sa 0SAy3 2dziR22NBIKEKIS2 AdKNA @S
Sam, p.14

This was noted to be particularly helpful for children who were neurodivergent, for
whom the flexible, dynamic environment and the freedom to move around helped them to
remain regulated and focused. The increased engagement of the children and the
authentci ty of the space appeared to increase t/|
confidence as they developed their independence and leadership skills, enhancing their
resilience, teamwork and communication. This highlighted new strengths in tlegini
that the PCs had not necessarily noticed before, creating a rewarding experience for all. This
extended to emotional developments, with Harley sharing how their child had grown in
maturity throughout the intervention, showing greater respect, consadien and empathy.
This had generalised to their home I|ife, 1 mp
siblings. Their sense of humour also returned, which Harley pinpointed as a turning point in

their relationship.

G!'a FIENIFa LQY O2yOSNYySRI y26 6SQNB

0S Iy 2y32Ay3 GKAY3I Y260 0dddP8 POPKS
2F 2FF GKS &ddzo2SO0 | o0AGZI 0dzi K Aséenhins
fldaAK a2 KINR Ay Yé fAFS FyR L (&k2dA

4.2.3.2.  Provoked new, equitable possibilities

Many of the PCs shared how the intervention had sparked new family routines and
engagement outdoors both ont-one and with wider family members, reducing
engagmentin technology as a result. Each of the PCs expressed how they would partake in
the intervention again if given the opportunity and it was feasible. The physical element of

the outdoor activities had also posed challenges for some, emphasising a need for
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continued flexibility and adaptability in planning to accommodate a range of needs and

abilities.

GL F2dzy R (K GKS 22d2NySeé @GSNEI OSNE
GL loazfdziSte t20SR AGX SN¥:I &2 L GK
$22R& YR FROSYGdzZNAYy3d 6A0GK GKSY GKSy
a2YSGKAY3 fA1S GKFG®dE [ dZNRS RA & Odzaud

since the intervention, p.14

The experience had also inspired wider thinking as to the future possibilities for the
intervention. The PCs shared how they would recommend it to other PCs, with Sam
advocating for its benefit in widenindg foste
Alex recommendd t as an experience all PCs should experience. Alex also recommended
its expansion to wider caregivers in a child
time to engage with their children or may not have access to such outojgportunities
otherwise. They hoped for greater opportunities to collaborate with school, urging for more

funding to be focused in this area.

GLOQR OSNIlIAyfeé NBO2YYSYR Al G2 20G§KSN]
building bridges, because | know a lot of foster carers do struggle with their

NEfFIA2YAaKAL 0SG6SSy (KSYasStgSa | yR
GLO aK2dZ R 0S O2YLJz a2NB F2NJ I £ LI NJ

Godd2 KSNBE (GKS OKAfRNBYy 3ISaG KIFLILERE Aacz
KFLILXR LI NByha €2dz2@S 320 | KIF LILR OKA
02YRAY3I SAGK GKSANI OKAftRX FdG fSlhatad G
2LILR NI dzyAGed {2 A0Qa AYLRZNIFIYG AayQi

Ellis also recommended joint outdoor activities with greater permanence which they
felt intervention lacked, such as building school allotments. They explained this would

enable PC and child pairs to revisit their work over time and build upon it, bodkgirg
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anticipation and shared sense of achievement in seeing the fruits of their labour. This may

also create a talking point, supporting longerm impact and opportunities for connection.

G2Stftx GKIGO ¢l a a2YSUKAY3a 6SQR R2yS
to do something where it, well, not stays permanently, but stay so when the kids ¢
KFgS + 221 Fd AG F2NIF ¢SS 2 NI {gp40

4.3.Connections between the facilitator and PC interview analysis

As this study adopted a multiperspectival IPA design, it is important to extend the
analysis taexploring the meaning madeetweenthe participant groups, as well as within
them, to show the interaction and overlappin
20199 Usi ng Larkin et al .fouskeytiefdsgieidantifiedl yt i ¢ str
throughthe examination of convergences and divergentethe data ofboth participant

groups These were:

Strengthening the microsystem Safe community

Risk versus freedom Seeds of hope

The matrix iMTable 8 elaborateson thesethemes demonstrating thegroup-level
convergences and divergenddst align each group witkach themeA more detailed

individuatevel analysis can be found in Appendix N.
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Table8: Groupt S @S €
t/ 40 AyidSNDASSH

RIFGF @

YIGNRE NBLNBaSyialiazy 27

idKS

Participant Group

Facilitators

PCs

Connecting theme

Strengthening the microsystem

True impact stemmed frorhome and
school collaboratiomgiven their influences
are interrelated, and giving focus to what
happens in the space between. This was
supported through providing early clarity
through clear communication, coming
alongside the PCs amdjualising power
dynamics.

The familiarity of the schoddased
facilitator with the families boosted the
understandingandtargeting of needs
increasing the efficacy of the intervention.
The facilitators then combined their
knowledge of the outdoor education, chilc
development and learning to design and
deliver the sessions.

The interventionrebuilt, strengthened and
maintained relationshipbetween home
and school through one of the facilitators
being schocebased. It also enabled both tc
see the children in a neutral spad®jilding
mutual understanding of their need¥his
combination led tagreater trust, respect
and moreopen communicatiobetween
them going forwards, meaning the
chil

dren’s needs c(
effectively.
The creative and sensitive facilitation of th

sessions within the dynamic natural

Home and school collaboration
strengthened the homeschool relationship

during and following the intervention, as

wel | as the chil dr g
in school. This enabled greater
understanding and t

needsthrough increasedespect, trust and
more open communicatian

The facilitators empowered and challenge
the PCs and children, aiding their persong
development. This enabled them to
discover new strengths in themselves and
each other which they could carry into life
beyond the intervention. This shared
learningequalised the power dynamand
built deeperunderstandinchetween PC ang
child, further supporting connection.

The interventionrebuilt, strengthened and
maintained relationshipbetween the PCs
and their children, largely due to the
shared, fun and novel experiences, the jo
problem solving, the anticipation of each
session and the inspiring escape from
distraction that nature provided. Some
changes were more significant tharr fo
others, depending on the context of the
relationship at the start and their opennes

to change.
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environment hadbositive multtievel
impacts on the relationshipsetween the
PC and child dyads as well as them and t
facilitators. A focus on playful, experientia
learning, ceparticipation and spontaneous

child-led curiosity supported this.

Multi-level benefits to relationshipgecame
apparent through wider impacts on those
with family members back at home, with
families changing routines to incorporate
greater coparticipation in the outdoors.
This provoked reflection on nature as a

remedy from technology use.

Safe community

Emotional safetwas nurtured by the
mutual, nonjudgementaloutdoor
environment that enabled familiarity and
comfortability between group members.
The multiple sessions over the weeks witl
the aim of maintainingonsistenigroup
members built upon this. However, the
absence of each PC from at least one
session due to personal responsibilities
threatened this safeonsistency
highlighting a need for adaptability and
accessibility.

This was supported by the tailoring of the
sessions to the needs of the group,
increasing aense of relatednedsetween
group members which appeared to result
in greater empathy, openness, trust,
quicker rapportbuilding and reduced
shame.

Thegroup problemsolvingpromoted
teamworkingwhich further developed
group supporf exemplified through
friendly and respectful competition
alongside encouragement arthared

pride, which builtresilience

Nature connectednesfacilitatedgroup

identity and cohesion, and acted as a

The sessions promoted a sense of group
belongingand community through the
connections built with the other of PCs an
children, despite their individual
differences. This was found to reduce
feelings of isolation, which was supported
by asense of relatedneawith the other
families and theconsistencyof the majority
of group members each week. Thritual
outdoor environment also seemed to
create anonjudgementalspace that could
be uniquely constructed by the group
members, creating group identity.

The niche shared experience and
equalisation of roles also promotadanm-
workingandgroup problemsolvingas well
asshared priddn achievements. The smal
group size was highlighted as an enabler
this through being less overwhelming,
enhancing feelings efmotional safetyand
willingness to challenge themselves,
developing theiresilienceand flexible
thinking.

However, one PC had greater resistance
the groupwork element, highlighting the
importance of considering group dynamic

and personal circumstances.
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catalyst to connectiofbuilding, nurturing
sense of belongindt also elicited greater
relaxation and streseelief, having a

mindful impact.

Risk versus freedom

Risks:

1

The dynamic shifts from involving PCs an
their differing agendaswhich could impact
them and tttereanceand hi |
collaboration, impacting success and
longevity of impact. Greater risk for greate
gain.

Theweather, time of yeaandphysical
ability of PCs risked engagement.
Thevulnerabilityof the PCs in taking part i

the intervention and the fear of judgemen]

1 The PCs navigatimgsponsibilityregarding
the risks of the outdoors.

Freedom:

1 Allowing nature to have its implicit impact

and mirroring its pace, allowing
authenticity, spontaneity and risky play
away from systemiexpectations
structure, rules and hierarchies, enabling
the inclusive meeting of needs
Encouraging shifted perspectives towards
taking calculated risks enablingowth
through challenge.

Emotional safety in the context of
perceived reduced physical safety; the
reverse of school at time3he safe, non
judgemental, mutual environment

appeared tocognitively freemost of the

Risks:

1

Freedom:

1

The risk and navigation of the home and
school relationship due tdiffering agendas
and levels of perceived autonomy and tru
Interference of personal responsibility
limited attendance

Theweather, time of yeaandphysical
ability alsorisked PC engagement.
Interpersonal risks of embarrassment,
judgement and distrust relating to
vulnerablepersonal contexts, which risked
i mpacting the chil g
Theresponsibilityon PCs to weigh up the
risks of technology and the online world

compared to those of the outdoors.

Giving their child the freedom to be a chilg
through the unstructured environment
eliciting childlike, authenticbehaviours.
Personal gain from reconnecting with the
freedom from limits anekxpectationthat
nature provides compared to indoor
environments, in a dynamic space
conducive to thenclusive meeting of
needs.

Learnt the freedom of letting go, allowing
their child to engage in risky play enabling
sharedgrowth through challengeThe

responsibility taken by the facilitators
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PCs to focus on their connections with the

appeared tocognitively freethe PCs, aiding

children. their openness and relaxation.
Freedom to try activities they may not hav
experienced or accessed otherwise.
Hope for isThe Hope for isThe

intervention presented the opportunity to
support relationships, upskill PCs and
challenge perspectives.
Hope for 1 The improved
home and school relationships and share
understanding extended beyond the
i nterventi on, ai dir
experiences of school.
Hope for : The social,
emotional and executive functioning skills
and group identity that were built
facilitated the chi
peers and staff in school and increased
their resilience, supporting their

and sense of school belonging ¢
well as their life beyond school.
Hope for greater targeting and adaptation
The intervention’s
the potential for it to be refined and
informed through a multagency approach
with wider professionals and integrated

with wider techniques anda

Hope for flexible facilitation: The
intervention highlighted how those
positioned in schools with understanding |
the children’”s neef¢(
families and an understanding of child

development are well placed to facilitate.

intervention formed lasting memories
between PCs and their children and
maintained, strengthened and rebuilt thein
relationships.

Hope for 1The
intervention both maintained and shifted
PC's perspectives i
and developed their trust, respect and
sense of reassurance towards the school,
benefitting the homeschool relationship.
Hope for : The experience
showed increases in
school engagement and achievement,
refocusing outlook and increasing their
enjoyment of school. It also provoked soc
and emotional development in both the P(
and their children and promoted the

children’s independ
flexible thinking through problersolving
and teamwork.

Hope for greatek 0The
facilitation through school enhanced their
child' s school soci
network and made their child more excite(
to come to school.

Hope for greater connection with the
natural, outdoor world: The experience
inspired new family engagement and

through
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Hope for shifted systemic priorities: This
could provide an opportunity for schools t
rethink their priorities with a shift back to
building safety and relationships and
;creating
greater scope for this type of work.
Hope for being a valued approach to
preventative practice: Wider systems nee
to be on board to navigate future
opportunities in overcoming logistical and
financial constraints to facilitate the
implementation, reach and impact of
interventions such as thiand enable
proactive, preventative practice.
Demonstrating this risk versus reward rati
from within the system has shown here tg
facilitate systemic change.
Hope for sThis
intervention showed the impact of pace,
space and place provided, not the
costliness of the activities involved, aiding

its accessibility to other settings.

changed routines and less engagement w
technol ogy. 't shif
own enjoyment of the outdoors.

Hope for further opportunities: The
intervention inspired thoughts as to how it
could be adapted to aid longéerm impact
and sense of shared achievement, such a
through school gardening projects.

Hope for for all: All
PCs would partake in the intervention aga
and would recommend to other PCs,
including foster carers) and
those for whom these onén-one

opportunities are limited.

Note. This matrix presents this information at a grelgvel in order to capture the broad
perspectives for ease of interpretatiomhe coloured words within each section highlight
topics of convergence between the PC and facilitator data within each theme, embedded in

their relevant context for comparison of convergence and divergence of meaning.
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5. Discussion

The current study aimed to gain insight into the lived experiences and perspectives
of the facilitators and PCs who participated in an outdoor, natueeed PC and child
intervention. This was to understand the impact of such an intervention and its atiphs,
given the supposed benefits of the elements it encompassed and the sparsity of research in
this area relating to the UK and wider professionals. This discussion explores the findings

from the facilitators a n eactPother’as perthe groupy i e ws a
themes identified irPart Twosection4.3, to answer the research questions and develop a
multiperspectival stance in the context of existing literature and psychological theory,

enabling implications to be drawn.

5.1.Strengthening the microsystem

The results of both the facilitator and the PC interviews highlighted the positive
impact that the intervention had on rebuilding, strengthening and maintaining the
relationshipswithine a ¢ h  mibrosyseri(teeir immmediate environment
Bronfenbrenner, 19922005. The PCs’' experiences echoed the
discovered acrossach ofthe studies included within the systematic literature revié®a(t
1b). Better communication and cooperation were frequently reported by all, mirroring this
0 ut c ofmegriensyin this systematic literatureeview (Bandroff & Scherer, 1994urg,

1994; Huff et al., 2003; Izenstark et al., 2021; Kugath, 1997; Norton et al., 2019; Overholt,
2013; Potter & Duenkel, 1997 [as cited by Freeman & Zabriskie, 2002]; Toews et al., 2020).
Seven of the studies supported the increased shared understanding, familiarity and
acceptanceeported byt hi s mattiaipdngs(Bisnbaum,1991; Burg, 1994; Huff et al.,
2003;lzenstark et al., 202Kugath, 19970verholt,2013;Potter & Duenkel, 199[as cited

by Freeman & Zabriskie, 2002five alscechoedhow the families valued time in nature

away from distractiongBandoroff & Scherer, 19944uff et al., 2003; Izenstark et al., 2016;
Potter & Duenkel, 1997 [as cited by Freeman & Zabriskie,]2002ws et al., 2090

Many of the PCs valued the opportunity for etteone shared experiences that
sparked childike curiosity and shared joy; a finding that was echoed by Potter and Duenkel
(1997, as cited in Freeman & Zabriskie, 2002), Burg (1994), Dorsch et al. (2016) and Toews et
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al. (2020), through the PCs rediscovering their inner child. This study also reflected the
increase in affection that was shown by Huff et al. (2003), Birnbaum (1991) and Izenstark et
al. (2016). The above relationship impacts resonated with findings $s@tematic review
papers spanning the three identified types of experienegklerness family camps,
recreational outdoor family programmes and unstructured farbifsed nature activities.
This suggests that such outcomes can result from PC and ckplktocipation in outdoor,
nature-based activities, regardless of time and context. Also, that the current intervention
elicited a multiplicity of outcomes through an effective blend of adventurous, therapeutic,
regular and unstructured elements, complemedtky the differing expertise of the
facilitators.This implies thathe structure ofshort, weeklysessions over several weeaksed
by the current interventiorwas not only more accessibbeit retained several benefits
reported byBandoroff and Scheref§94), Potter and Duenkell®97, as cited in Freeman &
Zabriskie, 2002), Huff et al. (2003), McLendon et al. (2009Daedolt (2013jrom more

intensive camp experiences.

Both participant groups also highlighted the benefit of the handsfun and novel
experiences that were shared in the dynamic environment of nature. This encouraged joint
attention, cooperation and curiosity that participants believed could not be haegas
effectively inside, especially amidst the distractions of technology. This supported the
principles of the PACE approach (Hughes, 2009) and the Secure Base model (Schofield &
Beek, 2018), whilst emphasising the importance of strengtsed, sensorgnd playful
experiences in creating safe and attuned relationships with others to support relational
healing, as advocated by Triesman (2018; 2021). The emphasispamtioipation was
appreciated by all, with t he(199)pghaccytof of whi ch
intersubjectivity. The weekly sessions also built excitement and anticipation, which aided
the building of connection over time, supporting literature regarding how anticipation can
prolong and amplify positive experiences, serving asvagpful motivator to pursue what

we deem meaningful and important (Elpidorou, 2020).

However, despite the positive experiencmgerall there was a disparity in the extent
of the I mpact of the i ntervention on the PCs
they already had a strong relationship with their child believed it to purely maintain this,

whilst a PC who was approachingwhinope from a turbulent relationship gained more
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significant perspective shifts and progression in their relationship with leteger impact.

This highlighted the significance of repair following a relationship rupture, as advocated by
Bomber (2020)Thismay also be understootthroughB o we n ’ sFaril@ Sydteing
Theory,whichposits thatrelational change is rooted in ¢hfamilysystem management of
anxiety, differentiation of self antohterruption of projection PCsvho soughtto maintain

familial homeostasis or avoid blameay haveninimised problems reducing tls narration

of improvement compared to PCs who felt they could recognise past ruptures without
threat to their identity, making change more visitjigowen, 2012)This demonstratethe
importance ofparentalattitude, opennesand readiness for change in tishaping of the

relational dynamics and the perceivetficacy ofthe intervention.

Meanwhile,all PCsappeared to valu¢ghe strengtheningof their relationship with
school through the homschool collaborationThis facilitated a shared understandioig
their children’s needs and how they can be s
outdoor context which reduced potential blame and gave an indication as to influence of
the environmentonthechildTrhi s al i gned with Dowling’s (20
which advocates for building the relationship between the home and school system to
facilitate communication, clarifying differense i n per cepti on through a
rat her tSomemnlso expenenced wider relationship benefits with other family
members, peers and teaching staff, acknowledging the interrelated influence that the home

and school systems c¢an haBrenfembrennar (169220059d°' s | i f

This homeschool collaboration was helped through the facilitators building rapport
with the PCs as early as possible, providing clarity of expectations, building trust and coming
alongside them with empowerment to equalise power dynamics. The benetiti®f t
coll aborative rather than authoritative appr
(2000)Sefbet er mi nati on Theory, advocating indiuvi
and relatedness to foster intrinsic motivation and engagement in activifiets.
demonstrated the tensions of agenda raised with one PC, whose negative interpretation of
the facilitators’ actions threatened their s
resulting in their weakened engagement. Greater initiatoostruction @ the intervention

sessions with the PCs may have tempered this outcome.
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5.2.Safe community

Both participant groups valued a sense of a safe community that developed within
the group. This was perceived to be partially created through the mutual, outdoor
environment thatappearedto facilitate less judgemental interactions between participants,
elictinge mot i onal safety and security. The group’
cohesion, nurturing a sense of belonging and reducing feelings of isolation. The weekly
meetings also created a group identity in their constrocf the spaceThis supported
Scannell & Gifford’ s (2010) 8B8owpandi Beyt ke¢P
findings that place attachment to the natural environment plays a vital role in the
development ofa sense of community, facilitating bonds interpersonally and with the
environment. Within the systematic literature revieRdrt1b), Dorsch et al. (2016) also
echoed these findings, reporting the development of community and friendships between
the families involved in the outdoor programme, within the emotional satétthe
environment. Bandroff & Sherer (1994) found families to benefit from the knowledge and
support gained from the shared experience outdoors, as did Birnbaum (1991) who

attributed this to the positive impact of the natural surroundings.

The facilitators further reinforced this collaboration through adopting a sensitinge
understanding approach, empowering group members with a focus on group-weaking
and problemsolving. This promoted shared learning and pride in achievements and
equalisation of roles from the facilitators coming alongside the PCs and encouraging the
children to take the lead in the natural, neutral environment. This supported Troughton et

al s (2024) recognition of nat lityvwheramsorepr ovi d
equal, collaborative and empowering dynamics can be created between those delivering

and receiving the intervention. There was also a sense of relatedness between group

members that was enabled through the tailoring of the sessions to #esls of the group,

resulting in greater empathy, openness, trust, quicker rapjanitding and reduced shame.

However, there was also dissonance in this view, with one PC highlighting their
greater resistance to the groupork element, wanting to prioritise ont-one time with
their child instead. This PC acknowledged the impact of their negative personal

circumgances at the timecontributing to them feeling less safielaxedand trusting
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impacting their connection with the sessions and their comfortability with other group
members Triesman (2021) discusskow a foundation of safety and trust is paramount,

with anabsence of thigften leading torestricted thinking, playfulness, empathy,

connection and much more (Triesman, 2021); elements drawn upon within this intervention
and experienced by otherP@da s | ow’ s hi e (1%3)alsh positorfsafetye e d s
needs just above physiological neeaitsl as @asis for love and belongintinking to
components of stability, protection from harm and freedom from tdzurther to this,

within the Secure Base model (Schofield & Beek, 2@d4) of the core dimensions of
relationshipbuildingwith attachment figures refer to the availability and sensitivity of the

caregiver; both of which were reduced for this PC due tartbiecumstances.

Although theactivities in thenatural environmenfacilitated a sense of emotional
safety and communitjor many of the participants, this highlightélde mediating impact of
personal experiencegmotional availability andgroup dynamic®n this for individuals
These also reduced this PC's sense of positiyv
connotations relating to the speciffark, reducing the benefitthat could be gained from
this. Thissuggests a need for thesspectdo be consideredvheninviting families to the

sessionsalongsidea need to meet individuals where they are at

5.3.Risk versus freedom

A prominent theme across all participants was the need to weigh up risk versus
freedom,promptingreflection on wider life decisions. The facilitators acknowledged the
potential risk in involving PCs who would likely have differing agendas and the impact of this
on attendance and collaboration and the success and longevity of impact. This was a
particular concern in the context of the intervention which elicited vulnerability, requiring
emotionalsafety through consistency. These concerns were echoed thrthevoices of
the PCsn the current researchwho acknowledged the interference of personal
responsibilitywhich had resultedn none of them managing to attend every session. Some
of the barriers to engagement mentioassd by T
echoedby the PCsincluding a fear of risto safetywhich wasworsened bynon-ideal
weather conditionsHowever,consistency was supportdatirough the PCbeing reassured

by the effective facilitation from théacilitators
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SomePCsspoke of the risk of vulnerability and judgement as to their ability and
decisionmaking. The facilitators echoed this, acknowledging the greater vulnerability and
fear of unknown territory for the PCs, which especially presented in those with a biological
relationship with their child, perhaps suggesting greater feelings of blame and responsibility.
However the elements of group consistensypported this vulnerability, and all
participantsagreal that being outdoors helped them to feel greater releasenfrthis
judgement supporting their emotional safetyl hey als@ained fromreconnecting with the
freedom from the limits andystemicexpectatiors that nature providesThis isupporied
by the biophilia hypothesis{lrich, 1983; Wilson, 19849tress reduction theory (Ulrich,

1983) and attention restoration theory (Kaplan, 1998)ichproposehumans innate drive
to connect with nature for survival and psychological restoration, strengthening cognitive

capacity and wellbeing

Thisresonateswitht hi s r e s e ar @dradoxih sectienul.d.d. 2xithin thed
results This referdo the lower perceived physical safetyut greaterperceivedemotional
safetyof the outdoor, naturebased environmentvhichappeaed asa reversal of the
perceivedschool environmenin which physicasafety can appear prioritised over
emotional safety(due to increasing curriculum demands and strain on teaching staff, for

example) seeFigure9.

Figure9: A contextdependent paradox of perceived physical and emotional safety.
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A significant contender within this risk versus freedom dynamic was that of
harnessing growth through challenge in the context of-askrse parental perceptions. The
facilitators encouraged a shift innthhe PCs’
context of boundary setting, reframing barriers into opportunities for learning and having
greater appreciation for small moments. This allowed the children to profdelve
independently and for all to be pushed outside of their comfort zone toadier new
strengths, skills and perspectives. This is in line with the four elements of Theraplay®;
challenge, nurture, structure and engagement (Norris & Lender, 2020) as well as the
importance of children experiencing adventurous challenge and risky(Rla@n et al., 2024;
Burns & Gottschalk, 2020). Despite initial resistance, the PCs were largely open to this shift
and noticed how the unstructured, natural environment elicited clilke, authentic
behaviours in them all. This supported findings by &oft Duenkel (1997, as cited in
Freeman & Zabriskie, 2002) who found parents to rediscover their inner child, gain a greater
connection with nature and greater appreciation for the growth it could elicit through
independence and ristaking in a way thatauld not occur at homeThis also appeared to
support the Pehild relationshipsaligningwithHu f f et al .’ s (2003) fi

challenging play caimprove communication and family relationships.

Over the course of the intervention, theCs appeared to adopt less reskerse
perceptions of theoutdoors shifting the paradox to the outdoors becoming an environment
of greater perceived emotionand physical safetyRigurel0). Overholt(2013) Potterand
Duenkel (1997, as cited in Freeman & Zabriskie, 280@)Toews et a(2020)also found ce
participation in the outdoor environment to create a greater sense of safety and freedom,
allowing independence and rig&king. Thissupported Savery et ali2016) who found
children,PCand practitioners involved in Forest schdolbecome less riskversein the
contextof' s u p p o r ;tthese faciliitatedirs & safe context with protection from serious
harmwith reassurance from the practitioneras in the current interventiariTheincreased
emotional safetyin the current studyalsoappeaedto help thePCs to fedless judgemenin
allowing their children to take such riskailst strengthened theirelationshipswith their

children enablingthem to feel greater freedonand trust.
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FigurelO: A contextdependent paradox: Shifted perspectives in the nahased

environment.

Nature-based env.
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The facilitators endorsed the outdoors as a dynamic space allowing authenticity,
spontaneity and rigker play away from systemic expectations, structure, rules and
hierarchies. The nojudgementalandmu t ual envi ronment was perce
cognitive load to focus on their connections with their children, aiding outcomes. This
environment was also praised by both groups for its adaptability and supportive inclusivity
of individual needs, egeially those relating to ADHD. This was particulartegard to the
freedom it allowed for movement and flexible, playful activities that provided sensory
inputs, which stimulated interest and supported imagination and understanding. This
supported literature showing the benefit of the outdoor environment fiedividuals with
ADHD (Gill, 2023) as well as Kaplan’'s (1995)

This prompted reflection from the PCs, such as the responsibility on them to weigh
up the risks of technology and the online world versus those of the outd&a&sent
publicity as to the risks of the online world for CYP, such as through the television series
AdolescencéNetflix, 2024), has begun to shift public narrativetongsidenews stories of
fatalities resulting from social media used.Kay & RhodefPaul 2025. This infers a
greater relative safety in CYP immersing in the outdoor world away from technology, in line
with the suggestion in the curremésultsof the outdoors being a remegdo technology use.
Instead of merely removing access to technology which may be concluded by some, it could

be that encouragement of outdoor opportunities provides a more beneficial alternative that
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preserves CYP’' s fr ee dAitenall,oebearchihasishowrhildrendo aut ono

want this greater freedom and engagement with the outdo@¥stional Trust, 2024
Skenazy et al2025, a d d iifipayents want their kids to put down their phones, they need
t o open t h¢Skehazyehd. 2@Rpacarls).”

5.4.Seeds of hope

The intervention had planted seeds of hope at an individual and systemic level for
both the facilitators and the PCs. At an individual level, both groups had new hope for
revitalised relationships between PC and child, a closer level of {soim&ol collaboation
and for better futures for the children through the new skills and social emotional growth
and the more effective meeting of need elicited. The intervenfmstered basic needs of
safety and security, enabling psychological needs to be met invlind h  Mas| ow’ s
(1943).Through bilding relationships, belonging and seteem from overcoming
challenges, children and PCs were supported towarddsf@éiliment needs such as self

actualisation, promoting creativity, learning and hope for better futures.

The PCbuilt on this by seeking greater school wellbeing for their children and
deeper family connections with nature, leading to new routines, more patient perspectives
and their avn increased enjoyment of the outdoorBhis echoed findings by Kugath (1997)
in which families discovered areas for future improvements within their family systems and
greater awareness of how to address family developm&hts emphasises the importance
of including the PCs within such an interventigiven the experience heed to shift
parental perspectives as to the safety and accessibility of outdoor activitiesliettt
impactont hei r pporiurdtiesdoaccess theutdoors and thébenefits of nature.
Potter and Duenkell@97, as cited in Freeman & Zabriskie, 20&x&d Overhol{2013)also
found PCGchild caeparticipation outdoors tamprove their relationships with nature.

However, one PC suggested a need for greater permanence of the achievements between
the PC and child during the intervention, such as through building a school allotment
together that could be revisited, provoking further points of connection and conviersat

and a prolonged shared sense of accostpiient. This would strengthen the esteem needs

within Maslow s (1943) hi er ar-actuglisation.r eat i ng
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However, this would sacrifice the equalising value of meeting on neutral ground away from

the home and school setting.

At a systemic level, both the facilitators and the PCs hoped that this series of
sessions would inspire further sessions, providing equitable opportunities for other families.
They felt it to be an especially important opportunity for carers who may noe ledher
community, wider family members and caregivers, and PCs with limited time faioeniee
connection with their children otherwise. The facilitators also emphasised the need for
greater priority for the building ofmotionalsafety and relationshgpwithin the school
curriculum and policiesvhich have showmo be fundamental irfacilitating C Y Rvellbeing
learningand social outcome@\l Nasseri et al., 201#ughes & Kwok, 2008hean &

Mander, 202(. Thiscould be supported through outdoor interventions such as,thigh

the co-participation of school staff membepotentiallys uppor ti ng CYP’' s tran
emotional safety into the school environmenfthrough the lens of thafore-mentioned

paradox (sectio®.3), this would facilitate thenature-basedand school environment being

perceived with greater physicahdemotional safetyFigurell).

Figurell: A contextdependent paradox: Shifted perspectives in both environments.
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This inspired the possibility of refining the intervention through magiency
collaboration to make it more evidendssed and impactful, including the suggestion of
invol vement with the EP service. This suppor

between educators, therapists and families in supporting CYP, and the potential for schools
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to create powerful environments for relational healing as well as academic learning
(Bomber, 2007).

There was also a wider concern as to the significant constraint on this form of work
from the systems surrounding it. The facilitators emphasised the homeostatic undervaluing
of outdoor education, restricting its reach and impact through financial comégarhey
also acknowledged the greater strain on finances and resources within school systems (e.g.
Ofsted, 2024) which can create further barriers to such implementation, despite the
contribution of such work to proactive, preventative practice. Baattel Eloquin (2021)
discuss the social defences that an organisation can adopt to minimise emotional distress
from such strains rather than face the task of overcoming them, to regain a more
comfortable equilibrium. They also acknowledge the consequen@sctn threaten the
survival of educational organisations if progress is not demonstrated, causing potential
resistance due to the trust needed in the risk versus gain ratio. This can contribute to what
Dowling (2003) refers to as a circular causalitywangs, perpetuating such issues causing

an exacerbation of inequalities, requiring a punctuation of events to interrupt this.

In the case of the current intervention, the COMI®pandemic and &tend in
children’"s circumstances within the school ¢
expertiseof those within the school and external servicéhilst theschootbased
facilitator acknowledged the potential of maintaining a level of efficaiti greater
financial accessibilitndependently from theoutdoor education serviceheir contribution
was appreciated, especially in combination with the skills and knowledge otkio®ls
Inclusion Lead. This highlighted the importance of availability of such collaboration for
schools, as well as ensuring an appropriate knowledge of child development, psychology of
learning and an appreciation for the benefits of nature and the coliation of system
around a child. The fact the current intervention took place in a school in one of the 10%
most financially deprived areas nationally (ONS, 2021) further strengthens its case for
accessibility, as well as demonstrating how schools cgroresto need through the
creative use of knowledge and resource. Expanding the evidence base surrounding such
interventions will help to inform wider thinking as to the collaboration of systems within the
natural, outdoor world, with the hope of creatingider, systemic influence on those who

have the power and authority to make more significant, equitable changes.
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5.5.At the core: The importance of environment and nature’s potential

This researcheproposeghat at the core of this t u d y ' swadgthe pivbtalang s
uniquerole that the outdoor, nature-based contexplayedin providing a conducive
environment forthis PC and child intervention, resultingnamerousinter- and intra
personal outcomesThis emphasises thenportance of thereciprocal interactions between
individuals and their environmerthroughoutdevelopmentand the impact of proximal
processegnotably context), as stateldy Bronfenbrenner(1992; 2005)The interpersonal
outcomesfocused orthe strengthening of relationshipsi t hi n tmitresystemi | d’ s
whilst the intrapersonal outcomegsarticularlyreflectedthe building of emotional safety and
shifting of perspectivedHowever, he likelihood ofexperiencing these outcomes a result
of the nature-based contexappearedto be mediated by several factorsich aghe PG
co-participation in the activities with their childrenThisinterpretation of findingsis

encapsulated in

Figurel2.
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Figurel2: A visual summary of findings.
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When consideringpow the nature-based contexspecifically corributed to this
intervention, this researcher proposékree keyaspects establishedhrough a distillation

ofthest udy’ sandaboveddiscugsisn:

1 The naturebased context provided a dynamic, unpredictable and unstructured
environment. This appeared to facilitate authenticity, spontaneity, anticipation,
adaptation and inclusivity of needs.

1 The naturebased context equalised power dynamics between those participating.
This appeared to be through the creation afieutralenvironment away from
systemic roles, hierarchies, expectations and distractiwhishalso appeared to

reduce judgement and blame between the sysgg@.g. home and school). The-co
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constructed place attachment of the intervention to the outdoor setting week
weekfurther supportedthis.

1 The naturebased context supported interand intra-personal growth through
shared challengeThis was through nature enabling opportunities for co

participation in adventurous play and fun, novel experiences and challenges.

This researchesuggestshat theseaspecto f nat ur e’ s contri bution t

most significantly link tehree areas ofpsychological theoryshownin Table9.
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Theory (SDT)

Place Attachment theory (Altman & Low,
1992; Scannell & Gifford, 2010)

Biophilia Hypothesis (Wilson, 1984)/Stress
reduction theory (Ulrich, 1983)/Attention
Restoration Theory (Kaplan, 1995)

SDT posits that psychological growifitrinsic
motivationand wellbeing are supported
when three basic psychological needs are
met: autonomy, competence, and
relatednesgDeci & Ryan, 2000). The
dynamic, unstructured naturbased
environment appeared to
encourageautonomythrough the freedom to
utilise the environment and resources
creatively and the promotion of
independence and leadership in taking
initiative. Competencevas nurtured through
the mastery of challenges, successfully
problemsolving and the overcoming of
personal fears and boundaries through nov

experiences and adventurous play.

Place attachment theory conceptualises
bonds to place as shaped by the interaction
person, process, and place (Scannell &
Gifford, 2010). The natural setting, as a
neutral and dynamic space outside of
established systemic structures (e.g., home
schod), appeared to provide a shared mutu
territory in which traditional roles and
hierarchies were softened. Through repeate
week-on-week engagement, participants €o
constructed attachment to the outdoor
environment, which may have fostered a
sense of jait ownership and inclusivity. This
resonates with how place attachment is
theorised to support social bonds and

emotional security (Altman & Low, 1992),

These theories emphasise the therapeutic
benefits of being immersed in natural
environments, notably those linked to stress
reduction, increased cognitive capacity and
psychological restoration. These may help t
fundamentally explain the increased
emotional safety, authenticity and
attentiveness that appeared in the outcome
from this naturebased intervention,
facilitating the subsequent interpersonal

benefits.
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Relatedneswvas achieved through shared
challenge, collaborative exploration and joir
achievement between participants in a
context that facilitated authenticity away
from distraction. As such, the natutmsed
context not only shaped the form of the
intervention butalso appeared as an active
mechanism in facilitating outcomes, aligning
with SDT’'s emphasis
nurture selfmotivated, connected, and

adaptive functioning (Deci & Ryan, 2000).

suggesting that the outdoor setting not only
actively facilitated a reduction in judgement
and blame, but also supported the formatiot

of more balanced, collaborative relationship
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5.6.Implications for educational psychologists

Tablel0: Implications of the study for educational psychologists.

How EPs could support the implementation and facilitation of a|

similar intervention

Implications for broader EP practice

As discussed iRartOne section9 and Part Twq section2,
Introduction EPs are well positioned to support the effective,
ethical implementation of an intervention such as this, given t

(p. 14

ar e uniquely placed’
service across the home, school and community (MacKay, 20
and can contbute understanding of psychological research ar
theory. In particular, EPs can support school systems in guidi
them through the preparation and implementation phase
informed by Implementation Science (Moir, 2018), ethically
navigating pragmatic and |agical constraints such as funding
and resource.

To support the accessibility of such intervention, EPs could ut
pre-existing avenues of time, school funding and EP support s
as the Emotional Literacy Support Assistant (ELSA) program

This involves school staff being trained and supervisedPsyt@&

This study demonstrated how with the appropriate knowledge
skills and belief in the success of an incentive, schools can
harness positive change through an innovative and creative u
of resources. EPs can support this through effective training &
empowering of staff, helping them to reframe challenges into
possibilities and promoting proactive, equitable and preventat
practice with direct I mpact
This studyhighlighted the importance ahcluding PCalongside
their children withininterventionand focusing o supporting
parentalperspectives in order téacilitate new opportunities and
growth for their children.

This studyexemplified the harnessing of nature and outdoor
space to elicit positive social, emotional and cognitive impactg
challenge narratives (such as around navigating risk), shift

perspectives and build connection. It also portrayed the
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promote the emotional wellbeing of CYP, following which the
ELSAs are allocated time and school budget to deliver an EL
intervention within school (Krause et al., 2019). This current
intervention compliments the essence of ELSA and would en
continuedEP support to aid the targeting and efficacy of the
intervention.

The current study highlighted the importance of tailoring the
intervention sessions to the needs of the PCs and children, as
well as ensuring the PCs’ a
intervention. It also demonstrated the need to consider the
groupdynamics, given a large contribution to the success of tl
current intervention was from the connection and group
belonging that was elicited, aiding vulnerability and openness
EP could support the selection of participants of an interventig
through their personcentred work across families in the schoo
and their greater understanding of the interactions of the
systems around a child. This could also aid the creation of mg
specific targets for involvement, aiding the planning and

facilitation of thesessions.

importance of the place, space and pace elicited in the succe
therapeutic work. It is hoped that this will inspire wider
utilisation of natural, outdoor space within the EP profession.
This may be through recommendations given by EPs, the cor
usedfor observation to aid holistic understanding, the
environment chosen for iperson work such as consultatiamd
intervention (such a3 heraplay®nulti-family groupsandvideo
interactionguidance)angé ven an EP’ s own
foster their wellbeing, in line with their proficiency guidelines
(HCPC, 2024, SoP 6.3).

o The neutral, outdoor environment appeared to promots
an equalising effect on power dynamics (alongside the
participation), which may support an EP in adopting a
collaborative role as opposed to an expert role. This m
also contribute to an EP maintaig their integrity in line
with the BPS (2021, clause 3.4) through demonstrating
avoidance of collusion with one system. However, the
maintenance of confidentiality within the surroundings
would require careful consideration, in line with HCPC

(2024, SB 5.1).
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1 Through their use of consultation, EPs can support school an

buy-in to the intervention through contributing a neutral,
mediating and evidenebased stance as a result of not being
directly implicated in the system and the historic relationships
within it. For systems feeling greater strain and resistance, thi
may be informed by a psychoanalytic approach (Bartle & Eloc
2021), helping systems to overcome potential social defences
and shifting focus, reframing their thinking as to the possibility
such work. For families who may feel greater vulnerability, EF
may facilitate joint home and school consultation to@mnstruct
an understanding of the intervention and how it could most
effectively meet their needs with logistical feasibility. This wlou
help the families to feel greater ownership and voice in these
t he

decisions in line with

‘“with’” them not *‘to’ them,
The current study also highlighted the benefit of reflection on
participants’ experiences o0
knowledge and competence in reflective practice, they could
facilitate reflective sessions to both the facilitators and the

families, upskilling them to continue this in their absence.

1 This study showed the power of bringing together the home a

o This may also inspire adaption of the intervention mod
to target alternative adukchild relationships, such as
teacherstudent relationships.

o0 This research may also contribute to the evidence bas
supporting the need for urban greening, increasing the
accessibility to natural outdoor space to all families,
which EPs can advocate for within thisical authorities.

school system, supporting D
systems approach.

The emphasis on gparticipation of PCs and their children with
this intervention may provoke wider thinking as to how this co
be incorporated into EP work in order to widen an understand
of the interaction of t e h

coul d perhaps compl i me n-tent@d
practice, bringing the child into the space with their PC/s durir
sessions instead of there being separation in the involvement

the two.
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5.7.Implications for schools, families and wider systems

Tablell: Implications of the study for schools, families and wider systems.

Implications for schools Implications for families Implications for wider systems

1 To consider how cparticipation in | 1 For greater value to be placed on

1 To consider how the implementation of a similar

intervention focused on REhild ceparticipation
within a natural, outdoor environment can support
the presenting needs of CYP in their educational
provision This can béacilitatedthrough
consideration of the mediating factoshown in
Figurel2.

Toseek opportunities fodirect PGschool
collaborationin interventions and initiatives

To creatively utilise resources and knowledge
available within and outside of the school system t
enable a focus on proactive, preventative practice
responding to presenting need. This includes
ensuring those who are best positioned to facilitate

suchopportunities (e.g. Inclusion Leads, ELSAs,

outdoor, naturebased activities
can be incorporated into family life
particularly at times when
relationships may need extra
support.

To consider how general exposure
to natural, outdoor surroundings
can be promoted in the lifestyles o
all family members, with a focus o
actively connecting with nature an
slowing the pace, away from
technology.

To reflect on t
opportunities for risky play and

challenge, considering the extent {

enabling CYP, schools and familie
to engage in outdoor, naturbased
opportunities together in a way
that is accessible to all. For
example, through continuing
investment into incentives as
shown by Natural England (2022)
and DfE (2023) and providing
sufficient funding for Outdoor
Education services to provide
outreach work to communities
where they would have greater
impact.

Increasing access to natural, gree

spaces within communities (e.g.
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ALNCos) are given appropriate time and resourceg
plan and facilitate the sessions effectively.
To reflect on the value of natural, outdoor space at
its multifaceted benefits in curriculum design,
intervention use and design of the school grounds.
This includes the gain of investing in collaboration
with local Outdoor Education services, and/or
enakling staff to gain outdoor qualifications (such a
through the Forest School Association (2021)).

To consider the use of natural, outdoor space in
facilitating the repair of ruptured relationships in
school, such as between peers or between studen
and teaching staff.

To consider the knowledgease of their staff in
reframing and supporting the needs of the students
adopting a holistic view of the wider factors that ma
be influencing a chil d’
school wellbeing and the importance of relatidmss.

Training may be sought from external agencies su

as the local Educational Psychology Service.

which they could enable this

freedom with the realms of safety.

through urban greening), especial

in areas of greater deprivation.
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5.8.Strengths and limitations

Tablel2: Strengths and limitations of the current study

Strengths Limitations

1 A major strength of the study was the use of multisperspectival | § This studydid notincludet h e ¢ hdiréctherspectivs;

which enabled both the facilitators and the PCs to share their
experiences and perspectives. The process of IPA for each indiy
group followed by the convergence and triangulatiorvibeen both
allowed for a rich interpretation of the experiences of the
intervention to be gained. This extended the findings beyond
previous research in this area, both in its exploration of this topic
the UK and to the level of analysis and interpretatthat was
undertaken. Larkin et al. (2019) argue the potential for this
multiperspectival element to be more persuasive than analysis

drawn from a single sample, due to the consensus and transpar

instead, their views were represented only through sectiatd
accounts from their PCs and the facilitators, limitihg reliability
of the accuracy of their representation.

With the interviews occurring six months following the
intervention sessions, the data may have been subject to mem
and recall bias, undermining the credibility of the research
findings. Nonetheless, the epistemology adopted in this study
acknowledgedlte influences of social processes in shaping an

i ndi

vidual ' s const fmaking, ith IPAe a

giving value to these, instead of searching for one truth.

that such triangulation can provide. However, theyrevelearthis ([§ The facilitators’ responses
was persuasiveness focused on meaning, not causality (Larkin ¢  positives of the intervention, driven by a personal and financial
2019). motive to promote it.

1 Each of the PCs missed one session of the intervention due to

personal and parental responsibilities. Although this highlights
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1 This study contributed to a limited pool of research within the EF

profession that adopted an IPA methodology (Oxley, 2016). Its t
in educational contexts has been supported (Noon, 2018).

This study explored aorganicallyarisen intervention which was

I mpl emented without t hneesporeseste
presenting needs from within a school system, presenting what
pragmatic and feasible amidst restrictions on time, funding and
resource. This is a core element of consideration for the effectiv
implementation of any intervention into aystem (Moir, 2018),
informing recommendations from an ecologically valid perspecti
The collecting of the data hi{
completion enabled longitudinal perspectives to be gained on th
i ntervention’s impact and tif
upon.

Use of semstructured interviews allowed for natural exploration
topics as they arose, enabling the participant to lead the narrativ
as per what they deemed to be important, in line with the
methodological aims of IPA (Smith et al., 2021). Giving the
participants the choice to conduct theseperson or online also

helped them to be comfortable, relaxed and open.

need for logistical accessibility when including PCs, it is not
possible to comment on #impact that full attendance to the
sessions would have had, limiting the strength of the results.
Due to the *“double hermeneut
during IPA analysis, it is acknowledged that there would alway
an extent of researcher subjectivity influencing the data, howey
this was approached with ref
awareness of their own biases.

The participant groups were not as homogenous as hoped, du
the facilitators approaching from different professional roles an
the PCs adopting different relationships with the children insteg
of all being foster carers, for example. However, this was
counterbalanced to an extent by each participant having engag
in the same experience at the same time.

This study could not give reliable insight into the impact of this
intervention had on child’s
wellbeing in school.

Due to the time constraints in the completion of this research, i
was not possible to revisit the participants to ensure the resear

findings accurately captured their voices
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5.9.Future research avenues

1 Exploring what the effective involvement of EPs in the implementation of such
interventions looks like (e.g. via ELSA) through action research.

1 Gaining the view of children involved in this type of intervention.

1 The impact of applying the intervention to other adult and child relationships, such
as teachers and children or wider caregivers.

1 Whether the implementation and impact of the intervention would vary in different
areas of soci@conomic, educational or environmental contexts (e.g. secondary
education instead of primary, urban compared to rural, Wales instead of England, on
school gromd compared to public ground).

1 Measuring impact on school performance and wellbeing, perhaps througtapce

postmeasures.

6. Conclusion

This research explored experiences of an outdoor, nabhaged PC and child
intervention implemented through a primary school, from the perspectives of the PCs and
facilitators involved. The intervention had a focus on relationships, encouraghebiléQo-
participation through harnessing an effective combination of adventurous, therapeutic, and
unstructured elements. This elicited a multiplicity of outcomes supported by the
collaboration of expertise from the two facilitators (the school Inclusion Leadaan
Outdoor Educator), who demonstrated an understanding of needs, developmental

psychology and the influence of systems around a child.

Between both groups of participants, it became clear that the intervention had not only
contributed to the maintenance, strengthening and rekindling ofcR{@ relationships, but
had prompted wider relationship development between home and school andtbep
members. This had promoted socahotional growth and wider skill development, shifting
perspectives regarding home routines and +igking in the promotion of freedom. Positive
effects had al so been noti cedgagementtaide chi | dr e
wellbeing at school. Theutdoor, naturebasedenvironment appeared tbe central in

enhandngthe experience witha catalytic effect on the speed of relationship building and a
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neutralising impact on power dynamicthis helpedhe participants to engage in joint focus
in the present moment away from distractions. However, challenges were highlighted in the
accessibility of the intervention and the importance of considering group dynamics,

personal circumstances and time of y@athe timing and planning of the sessions.

Overall, this studgemonstrated that tke interventionwas a step towards creating
equitable and accessible opportunities for CYP and their families to engage in together
within a natural, outdoor environment. It had planted seeds of hope for both the PCs and
the facilitators at an individual and systemic levamphasising a need for greater financial
value and acknowledgement to be given to outdoor education and the fostering of
children’”s rel ati on s litalgpsightightedheadditidnal heaefite t hei r
to be gained by including B@ such incentiveand challenging their perspectivegiven
PG can facilitate furthelopportunities for their childrenlt is hoped that the insights gained
will inspire EPs to incorporate and advocate such values personally and through their work

with schools, families and communities, expanding ongxisting avenues and knowledge.
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1. Introduction

This critical appraisal encapsulates a reflective and reflexive discussion of the
research journey taken in the writing of this thesis. As supported by Pellegrini (2009), this is
written from a firstperson perspective in line with this ethos, as | turcriéical eye to
myself asaresearcher. This appraisal consists of two sections. The first of these explores the
research process and the development of myself as a research practitioner, with reflection
on my research choices from inception to completimtjuding lessons learnt and how
these complemented my development alongside my professional practice. The second
section focuses on the contribution of the current study to existing knowledge, elaborating

on suggestions for future avenues of research andplans for dissemination.

2. The research process and the development of the research

practitioner

2.1.Inception of the research idea

2.1.1. Personal and professional drive

The topic of this research was rooted in both personal and professional interest. For
as long as | can remember, the outdoors has been fondly intertwined into my life
experiences. As a child who enjoyed splashing through muddy puddles and searching for
bugs, | learnt early lessons in seeking joy in the mundane. Rainy, reluctant hikds up
challenged my determination and resilience and family camping trips created poignant
moments for connection and memodyuilding with loved ones. Though | may not have
appreciated it at the time, the natural world has always been a place of safety and
restoration for me; an aspect | lean into now with greater intention in the frenzy of adult
life. However, my professional career has prompted me to reflect on the prvileg
entrenched in these personal experiences; the opportunities and access to nature afforded
to me since birth, facilitated by a stable, loving family with supportive values and an able

body to embrace the range of experiences in. | am under no illusidrstie experiences
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and perspectives are commonly shared by others, knowing that for some the natural world

may be associated with indifference, dislike, pain, fear, or may be purely inaccessible.

Whilst working in an alternative provision for-itb 16-yearolds, | was given the
responsibility of supporting the implementation of a ranademic outdoor intervention
revolving around outdoor learning (e.g. building allotments from scratch) and growth
mindset principles (Dweck, 2016) facilitated by outdoor metaphors. We fostered lifeirskills
addition to those focused on in the classroom, including interpersonal, teamwork, preblem
solving and technical skills. Engagement grew with time and the inteoreappeared to
aid the building of trust and relationship between staff and students, facilitating wider
school engagement and learning. | was struck by the positive impacts that could be reaped
through the opportunities we creat eaddswi t h
alongside largely voluntary donations of resources and the skills of the teaching assistants
leading it, who had no additional specialist training. It felt accessible and particularly
poignant upon learning that this outdoor perience was novel for so many students. Upon
leaving this role to start my training to become an EP, | was secure in my interest in
promoting equity of outdoor experiences for CYP, which was further cemented through
reading StuarS mi t h’ s ( 2 BeZedtpratibeponmer ofonaturd, given to me upon

leaving my role.

Upon becoming a trainee educational psychologist (TEP), | realised how different
schools and provisions were utilising outdoor space, largely through Forest School sessions
in primary schools, and felt the outdoors could be harnessed further. During shyédar of
training, | focused an assignment on how EPs can address culture, equality and diversity
with CYP from low socieconomic status backgrounds, with specific regard to the role of
nature within this. This highlighted the stark inequalities in asd® the social, educational,
psychological and physiological benefits of nature (V@tladwick & Gilowska, 2022) due to
socioeconomic background (Office for National Statistics, 2021) which were further
exacerbated by the COVI® pandemic (Blundell etl., 2022; Friedman et al., 2021). | was
particularly drawn to McNally (2022), raising whether it was time that EPs advocated for CYP
to have increased contact with nature. This highlighted my drive to explore ways in which
the outdoors and its benefits ctd be more accessible to CYP and how we wereplatied

as EPs to facilitate this.
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These personal and professional drives have been subject to significant reflexivity
throughout the research process. This was especially important in the context of adopting
IPA within my design, focusing on how individuals make sense of their life exgesie
(Smith et al., 2021). This process involved a double hermeneutic, in which | interpreted the
individual s’ i nterpretations of their experi
my preexisting knowledge and preonceptions (Smith et al., 202 Husserl (1927; in Smith
et al., 2021, p. 12) proposed that researche

be i mmersed in the individual’'s phenomenol og
pre-conceived notions or takefor-grantedexperiences of the researcher. However,

Heidegger (1962/1927; in Oxley, 2016, p. 56) argued that we can never truly achieve such
separation as our understandings are drawn from our own position; hence IPA advocates for
researchers to actively reflect on whthey do bring to the interpretative process (Oxley,

2016). As such, | was mindful not to approach this research witlc@meeived hypotheses

and remained alert to my emotions and reactions, to enable me to challenge their rooting

and their influence. &h reflections will be revisited throughout my account of the research

journey below.

2.1.2. Abottom-up approach

Wanting to explore possibilities in outdoor contexts, | was keen to research a
phenomenon within an educational setting tha
organically within a system, borne from response to acknowledged need. | had considered
cartying out action research, supporting the implementation of an outdoor intervention
within a school setting. However, not only would this have faced logistical and time
constraints considering my move to a different local authority during the research ggpce
but in the interest of accessibility, | wanted to explore the implementation experience,
participatory experience and impact of a phenomenon instigated by a system itself. My
hope was that this inductive, bottomp approach would providan understanding as to
what was feasible and realistic within the
contribute to this. I also thought that enahb
would help to ensure their engagement in the reseamniding therisk of an expert

approach in which I was imposing practice onto a setting that may not be translated

effectively. This felt additionally unethical considering my potential unfamiliarity with the
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system and lack of developed relationships with those involved, risking more harm than

good and disloyalty to the principles of implementation science (Forman et al., 2013).

With this in mind, | was drawn towards an intervention that was being trialled in a
primary school | worked with as a TEP. Despite this intervention being supported-oy buy
from an outdoor education service (reducing its financial accessibility), trebkitkelf was
situated in one of the 10% most financially deprived areas nationally (ONS, 2021), piquing
my curiosity as to what was being achieved here despite a potentially more finanaradly
socioeconomicalkgtrained context. This sparked my initszoping of the literature to
ascertain the extent of existent literatui@n this focus of intervention; which was sparse. |
was aware of my conflict of positionality within this system, presenting as a TEP in my
professional role and a researcher the next. However, fortunately | was relatively new to
working with this school andhy professional involvement did not overlap with these
sessions or those involved, allowing me to create distinct separation between the two from
the perspective of myself and thgarticipants. | further ensured that my participant

interview days did not coincide with TEP case work, supporting my mental separation of the

two roles.
Further to this, | became starkly aware o
sessions, stemming partly from my own biases

facilitators in positively promoting their work. This was especially pertinennhgiveir

enthusiasm to cebperate with my research. Such reflections further consolidated my plan

to adopt a research method that did not impose positionality or directional bias, but instead
enabled participants to freely convey their rich experiences erdeptions of the

intervention. This informed my decision against using appreciative inquiry (Cooperrider et

al., 2008), as despite it being a tempting, strengblased approach, | was aware that the
participants would be reflecting on a historical evamd | wanted to value all aspects of

their experiences; positives and negatives, successes and shortcomings. This was to enable a
rich, unbiased picture to be built to aid considerations for the implementation of similar

interventions.
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2.2.The literature review process

Upon approaching the literature review, | knew that | wanted to capture the
convergence of literature from numerous avenues. | took inspiration from a narrative
approach, allowing for coverage of a broad r
completenes and comprehensiveness” (Grant & Bootl
summaries of literature within themes of key topics which | perceived to provide the
greatest theoretical contribution the intervention, drawn from my psychological knowledge
and dissectia of the core facets of the intervention. These were attachment theory,
relationshipbuilding and the impact of the outdoors. Mindful of criticisms surrounding the
subjectivity of narrative reviews with researchers selecting findings that support their hel
positions (Green et al., 2006), | corroborated these areas of focus with my supervisor and a
social worker who had close awareness of the studied intervention. | also aimed to present
the research with neutrality, for example through balancing histoktams from
attachment theory with contemporary models and understandings to provide a wider
understanding. | would have liked to have incorporated greater criticality at this stage which

was hampered through a prioritisation of covering a greater nunaf¢opic areas.

My demonstration of criticality featured more heavily within the systematic
literature review, focused on the impact of PC and chilghadicipation in outdoor, nature
based experiences on their relationships. The decision to adopt this approach stemmed
from a desire to demonstrate the extent of research surrounding similar interventions to
that in my study in a critical, objective and transparent approach. This felt important in
helping to overcomehe risk of confirmation bias from my personal and prsg®nal drive
in this area. The systematic approach also helped me to more securely identify the gaps in
the research and consequently the unique contribution of my own. Having never conducted
a systematic literature review before, this was a steep leayminrve for me and | greatly

appreciated the support from the Cardiff University library service along the way.

Crystallising my review question and associated search terms required significant
consideration and helped me to identify which key aspect/s | wanted to capture with
priority. Involving naturebased, outdoor experiences was a must and | realised that an

important element of the intervention in question was the-participation of the PCs and
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children in the outdoor activities, and the impact this had on their relationships.
Consequently, search terms relating togarticipation were prioritised, which significantly
reduced the results alongsidke specificity of the PC and child relationship, no matter the
age of the child. | also decided not to limit the country or year as | realised that despite
cultural and societal differences in the use and approach to the outdoors, experiences in the
outdoorsare not limited to the UK or one period afrte, and actually noticing these

historical and locational differences would only add richness to our understanding of how

such experiences have evolved.

The general trend of research showed greater resah child experiences in nature
since 2022, despite opportunities in nature always existing. This surprised me, though |
reflected on the influence of the COVID pandemic in this, and whether greater attention
was drawn to the need for engagement with the outdoors because of the céstis of
this, alongside advances in technology. The pandemic provided a punctuation point
perhaps, whereas in earlier decades, society may have taken for granted theocowtdrid
asitwasfarmorengr ai ned i nto their daily |lives. I
shifted over the decades, with independent outdoor play more common in the past,
contrasting the greater reliance on parertatl activities outside in the modern day due to
fearsof risk, fewer opportunities and greater entertainment opportunities within the home
(Summers & Vivian, 2018)

Having filtered the papers to those relevant to my review question, | was surprised
to find that they were all USBased. | considered how thisay reflect the cultural and
emotional significance of wilderness in the U.S., shaped by the closure of the American
frontier in 1890, which spurred efforts to preserve its role in national identity (Miles &
Watters, 1984). | learnt that since the initiat of Outward Bound in the USA in 1962,
s (2005)

concept of Nature Deficit Disorder which further spurred a resurgence of outdoor education

utilisation of specialised wilderness therapy programs grew followeld byu v

in the USA (Miles & Watters, 1984), reflected in the research. While studies on family
wilderness camps and recreational programs spanned ‘299D, Inoticed research on
unstructured familybased activities to have emerged more recently (2Q0@3), perhaps

reflecting evolving societal attention to family dynamics, accessibility, and the relational and
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psychological benefits of frequent smatlale nature interactions (e.g., Izenstark et al.,

2021; Mason et al., 2021).

Overall, | found myself finding the (lengthy) process of the systematic literature
review satisfying, facilitating a comprehensive understanding of the gaps in the literature

and compémenting the narrative approach in preparing the ground for the empirical study.

2.3.Methodological considerations

2.3.1. Ontology, epistemology and positionality

Within research, axiology encompasses what the researcher believes is
valuable and ethical (Killam, 2013), informing the research area chosen and the decisions
made throughout the research process. This was an important consideration for me,
especiallygen an EP’s duty to practice within the
| reflected that this research was guided by my belief that all children deserve the
opportunity to build positive relationships with their caregivers and access the bewéfi
the outdoor, natural world to support their learning, development and wellbeing. However,
| also believed that inequalities prevent this, which have been exacerbated by recent events
such as the COWAI® pandemic and that EPs are well positionedattilitate access and

promote such opportunities through their work with CYP and the systems around them.

Throughout the research process however, | have grappled with my ontological and
epistemological positioning. A relativist ontology and a constructivist epistemology initially
seemed | i ke the positionings thatenusingshoul d’
|l PA. This is due to the focus on the individ
sensemaking and constructs of such experiences (Smith et al., 2021). However, from early
on | chose to adopt a social constructionist epistemologyhasfelt most fitting with my
own understanding of how knowledge is acquired. Within the empirical study, | believed the
participants’ perceptions and e x-popestructednces of
through the social processes and interactidhsy had with one another and their children,
potentially alongside others external to the intervention. They would also have approached
the intervention with perspectives and experiences of their relationships and premise of

involvement that were histodally, culturally and sociallyound (Burr, 2015). As such, these
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perspectives may have developed contradictions and changes over time and context since

the intervention and in further c@onstruction of sensenaking during the interviews.

However, throughout my data collection and initial writp, | assumed | was
adopting a relativist positioning, though with time this presented as increasingly unfitting to
the positioning as a researcher. My use of a systgaliterature review alone exemplified
my openness to there being a form of external, observable reality, given the positivist
tendencies of systematic reviews (Gordon, 2016). | realised | held assumptions about a
common external reality within my studygrfexample that the sessiotmappened, that the
facilitators and PCs played different roles within these sessions but that they all shared this
particular experience of the intervention in the time frame specified. However, | also
believed that each participant had their own substatitins of the experience of the
intervention and that there was not one ‘tru
positioning was incoherent with relativism, which does not make claims about an external
reality, and was more aligned with a critical refatintology. This recognises that our
perspectives, experiences and knowledge vary as we cannot access reality, but we
ultimately intersect within some form of common reality (Kozhevnikov & Vincent, 2020).
This sparked discomfort at this point of the resgaprocess, as continuing to adopt a
relativist lens created a sense of disconnect from the research and as though | was masking
under a different guise. During further read
understanding of their own persohapistemology and ontology being crucial to the
investigation of knowledge consolidated my realisation that a critical realist stance is what |
had been adopting all along. As such, | felt more comfortable in this shift as it was more a
case of amendinghe accuracy of my reporting rather than shifting my approach to the

whole study.

Nonetheless, | then became aware of potential incoherence of critical realism with
social constructionism and an IPA approach, though further reading helped me to secure
alignment in my understandg of these approaches. | established that although social
constructionism posits a belief in the creation of knowledge through social processes and
interaction with the understanding that ther
deny that suctsocial constructs cale situated within an external ity (Fish, 1996; in

Crotty,1998) . As such, It 1 s sur el yon$traced,i bl e t o
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individual sensanaking of their experiences whilst simultaneously recognising that such
experiences possess a common external validity, even if it is not directly accessible.

Meanwhile, IPA does not attempt to seek a single truth or reality that can bergksed

across participants or wider. tntaking of theire ad f oc
reality and prioritises the preservation of the idiographic nature of their experiences

through the interpretation (Smith et al., 2021). | perceive #seing possible whilst still

accepting that the homogenous samples of participants used within IPA (Smith et al., 2021)
access some form of common external reality, despite this not being the focus of

exploration.

My reflection on a social constructionist epistemology also fed into my awareness of
the influences of my subjective values, interest, experiences and beliefs on the research
process, which Braun and Clarke (2022) and Burr (2015) acknowledge that thechese
cannot completely detach from. These would have unavoidably influenced my
constructions, responses and interpretations throughout the research process, making my
awareness of positionality crucial in enhancing the integrity of the study (Moss&8af).
| had initially seen myself as being an outsider as | was not part of the intervention nor
researching it at the time and did not have membership to the participant groups, as | was
neither a PC, nor had | facilitated or taken part in such an ietgron before. Although this
may have resulted in me being perceived by the participants as someone who could not
relate or fully understand their experiences, | saw this as a strength as | could capture the
experiences from a naturalistic lens. The intiron was able to be organised,
implemented and experienced amongst uninterrupted, realrld implications and

challenges from within a school system, which provided significant learning opportunities.

However, I then read Dwyer and Buckl e’ s (
the binarised way of thinking about outsider and insider positionality. This made me realise
that we can never truly be an outsider when becoming engrossed in the personal
experiences and perceptions of others, especially when we bring our own perceptions,
experiences and values on the phenomena. Such aspects of my perspective meant that |
would never be able to adopt true objectivity or neutrality on the subject, making my

continued reflexivity centrally important.
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2.3.2. Multiperspectival IPA

IPA was a new approach to me that | discovered more about throughout the
research process. This choice was made as my aim was to elicit the voices of the limited
number of individuals who experienced this intervention and to learn from the
interpretation o these voices, whilst retaining respect for their individuality, in line with
Smith et al. (2021). My hope was that this would provide insight into how such an
intervention was experienced from different perspectives to help to aid understanding of
such gphenomenon, not to create a set of generalisable outconied. was deemed more
fitting than alternative methods such as appreciative inquiry (explained abo&eottom
upapproach) or reflexive thematic analysis, ¢

phenomenological experiences.

The facilitator and PC participants constituted two directly related subgroups,
meaning they were immersed in the same experience but had two different perspectives on
it, which | discovered constituted as multiperspectival IPA (Larkin et al., 2019nifiily
raised alarm as | noted Smith et al. (2021) recommend that beginners should only focus on
one group with four to ten participants for a piece of professional doctoral research,
however | was incorporating two groups. | learnt along the journey ificorporating two
subgroups requires an extra level of analysis (Larkin et al., 2019), focusing onrsdsg
betweent he subgroups as well as within them. I
could chew” and | acked the time or ability t
through conversation with a previous TEP who had also used IPA with two subgroips, wit
the same total number of participants. Our conversation and further supervision helped to
remotivate me. | realised that through tiag collected the data early in the research
process, | had sufficient time to conduct the analysis comprehensively, so long as |
mai ntained a disciplined and consistent appr
updat ed gui danc e20Xl)rhandbodk aisotsupporet thia pgrocesss and in
hindsight | am grateful for the rich insight that the combination of both perspectives
provides. This taught me the value of spending more time exploring an approach prior to
beginning the research, butsa the importance of maintaining integrity to the approach.
This also taught me not to be afraid of challenge and discomfort within the research process

but to persist, as this can often create richer outcomes in the long run.

157



2.3.3. Semi-structured interviews

| chose to use senstructured interviews as my method of data collection as this
gave me the space to adopt andepth exploration of individual perspectives (Mcintosh &
Morse, 2015; Willig, 2013) in line with the IPA approach. Although all of the ipartts
shared the experience of the intervention in question, they each approached it from
different lenses and circumstances. | wanted to provide the space for such individual
experiences to be shared in safety and with an openness that may not haceridibrtable
in a group setting, considering the participants knew each other and had played a role in
each other’s experiences. I also provided a
participants to help them to feel more prepared and relaxed, bubted to be
predominantly led by them. Further prompts were then informed by the different aspects of
the theoretical grounding of the intervention and guidance from Smith et al. (2021), helping
me to manage potential bias from my own personal and profesgidrive in this topic. The
interview schedules for the facilitator and the PC participants had natural variations due to

the different contexts of their involvement.

2.4.Participants

Although my research had a naturally limited participant pool consisting of those
who had taken part in the specific group of intervention sessions, | toyed with whose
perspectives | gave voice to; those of the facilitators, PCs or children. My instisitb wa
focus on the PCs, considering their involvement was the aspect that differentiated this
intervention from other adulled outdoor education experiences for children. Considering
Smith et al.’s (2021) recommendratesearch,lof s amp
then decided that it would be beneficial to extend this to the facilitators in order to give a
multi-perspectival stancen the experienceandshine a light on the implementation and
facilitation of the intervention, supportinfuture endeavoursn other schools and local
authorites. The absence of &digaificanhlasd whiths hopeoad shime aw a s
light onin future research on such interventionsway from the timeand logistical

constraints ofdoctoral thesis demands.

| felt incredibly fortunate that all of the participants accepted the invitation to

participate, given the success of this study was dependent on this. | believe this was greatly
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supported by having made the choice to utilise the built relationship between the school
Inclusion Lead and the PCs in the recruitment process and making the effort to paibne
each of the PCs, supporting early rappbuilding. | felt that this positive reception and
responserate also gave promise to the investment of the participants in the intervention
and their ability to recall their experiences, considering the irgation had taken place half

a year before data collection. Having secured pardioip, | later experienced temporary
uncertainty as to the true homogeneity of the participant group of the PCs, considering they
each had different contexts to their relationships with their children; some were-care

experienced, others had experienced sggiaon through iliness and so on. However, |

realised that a homogenous sample of indiv
individual difference, and ultimately their commonality was in their prior experiences having
impacted their relationship with their children, resulting in the valued opportunity to spend

more time together.

2.5.Data collection

| was initially apprehensive about the data collection process as | was
inexperienced at conducting research interviews, especially within IPA methodology. |
studied Smith et al.’s (2021) recommendati on
colleague forther f eedback ahead of my first intervi
pilot interview due to the limited participant pool, the first interview of each participant
group acted as a pilah the sense that immediately following the interview, the pagants
were asked for feedback about their interview experience which I learnt from alongside my
own reflectionsln my first interview, | tried to talk minimally, allowing for silence to help to
prompt the participant to elaborate and reflect further as recommended in IPA interviews
(Smith et al., 2021), though this felt unnatural and rigid. However, having thoughiag
finished the interview, new points began to be raised in casual conversation that we wanted

to capture, and so the recording was contaul

This restart made me alert to the social constructionism element of knowledge
creation. Although I did not want to become overn f | uent i al in the part.
realised that some extent of conversational approach led to richer insights shédred,

perhaps due to the participant feeling more at ease with the more natural flow of

159



conversation alongside the shared process of sanaking. This helped me to relax into
future interviews, however | found myself battling with this fine line of researcher
involvement, given a criticism of using sestriuctured interviews is the extent affluence

a researcher can have on the conversation (Kallio et al., 2016; Willig, 2013). I still retained
conscious pauses and it was rewarding seeing the power of reflection in action, with the
interviews creating a punctuation point of meaningful remenaf the intervention and

what it meant to them now. Such examples exemplify the learning journey | experienced
throughout the data collection process, which | believe made me a far more confident and

competent researcher along the way.

It was also important to me that the participants were able to choose for the
interviews to be online or in person; whichever was more comfortable for them, as | hoped
this would contribute to a relaxed environment that would be conducive to their open
engagement. | was also aware that | was working with complex home and school systems
and so was willing to prioritise the logistics and timings desirable to the participants to
enable their voices to be heard. Although Braun and Clarke (2022) advised agairast
interviews due to their restriction on rappehuilding and observation of neverbal
communication, Archibald et al. (2019) found patrticipants using online interviews to rate
their experience as highly satisfying and generally rated this abows atbdiums including
faceto-face. | personally did not fe#le use of the virtual platform to raise significant
issues in data collection, but rather that the accessibility and convenience it provided the

participants was an invaluable contribution.

However, working around the PCs’ |l ogi stic
interviews backo-back. | had not appreciated the impact this would have on my alertness
and capacity for the second interview, and fear my reduced energy made me niiarg re
on the interview schedule and perhaps less receptive to the interviewee. This made me
reflect on how conducting research is more than the process outlined on paper; it is the
energy and soul that you bring to it, especially when working with peapdetiaeir real,
lived experiences. This helped me to realise the impact of my mental and physical state
when entering work with individuals through my practitioner role too, in line with the
Standards of Conduct, Performance and Ethics (HCPC, 2024, Séfito8ph | believe |

was fit to practice, my cognitive load would have impeded my abilitypntoersemyself in
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t he participants
me a valuable lesson in the need to space out participant interviews in order to approach
each equally fresiminded, balancing the realorld implications within tle research

process.

2.6.Data analysis

The data analysis process of IPA was far lengthier than | had anticipated, which |
contributed to through my wish to do a thorough job. This was especially pertinent given
criticisms | had seen of students keeping their analysis too descriptive andasstsaty a
conceptual level of analysis (Hefferon & Rddriguez, 2011). | soon realised the richness of
understanding that was created in becoming
narrative at a time. This required careful time management, as | &dhtd ensure that |
fully analysed each participant group to the point of establishing GETs before moving onto
the next group. | also separated this from the writing of my major literature review to
reduce the influence the research would have had on ngrpretation. | also had my
research supervisor review my PETs and GETs and approach to analysis to ensure the

accuracy and integrity of my IPA approach.

Despite starting this research journey with the idea that more participants meant
richer outcomes, | truly began to understand the value of delving into the narratives of a
small participant sample that IPA advocates for (Smith et al., 2021). | wasthatite
guality of the fiveparticipant PC group would be lost during analysis and that | would have
an unequal representation of voice between the two groups. | tried to overcome this by
spending a lot of time amending the GETs for the PC group partjcukavisitingthem at
different points to ensurehey captured the individual narratives appropriately. | would

likely aim to adopt a smaller number of participants if using IPA in future for this reason.

Throughout the analysis process, | found the reminder of finding points of
consonance and dissonance most helpful when creating themes across participant data. This
was especially pertinent when creatimg the

engagement as a GET of its own, which was
with further dissection | established that these elements could be encapsulated through the

other GETs, if adjusted to a framing that appreciated the idiosyregadieach specific GET.
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For example, themes surrounding parental fears of illness due to cold weather and
challenges in interpersonal dynamics were pl
these related to differences in agenda that needed to be managed between the facilitators

and the PCs.

When focusing on the multiperspectival element of the analysis that lobleddeen
the two participant groups, | found it surprisingly uncomplicated to establish connecting
themes as there appeared to be a high level of consonance between the two participant
groups. This concerned me as | was afraid that | had unconsciously biasedahevdads
my own values and perspectives making them consistent, despite consciously trying to
bracket off my own pre&onceptions on the topic as recommended by Finley (2008). | found
comfort in the time | had committed to engrossing myself in each ppeid’ data which
helped me to separate my own biases, and in having had second opinions on my PETs, GETs
and data analysis method from my supervisor. Having not experienced a similar intervention
to the one being studied also helped me to have a separation thentdata, meaning |
could approach with genuine curiosity. Iwasawaréedfe ‘ doubl e her meneut
researchers engage in during IPA analysis, meaning there would always be an extent to

which the resear cher s maSmydiocessc(Snitlvet dl, g02B.nt er s t

2.7.Presenting findings with anonymity

When navigating the writeip of the findings, my main concern was respecting the
anonymity of the participants, especially givitwat they all knew each other, took part in
the experience together and would Iikely be
contributions with little information. As such, | endeavoured to keep my reporting as non
identified as possible whilst trying toaimtain integrity to the voice of each participant; a
delicate and challenging balance. The first step | took was to ratydallocate each
participant a timeless, gendere ut r a | pseudonym and refer to
individual genders were also anonymous. This decision on pseudonyms was made as
opposed to allocating participants numbers or letters, as thisdettumanising, especially
in the context of wanting to empower their stories and life experiences. In light of guidance
from Wang et al. (2024) that | discovered since, | wanted to enable the participants to have

a voice in how they would like to be presedtin the research. However, this was a later
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reflection in the research process, making it unfeasible to talk to each partiongtrin the

timescaleHad t he participants not known each ot he

pseudonym with their specific age, gender and relationship to the child. Though on
reflection, | realised that | was not going to be making explicit comparisons or claims

regarding such details, making this level of specificity unnecessary.

Within the Resultssection, | spent many redrafts trying to retain the individuality of

participants’ |l deography, whilst presenting

limited word count. | drew on advice from Smith et al. (2021) for when working with larger
samples presenting each GET at a group level before delving into more abstract and
conceptual i nterpretation. To capture the
supportive quotes and viewslowever, | also remained mindful of my choafequotes as to
support anonymity and to reduce harm to participants (Oates et al., 2021). This meant that |
endeavoured to choose quotes that neither included explicitly identifiable information, nor
did they share information that could have been hurtbuloffensive to other participants,
especially out of context. Although this may have limited the impact of quotes, | decided
that the key messages were still portrayed, maintaining integrity to the data, without posing
a risk to ethical practice. Elsewigel also made sure not to link large volumes of participant
data with their pseudonym, such as within the matrix portraying contributions to the

summary themes across the two groups (Appendix N).

| was again mindful of the influence of my own experiences, views and values when
writing up my study, especially the results and discussion. To help reduce the influence of
my unconscious bias, | made sure to honour and present themes that encapsulatéd a
the data, whether positive or negative. As highlighted by Larkin et al. (2019) when
conducting multiperspectival IPA, | also remained conscious of not giving more power to the

voice of one group over the other. Larkin et al. (2019) exemplifiedthati s | i kel y

t

pa

h a

sample will have more recourse to sociocultu

whether this would be the facilitators in this instance, considering they were implementing
and leading the intervention from professionalgions, suggesting a relative position of

power compared to the PCs. Although I did not feel a power imbalance in my consideration

of either group, | was concerned as to the

presented compared to that of thmdividual PCs due to there being fewer facilitators in
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their group. However, | tried to give equal consideration to the ideographic contribution of
each participat during theResultsand when creating the summary themes between the

two groups.

2.8.Personal reflection

Overall, I have grown significantly across the course of this research journey, both as
a researcher and within my professional practice. With this being my first experience of
purely qualitative research and of IPA, | have had the opportunity to challbaliefs and
assumptions that | held at the start of the process. For example, my preconception that
‘“good quality’” findings are those that have
participants and can be generalisable; a positivist conception entreniche@ during the
years of education preceding this doctorate. My reconsideration of this has been supported
by my increased awareness of my epistemological and ontological view as a researcher,
especially that surrounding critical realism, as explaingtierOntology, epistemology and
positionalitysection above. | am glad that | took the opportunity to truly reflect on this and
to reach an alignment between my positioning and my research, rather than my research

adopting a separate positioning frommesth s eemed t he easiest opt

entertaining.

| believe my practitioner role contributed to this research process largely through
the transferable skills | have developed (such as those in rafijuilding, listening and
organisation) and my rehearsed reflexivity. Had it not been for my positiorvoflMement
in the local authority, | likely would not have been aware of or able to access the research
opportunities how | did. However, this made me aware of the need to make the distinction

of adopted role explicit when conducting research withintheeresr c her ' s pr of es s
realm, ensuring that any competing motives or biases are acknowledged and managed.
Nonetheless, | see the practitioner and researchersakehaving bidirectional benefits. As

Dwyer and Buckle (2009) stated, “We cannot r
have come to recognise that the researcher role becomes integrated into our practitioner

role through the curiosity, respeétor t he i ndi vi dual s’ l i ved exp
of the perspectives and econstructed sensenaking that we engage in each day. Engaging

in this thesis has opened my eyes to how | manage my own biases within my practice, and
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the richness that can be gained from really

them with integrity.

Although I have faced highs and lows along the way, | have built my resilience and
ability to manage competing demands, such as those of placement and normal life, whilst
also maintaining my wellbeing. As someone with an inclination towards feelingchked
al ways do more, this has helped to teach me
lesson | have taken into my practice too. | am very grateful for how smoothly many of the
elements of the process went, especially the recruitment of participaviysdesireto
research an organicaliynplemented phenomena presented higisk, but | believe that
such risk has paid off in enabling rich insights into an example of how the outdoors can be
used to create positive change for CYP, throtighunity of the systems around them.

When considering the intervention itself, | have been truly inspired by the sheer
commitment of those working in school systems such as this one to think creatively and go
above and beyond to provide their CYP with valaaxperiencs, despiteconstraints on

time and resources. | hope for others to receive this research with open minds and a

willingness to think outside of the box in creating possibilities.
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3. Contribution to knowledge and dissemination

This section will now focus on the contribution that this research can make to the
literature to future research and plans for the dissemination of findings. For the
contributions that this research can make to EP practice, schools, families and wider

sysems, please refer teart Twq SectiorD and5.7.

3.1.Contribution to the literature

This researclaimedto explore the experiences and perceptions of an outdoor,
nature-based PC and child intervention through a primary school, and the implications this
has for future practice. A literature review conducted in October 2024 only revealed 14
empirical studieselated to PC and child qumarticipation in outdoor, naturéased
experiences with relationshifocused outcomes, all based in the USA. As a result, this
research contributed by providing an empirical study of such an intervention vathiK
context This also appeared to be the fitstexplorea set series of individual sessions over
several weeks, without direct researcher involvement in their implementation or
facilitation. This was also the first to take place through a school and to adopt IPA
met hodol ogy, all owing for the rich exploratd.
perspectives. Not only was this also the first study to relate such an intervention to the role
of the EP, but ialsocontributed to a limited pool of research within the EP profession that
adopted an IPA methodology (Ox]&016).

When considering the findings of the current study, they show a distinct overlap
with those of the 14 empirical studies from the systematic literature review. This suggests
that despite cultural, societal, historical and locational differences betweerstindies, the
impact of nature appears to be consistent and reliable. The alignment of the current
findings with theoretical groundings and previous literature also supports this. However, the
richness of the data in the current study also allowed for adenstanding of the realvorld
implicationsof implementing such an intervention within a school system. This includes the
pressures and barriers that may prevent such an initidtieen being accessible, perhaps to

those who need it most.
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3.2.Contribution to future research

My hope is for this study teparkfurther curiosity as to the role of nature in
supporting relationships in the microsystem around a cthifdugh schoolandthe role of
EPs in supporting this. It is promising that such work is occusrgpgnically and accessibly
within schools, with individuals using initiative and collaborative working to step out in faith
and trial such incentives. However, it is important for such efforts to be documented and
exploredto further the evidencebase and lead to refinenme of incentives. Future research
could focus on widening the research base on such incentives with consideration for their
implementation and impact at varying levels. This could include at a secondary school level

for example, especially giventhisipa& r i od when young peopl e’ s

been shown to decrease (Richardson et al., 2019; Hughes et al., 2019; Bell et al., 2003).

With the current study having explored the implementation and impact of an
organicallyimplemented intervention, future studies could take the next step in exploring
the initiation of such an intervention in another school setting. In light of the imjpdica
for EPs that arose from the current study, EP services could conduct action research to
explore how EPs can best contribute to the implementation and support of such incentives.
Considering the tools and skills employed by EPs to elicit pupil aodcthe distinct
absence of h e ¢ h iin tide’cugrent studyduture researchcoull ocus on c¢chi |
perspectivef such interventionseliciting a persoitentred focus within the research. The
i mpact of the intervention on CYP's school

ascertained using preand post measures.

3.3.Dissemination of findings

The dissemination of research findings is an important consideration for as
Freemantle and Watt (1994) advocate, *
research evidence is promoted” (p.133). I
participarts of the research who deserve to have priority in their distribution. | plan for this
to be via the creation and sharing of an accessible poster that summarises the study, as well
as a link to the unpublished thesis via the Cardiff University ORCA wdsyend this, my

dissemination will likely depend on the targeted audiences.
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Harmsworth and Turpin (2000/2002, in Sedgwick & Stothard, 2021) proposed three
main dissemination purposes. The first of these was in building awareness for audiences for
whom some recognition would be hel pful but
research findings. In my case, this may be families who may be interested in ways in which
they could engage in nature or build their relationships. The second purpose was
understanding, for those who would benefit froadeeper comprehension of the researc
findings. For example, this may be school teachers and teaching/learning support assistants.
The final purpose was action, for audiences whose awareness of the research findings
should directly result in changes of practice. Such audiences would refeisgppropriate
knowledge and skill set to be able to implement sustainable change. In this instance, this
would include EPs, school staff including those in Senior Leadership Teams, Special
Educational/Additional Learning Needs Coordinators, ELSAs, @udaoators and those
placed in systems controlling the distribution of funding to different sectors to enable such
incentives to occur. This final stage is where the focus of the dissemination of these

research findings will be focused.

As such, my plans for dissemination include the creation of a research poster and the
presentation of my research to fellow TEPs at the end of year conference through my
doctorate. | will seek opportunities to share my research in wider conferences awitien
platforms such as educational psychology blogs. In terms of my own practice, | plan to
create a training package that | can present to future EP teams that | work in, as well as
within schools whm | work alongside. | plan to promote this work through my
consultations and recommendations shared, as well as through systematwork, helping
to promote consideration of how wider school systems could implement such incentives. |
eventually hope to se my research findings to inspire outdoor work with the home and
school system through the training of ELSAs. | believe ELSAs aptaaedl in the system to
promote such interventions, especially givilrat they are trained by EPs and receive
ongoing ERupervision through their work. | also hope for the opportunity to publish this
work in an academic journal and to be able to further this research field myself in the

future, welcoming collaboration with other researchers who share my interest.
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Appendix A: Systematic literature review database search strings.

Database

Search string

Number of
results

SCOPUS

TITLEABSKEY ¢utdoor ORforest ORnature-
basedORoutside ORwild* OR adventure* ) W/7
(experien*ORintervention ORsessiorORtherap* ORpr
ogramORprogramme ORourseORclassOR play
ORinteraction* ORco-participationOR ceplay) AND
TITLEABSKEY "parent-child" OR"care*-

child" OR"family-therapy" OR"family-based"OR
“paraedmotl escenta’d oOR s‘ceart €r

297

Ovid APA Psyclinfo

6W2dzi & A RS
for the following
search strings)

((outdoor ORforest ORnature-basedORwild* OR
adventure*) adj7

(experien*ORintervention ORsessiorORtherap* ORpr
ogramORprogramme ORourseORclassOR play
ORinteraction* ORco-participationOR ce
play)).mp.[mp=title, abstract, heading word, talsdf
contents, key concepts, original title, tests & measureg
mesh word] AND '[parent-child" OR"care*-

child" OR"family-therapy" OR"family-based"OR
“paraedrotl escent” OR “carer
adol escent” ). mp.[mp=tit
of contents, kg concepts, original title, tests & measurg
mesh word]

110

Ovid Embase

((outdoor ORforest ORnature-basedORwild* OR
adventure*) adj7

(experien*ORintervention ORsessiorORtherap* ORpr
ogramORprogramme ORourseORclassOR play
ORinteraction* ORco-participationOR ce
play)).mp.[mp=title, abstract, heading word, drirgde,
original title, device manufacturer, device trade name,
keyword heading word, floating subheading word,
candidate term word] AND"parent-child" OR"care*-
child" OR"family-therapy" OR"family-based"OR
“paraedmotl escenta’d oOR stomeanrt € r
mp.[mp=title, abstract, heading word, drug trade, origir
title, device manufacturer, device trade name, keyworg
heading word, floating subheading word, candidate ter
word]

28

Ovid MEDLINE® A

((outdoor ORforest ORnature-basedORwild* OR
adventure*) adj7

(experien*ORintervention ORsessiorORtherap* ORpr
ogramORprogramme ORourseORclassOR play
ORinteraction* ORco-participationOR ce
play)).mp.[mp=title, book title, abstract, origihtitle,
name of substance word, subject heading word, floatir
sub-heading word, keyword heading word, organism
supplementary concept word, protocol supplementary
concept word, rare disease supplementary concept wq

unique identifier, synonyms, populah supplementary

43
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concept word, anatomy supplementary concept word]
AND ('parent-child" OR"care*-child" OR"family-
therapy"OR"'family-based'OR “ p-adelhé¢ s c e
“caadeol escent” ). mp mp. |
abstract, original title, name of substance word, |dbj
heading word, floating suheading word, keyword
heading word, organism supplementary concept word,
protocol supplementary concept word, rare disease
supplementary concept word, unique identifier,
synonyms, population supplementary concept word,
anatony supplementary concept word]

EBSCO (including

TX ( ((outdoor or forest or natuleased or wild* or

117 (duplicates

BEI, ERIC and adventure*) N7 (experien* or intervention or session o| already
CDAS) program or programme or course or class or therap* o, removed)
interaction* or caparticipation or ceplay or play)) ) AND
TX ( (parenthild or care*child or family-therapy or
family-based or parentidolescent or careadolescent) )
ProQuest ASSIA | noft((outdoor OR forest OR natuimsed OR wild* OR | 57
and adventure*)) AND noft((experien* OR intervention OR | and
ProQuest session OR program OR programme OR course OR ¢| 60

Dissertations and
Theses Global

OR therap* OR interaction* OR-participation OR ¢o
play OR play)) AND noft((parecttild OR carethild OR
family-therapy OR familpased OR parerdadolescent OR

careradolescent))
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Appendix B: PRISMA flow diagram: Search strategy for the systematic literature review.

Identification

Records identified through database
searching:

SCOPUS (n = 297)*

Ovid APA PsycInfo® (n = 110)
Ovid MEDLINE® ALL (n =43)

Ovid Embase (n = 28)

EBSCO inc. BEI, ERIC and CDAS
(n =117; duplicates already
removed)

ProQuest ASSIA (n = 57)

ProQuest Dissertations and Theses
Global (n = 60)

Totaln =712

Records screened by title and
abstract:
(n =383)

Records removed before screening:

Records marked as ineligible by automation
tools (for all databases except ProQuest
Dissertations and Theses Global):

1 By publication type (peer-reviewed
journal articles) and by language
(English): (n=72; 47; 0; 7; 71;12) Total n
=209

Records marked as ineligible by automation
tools for ProQuest Dissertations and Theses
Global:
. By
= 5)

|l anguage

Duplicate records removed (n = 115)

(Engl i sH

A4

Screening

Reports assessed for eligibility
(n=26)

Records excluded: Not relevant to outdoor,
nature-based experiences involving the joint
participation of PCs and their children; not
empirical studies.

(n=357)

A4

A4

Included

Studies included in systematic
literature review:

Peer-reviewed journal articles
(n=11)
Theses papers (n = 2)

Total n = 14**

*Before

search ter ms

wer e

Reports excluded:

1  Focus of the study was not on joint
parent/carer and child involvement in
outdoor, nature-based experiences (n =
5)

1  Outcomes of the study were not relevant
to family relationships (n = 7)

updated to

exclude 6out si

*Two of these studies were included in a single peer-reviewed journal article.
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Appendix C: Overview of studies included in the systematic literature review.

Please note, some relevant extracts have been taken directly from the papers in order to accurately capture key elements for this overview. Quotation marks for the

author’s prose have not been added, however they have been used for participant quotations and key phrases.

Scherer (1994)
Wilderness family
therapy: An
innovative
treatment
approach for
problem youth.

Country:Ildaho,
USA

impact and
feasibility of a four
day familyfocused
intervention called
The Family Wheel
for ‘“trou
adolescents and
their parents,
involving an
intensive
experiential family
therapy while
camping and
trekking into the
wilderness (the
high desert of
southern Idaho).

The Family Wheel
aimed to enhance
participa
perceptions of their
family functioning,
reduce ‘p
behaviour of the
adolescents and
improve adolescent
selfconcept

mi ed laes s’
(25 two-parent
families, one single
mother-daughter pair
and one single father
daughter pair)

Specific details of
adolescent participantg
unknown, however
they were from the
population of those
involved in the
standard wilderness
survival program with:
1 Age 1318 yrs.
9 Mean age 15.9 yrs.
1 65% male
1 35% female
1 90% White
1 10% Black/Hispanic/
Asian descent
Primarily referred by
their parents to the
program fo
abuse, behaviour
problems, poor school

standard 21day
wilderness program, they
were joined by their
parents for 4 additional
days of trekking. Each day
had a different theme:
emotional repairing of
family troubles, trust,
communication (respect,
responsibility and
reciprocity) and
negotiation.

10 trials of the
intervention over one
summer: two therapists at|
each (one present for all
trials).

Questionnaires:

1 A 15item Likertscale
guestionnaire designed
specifically for
evaluation of the
programme (how
helpful/satisfying
intervention was)

positive.

9 95% rated content most/very
helpful — experiential
activities, metaphors &
processing sessions
particularly meaningful.

1 Many appreciated the
opportunity for family
intimacy away from home
distractions.

9 Training in relationship skills
particular strength.

9 Numerous expressed
appreciation for sharing
experience with other
families, benefitting from
their knowledge and support|

1 92% mostly/very satisfied.

1 FAMIII = participating familie
rated family functioning pre
test as within clinical range,
but posttest as in normal
range.

9 Adolescent ratings of
delinquency dropped for
participating & non
participating adolescents &

Reference & Aim/s Participant Methodology Findings relevant to the review | Critique
Country Characteristics guestion
Bandoroff & To evaluate the 27 selfselected Fol l owi ng t h ¥ Reactions overwhelmingly | T Took place two decades ago

outdated? Refer
youth’™, “diffic
and ‘“behaviour

different approach and
perspective within society to now|
Wilderness therapy originally see
to ‘“challenge t
social behaiours of problem
yout h’ (p. 2).
Specific participant detail
demographics unknown.

No randomised assignment to
treatment and nortreatment
groups as logistically impractical
so exposed to potential selection
bias of families more amenable t
change (acknowledged by authot
Relatively small sample,
hampering evaluation of efficacy
(acknowledged by author).
Measures were discrete,
quantified data, not allowing
scope for more detailed
exploration of personal
experience.

Measures were selfeported with
a relatively short followup time
(acknowledged by author).
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beyond the
outcomes of the
normal wilderness
programme for
adolescents only.

performance and
delinqguent

Data was also collecte
from 39 families who
did not participate in
the Family Wheel
program, aiding
comparison.

9 The 506item, selfreport,
Likertscale family
assessment measure |
(FAM 111), assessing
family functioning.

9 The seHreported
delinquency checklist
(SRDC) to collect
information from the
adolescents on their
‘“problem be

9 The revised behaviour
problem checklist
(RBPC) for parental
assessment of their
adol escent
behaviour’

9 Selfdescription
questionnaire Il (SDQ
1) to evaluate self
concept.

Pre & post administered:
9 Day 1 of usual program
(parents & adolescents)
9 On completing the usua
program (adolescents)
9 6wks after completion
of the joint intervention
(parents & adolescents)

Information on family
functioning, adolescent
behaviour and adolescent
selfesteem also gathered
from 39 families who did

selfconcept also increased
for both.

9 Many believed the program
was essential to rebuilding
their relationships and a
critical component to their
continued success. Also
reported increased trust and
less anxiety regarding the
future.

9 Nearly a third of the
participating families wrote
letters of appreciation and
encouraged its continuation.

1 Less successful families still
reported that the
communication and
negotiation skills were
helping at home. It has
helped the maintenance of
good relationships between
them.

9 Adolescents and parents in
both groups agreed their
families were functioning
more effectively at followup.

1 With the participants being
‘qQuite troubl
suggestion made that this

intervention is more effective

with families functioning in
the borderline/better ranges
of family functioning. Rigors
of the wilderness therapy
could accentuate conflictual
family relationships.

1 Measures more focused on

’

adol escent’ s be
affective changes to the
adolescents and their families.
Limited distinctive scores showin
particular benefit of intervention.
Seemed to have more hopeful
messages conveyed informally
rather than being captured
through measures-they were
using measures
accurately capturing the essence
of the change that occurred?
Author questioned the sensitivity
of the instruments suggesting
observational methods may have
been better suited.

Write up of the results biased
toward positive changes rather
than areas where not much
change was seen vs control.
Participants were primarily
middle-class Causasians, limiting
generalisability (acknowledged b
author).

9 No clear research questions.

1 Starting to have a more systemic

lens—seeing family as playing a
role in childre
the impact of homeostatic
patterns in maintaining behaviour

1 Also appreciates the benefit of

relationships and building self
concept and selésteem and
empowerment.
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not participate. Were
similar to participant
group in major
demographic and SES
variables.

1 Particularly challenging
families tend to distract from

group process.

9 Seem to be more successful

with younger adolescents
with less severe history of
‘“behavioural

1 Sampling strategy relevant to aim
of study and sample is
representative of the target
population.

1 Intervention was administered as
intended.

9 Baseline assessments (control
group) and preand post
measures taken aiding the validity
of the evaluation of the
intervention itself & longetterm
impacts.

9 Had control group data from
families who did not participate.

1 Preference given to assessment
tools with high internal consistenc
reliability and average reliability.

1 Many different measures used,
focusing on different aspects for g
more holistic understanding of
impact.

9 Were able to give their own
reflections on the process too
having been involved from the
start.

Birnbaum (1991)
Haven Hugs &
Bugs. An innovative
multiple-family
weekend
intervention for
bereaved children,
adolescents and
adults.

Evaluation of a
two-day
therapeutic
program for
bereaved families,
held at an
environmental
education
camp/retreat
centre in Pocono

10 families ranging
from 2-6 members
(mean number 4).

26 children aged-26
13 adults

3 unaccompanied
adolescents (aged 15
20).

Initial survey to guage
interest.

Participation in a tweday
therapeutic program full
of outdoor, naturebased
activities. Participation in
all activities was voluntary

Evaluated by a written
evaluation sent to

1 Initial survey revealed that

virtually all potential

participants were interested

in this intervention, and

parents very much wanted tq

accompany their children.

1 Including whole families was
very useful and therapeutic.
9 Participants remarked on

positive impact of natural
surroundings.

9 Took place over three decades
ago—outdated?

fJoint participa
encouraged throughout, just for
central activities.

1 Relatively small sample size.

1 Focus more on the impact on
bereavement than relationships.

1 No prepost test

1 No control group
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Country:
Pennsylvania, USA

Mountains,
Pennsylvania.

Program aimed to:

9 Provide a
weekend of fun
for bereaved
children and
families.

9 Provide an
opportunity to
make or renew
friendships with
other bereaved
individuals and
families

1 Facilitate
continued work
with both
children and
families on their
grieving.

All were bereaved

from the loss of family

members.

Had all previously bee
involved in 820 week
bereavement support
groups for children ang

parents.

participants two weeks

after. Responses received

3-6 weeks after event.

1 Included a Likerscale
evaluating organisation,
schedule of events, flow
of activities and overall
planning, the activities
and food,
accommodation, natural
setting, facilities, staff,
setting overall, transport
and overall impact.

9 Open questions on
activities, structure,
staffing and logistics,
what was most and leas|
hel pful , we
overall impact, effect of
natural surroundings,
impact of having parentg
attending too and
suggestions for
improvement.

1 Researcher also gave
reflections from their
involvement and
observations
(unofficially).

9 Phone call followups
with families.

fEval uations
positive’

wi t

elements receiving excellent

ratings.
9 Parents and children had
connected to others easily.

1 New friendships had formed

that were continued
afterwards.

1 Facilitated the development

of social networks.
1 Elicited the sharing of
memories with each other.
9 Moments of emotional and
physical connection.

9 Sharing of the experience as

family was therapeutic.
1 Allowed families to get in

touch with their feelings and
feel comfortable expressing

them and comforting each
other.

No rigorous data analysis or
mention of the internal reliability
of the survey used.

It is not possible to know the
mediating impact of the different
lengths of involvement in the
bereavement support groups that
the participants had been
involved with prior to the study.
The researcher was also involveq
in the sessions, potentially
increasing the likelihood of
demand characteristics from the
participants through the observer
expectancy effect.

Large amount of planning
informed the intervention,
including consultation with
previous camp organisers and
reviewing literature. Was a
bespoke design tailored to the
intended purpose.

Facilitated open reflections from
participants through open
guestioning.

Author was able to reflect on thei
own experiences and
observations.

Burg (1994)
Exploring
adventure family
therapy: A modified
Delphi study.

To enhance the
current knowledge
of the principles of
adventure family
therapy.

21 questionnaire
participants:
6 women, 15 men.

Average age 36.7 yean

—range 27 to 49.

Opinions of practitioners

obtained through:

9 A 10item, openended
opinion-based

guestionnaire

1 A benefit of adventure family

therapy was a focus on

positive family attributes and

strengths.

Took place two decades ago
outdated?

Participants were not the families
themselves, but others
commenting on their experience
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(Doctoral thesis)

Country:Purdue
University, Indiana,
USA

Gain an
understanding of
opinions about the
current thinking of
practitioners in the
field of adventure
family therapy.

Their views were
collected regarding
the use and
distinction of
adventure family
therapy from other
mental health
fields, its benefits
and limitations,
when it is
appropriate and
what its future
developments
could be.

4 bachelors level
degrees earnt, 9
masters and 8 doctora
between them in a
range of disciplines.

Had a variety of
training backgrounds
and experiences.

4 interview
participants from
these.

Participants were from
a panel including
‘“knowl edga
who have experienced
working with families
within an adventure
medium.

9 Those recognised
through
presentations/
research/publication

9 Sample list of
adventure family
therapy practitioners
provided by editor of
a relevant
newsletter.

1 Practitioners
recruited at relevant
conferences.

1 Practitioners
nominated by those

(completed by 21
panelists)

1 A 458item 7-point
Likerttype scale
guestionnaire derived
from the first
guestionnaire
(completed by same 21
panelists)- 387
considered in this
analysis.

1 A 30minute qualitative
telephone interview
with a randomly chosen
sub-sample of 4
panelists to discuss the
results from the survey.
—analysed through
coding to create
themes.

1 Particularly helpful for family

members who find
verbalising issues
difficult/unable to see the
issues/resistant.

1 The benefit to family

strengths and resources
(development of trust,
communication, connection
and fun)—one of the highest
scoring was families learning
to have fun together and
enjoying each
company. A significant point
as a family needs to likeeing
around each other if it is to
strengthen itself.

1 Most helpful for increasing

support, trust, problem
solving, cooperation and
communication within
families.

q Can restructure boundaries

and create bridges across
families, e.g. steffamilies.

q Differs from adventure

therapy with other groups
because families have a
strong bond, a history, a
culture and may produce
greater emotional intensity.

lack of potential validity and
influenced by their subjectivity.
Questionnaires used through
Delphi method are criticised as
weak in design, administration,
application and validation
(acknowledged by author).
Differing interpretations as to
some of the terms used in the
guestionnaires, leading to
sporadic results.

Study was limited to being
exploratory and descriptive in
nature as no statements could be
made as to the effectiveness of
adventure family therapy in the
resolution of family issues, and
the findings represent opinions
(acknowledged by author).
Results represent a discrete
period of time (September 1993
to July 1994), during which
knowledge bases were continuin
to grow (acknowledged by
author).

Participants were selelected
and so may have been biased
towards those with particular
viewpoints and enthusiasm,
limited its external validity
(acknowledged by author).

Use of Likertype questions
limited the internal validity of
responses, espe
know’” was not i
option (acknowledged by author)
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in the first three
categories through
snowballing.

Author stated an artificial
establishment of the statistical
selection criteria for items in the
final profile.

The panelists showed high
enthusiasm and personal
responsibility to the field,
potentially leading to a biased
endorsement of the approach in
their responses (acknowledged b
author).

There is adequate rationale for
using a mixed methods design.
Mixed methods approach alloweg
for a range of measures to
capture a more holistic picture
and allowed for a greater sample
of views and data to be collected
Delphi method equalised the
negative effects that can be foun
in traditional conferences/group
meetings (e.g. dominant
characters, irrelevant
communication, conformity).
Allowed for nonhierarchical
sharing of ideas among
participants (acknowledged by
author).

Methodology of study was revise
—interviews allowed for closer
examination of opposing views
that would have otherwise been
missed through Delphi method.
However, there is no empirical
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validation for this (acknowledged
by author).

Interviews were randomly
selected.

Likertscale questionnaire had a
large number of items to gain a
detailed picture of views.

80% target population responded
to survey

Different components of the stud
are effectively integrated and
interpreted to explore the aims.

Dorsch et al. (2016
The effect of an
outdoor recreation
program on
individuals with
disabilities and
their family
members.

Country:
American Mountain
West

To analyse the
effect of an
outdoor recreation
program on
individuals with
disabilities and
their family
members.

Specifically:

91 What are the
effects of
participation in
the program on
individuals with a
disability?

9 How does
participation
affect
particip
family members?

9 How are staff
who administer

Purposeful sampling.

Families and program
staff recruited to
triangulate
understandings and
gain perspectives of
multiple stakeholders.

17 participants (10
male, 7 female):
1 5 individuals with

disabilities (3 males,

2 females) aged 24
35yrs (mean age of
30yrs). Had
diagnoses of
congenital or
acquired disabilities
including spina
bifida, traumatic
brain injury and

Qualitative case study.

Three semstructured
focus groups:

One for the individuals
with disabilities, another
with family members and
another for the program
staff.

Last 60 mins for the first
two groups and 80 mins
for the program staff.

Following each focus
group, the moderator
performed a conversation
summary.

Focus groups were
recorded and transcribed
verbatim. Two researcher
then analysed using
inductive analysis and

1 Created a sense of
community in an emotionally
safe environment.

9 All could interact and build
positive relationships with
each other.

1 Safe place’
‘“sense of bel

9 Opportunity for individuals
with disabilities to make
friends with shared interests
or a variety of abilities.

9 Staff member shared how a
participant with disabilities
formed a relationship with hig
son (aged 9) without
disabilities through a rafting
experience.

1 Enjoyment and enthusiasm
for the program shared by all
involved.

9 Gave participants shared joy
and fun.

=

1

1

One of the family members was 4
wife, not a parent/carer.

No control group.

Focus groups may have led
individuals to conform and not
give their views if they were
contrary to the general consensu
potentially reducing the extent to
which the data portrayed a true
picture.

Participants having built rapport
with one of the researchers
through the program may have
subjected their responses to
demand characteristics.

Clear reasoning for methodology
given.

Researchers between them had
both inside and outside
understanding of the program,
aiding with both rapport with the
participants but also objectivity
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the programming
influenced by
their involvement
in the program?

scleroderma as well
as autism.

1 4 family members (2
mothers, 1 father
and 1 wife), aged 23
68yrs (mean age of
51.8yrs).

1 8 program staff (6
male, 2 female) aged
23-64 (mean age of
34.3yrs).

constant comparative
method. Themes were
then identified through
coding.

Focus group data was the
compared.

9 Overcame barriers, helping
the individuals to feel more
part of their family.

1 All participants were in
agreement that the program
enhanced relationships for al
involved. Especially the
enhancement of social
opportunities for the
individuals with disabilities to
build friendships.

9 Benefitted the whole family,
allowing for feelings of
stability.

9 Program became the centre
of the family system, allowing
the family to develop a sense
of normality and engage with
each other in ways that had
not been possible before.

9 Helped to nurture common
interests among family
members and facilitated
relationship building within
the family.

1 Reduced caretaker
responsibility of the family,
contributing to the
functionality of the family
system.

1 Led to increased social skills
enhanced seltoncept,
improved seHconfidence,
increased wellbeing and
increased social involvement]

with groups.

from the outside perspective; both
perspectives deliberately balance

1 Focus groups allowed participanty
to build on eac
semistructured design allowed fo
richness of data.

1 Conversation summary following
each focus group allowed
participants to clarify or extend
responses, aiding the depth and
trustworthiness of the data.

1 Two researchers analysed the
data, reducing subjectivity in its
interpretation.

1 Trustworthiness of the data also
boosted through data triangulatio
across the three focus groups,
researcher triangulation and an
audit trail.
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Kugath (1997)

Unpublished
doctoral thesis

Country:
Mountains of
central Colorado

The effect of one
day family outdoor
adventure program
on parental and
child perceptions of
family functioning,
including family
problem solving,
communications,
cohesiveness and
general functioning

24 families (61
children) who
participated in an 8
hour outdoor
adventure program.

Quantitative and
qualitative data.

Quantitative data
Collected in the morning

just before the program

began and again

immediately following the
program in the evening.

1 Subscales from
Mc Master
Assessment Device
(FAD) and WM
Environment Scale (FES
Addressed problem
solving, communication,
general functioning and
cohesion.

1 Required families to
respond with
perceptions of the
family as a whole

S

Qualitative data
Collected through

observations during the
program and followup
semistructured interviews
with a purposive sample
11 families approx. one
month after their
experience.

Occurred in family homes
with children also involved
when present.

9 Structured outdoor family

recreation programming has

a strong positive relationship

with family strength.

9 Overall showed a strong

relationship between family
participation in outdoor
recreation and family

cohesiveness & these positiv

effects continued a month
afterwards.

1 Significant increase in

mot her s and
perceptions of family

cohesiveness due to progran

participation.

9 Fathers showed significant

improvements in their
perceptions of family
communication.

9 Problem solving and general

functioning improvements
weren’'t signi

1 Qualitative findings strongly

confirmed that the program
increased all
perceptions of family
cohesiveness.

1 One month after of the
program, powerful memories

of the experience persisted,

and families claimed to have

grown much closer as a
result. Families described
closeness, bonding, coming
together and support.

Quantitative data collected as a
whole-family response, meaning
individual opinions may have bee
unrepresented or data may have
been biased towards the
strongest voice in the family.
Participants were selielected so
may have been subject to biases
(acknowledged by author).
Internal consistency and test
retest reliability for the subscales
used were stated and supported
their use.

Purposive sampling of those
selected for interview ensured
that a variety of backgrounds and
perspectives were represented
(acknowledged by author).
Interviews happened in family
homes where they would likely
feel most at ease and able to
respond effectively, increasing th
quality of the data. Further
analysis was also done to add to
the validity of the data (e.g.
negative case analysis).

Mixed methods design of also
including interviews allowed for
the identification of a variety of
other variables that were not
initially addressed. E.g.

i mprovement t o-
esteem, family trust, adaptability
and love. All of these are also
consistent with family systems
theory and common findings at
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Analysed by domain and
theme. Prolonged
engagement, persistent
observation, triangulation,
negative case analysis an
member checks also
employed.

1 One 16yo said the challenge
of the climbing made them
want to encourage each
other and increased
understanding of each other.

1 The activities brought familie
together.

1 Another family described hoy
the program brought
together their stepfamily.

1 Interview findings were
varied regarding family
communication, problem
solving and general
functioning, compared to
how strongly family cohesion
was viewed.

1 Families talked about
discovering unknown family
strengths for the first time.

1 Others identified weak areas
in their family and planned to
make future improvements.

9 Many families reported
greater family awareness,
allowing them to begin
addressing family
development in different
ways.

9 Perceptions were improved,
e.g. how they should include
children in more decisions at
home.

the time in the use of outdoor
recreation programming
(acknowledged by the author).

1 Study also had a longitudinal
element.

1 Valid reasoning given for both
studi es’ met hod

Freeman &
Zabriskie (2002)

Qualitative enquiry
into the meaning of
family residential

9 7 families who
participated in a

Potter & Duenkel (1997):

9 Structured outdoor family
recreation programming has

T Author’s own 1in
reporting these two studies,
instead of the original authors.
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The role of outdoor
recreation in family
enrichment.
Detailed Potter &
Duenkel (1997,
unpublished
manuscript)

Country:Colorado
and Canada/mid
western USA

camping
experiences.
Hoped to better
understand the
structure
underlying the
experience of
families involved in
residential camping
experiences
through exploring,
describing and
seeking meaning
from f ami
experiences.

9 12 adults, 12

1 Had all participated

9 Both were in the

9 Both camps used

residential camp
experience.

children.

in either a 50r 9
day family residentia
camp program either
at an environmental
learning center in
mid-western US or af
a residential camp in
Canada.

secluded wilderness
adjacent to a lake.

outdoor adventure
based activities.

Purely qualitative: Open
ended, semstandardised
interviews.

Parents and children were
interviewed separately.
All interviews were taped,
transcribed then analysed
focusing on the meaning
rather than simply the
content. Emerging themes
placed into clusters to
describe fan
experience (early IPA?).

a strong positive relationship
with family strength.

9 Emergent themes across
families had 3 clusters:
creation of an alternative
culture (including removal of
interpersonal shields, role
shift and acceptance of
diversity), developing a sens
of community (including
safety, simplicity, relationship
with nature, extended sense
of family, interdependence
and meshing of families) and
the importance of an
experiential component
(including interaction,
cooperation and trust).

9 Family members were more
relaxed and had more time
for each other and prioritised
each other.

fRedi scovery o
child supports relationships
with children. Makes them
feel l'i ke a

1 Shift of roles is an eye opene
for children who then go
home and interact with their
parents at a deeper level,
strengthening their
relationships.

9 Emphasis on the revitalisatio
of connections to each other
and their sense of

community.

i Original paper not available,
meaning a full critique of the
original study could not be
completed, so limited to the
information presented by
Freeman and Zabriskie (2002).

9 Specific ages of the children and

circumstances
involvement unknown.

9 Interpretation of interview data
subject to res
interpretation, weakening the
strength of the conclusions
drawn.

1 Has shone a light on empirical
research which otherwise would
not have been seen.

I Interviews were conducted

(o]

e

separately for adults and children

allowing for distinction and
freedom of their perspectives to
be shared.

1 Use of semstructured interviews
allowed for flexibility for
participants to discuss beyond
their original responses
(acknowledged by author),
allowing for the collection of rich
data.
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9 Parents & children both
perceived greater sense of
safety and freedom. Children
were able to be more
independent and take risks
that allowed growth in ways
not possible at home.

1 Interdependence supported
acceptance that it is okay to
rely on each other and each
have a role, supporting family
connection.

9 Experiential activities
supported cooperation and
support of each other. Also
elicited sense of trust in a
context that encouraged
acceptance.

9 Greater relationship with
nature and sense of place.

Huff et al. (2003)
The influence of
challenging
outdoor recreation
on parent
adolescent
communication.

Country:
Arizona/Utah, USA

To test the
following
hypotheses:

1 Individual family
members
participating in a
challenging
family outdoor
experience will
demonstrate
significant
improvements in
communication

32 families (total
number of participants
was 114). Families
consisted of at least
one parent and one
ati sk’ ado
Risks included
‘oppositio
defiance, substance
abuse, poor school
performance, negative
family and peer
relationships and
depres i on’

Quasiexperimental
design.

High challenge group =
survival trek in the high
desert mountains of
Arizona.

Medium challenge group
Handcart trek in the
mountains of the
northeast Utah.

9 Challenging recreation, no
matter the level of intensity,
can improve parent
adolescent communication.

9 Partial support for higher
levels of challenge
manifesting more open
parentadolescent
communication. Quantitative
results showed that
communication of
participants in the most
challenging group and least

1 No longitudinal data or time to

9 Families in the lowest level of

1 Participants may not have

reflect following the experience,
once the families had returned
home.

challenge had the largest families
and youngest ages of youth, whic
may have influenced the data and
ability to accurately compare the
groups.

perceived the levels of challenge
how the researchers did,
depending on their life experience
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measures
between pre and
post-tests. The
control group will
show no
significant
change.

1 Individual family
members
participating in
the survival
experience (high
challenge) will
demonstrate the
highest
significant
improvements in
communication
measures
between pre and
posttests,
followed by the
medium
challenge and
then the low
challenge, in
comparison to
the control

group.

Ages of the children Low challenge group = A
ranged from 26 but | r ust i c f an
only individuals aged | ranch in the mountains of
12 and over completed Arizona.

guestionnaires and
interviews (7 were Participants selfelected
under the age of 12). | weeks to attend based on
dates, unaware of the
Participated in a four | challenge level. A control
day challenging group was formed from
outdoor experience in | the waiting list.

one of four groups:
three * tr e/{Quantitative:

groups representing | Parent/Adolescent
high, medium and low | Relationship/
challenge and a contrg Communication Scale

group. (PARCS) used to measurg
High challenge =7 parentadolescent open
families (21 communication.
participants) Parents and adolescents
Medium challenge = 8 | were asked the same
families (34 guestions.

participants) Was revised from the
Low challenge = 8 PACS to use the same
families (31 broad categories of open
participants) and problem

Control = 9 families (3§ communication as well as
participants). questions on support,

trust, affection, blame and
Families largely White.| conflict resolution.
Two families had one
parent of Latino origin.| Completed preand post
program.

Average ages of youth
who contributed to the | Qualitative:
data was 15.3yrs, and

challenging was not
significantly different.

9 Bonded families through
working together and
cooperation.

9 Gave opportunity to spend
extended time together.

1 Improvements in
communication, trust and
support.

1 Increased affection and
kindness and reduced
conflict.

i Parents and adolescents
learnt new characteristics an
perceptions about their
families. Could understand
each other better.

9 Improved communication
contributed to family bonds.

9 The new environment,
improvement in
communication and new
perceptions of family
members produced feelings
of family cohesion.

9 All families from the camps
felt closer and more unified.

and approach to different activitie
(acknowledged by author). So,
perceived challenge may have
been a better indicator.

9 Lack of cultural diversity in the
participants limits its
generalisability.

1 Utilised three different
experimental groups and a contro
groups, increasing the validity ang
rigor of the findings.

9 Used preand post tests.

1 Tested clear hypotheses.

1 Mixed methods allowed for rich
data to be collected

1 Revised the use of a questionnair
to make it more appropriate for
use with the parents and
adolescents (making the wording
more accessible and adding
categories), aiding the reliability o
the data. These changes were alg
reviewed by an expert panel to
evaluate their content validity, ang
administered to 102 college
students and analysed for
reliability, of which strong internal
consistency was found (alpha
=.94).

9 Random allocation to the groups
reduced bias.

9 Prior to the program, staff receive
over 100 hours of training from
experts and training in proper
techniques in interviewing
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for the parents was
46yrs. Broken down, it
was:

High challenge =
15.1yrs (youth),
42.1yrs (parents)
Medium challenge =
16.7yrs (youth),
51.1yrs (parents)
Low challenge =
13.9yrs (youth),
42.2yrs (parents)
Control group =
15.6yrs (youth), 46.5
(parents)

Average family size fon
each group:

High challenge = 3.9
members

Medium challenge =
4.4

Low challenge = 5.9
Included 5 single
parents and three
blended families.

25 mothers, 22 fathers
and 67 adolescents
completed the
research instruments.

114 participants
completed the
gquantitative measures:

High challenge = 21

Systematic irdepth
interviews conducted to
provide contextual
meaning for the findings
from the quantitative
analysis. They focused on
communication patterns
within families during
challenging programs.

Conducted the morning of
the last day of the camp.

Interviews were recorded,
transcribed and coded
following grounded theory
methodologies.

adolescents was also given,
increasing the quality of the data.
9 Staff conducted the questionnaire
and interviews, reducing the
influence of the researchers in thg
data.
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Medium challenge = 31
Low challenge = 30
Control group = 31

Parents and one
adolescent from each
family participating in
the challenge groups
were interviewed.

Izenstark et al.
(2016)

Rural, lowincome
mot her s’
family-based
nature activities to
promote family
health.

Country:Across 11
U.S. states,
including California
Hawaii, lllinios,
lowa, Kentucky,
Massachusetts,
Minnesota, New
Hampshire,
Tennessee, Texas
and Washington.

To explore the
following research
questions:

1. How and why do
rural, lowincome
mot her s’
natural
environment as a
means for
promoting health
for themselves and
their families?

2. What perceived
health impact does
engagement in
family-based
nature activities
have on mothers
and their families?
3. How does living
in the context of
rural poverty

i mpact
ability to utilize
family-based
nature activities to

mo

Part of a wider study
which collected data
from families who had
household incomes at
or below 185% of the
federal poverty level
and who lived in
counties across 11
states classified as
having an Urban
Influence Code (UIC) @
5 or higher.

Data was collected in 2
waves—only the
second used in this
study.

85 mothers with at
least one child aged 17
or younger, residing in
a rural county.
Purposively selected
from a larger sample o
444,

78.5% White
6.3% American Indian

In-depth semistructured
interviews conducted by
trained interviewers.

Took pl ace

homes or at a convenient

and comfortable other
location.

Interviews took on
average an hour and a
half.

Mothers were offered a
monetary reward of $30
40 for their participation.

Data analysed using
grounded theory coding
techniques by multiple
researchers.

9 Data analysis was an
iterative process,
involving moving
forward and back
through process to

1 Walking in nature together
was the predominant activity
mentioned.

9 Familybased nature activities
became part of the family
identity, being something the
whole family did together.

9 Nature fostered family
relationships.

1 Encourages socialising and
building of friendships with
other families.

1 Facilitated the building of
memories.

1 Emphasises the interactional
relationship between
mothers, fathers, the
environment and the
community.

1 Mothers had a monetary reward
for involvement, which may have
made them more subject to
participant bias especially in the
context of being lowincome
families.

9 Only captured the voice of the
mother, preventing examination o

ot her family me
of participation (acknowledged by
author).

1 Limited information as to what
constitutes a

9 Interviews conducted by trained
interviewers, increasing the qualit
of the data.

9 Mothers were interviewed in a
comfortable setting, facilitating
their openness and honesty.

9 Interviews were in depth and long
collecting rich, detailed data.

9 Several researchers were involve
in the analysis process, allowing f
crossexamination of
interpretations and so reduced
subjectivity in the findings.
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promote their and
their fam
health?

5.1% AfricamAmerican
3.8% Pacific Islander
2.5% Asian.

Aged 1959yrs
(average 33.67yrs) ang
45.6% were married.

Had 1.98 children on
average (between 1 to
5)

32% employed-42%
of whom worked over
35hr weeks.

Average annual incom
= $15,00019,999

develop a substantive
theoretical model.

9 Interview questions directly relate
to research questions.

9 Large sample size of mothers fron
a range of geographical localities.

Izenstark &
Ravindran(2023)
Associations
between childhood
family-based
nature activities
(FBNA) and family
relationship quality
in emerging
adulthood.

Country:West
Coast, USA.

To explore:

1.(A) How does
frequency of
participation in
FBNA change
across the early life
course? and (B)
Does the trajectory
of FBNA across the
early life course
differ by
race/ethnicity, sex,
and family income?
2. Does the
trajectory of FBNA
frequency across

the early life course

451 undergraduate
students who primarily
identified as Asian
American (57%) and
Latinx (42.7%).
Response rate = 94%

Aged 1727yrs (mean
age 19.6yrs).

Primarily female
(85.5%).

Participants within the
sample identified as
Asian or Asian

American (44.9%),

Retrospective, online
Quialtrics questionnaire
that took place between
20182020.

Included:

9 The Family
Communication Scale ta
measure family
communication (10
item, selfreport with
Likertscale).

9 Family Adaptability and
Cohesion Evaluation
Scale Il to assess famil

cohesion (10 items on

1 Participants who showed
greater stability in family
based nature activities acros
the early life course reported
more positive family
relationship quality in
emerging adulthood.

1 Specifically, greater
participation in social,
physical, nature and travel
types of outdoor family
activities (as opposed to
sports and entertainment)
were associated with more
positive family relationship
quality in emerging
adulthood.

9 Selfreport survey with students
motivated by the credit at the end
—may have reduced the accuracy
and quality of their results as they
may have had limited investment
in answering correctly.

1 As study was retrospective, the
responses may have been subjec
to memory and recall bias
(acknowledged by author).

9 Largely female sample with limite
range of demographics from a
single university, limiting
generalisability.

9 Data was reduced to quantitative
responses, not allowing scope for
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predict family
relation- ship
quality in emerging
adulthood?

3. Are different
types of outdoor
activities associated
with better family
relationship quality
in emerging
adulthood?

Latinx (e.g., Hispanic,
Latino, or Spanish
origin; 42.7%), White
(18.7%), and Black or
African American
(5.8%).

The Colleges of
Education (37.4%),
Applied Sciences and
Arts (26.8%), and
Social Sciences (12.29
were the most
common colleges
represented in the
sample based on
participan
area of study.

family cohesion utilised,
seltreport with Likert
scale).

1 The Multidimensional
Scale of Perceived Soci
Support to measure
family social support (4
item subscale utilised
with 5-point Likert
scale).

9 Asked about the famity
based nature activities
that they were involved
in and how often (7
point Likert scale).
Different periods of life
enquired about listed:
early childhood (%byrs),
middle childhood (7
11yrs), early
adolescence (124yrs),
adolescencdl5-17yrs)
and the present time
(18yrs and older).

9 Sociodemographic
characteristics collected

On average, the survey
took 20 mins to complete.

Incentive offered in the
form of credits towards
their course grade.

the sharing of deeper perspective
and experiences.

9 Surveys with fewer than 2
guestions answered were remove
from the final data set.

9 Scales used in questionnaire
showed good internal consistency
reliability and good internal
validity.

1 Several different scales used aidi
a holistic understanding.

9 Study primarily consisted of Asian
American and Latinx participants
a voice often missing from the
outdoor recreation literature
(acknowledged by author).

Izenstark et al.
(2021)

To explore:
1. Do mothers and

daughters report

28 motherdaughter
dyads.

Within-subjects
experimental design
including two

9 Daughters reported an

increase in positive affect
after the outdoor setting,

9 The rewards for involvement may
have elicited participant bias.
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The affective and
conversational
benefits of a walk
in nature among
mother-daughter
dyads.

Country:
Midwestern USA

increased positive
affect and
decreased negative
affect after a walk
in nature compared
with an indoor
walk, and does this
vary based on time
and setting?

2. Do mothers and
daughters express
more positivity and
reduced negativity
during a nature
walk compared
with an indoor
walk, and does this
vary based on time,
setting, or person
(mother versus
daughters)?

3. Does the content
of mother
daughters
conversations differ
during a nature
walk compared
with an indoor
walk, and does this
vary based on time,
setting, or person?

Daughters aged 10
12yrs (mean age =
10.66).

Mean age of the

mothers was 40.5yrs.

75% participants
identified as White.
11% identified as
African American.

counterbalanced
conditions—a 20minute
walk indoors and a 20
minute walk outdoors.
Mother-daughter dyads
were randomly assigned
to each.

All experienced a 10
minute attentionfatiguing
activity in order to
increase sensitivity to the
effects of the conditions.

Selfreported positive and
negative effect collected
before and after each
condition through the
Positive and Negative
Affect Schedule (PANAS)
and the Positive and
Negative Affect Schedule
Child form (PANAS).

Audiorecorded
observations also
collected to code
expressed positivity,
negativity and
conversational content
during each condition.

Received $25 and 2 free
passes to a local

recreation centre for their
participation in the study.

whereas mothers maintained
their positive affect across
both settings.

9 The company of a family
member in nature has
psychological benefits.

1 Mothers and daughters both
reported a decrease in
negative affect after both
walks, regardless of setting.

9 Outdoors promoted positive
social interactions between
family members.

9 Mothers and daughters
engaged in more substantial
conversations outdoors.

Sample size limited the power to
detect associations
(acknowledged by author).
Limited generalisability to other
family structures and relationship
(acknowledged by author).

Being audierecorded during the
walks may have led the mothers
and daughters to interact in
unnatural ways, reducing the
ecological validity of the data
(acknowledged by author).

The data was only collected over
short period of time.

No longitudinal effects recorded.
Lack of cultural diversity in the
participants limits its
generalisability.

Involved two counterbalanced
conditions, allowing for more
accurate conclusions to be drawn
as to the distinct contribution of
being outdoors.

Included pre, during and post
tests, further aiding the accuracy
of understanding of the impact
from the walk itself.

Both the PANAS and PANBS
showed high reliability within this
study.
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McLendon et al.
(2009)
Familydirected
structural therapy
(FDST) ina
therapeutic
wilderness family
camp: An outcome
study

Country:
Midwestern USA

To compare, over
si x month
families receiving
usual services from
a Community
Mental Health
Center (CMHC) ang
attended camp,
with families
receiving only usua
services from the
same CMHC. Ran
from Sept 2003 to
June 2004.

Families experiencing
active substance
abuse/domestic

violence screened fron

the participant pool.

25 families (93

individuals) who

attended CMHC
services also
voluntarily attended
one of nine threeday
wilderness family
camps.

1 Referral criteria: A
need for family
therapy to address
behaviour problems
of a ' Seri
Emotionally
Di sturbed
child, or a
problematic adult
relationship.
Children with SED
had a diagnosable
mental disorder that
negatively impacted
their functionirg at
home, school or in
the community.

9 Included: 52 children
(21 SED), aged 6
17yrs (mean age of

12.1yr) and 41 adultg

Quasiexperimental, non
equivalent control group
design.

Data was collected from
the treatment group
using:

1 The Family Adaptability
and Cohesion Scale Il
(FACES Ha 30item
measure of family
functioning along two
dimensions, adaptability]
and cohesion.

1 Child Behavior Check
List Parent Version
(CBCL) =118 problem
specific items, 20
competence items.

Data collected at 3 time
intervals: at the start, at
the sixweek followup
and then six months
following the first time.

9 Treatment group showed
clinical improvement in family
functioning from baseline to
six weeks. This included
family cohesion as well as
adaptability, although this did
not achieve statistical
significance.

9 Treatment group continued
to improve in the area of
family functioning from six
weeks to six months, in
cohesion and again in
adaptability though again,
this did not reach statistical
significance.

9 Comparison group did show
improvements but they were
not statistically significant.

1 The samples were not randomly
selected and the comparison groy
did not have an equal number of
participants to
group (acknowledged by the
author).

9 Only quantitative data was
collected, meaning that context
and richness data from gaining th
participants’ v
gained for deeper, more accurate
interpretation.

1 Lack of cultural diversity in the
participants limits its
generalisability.

9 Was the first study of the time to
do a wilderness camping program
focusing specifically on family
functioning throughout the
experience.

1 Utilised a control group, allowing
more accurate conclusions to be
drawn as to the impact of the
therapeutic family wilderness
camp.

9 Longitudinal design allowed for
effects over time to be recorded,
allowing for a more holistic
impression to be drawn.
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aged 2764yrs (mean
age of 40.9yrs).

1 19 two-parent
families, 9 single
parent families.

1 1 African American,
4 Hispanic and 88
White

Comparison group:

9 15 families (57
individuals) from the
CMHC population.

1 Required at least one
child in the family to
have been diagnose(
with SED.

1 Included: 31 children
(17 SED), aged 8
20yrs (mean age of
12.9yrs) and 26
adults, aged 3®5yrs
(mean age of
41.3yrs).

1 11 two-parent
families, 4 single
parent families.

9 12 Hispanic and 45
White.

Norton et al.
(2019)

Family enrichment
adventure therapy:
A mixed methods
study examining
the impact of

To examine
whether adventure
therapy is 1) an
effective mental
health intervention
for child and
adolescent

Two purposive
samples. Both receive(
counselling services at]
ChildSafe, but only one
sample also

participated in the

outdoor family

Children in both groups
completed the Trauma
Symptom Checklist for
Children before receiving
services and threenonths
post-admission. This
measured the impact of

9 Families who took part in the
adventure therapy moved
from clinical to sukclinical
scores in communication ang
general functioning, though
these results were not

statistically significant.

91 Not known how many participant
were interviewed or who they
were.

9 Relatively small sample size
(acknowledged by author)

9 Did not include a random
selection of participants, nor was
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traumainformed
adventure therapy
on children and
families affected by
abuse.

Country:Texas,
USA

survivors of abuse
and neglect, and 2)
an effective
intervention for
families affected by
abuse and neglect.

enrichment adventure
therapy.

Total of 32 children
and their families
participated

1 18 youth in the study
group and 14 youth
in the comparison
group.

1 Both groups of youth
were largely Hispani
or White, with the
majority of youth
having experienced
sexual abuse.

1 Youth were aged-8
17yrs.

1 Most were
diagnosed with
“Adj ust mei
Di sorder’
with both parents.

trauma as manifested
both in symptoms of
posttraumatic stress
disorder and other
psychological distress
symptoms.

One caregiver from each
family completed the
Family Assessment Devic
before receiving services
and three months after
admission. This assessed
the structure and
transactions of the family
system.

Qualitative data collected
via focus groups with sub
sets of the two groups ang
transcribed and coded for
textual and thematic
analysis.

9 Family functioning increased
for both groups, however
those involved in the
adventure therapy reported
greater communication,
trust/closeness and problem
solving skills gained from the
intervention.

9 Families who took part in the
adventure therapy also
reported a faster return to
normalcy and a greater sens
of empowerment and healing
than those who did not take
part. Also helped them to

move from ' st
stressed’ i n
communication andamily
functioning.

9 Also enhanced family
behaviour and skill building.

1 Multifamily group setting was
powerful in helping families
to heal.

9 Families could share with on
another to help normalise
their experiences and move
forward with less stigma and
shame.

there a true comparison group
receiving no services, which may
reduce internal validity
(acknowledged by author).

9 No longterm data collected past
three months, so long term
impact was unknown
(acknowledged by author).

1 Lack of cultural diversity in the
participants limits its
generalisability.

1 Had a control/comparison group,
allowing for greater accuracy of
the impact of the adventure
program.

1 Mixed methods design allowed fg
rich data collection.

9 Justification given for the tool
used.

9 Had some longitudinal data up to
three months.

9 Presence of preand post
measures.

9 Past family enrichment adventurg
therapy participants helped to
draft focus group questions and
facilitate the focus groups to aid
the collaboration and
empowerment of the participants
and how comfortable they felt
discussing their concerns.

Overholt (2013)
Exploring familial
relationship growth
and negotiation: A
case study of

To understand the
phenomenon of
father-child
relationship
development and

21 participants who
were members of 9
families, or instructors
working for the

courses.

Qualitative case study
approach.

Participant observations,
in-depth interviews and

collection of artifacts.

Engagement elicited:

1 a sense of accomplishment
9 appreciation for each other,
1 the ability to ask for help,

1 bonding time,

The following were acknowledged b

the author:

9 Participation was voluntary, so
some previous course participant

198



Outward Bound
family courses.

(Doctoral thesis)

Country:Colorado,
USA

role negotiation of
family members
who patrticipated in
an eightday
Outward Bound
family course
between 2008
2012.

This course
provided activities
to intentionally
promote
relationship
development
through facilitating
challenge,
communication and
shared experience.

1 9 parents, all fathers
or grandfathers aged
34-85yrs at time of
interview.

1 8 children/
grandchildren aged
15-21yrs.

1 4 instructors (3 male
1 female) aged with
20-60yrs.

9 enhanced communication,

1 a sense of gratitude,

1 increased independence,

1 learning about each other
and oneself,

9 changed outlook or
perception of the world,

1 individual growth,

1 pride in themselves and in
each other’'s
accomplishments

1 reliance on each other

1 increased respect for the
everyday challenges the othe
faces

1 the ability to share emotions
more openly

1 increased trust in one
another

1 the necessity of working
together as a family.

chose not to take part in the
study.

Participants may have responded
in socially desirable ways, makin
it difficult to understand the true
nature of their experiences.
Participants may have been
limited by memory and ability to
recall the experience after a
significant period of time had
passed.

Observation took place during thg
summer of 2012 and was limited
to the courses offered by the
Colorado Outward Bound School
There were originally two courses
scheduled for the summer, but
one was cancelled due to low
enrolment.

An unexpected number of fathers
participated in multiple courses
with different children, making it
difficult to contact the expected
number of unique family units.
Collected rich data over a variety
of methods.

Demonstrated the longevity of the
impacts through them still being
recalled years later in some
instances.

1 Justification for methods used.
Toews et al. (2020)| To evaluate Survey: Anonymous survey 9 Made visits less stressful anq { Interviews were only ten minutes
Feeling at home in | incarcerated completed over a three boring, and they could limiting the depth and detail of

nature: A mixed

women and their

week period. Included:
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method study of
the impact of
visitor activities and
preferences in a
prison visiting room
garden.

Country:lowa, USA

visitors
preferences for a
prison garden, and
to understand the

impact the garden
had on them and

their relationships.

81 respondents,
including women and
visiting adults.

36 were incarcerated
women (44.4%).

2 were adult children
of incarcerated
mothers (2.5%).

31 were family
members (38.3%).

8 were adult friends of
the incarcerated
women (9.9%).

1 was a caregiver of a
child with an
incarcerated mother
(1.2%).

19 respondents
(23.5%) completed the
survey after their first
visit in the garden.

Drawings:
18 drawings from
children

Interviews: 23
interviews with an
incarcerated woman
and her visitor(s),
resulting in 50
interviewees in total.

9 Closed questions about
the identity of the
respondent, the
activities they engaged
in, the impact that being
in the garden had on the
visit and whether they
would recommend the
garden to others (with
‘ot her cat
elaboration).

9 Openended questions
about likes and dislikes
about being in the
garden and their
experience.

9 Respondents could
answer it each time they
visited the garden.

Drawings:

9 Children aged 17 and
under could submit a
hand drawn picture of
something they liked in
the garden or their
favourite place in it.
These were completed
over a threeweek
period.

Interviews:

9 Semistructured
conducted over two
consecutive weekend

9 The garden facilitated home

1 Interviewees perceived and

1 It made visitors more likely tg

9 Greater interaction between

9 Freed the mothers to feel like

9 Also better relationships/the

1 Helped mothers with multiple

connect through games
outside.

like interactions between the
children and adults in that

they could do things together
that they would do at home.

directly experienced that the
garden improved the
relationship between the
parent and child, in the
increased frequency and
length of visits as well as the
quality of the time together.

return, making leaving each
other easier and leading to
more connection points.

mothers and children
because they could now play
activities together and act
more naturally together.

the mother they were before
prison.

possibility of such between
the incarcerated women,
their children and other
family members.

children to balance their
attention across all children.

the data collected (acknowledgeq
by author).

Conducting joint interviews with
the incarcerated woman and thei
visitor(s) there may have limited
their openness and honesty in th
presence of each other
(acknowledged by author).

No data was collected about the
nature of family relationships
prior to the visit or other factors
that can influence the quality of
the visit, which could have
impacted how people experience
the garden, limiting understandin
that can be drawn from the
findings (acknowledged by
author).

Purely having t
drawings with no further context
may have limited or weakened
the researchers
what the children were trying to
convey.

Mixed-methods design allowed
for a more detailed understandin
in accessible ways so that all cou
have their voice heard who
experienced the garden.
Responses were collected over g
extended period of time, allowing
for opinions to be shared within g
range of weathers and contexts.
Justification given for each of the
methods chosen.
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visiting days in Sept
2018.

1 Included incarcerated
women and her
visitor(s) including
children.

9 Occurred in a place of
preference.

9 Asked what they liked
and disliked about the
garden, how they used i
and the activities they
engaged in, the impact
the garden had on them
and their ideas for
improvement.

9 Average interview
length was 10 minutes.

9 The garden provided spaces
to spend private time with
children and family members
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Overview of relationship outcomes from the systematic literature review papers

Relationship outcomes

Wilderness family camps

Recreational outdoor family programmes

Unstructured familybased nature
activities

Bandoroff and

Scherer (1994)

Potter and

Duenkel (1997)
McLendon et
al. (2009)

Huff et al.
(2003)

Overholt
(2013)

Birnbaum
(1991)

Burg (1994)

Kugath (1997)

Dorsch et al.
(2016)

Norton et al.
(2019)

Izenstark et al.

(2016)

Izenstark and
Ravindran

Izenstark et al.
(2023)

Toews et al.
(2021)

(2020)

Better communication
and negotiation/
cooperation

x

x
>

>

X

x
X

Better family
functioning/cohesion
and adaptability/
stability

Building/maintaining
positive relationships

Removal of
interpersonal shields/
role shift/greater
acceptance/
understanding/
vulnerability/respect

Relationships built with
other
families/community/
sense of belonging

Greater trust between
family members

Family time together
prioritised away from
distractions

Rediscovery of inner
child helped bonding

202



with children/shared joy|
and fun

Families were more
relaxed together

Greater awareness and
openness to discussing
issues leading to greate
support for each other

Greater sense of safety
and freedom, allowing
independence and risk
taking

Increased affection and
kindness/physical and
emotional connection

Greater problemsolving
together

Elicited building/sharing
of memories

Improved relationship
with nature

Greater sense of
inclusion in the family
activities and decisions

Discovery of family
strengths and areas for
future improvements

Reduced anxiety about
the future

Sense of gratitude for
each other

Shared sense of
accomplishment/pride
in each other
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Appendix D: Invitation e-mails to participants

Invitation e-mail for facilitator participants

Hi,
As part of my training to become an Educational Psychologist, | am interested in focusing my

thesis research on the experiences and perceptions of those who were involved in the
relationship-building, outdoor parent/carer and child sessions that you have been running.

As one of the facilitators of these sessions, | would greatly value the opportunity to talk with you
further about your lived experiences and perceptions of these sessions. Hearing your story will
allow for a deeper understanding of what occurred during these sessions and what can be
learnt from them. This can then help to support other PCs, inform the future work of
professionals such as Educational Psychologists and further develop the body of research.

Your involvement in this project will take place between April and September this year and will
involve a relaxed conversation between us in the form of a semi-structured interview lasting
approximately an hour. This interview can take place online or in person at [school name],
wherever you feel most comfortable, and will involve me asking a few broad questions about
your experiences and perceptions of the sessions which will be sent to you a week in advance.
These questions are deliberately broad to allow you the freedom to share your story and guide it
to what is important to you. To help with analysis, the interview will be recorded and transcribed
either via Microsoft Teams or Microsoft Word and then completely anonymised, so your data
cannot be traced back to you. You will have the right to withdraw from the study up to a week
after the interview.

If you are interested, please see the information sheet attached and please do not hesitate to
get in touch if you have any questions.

If you are happy to participate, please complete the consent form via the link below, by
XXIXKIXX.

Consent Form:

| look forward to hearing from you.
Kind regards,

Emily Carbonero

Researcher:

Emily Carbonero
Trainee Educational
Psychologist

School of Psychology
Cardiff

[email]

Research Supervisor:
Dr. Emma Birch
Research Supervisor
School of Psychology
Cardiff

[email]

Cardiff University’s
Research Ethics
Committee:

School of Psychology,
Cardiff University,
Tower Building,,

30 Park Place,
Cardiff,

CF10 3AT

[email]
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Initial invitatione-mail for PC participants

Dear [PC’s name],

| understand that [Inclusion Lead] recently got in touch with you about a research opportunity
that will explore your experiences of the outdoor parent/carer and child sessions that you took
part in last year. | am leading this research project as part of my training to become an
Educational Psychologist and warmly invite you to consider taking part. In brief, taking part
would involve a relaxed conversation with me lasting about an hour during which | will ask open
questions that you will have seen advance, in the format of a semi-structured interview. You will
have the choice of having this interview in person or online and your responses will be recorded

and completely anonymised, so they cannot be traced back to you.

| would love to talk with you further about what your involvement in this project would look like
and answer any questions you may have.

Would you like to let me know an ideal time for me to call you for us to discuss this further? |
have your preferred contact number written as X3O00O0OX. Alternatively, | can just email a
written information sheet for you to read through if this would be preferable.

| look forward to hearing from you.

Kind regards,

Emily Carbonero

Researcher: Research Supervisor: Cardiff University’s
Emily Carbonero Dr. Emma Birch Research Ethics
Trainee Educational Research Supervisor Committee:
Psychologist School of Psychology School of Psychology,
School of Psychology Cardiff Cardiff University,
Cardiff [Email] Tower Building,,
[Email] 30 Park Place,

Cardiff,

CF10 3AT

[Email]
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Followup e-mail for PC participants

Dear [parent/carer’s name],

Thank you for [your reply/making the time for our call].

| have attached the information sheet which outlines what your taking part in this project would
involve [which details everything that we discussed on the phone]. Please read it through and
do not hesitate to contact me with any questions or concerns.

If you would like to take part in this project, please complete the consent form below:
Consent Form:

https://gfreeaccountssjc1.az1.gualtrics.com/jfe7/preview/previewld/15¢72831-c776-4717-
9200-aa0c6960598a/SV_7Qws0ij2KicJLUk6?Q CHL=preview&Q SurveyVersion|D=current

If you would not like to take part then please let me know in a reply to this email. Thank you for
your time and consideration.

Kind regards,

Emily Carbonero

Researcher: Research Supervisor: Cardiff University’s
Emily Carbonero Dr. Emma Birch Research Ethics
Trainee Educational Research Supervisor Committee:
Psychologist School of Psychology School of Psychology,
School of Psychology Cardiff Cardiff University,
Cardiff [Email] Tower Building,,
[Email] 30 Park Place,

Cardiff,

CF10 3AT

[Email]
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Appendix E: Information sheet for participants.

You are invited to take part in a project exploring your perceptions and experiences of the
nature-based, outdoor parent/carer and child sessions that you took partin last year.

1. What is the purpose of this research project?

This study hopes to develop an understanding of your perceptions and lived experiences of
these sessions and the role that the outdoors played in your experience of the sessions. This
will help to create recommendations and inform potential future interventions for PCs and
professionals, such as the Educational Psychology Service.

2. Why have | been invited to take part?

You have been invited because you were a valued member of a small group of individuals who
experienced these bespoke sessions. Your story of your involvement in these sessions is
important in understanding their value and what can be learnt from them.

3. Do | have to take part?

No, your participation in this research project is entirely voluntary. If you would like to take part
in the research, you are invited to read and accept the statements of consent in the consent
form (accessed via the link in the original e-mail). However, you may withdraw at any point up to
a week following your interview by informing me (Emily Carbonero) and your data will be
removed from the dataset with no negative consequences. During the interview, you can
choose not to answer any of the questions and you can end the interview at any time without
giving a reason.

4. What will taking part involve?

Your participation will involve taking part in a semi-structured interview lasting approximately
an hour with Emily Carbonero, the researcher. You can choose to have this interview either
online via Microsoft Teams or in person, at [associated school’s namel]. If this takes place
online, you will need to find a quiet, private room for this to take place in which is out of earshot
from others, aiding confidentiality. To allow for analysis, the interview will be recorded and
transcribed via Microsoft Teams or Microsoft Word. The key questions that you will be asked
will be sent to you a week before the interview to allow you time to reflect on your responses
and feel more relaxed during our conversation.

5. Will my taking part in this research project be kept anonymous?

Allinformation collected during the interview will be securely and confidentially stored and will
be completely anonymised at the point of the final transcription onto Microsoft Word. At this
point, the recording will be permanently deleted. There will be no identifiable trace between
yourself and your data beyond this point. However, there will be an exception to this
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confidentiality if information is shared that constitutes a risk of harm to a child young person or
vulnerable adult; in which case safeguarding procedures of the school and of Cardiff University
will be followed.

6. What will happen to my personal data?

Any personal and individually identifiable information collected from (or about) you during the
research project will be kept confidentially and will be securely stored and processed according
to the General Data Protection Regulation (GDPR), until it has been anonymised or destroyed.
All remaining data will be retained for a minimum period of 5 years after the end of the project or
after publication of any findings based upon the data (whichever is later).

Information will only be accessible to the myself as researcher and my research supervisor.

Cardiff University is the Data Controller and is committed to respecting and protecting your
personal data in accordance with your expectations and Data Protection legislation. Further
information about Data Protection may be found at https://www.cardiff.ac.uk/public-

information/policies-and-procedures/data-protection. This includes your rights, the legal basis

under which Cardiff University processes your personal data for research, Cardiff University’s
Data Protection Policy, how to contact the Cardiff University Data Protection Officer and how to
contact the Information Commissioner’s Office.

7. Who is organising this research project?

The research has been organised by Trainee Educational Psychologist, Emily Carbonero with
the support of Cardiff University research supervisor, Dr. Emma Birch.

8. Who has reviewed this research project?

This research project [has been reviewed and given a favourable opinion by the School of
Psychology Research Ethics Committee, Cardiff University. Secretary of the Ethics Committee,
School of Psychology, Cardiff University, Park Place, Cardiff, CF10 3AT. [contact details]

Should you have any questions relating to this research project, please do not hesitate to

contact me.
Researcher: Research Supervisor: Cardiff University’s
Emily Carbonero Dr. Emma Birch Research Ethics
[e-mail] [e-mail] Committee:
[e-mail]

Appendix F: Link to the consent form through Qualtrics

https://qfreeaccountssjc1.az1.qualtrics.com/jfe7/preview/previewld/15¢72831-c776-4717-
9200-2a0c6960598a/SV_7Qws0j2Kjc)JLUk6?Q_CHL=preview&Q_SurveyVersionlD=current
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Appendix G: Debrief form for participants

Thank you for taking part in this research project. Your time and shared responses are greatly
appreciated.

What was the study about?
 Understanding your perceptions and experiences of the nature-based, outdoor
parent/carer and child sessions that you took part in last year.
' Yourstoryis important in understanding the value of these sessions and what can be
learnt from them.

What will happen to the information gathered?

1 Thefindings will be written up and submitted to Cardiff University as part of the
researcher’s doctoral studies and may be used in presentations and published in a
journal.

9 Datawill not be traceable to you once the interview transcription is complete.

Any recorded data will be deleted once it has been transcribed.
T  Youwill be e-mailed a link to the final research paper on Cardiff University’s ORCA
website, in case this is of interest.

=

If any of the themes from this interview have been upsetting or disturbing and you would like to
seek further support, the services below are welpositioned to provide this:

 Mind. This link also includes contact details for other organisations providing support,
such as Anna Freud, Barnardo’s and Family Action:
https://www.mind.org.uk/information-support/tips-for-everyday-living/parenting-and-
mental-health/#O0rganisationsThatCanHelp

T NSPCC. https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/mental-
health-parenting/

Young Minds. https://www.youngminds.org.uk

[Contact details of school family engagement officer]

1 [Contact details of local parenting support group]

=

If you wish to withdraw your data from this study, please contact me within the next week and
this will be organised.

Privacy Notice:

Any personal and individually identifiable information collected from (or about) you during the
research project will be kept confidentially and will be stored and processed according to the
General Data Protection Regulation (GDPR), until it has been anonymised or destroyed. All data
will be retained for a minimum period of 5 years after the end of the project or after publication
of any findings based upon the data (whichever is later).
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Cardiff University is the Data Controller and is committed to respecting and protecting your
personal data in accordance with your expectations and Data Protection legislation. Further
information about Data Protection may be found at https://www.cardiff.ac.uk/public-
information/policies-and-procedures/data-protection. This includes your rights, the legal basis
under which Cardiff University processes your personal data for research, Cardiff University’s
Data Protection Policy, how to contact the Cardiff University Data Protection Officer and how to
contact the Information Commissioner’s Office.

This research project [has been reviewed and given a favourable opinion by the School of
Psychology Research Ethics Committee, Cardiff University. Secretary of the Ethics Committee,
School of Psychology, Cardiff University, Park Place, Cardiff, CF10 3AT. [contact details]

Should you have any questions relating to this research project or would like to request a copy
of the information sheet, please do not hesitate to contact me via e-mail: Emily Carbonero
(Researcher) — [e-mail}, Dr. Emma Birch (Research Supervisor) — [e-mail]
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Appendix H: Gatekeeper e-mail for the school Inclusion Lead

Hi,

As part of my training to become an Educational Psychologist, | am interested in focusing my

thesis research on the experiences and perceptions of those who were involved in the outdoor

parent/carer and child sessions that you have been running.

| understand that you took responsibility for initially inviting the parents/carers to these

sessions and have kept in contact with them and/or their children since through your role as
Inclusion Lead at their children’s school.

| would be very grateful if you could please contact the parents/carers who were involved in the
most recent group of sessions, however you feel is best, asking for their permission to have
their contact details shared with me.

Key messages to share:

¢ |amreallyinterested in hearing their experience of the parent/carer and child sessions.

o | would like to get in touch with them so that | can talk to them further about what this

research is about, what their involvement would lock like and to answer any questions.

e Thereis no obligation for them to share their contact details with me if they do not want

to.

Please could the titles, full names, email addresses and preferred phone numbers of each
consenting parent/carer be emailed to me in response.

Many thanks,

Emily Carbonero

Researcher:

Emily Carbonero
Trainee Educational
Psychologist

School of Psychology
Cardiff

[email]

Research Supervisor:
Dr. Emma Birch
Research Supervisor
School of Psychology
Cardiff

[email]

Cardiff University’s
Research Ethics
Committee:

School of Psychology,
Cardiff University,
Tower Building,,

30 Park Place,
Cardiff,

CF10 3AT

[email]
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Appendix I: Semi-structured interview schedules

Semi-structured interview schedule for the facilitator participants

The interview will start with an introductio
consent to participate, their right to withdraw and data protection. They will also be

reminded of the constraints of the confidentiality of the conversation ifimfation is

shared that constitutes a risk of harm to a child, young person or vulnerable adult, which
would result in the school and Cardiff Unive

1. What originally inspired you to facilitate these parent/carer and child relationship
building, outdoor sessions?
Prompts:
- Was there a personal interest or drive?
- Was there a professional interest or drive?
- Were the planned sessions underpinned by any research or theory?
- What helped you to prepare and plan for the sessions?

2. How would you describe your experience of taking part in the parent/carer and child

sessions?

Prompts:

- What do you think were the high points of the experience and what could have
been better?

- How would you describe your relationship with the PCs and children throughout
the sessions?

- Did the sessions occur as planned or was a lot of adaptation required?

3. How do you think the parents and children experienced the sessions?
Prompts:
- What impact, if any, do you feel the sessions had on their relationships?
- Do you think they found it a positive or negative experience overall and why?
- Were there certain relationships that responded better to these sessions than
others? If so, why do you think this is?

4. What is one of your favourite memories from the sessions? This may be a
memorable moment or a particular activity, for example.
Prompts:
- What activity was happening at the time?
- Was this nearer the start or the end of the sessions?
- How did you feel in this moment?
- How do you think the PCs and children experienced this moment?

5. What role did being outdoors play in your experience of the sessions?
Prompts:
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- Do you think being outdoors impacted the experience of the PCs and children
involved? If so, how and why?
- Did you notice any changes in yourself from being outdoors for these sessions?

6. What inspiration has facilitating these sessions given you for the future in your own
life and/or in your work?
Prompts:
- What did you learn from the sessions?
- Would you implement these sessions again?
- What would help you to implement them in the future and what might you
change, if anything?

Debrief.

Semistructured interview schedule for the PC participants

The interview will start with an introductio
consent to participate and their right to withdraw. They will also be reminded of the

constraints of the confidentiality of the conversation if information is shahed

constitutes a risk of harm to a child, young person or vulnerable adult, which would result in

the school and Cardiff University’'s safeguar

1. How would you describe your experience of taking part in the parent/carer and child
sessions?
Prompts:
- How would you describe your relationship with the facilitators, the other PCs and
children throughout the sessions?
- Did you have any expectations of what you thought the sessions would be like? If
you did, what were they and did your experience meet these expectations?

2. How do you think your child found the sessions?
Prompts:
- How do you think they felt during the sessions?
- Did they talk about the sessions afterwards? If so, what did they say?
- Was there a session that you felt they engaged with more compared to other
sessions? If so, why do you think that is?

3. Did you notice that the sessions had an impact on your relationship with your child?
If so, how would you describe this impact?
Prompts:
- What was your relationship with your child like before, during and after the
sessions?
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- What impact, if any, has this experience had on your relationship in the months
since the sessions finished?

4. What is one of your favourite memories from the sessions? This may be a
memorable moment or a particular activity, for example.
Prompts:
- What activity was happening at the time?
- Was this nearer the start or the end of the sessions?
- How did you feel in this moment?

5. What role did being outdoors play in you
sessions?

Prompts:

- Do you often have experiences with your child outdoors? Have these increased or
decreased since taking part in these sessions? E.g. tried recreating one of the
activities in your own time?

- Do you feel this impacted the enjoyment of the sessions, and why?

- Do you think the sessions would have had a different impact if they were held
indoors?

- Did you notice any changes in yourself from being outdoors for these sessions?

6. What key points did you learn and take away from your experience of these

sessions?

Prompts:

- What were the high points of the experience and what could have been better?

- YY2¢6Ay3ad GKFEG G0KSaAS aSaaizya ogSNB 2NHI YA
changed your view or relationship with their school at all? If so, how?

- Would you recommend similar sessions to other PCs in a similar situation to
yourself?

- Have the sessions changed your view of or approach to parenting?

Debrief.
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Appendix J: Ethical considerations.

This research project was approved by Cardif
Risk assessment receipt numb&r08089025 3932
Ethics committee reference number: EC.24.03.12.6984R

Informed consent and participant information:

The participants’™ informed consent was enhan
involvement would entail with them, as well as through invitatemails (Appendix D) that

contained the information sheet (Appendix E) and consent form link (Appendix F). For the
facilitator participants, this verbal commun
role in collaboration with them. For the PC partiaips this involved the schoddased

facilitator (who had a prestablished relationship with thBCs) informing the PCs of the

study as requested (Appendix H) and gaining their consent for their phone numbers and e

mail addresses to be shared with the researcher. The researcher theailed and called

the PCs, explaining the study and talking throtlghinformation on the information sheet

(Appendix D) before sending them a follayw e-mail (Appendix D). This enabled any

guestions or queries to be addressed in the moment and allowed the researcher and

participants to begin building rapport, allowifigr more comfortable and open

communication throughout the interview process.

The information sheet (Appendix E) detailed that the participants had the right to withdraw
from the study at any time up to a week after their interview, after which their transcripts
were to be anonymised and untraceable to them. It also highlightedttiet could choose

not to answer any of the interview questions and can end the interview at any point without
reason.

The participants were sent the key questions from the interview schedules (Appendix |) a
week ahead of their interview to facilitate their informed consent to take part in the
interview, and to help them to feel as prepared and comfortable for the intenas

possible. Their informed consent was then verbally clarified again at the start of the
interview alongside their right to withdraw.

Debriefing:

At the end of each interview, the participants were talked through the contents of the
debrief form (Appendix G) and had the opportunity to ask any questions. The debrief form
was thene-mailed to them immediately following the interview.
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Anonymity, Confidentiality and Data Storage

Initial PC names and contact details from the gatekeeper (school Inclusion Lead) were
securely stored in a Microsoft Word document
OneDrive and the originatmail correspondence were deleted. Completed consent forms

were then downloaded from Qualtrics and securely stored on my Cardiff University

OneDirive, following which the data gathered on Qualtrics and the initial Microsoft Word

document containing contact detaiwas permanently deleted. The downloaded consent

forms were kept separately from the study data and will be retained for a minimum period

of 5 years from the end of the project or after publication of any findings based upon the

data (whichever is |l ater). Thisesjesti Cohdnet W
Cardiff University document.

To reduce the risk of any personal information being overheard by others, the online
interviews were conducted within a quiet, private room out of earshot of others with
participants encouraged to do the same. To reduce these risks durpgyson intervews,
a private room in the associated primary school was made available for the interviews
where they would not be overheard or interrupted.

The nonanonymous interview recordings and automaticajgnerated transcriptions from

Mi crosoft Word were secured stored on the re
recordings and original transcripts were permanently deleted once the transevgrts

checked, refined and anonymised. At this point, any persoiddgtifiable information was

also be redacted from the transcripts and all participants were given pseudonyms to replace

their real names. These pseudonyms and associated pronouns wederggeutral to add

an extra layer of anonymity, given the participants knew each other. Only the researcher

and their university research supervisor had access to the data.

To further support the anonymity of the participants during the write up of the research,
effort was made to reduce the amount of participant data associated with their pseudonym,
limiting the extent to which they could be identified through their respasise

Managing Risk of Harm

The researcher was aware that the participants may find the discussion upsetting, especially
the PC participants if they chose to talk about distressing elements of their relationship with
their child and/or the impact of the intervention. To help to maeabis risk, the

participants were given the broad interview questions in advance to aid preparation and
were aware that they could choose not to answer any questions if they do not want to. They
were also aware of their right to withdraw from the studyaaty point up to a week after

their interview, and space was created for them to ask any questions before and after the
interview. The researcher also monitored how each participant was during the interview,
using professional judgement to check in, chatag®c or stop the interview and seek

further support if needed.

216



Contact details for services who could provide further support were signposted to in the
study debrief for the participants to pursue if desired (Appendix G).

To manage the risk of the researcher being negatively emotionally impacted by the content
shared in the interviews, they regularly accessed supervision with their placement
supervisor and research supervisor, where they could discuss any concerns theaydhad

have them contained. There was also the risk of harm (e.g. physical/verbal abuse) from the
researcher working on their own with participants, which agreed and approved plans had
been put in place for in the case of this eventuality either online g@enrson.

217



Appendix K: Application of Yardley’s (2000) criteria for assessing qualitative research.

Yardley’s (2000) framework below for assessing validity and quality in qualitative research
outlines considerations that were addressed throughout the research process, in the context

of IPA (Smith et al., 2021).

Core principles and criteria for How the study meets this criteria

validity of research (Yardley, 2000)

1. Sensitivity to context 9 The study was granted ethical approval from
Cardiff University’s Ethics Committee.

9 The context of research that this study was
positioned in was explored through a narrative
approach in Part One, which was also explicitly
linked to its application to the EP profession. This
was strengthened by a thorough systematic
review of studies specifically relating to the
intervention and focus applied in the current
study. Relevant literature is also incorporated into
the introduction and discussion sections of Part
Two.

9 Clearinclusion and exclusion criteria were used to
purposively recruit the sample of participants, as
outlined in section 3.6.1 of Part Two. This
captured the experiences of both the facilitators
and PCs who took part in the intervention,
providing perspectives from different contexts.

9 Broad, relevant participant demographics were
provided whilst maintaining anonymity.

I Participants were able to elaborate on their
experiences through the use of open-ended, semi-
structured interview questions, enabling an
accurate account to be gained. The inductive

process of IPA further supported this, facilitating
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sensitive interpretation of the data that stayed as
true to the data as possible through frequent
revisits of the transcripts and reflexivity of the
researcher as to their own influences and bias (see
Part Three).

Informed consent was sought at the beginning of
participant recruitment as well as at the start of
each interview, alongside opportunities for
guestions to be answered. Participants were also
informed of their right to withdraw at any point up
to a week following their interview.

Participants received a debrief form following
their interviews, containing information on
accessing support if required.

The relevance and contribution of this study to the

context of EP practice is discussed.

2. Commitment and rigour

The researcher conducted a literature review that
explored the wider literature base through a
narrative approach as well as a thorough
systematic review where each study was critically
appraised alongside a group critique.

Seven semi-structured interviews were conducted
across two participant groups, loosely following
interview schedules (Appendix 1), following the
lead of the participants.

Collection of the data began early in the research
process, allowing time for thorough immersion in
the data and analysis of each transcript and
participant group in turn, in line with Smith et al.’s
(2021) guidance. This allowed for a

comprehensive, in-depth analysis to take place
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involving a lengthy process of revisiting and
refining the themes with a phenomenological
rather than purely descriptive focus, upholding the
rigour of the IPA process.

All PETs and GETs were cross-referenced by a
research colleague.

Research surrounding the multiperspectival
element of the analysis enabled the researcher to
commit to a thorough, guided approach to
understanding the links between the two
participant groups, with particular reference to
Larkin et al. (2019). This is supported by the
analysis seen in Appendix N.

A research diary supported the researcher’s
reflexivity along the process alongside regular

supervision.

3. Coherence and

transparency

The IPA process was coherent with the guidance
outlined by Smith et al. (2021) and Larkin et al.,
(2019) and the steps followed are outlined
transparently in Appendix L, supported by
illustrative extracts.

The PETs for each participant are shown for each
participant in Appendix M, with the GETs for each
group shown in Part Two, section 4.1 and 4.2. The
process of establishing the multiperspectival
themes is demonstrated across Part Two, section
4.3 and Appendix N.

Each of the processes that contribute to this thesis
have been openly and clearly explained, be it

throughout Part One and Part Two, their
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appendices and/or in Part Three, including
decisions made and steps followed.

The researcher was transparent with their
ontological and epistemological positioning (Part
Two, section 3.2) and their explanation of this and
its proposed combination with the analysis
methods chosen (Part Three, section 2.3.1).

The researcher was reflexive throughout and
navigated complications and decisions with

openness, as is reflected in Part Three.

4.

Impact and importance

This study focused on a gap in the research,
especially in the use of the outdoors to facilitate a
parent/carer and child relationships in the UK, in
the context of EP practice.

The importance and impact of this study for EP
practice are discussed in Part One, section 9 and
Part Two, section 0O, alongside recommendations
for future research and plans for dissemination in
Part Three, section 3. These plans for
dissemination and the systemic work of EPs could
positively impact familial relationships and upskill
and inspire school staff and wider professionals.
This could potentially prompt the wider
application of this form of intervention to other
relationships (e.g. student-teacher relationships).
Due to the idiographic and uniquely individual
nature of the findings from IPA research, the
results of this study are not generalisable to the
wider population (Smith et al., 2021). However,
the findings of this study may promote thinking as

to how schools, EPs and EP services can facilitate
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such interventions and how families can benefit

from experiences in the natural, outdoor world.
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Appendix L: Data analysis procedure and examples

IPA for each participant group

The following analysis procedure was followed when conducting the initial IPA analysis on the

individual participant transcripts for each participant group, based on Smith et al.’s (2021)

guidance.

Stage of analysis

Description

Reading and reeading

The researcher read the par
times, both alongside the audi@cording and without, in ordel
to immerse themselves in the original data and ensure the
participant is at the centre of the analysis. This also helped t
researcher to map the narratives shared across the interviey

a simple timeline down the side of the transcript.

Exploratory noting

The researcher noted anything of interest from within the
transcript, beginning to identify specificities in how the
participant made sense of their experience. This fluidly
developed with the rereading of the transcript in the previous
stage. There werthree different levels of interpretation
captured in this noting:

1 Descriptive = Describing the content of what the participa
said, the subject of talk and summarising important
elements at face value.

T Linguistic = Exploring th
language and how this may contribute to understanding
their experience. This included functional uses of langua
pauses and vocalisations that were not words.

1 Conceptual = A deeper and more abstract focus of thinki
rooted in the participant

researchers experienti al

help to make sense of the participant.
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Constructing

experiential statements

The researcher crystallised and consolidated their thinking s
far, through combining important detail from the transcript ar
exploratory notes into experiential statements, aiming to
maintain their complexity. These related directly to the

par t i experiantds brsheir sensmaking of them.

Searching for
connections across

experiential statements

The researcher mapped how the experiential statements fitts
together, clustering them to provide a structure that

highlighted the most interesting and important aspects of the

participant’s account. Meth
included:
1 Similarity.

1 Polarisation (the combining of conflicting or contrasting
statements to highlight complex, seemingly contradictory
aspects of the experience).

1 Narrative organisation (themed in the unfolding events of
participant’s Dbiography,

1 Functional analysis (focusing on the function of the
language that is deeply intertwined with the meaning ang

thoughts of the participant).

Naming Personal
Experiential Themes

(PETS)

The clusters of related experiential statements were titled to
describe their characteristics and these clusters were refine(

further, forming PETs with differentiated sdibemes.

Moving on to the next

case

The researcher repeated the above steps with the remaining
transcripts of the participants from that participant group,

respecting the individuality of each.

Developing Group
Experiential Statement]
(GETS)

The researcher sought for similarity and difference
(convergence and divergence) across the experiential
statements and PETs of the participants from that participan
group, creating a set of GETs and-fluemes representing that
group. This drew upon shed and unique features of the

experiences of the contributing participants.
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Multiperspectival IPA between the participant groups

Once the GETs had been established for each participant group, the researcher then engaged

in a multiperspectival level of analysis, guided by Larkin et al. (2019). They outlined this as an

approach for capturing more complex and systemic experiential phenomena through the use

of multiple perspectives, as adopted in the current study. They advocated for this as a way of

‘increasing the inferential leverage of idiographic and phenomenological inquiry’ (p.184,

Larkin et al., 2019).

In response to this, the researcher followed the subsequent steps to complete the analysis:

Stage of analysis

Elaboration

Clarification of the
multiperspectival IPA

design.

The researcher reflected on the design of multiperspectival
approach being adopted. They confirmed that the two group
were directly related as they were immersed in the same

experience with different perspectives on it.

Development of

connecting themes

Whil st aiming to retain | PA

individual sensemaking, the researcher considered the PETS

GETs and related subordinate themes of each group. They

began to cluster them with a focus on their convergence

(patterns and conneabdns) and divergence (conflicts and

differences). Analytic strategies recommended by Larkin et ¢

(2019) that supported this thematic development included:

1 Consensus/conceptual overlap (convergence).

1 Conflicts of perspectives (divergence).

1 Reciprocity of concepts (perspectives that complement €
other).

1 Paths of meaning (shared meanings from the same or
different experience).

1 Lines of argument (storying important dimensions to

provide an analytic narrative).
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Naming of connecting

themes

This process was supported by creating a visual represental
of the analysis through a matrix (Appendix N dadle 8),
enabling contributing information for each connecting theme

be considered holistically and titled as appropriate.

Examples of exploratory noting on the transcripts

= =4 4 A

Impact of nature

know, brings to the the party, if you like. Erm. But we know it works. Yeah.

Blue font indicates descriptive noting.
Green font indicates linguistic noting.
Pink font indicates conceptual noting.
Purple font in capitals indicates experiential statements.

Errr, obviously I've got the outdoor side of it, erm, ...we know it's hard to Phrasing the outdoors as a

/"_'—_—.—__‘___‘—ﬁ "
qualify and quantify what... the medium of the outdoors does... brings, you Method of change/'substance

that something grows in’ -
suggests something with

Idiom - party suggests a. ou know, we've seen the results, you know, and and it's like, this was a implicitimpact rather than just
playful, enjoyable experience existing
with little structure or novel experiment... A novel opportunity it’s like well let's give it a go. Let's
leadershi

P see how we get on. . \ ‘Novel' used a lot

Suggests it was new as well as unexpected to
ITISUPTO USTO REAP THE ion li f
0 00:04:25 E some extent, that collaboration like they'd OUTDOORS HAS IMPLICIT
BENEFITS THAT NATURE been given this chance from powers above IMPACT

OFFERS

Yeah, absolutely.
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00:12:33E

It all to be quite new and fresh.
Idea of trial, testing a hypothesis. Highlights the

00:12:35 K ( experimental nature of this.

Yeah, yeah, yeah. And... er | guess in some respects it was testing them?...
not testing them, but challenging them in different ways. Because the whole

point of it was actually it was a challenge between parent and child.

~— Idea of growth through challenge, GROWTH THROUGH CHALLENGE
00:12:48 instead of a wholly nurturing/
therapeutic approach.
Mmm.
00:12:49 K
Impact of the So the er... with another moment, when we were doing the bushcraft
activities
[clears throat] erm, when, they had to li- light a little scratch fire. So it's
parent and child working together, um... you know, and they were quite Ir;]slar;jtfwnnection through
shared focus
bustley and chatty. And then as soon as we started it went totally quiet and
they were almost whispering to each other. //
7 NATURE-BASED ACTIVITIES FILTERED DISTRACTION
00:13:11E e AND NOISE, CAPTURING THEIR SHARED FOCUS
I///
Wow.
) 00:13:13 K Metaphglit of their building
Repetition emphasising connections?
the ‘quiet’

) ] Um... and then they got the fire going and they just, it's only a little fire, an
Quietness symbolic of

connection, not conversation - individual fire and they/just build it up in front them and they- the engage. ~ CONNECTIONS BUILTINTHE
inimi ' ' MOMENT
ngture m'mmlsed,the noise’ and And it went really guiet and me and Ruth again looked at each other and
distractions, allowing focus? —~——or >~
went wow. Yeah... 5o we had all these, we didn't really know what the
impact of the activities were gonna be so it was like a... let's give it and try
and see what happens? Just. Yeah, you know, and that was a not an
Trial and error but = 2 4
successful — ~ unintended consequence. But yeah. Or, you know, outcome.

ALLOWING NATURE THE FREEDOM TO
HAVE AN IMPACT

00:13:44 E

Just couldn't be sure it would happen that way.
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00:17:54 E

Do you feel like they gained something from it themselves too almost?

00:17:57 K WAS AN IMPORTANT FIRST STEP TO
FACILITATE FUTURE DEVELOPMENTS
SIGNIFICANT DYNAMIC SHIFT
| hope so yeah. | don't know. | mean, | can't really assess the long term... IN INVOLVING PARENTS TOO

effect of that. But it was, at least w-, it was a start, you know, and we'll make ‘ )
Why is there this sense of fear
an effort and we and we sort of. Well for us as well it wasa novel approach 414 risk towards the added

involvi ?
into unchartered waters, | mean we certainly haven't done anything like this /""" Invniwng parents!

Elements of risk and uncertainty Locus of control?

- a trial that felt very unfamiliar 3t all within the outdoor ed service. And you know, locking at how brave my

despite their experience my [clears throat] manager. Just said well go with it. Just said let’s see what
working with parents, children

happens. Didn't go in with a set Language of bravery, as
and the outdoors separately PP ~gends mote expermenta though thiscafd aret ik
00:18:28 F and open-minded

YOU DON'TKNOW UNTILYOU TRY
That's brilliant.

00:05:10 E

Pre-existing That's really interesting and | guess that that clarity that you gave the

relationships helped . . i
parents over that time really, really helped, was helped by relationships

scéS’ » You've built with them too, or perhaps helped that relationship
o\ o€

ki T
i el WE e
F“m successed B %Aﬁe building. - pogITIONING OF STAFF IN SCHOOL DISTINCILY INFLUENCES P&m ah putd
of WX 1O L o2 THE STRENGTH OF PRE-EXISTING RELATIONSHIPS NEEDED tat 4 W%W
“"M( 00:05:20 R £OR THE SUCCESSFUL INITIATION OF THESE SESSIONS “TM W

| g W&ar‘\?ﬁv Yes. Yeah. And | think for most of the children, I've got a relationship Mj%ﬂ
of. %PUW that with them in school because I'm not a teacher, I'm not in their ?smlﬂ W Pﬂﬂ

vk

;g’;ﬁﬁﬂ? ) N class, but | pick them up when you know they're struggling in class, or % $
et © ) when something's upset them. | | picked them up and had a chat with
TS Wlé :’3 é{w\’ them so having that relationship with those children, they then talk to
% s their parents or carers so their parent or carer knows me through that, ) nh
COJ{W CO‘JEIS
rather than knowing me directly. v Wd\ﬁ& ‘ ) o
i
DIRECT RELATIONSHIPS WITH PARENTS/ w%_g(w tol
00:05:45 E CARERS NEED TO BE FOSTERED wnogps Sy Wy r2d
INITIALLY sgis o OB g
Yeah, absolutely. And do you think, erm, have the sessions changed U\W\*ﬁ- ¥ b{ﬂ‘\
. - . o 0
our relationship with the children and the parents and carers, at all? A &2 ot
! p p \‘\M{ V@.?-Mm\n wWA
00:05:54 R qu;ﬁﬂ’ "‘“%\dfu\q
o LTV e

Yes, definitely, definitely, yeah.
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SHARED NATURE
CONNECTEDNESS FACILITATED
INITIAL GROUP COHESION,
ENABLING ATRANSITION TO
MORE VULNERABLE AND
TRUSTING CONVERSATIONS
LATER ON.

oS58
S et
7

i

N

W

/

(

o Stamblng gyes wordn &N
W S g exca /Passiom for LSO
B A0S w03 S4ging -
QR gjen ™ g g /
Yes. Yes, that's the. | def- | definitely would it. Initially you talk about
things that you just happen across. Ooh! Look at this plant, look at this
tree, you know look at this thing. Can you hear the bird, kinda thing and
it's just a gain that trust and and build that sort of group dynamic. But

then as you go on, you start to ask a bit more searching questions and L‘N}d 0

\

&
wh
more leading questions, just to get things- but you couldn't do that at @V‘D’g

wpted
the beginning because that trust of what I've said being kept £ o C
wme .
confidential would not be there. You couldn't do that. \ Canf o% N oy l&ﬁflﬂ\{ M‘d
@ i
nete WQ T
00:11:38 E \Cs & Wm\mﬁ ad
ot ot Wy &
No, absolutely. And think it, it highlights how important- slowing the e - VP’A (\lﬁim\)\}ggf %
P. -
pace and having that time is in in these sort of relationships, it’s not " g\DUv %\)ﬂ&u&
something that can be rushed. 7
TRUSTWAS A PARTICULARLY

00:11:49 R IMPORTANT FACTOR IN THE
RELATIONSHIPS WITH THE PARENTS/

Yeah. Yeah, it was. It was quite interesting as well, just talking about the CARERS

pace, sometimes when we have those conversations, you get this

——pace, som

silence, and that silence is important. But for the parents and carers, i) dUJCDme”' OF(J, s
L g Mo
you could see that initially they felt uncomfortable like ohh should be which w%rgu +hiI18

accepteol
QV@\W\QS ) saying something something should be happening. No. Enjoy that ol uﬂmral_ " a
how b
3 - ‘fu)\éfb N silence. People can think and you know, um so that was interesting not od p&&b s mﬁgm
(OWSY gpd . e ¢
s g roplel
k> s’s\“‘”}%;\;" watching that develop. GRADUALLY INCREASED PARENT & CARER w
@\i“?f ¥ g0 ACCEPTANCE OF SLOWING THE PACE AND FACILITATORS VALUED
0 o{doj\ﬁ’ \ 00:12:14 E SITTING IN THE MOMENT SILENCEASTIME FOR
%)c(\ REFLECTION, SHIFTING
Uw\pﬁ}g}_\};‘}& Do you think they became more comfortable with that and accepting? PERSPECTIVES
U
ey S 1 AUt
o> UM 00:12:16 R inoreasedh T ey, ot
W@/ el /W% oss s 04/
Yes, definitely. Definitely, yeah. r{\,uu'\"'b 2062
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Example of exploratory statements becoming PETs from one participant’s transcript

PET A: THE IMPLICIT IMPACT OF NATURE

Subordinate theme 1: Nature as the third facilitator

Supporting experiential statements:

Associated transcript quotes:

The outdoors has implicit impact (p4)

ui Kt UYs IORgq Bt K06 ¢ 1 T 1Oq Y IOue ¢ G Rn! K
q6lYeql YYI + 1Ol YUt Osopapi gto7 e qtog

A need to trust the process (p7)

uf qtos ¢t OO Rt IJelOs Ys etOs e lOT 2t q e HO(
¢UT 105 DIOT 2t qtos W1 WUbqod+ GUHqRUNK

Nature-based activities filtered distraction and noise, capturing
their shared focus (p11)

u NS H0s I e RqUIOHzt qd 3! 1oec Ul HOF
started it went totally quiet and they were almost whispering to
¢ HGKYaqé6ldl gCo

Allowing nature the freedom to have an impact (p11)

uaaai JKOIRIUbqlol Dedd! of UYs KOs 6 ¢ g
NYUUCIOHIJIOL YIORqIOs ¢t OO Rt 1JKO¢ 4 4 4 tOd

Facilitators’ role was to provide safety and structure (p12)

uNG6II bt IOt YOUWqERUNIOGY 5 I ne i KO¢H
and structured environment, but just it just sort of...stops. And the
fire did the work for us, you know, they were just staring and

BUTY! RUNIe UT tOHz2 RG T RUNIOR q K02 GHOc (

Importance of space away from distractions (p13)

wNGE It DKE HqR2 R RIJt On Y1 H I3teQansé [Bvél g [
[...] and it gave them a bH R q) FOY n FOq R ( 1J e KO¢ HOH R a1 K

The nature-based activities did the work (p13)

uf togé RUt HOq6 1JIOHz2t 6 HI ¢ haqtoc HaqR2 Rd
but also the the radio one as well because afterwards they were...
they were actually some of them they were actually holding
6¢U0T 1t pCO

Trusted the process (p17)

uftos ¢t Ubqol+F GIUHqRUNIO 6 1J0G HOq Y HO! 1
qécaqetOe 072 aqlos JKOTeat qltodlJalOR q K
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Approached with flexibility, willing to step back and let nature play
its role (p18)

UAaAaAsJKOCT ¢Gqlll IOg6 JIONRI JOYUWUA A/
for that day and we only did two of them. [...] ...we just rolled and le
Rqtol 2 UCO

Expertise in knowing when to step back, rather than knowing how
to be active (p18)

uf qtos YI t 137 OF YHOs DG @ HOs JKOT 2t a kOd 1 g

Subordinate theme 2:

Nature as a catalyst

Change can happen over just a few sessions (p6)

ui YOG ! togcT tonYel 1Ot 3t RYUt 105 R

Impact quicker and stronger when accurately targeting need (p7)

uaaatloYUKg6cecqtonRIt qtot 3t + RYUHOs 1JK
lunchtime and they were coming back and they had to say goodby
qYUueHSIOYq6 Il toc UT oIl e t0¢c UT 1Oq 6 13!

Positive impact after just one session (p8)

UNSIJIWRURqRcOGOYUIs 6 131 1JK0q 6 1J10q 6 |
children behind, then towards the end of the session... the children
were walking with the parents... deep in conversation, erm and tha
happened from right early on, so probably after the R1 t q Ot 1

The outdoors naturally created an atmosphere conducive to
instant connection (p9)

uaaaaqdéld! KOs JUqonl YGOgqdé RE OF Y1 q HOY
atmosphere to sort of well, it was just intimate. If if itfor want of
Yaqo6ll l0s YI T etOANqs DIJUKOGe ! WUqtoec 0T

Connections built in the moment (p11)

uaaaaqélJUKgE 13! KONY qkog 6 13N RI 1JHON Y H
individual fire and they just built it up in front of them and theyhe
engage. And it went really quiet and me and [Francis] again lookeg
caqlolecHSEKYq6 Il toc UT 1os WU qtOs Ys g CO

Instant impact from short activities (p13)

uaaaGl YHCHG! IOTet qloget 13t KO0 Rt 1JHO(
561006 13! ORe G IIOHE At FORUKE Née RUe K
nY!l K¢ 105 DIt g CO

The outdoors speeds the building of relationships (p21)

upanan! YetoRe UOHz RGT HOq6 Yt IJKOI 130 ¢ a A
quickly, um in a in a in half a day session even or even a full day th
I YeloRHec Ubaqtol YIORUIOqE IJIORGEt + 1 YY O

Positive impacts seen in four weeks (p23)

UaAaaaq6lJIORIGEHQOGq6 ¢ aqlogé ¢ qtos ¢ 1 Y
b 3ttt RYUt ORUKOT 2t qonYel 1ot Dt + RYU

231



PET B: PROMOTED EQUITABLE RESTORATION AND GROWTH

Subordinate theme 1: Therapeutic, affective benefit

Gain personal reward (p2)

WAAACO! YIOGUI t YUE G O & put]. LIredfai®n |
ml YO Kaq6c¢aelOog! GUKOYnHs YI t g CO

Powerful, emotional impact on everyone, whether direct or indirect
(P7)

u Ul IORqKs ¢t IOG Rt JetlOs Ys e tOs IJKOT 2t ¢
Yaqo61Jl ¢ UT 10s JOT et qtos 1 WUbqtold+ Gl

Personal gain for PCs amidst personal challenges and stress
factors (p15)

UEYOGIUKYNOgq61Jaos I WIOciRYS YT RHAL [
um [clears throat] unemployment, you know, and and they they jus
t JGqoRrYAG RUNIOHE At g CO

Elicited authenticity, openness and trust within the group (p18)

uaanslJioTet qOYGIUWUWT IORq 02 GHoe UT O3
¢cUT toec UT toq6 13! 10s 1J1 I Bedda! Y GLUUH

Emotional safety and security nurtured by the mutual, non-
judgemental outdoor environment (p19)

uf qlosct 1Ol Wead! OYGUUKE UT 06 YUIIt g
q6RUNt oaopntosapani O Ul KOf 106 RO HOq 4
outdoor education experience, is that it provides us the

opportunities in a sort of relaxes, secure environment,D 2 13t t g

Nature connectedness facilitates trust and openness (p20)

uaaacUl OTet qOUd+F Gl RIJURIIIOL ¢ q KOG A
birds. And | think that sort of facilitated some of the... openness in
the reviews as well. And | guess you can only get that from the
Yeql YYI + oppCO

Nature provided a rare pause for peace and stillness, creating a
sense of safety (p20)

UaaaaqéR OIat qtOoAIIOue R JKOI ¢ 1 1JH0q Y
t OYsetoc UT O 6 ¢ aqbt 1OF YAGIIq6 RUNIKOG 8 ¢
stopped it, you know, and and and just experience sat listening to
q61J0s RUT ORUOq 6 1IJ10q 1 1313t 10¢ UT 1Oaq 6 13 H

Helps to fulfil an individual’s growth needs, bringing them closer to
self-actualisation (p20)

Uaaasidb206¢T Og6é R HOG Y G 13U qOR U HOY
where they where they feel contentment. They feel fulfilled. [...] So
qé6l! b2 HgeacGa! Ot JUNIOEc Hage ¢ iR

Nature provides greater emotional safety in the context of
perceived reduced physical safety; the reverse of school (p21)

upnn! YetoRe UOHz RGT O 6 Yt IJKOI 130 ¢ a A
tue Rt G! KOs aaai ONGIIJ! Bl JKOc s ¢!t HOY
Nec¢l T gCd
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Subordinate theme 2: Equitable and inclusive opportunities

Responding to CYP’s presenting needs at the time (p1)

WEI GHCKIYqYNngs JGK6¢T K6 ¢l G |
[clears throat]...and then erm and then from that [Francis]
approached us as we had a chat about it and then we came up wit
Rt JKOC IOGROYqOGI YTUHaqA CO

Sessions tailored to the needs of the group (p4)

U E Y 05 1J IOt whéles theg wiere at between interpersonal
relationships, um their selfesteem, and their confidence um and
5 1JIOt RUT ¢ Ol 32 Rt U1 106 IO HaqR2 R R

A variety of inexpensive activities focused on working together
(p10)

UNSIKs 6 YTIJOI ¢ UNWe tOq6 1JK0s 6 Y T 1JHOl ¢
5YI t RUNIOs Ra6OIJEe HEKOY q6 131 HOq 6 1J 105 4

Inclusivity of nature (p12)

uf togé RUL 1Ot 6 13bt OGI WJaaq! e KOhue R q 1J HOG
RUqYORaqpgCO

Creating equitable opportunities following the exacerbating
impacts of the COVID-19 pandemic (p14)

uf qbt OG6¢c qOTYRUqOUI+F Gl RIUAe 1Ot
experience. | think a lot of them with COVID as well, it must have
HIJJUe lORqIOG 2t qto6 ¢ 2 IJIOHIIIJUKOI 1J¢ G O !

Joint outdoor sessions are an antidote to the exacerbating impacts
of the COVID-19 pandemic (p20)

ucYs Ol YO YatONYIOn!l YOlOqéc qtogd Yel
in small flat. As in, you know, as an example, to building some of
q6é Yt WK JidecqRYUt 6RGt eOs 6 RAG KOG 2
times? [...] ...but they went from that to producing some ahose
tGchGhelOof Os Ya il IOf ¢! IORg Bt 1Ot Gc e

Benefits can be seen across a range of caregiver relationships (p27)

u[ Yt qldl Ol ¢T gto] Yt qlJl KOl ¢ 2 N6 aqldl gK

Outdoor work is accessible and lends itself to adaptive approaches
(p29)

UE21J1 ! FOH6ROT IORt IOt GRNSqT! Ol Rnnl
Gc¢! AJIOg6 ¢ aqbt 105 6¢ qtos 6! OYa ql ¢ #{

Subordinate theme 3: Wider skill development

Lifelong learning (p3)

uaaaAcl qOYntoYe |l HO¢c RO IORY HOn Y1 e KOG A
q6cqtoc! DIONYRUNIOY IOt ¢! K05 Ra 6 HOq 4
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Facilitated communication (p19)

UAaAaOEYOWUqRGIIJE IORq B Oc IOHRqORY Uq |
was really open and honest and they were just chipping in with
q6 RUNt etOq 6 ¢ qtOq6 ¢ aqlohue RalJKO 21 GI H

Outdoor experiences teach wider life skills (p22)

uf aqbt O YI qrOYNKOq6 ¢ aqaaakoic aqldl ¢ K
giving them a a vast array of experiences that they can draw upon
qé6 130G aCo

Targets wider executive functioning skills, facilitating readiness to
learn and resilience at school (p30)

UaAAEYOUq6RUNIKOWIGE IJKOCt 105 D0 G KOf HOG
functions as well, and that ability to organise, and that was part of
q6IJIOHRNIOGE | q lOY n tOq 6 1J10q 6 1JHOt q | 2 Ha

Clear preparation and expectations modelled to children and PCs,
facilitating independence (p30)

UaAAESIIOIFGURGI HOq6 130 g Y Ot Y Yt K
come fully prepared [...] and we were teaching the parents as well.
NalJt + IORUIOH YG IOl It GUHAqt e Oq Y 106 130

Develops lateral thinking skills that are otherwise not given focus
(p32)

Ux InaqlonRIJGT g6 RUt RUNe 0! Ye 1Ot UY 3
51005 YI t IOs Rq6KO6¢c21J0BbqONY qtoqé ¢ a K

PET C: SHARED GROWTH FROM INVOLVING PCS

Subordinate theme 1: Shared, healthy challenge

New experiences can stir anxiety (p5)

U o lJc 6 e HOq 6 IJandhey wdid really Henvous, The parents
51J1 1JKOI Jecda! oUWl 2Yet el 1J¢ 6 g CO

New experiences for the parents and carers (p10)

uf qlos ¢t 10¢ 10l WEaloRYUqgl ¢t qion Y1 10q ¢

Growth through challenge (p11)

u7WECc2t JOq61JH0s 6 YT IJIOGY RUq KOY n OR ¢
Hgs DWIUKGe !l WUOqtoe UT OB RO T o CO

Separation challenged fear of risk but created connection (p13)

U NS HOs I KGRt JI05 6 Ycetof BaOUY q e
let my child go off on their own [...] ...And it really got them talking t
¢ HSGKYaqb61dl gCo

Equalised power between adults and children through shared
challenge (p13)

uNSIJIRG6RUT 05 ¢t OY 2 qHOY nh 102 R1J5 KOY n K
go on their own... On this circuit around the park, guided by the
Gel BUqp CO
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Focused activities in the zone of proximal development (p16)

~

UAaAaAaq6l YeNRG6Yeqloc Gid Y nIORGqe HOf 05 ¢
gonna get the fire going themselves and we had to have a
teAHDEt natGlOYe qBRYAGOE UT H0q6 ¢ qtol |

Shared new experiences (p16)

uf FORGECNRUIKOGGE ¢ qtoi RNG qtod ¢ 2 IJIOH I |
T YOUOq6 ¢ qpCO

Designed to elicit success, nurturing shared achievement (p16)

UyE2IJUOq6 1306 RN I YGIIt 1oAY 21 + 13105 |
course, and stopped. And then we did a bit more. And eventually
we ended up at the top section of the course. Which worked really
5134 dpg GO

Helped each other overcome fears and achieve (p17)

UaaaRQlOs ¢t KOCHOl WeatoR6¢caaldunNiJony
¢UT o6 13! 105 11 KO0 Rt 1IJK0s Y5 OGO Y Yt e tOf
5 ¢t lO¢ ot RT g CO

Building resilience and self-esteem through independent problem-
solving (p31)

AA0A5610aq61I! tone HIIT 10¢c OUIs O R 2
Ha1J0qVYone H#HIJKz2 GHOq YH0q 6 10t Ra e ¢ q F
Gcaqlogéld! 06 ¢ 21302131 HOG 1JqOHIIN Y

This pushes them outside their comfort zone, preparing them for
life beyond school (p32)

y
¢
G] A2 Z < D ra 77
g Ul KOf IOt ¢ RT HOq6 13O0 Y1 DKW+ Gl RIJUF
you know, unless you face you sort of erm... become, you know,

q6 13! Bl WOHWIRUNIOH ql WqHEG T HOq Y HOq 6 |

Creating opportunities that will challenge the CYP in a safe
environment (p32)

U8 YOSRabBt Ogl RHEL ! o0l 1JGGHs 6! IORY K

GUI t YUc¢cad! tOnl YGHOI YRUNKOH YA W6 R

Importance of exposing to safe risk in this risk averse society in
preparation for adulthood (p33)

uaaaaqdlIORGERAOGT T 1J0Ks D05 Y1 t 131 05 R
I Yetlot UYs IORqIOs ¢t HOC KOl 1J¢ G ORG ¢ b G 1J(

Subordinate theme 2: Approaching t

he new dynamic with understanding

Familiarity with group members is essential (p4)

UaaaslJO6cT OEHRgeacecTd! HOs Y1t 13T 05 Ra
[...] ...we knew wh where they were at between interpersonal
relationships, um their selfesteem, and their confidence um and

s 1JIOt RUT ¢ Ol W2 Rt DT Oq6 10 HaqR2 RaRI
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Engagement and shared experiences were prioritised (p5)

uaaaRalocht YIODCEC 212t 06 ¢ qlOYGGY |
experience. They were doing something that they would hopefully
| WG WG HDI IosBOWDCEC! + 1Oqé61 Yeqi anapatoqd

A need for the PCs to feel safe first (p6)

uaaat YIOq6DIOYGIUURUNKs ¢t oapntloGel |
2GelOGRt DIOYYGS IO Ya Ol WA 1JG A e HOq 6 R

Shift of power dynamic with parent/carer involvement (p10)

uf HOs ¢t HOC FOHR q 105 Y imbkR ybl koawHvakirg lQumed |
q6 1! bl WOXIONENWIT g Cd

Required trust between adults (p13)

uaaaHeqlos6¢cqtogs ! 1Ol RT Ubqgtot UY s K
was that erm, we could see the child, at all times [...] and they
T RITUbqtOl Rt DHOq6 ¢ aqp CO

Parental investment grew over time (p14)

Ui 61JUKOq6 13! IOREe G IJIOHE At g6 13! 1ol 3¢ O

Significant dynamic shift in involving parents too (p15)

UaAaAaRalos ¢t KOCOUY21J0H0c GGl Yé #6 OR(
HIJI q¢ RUG! 106 ¢ 23 UBql YUWKE U! q6 R
b I 2RHEIA CO

Need for a sensitive approach (p15)

uf H0s Y e 0dqot I3k GyldoY n Kogq 6 130 05 131 13U
q61J! 105 131 2131 ! et02 11 1 KOs ¢l | g CO

Importance of managing expectations to increase acceptance and
collaboration (p16)

uaaaYURIDIOGG ! O DR T elO! 1J¢ 6 e K
were they kind of calmthe-q 6 13! KOl 1IJ¢ G Rt 131 IOR q HOF
scit eGWEUYs1T YUKYI CO

Accommodation of individual parent/carer needs (p21)

upaaaftogé ROt IONY! O YOG IJOY N Oq 6 1J0 e K
sRa6YeqlONYRUNIONY I OC HORRNCE | 1Jaqld g

The weather and time of year reduced parental engagement (p25)

UEYIs JIOq8 RUt 1O0q 6 IO R G IJKOY N 1Ol 1J¢ | K
0NNcB6elORqOs ¢t 1Ol ¢ RURUNIOE UT Oq 6 13! H

Occasional tensions surrounding the agenda of the PCs and
facilitators (p26)

uNSII 3Bt OGUIYGTIWIONYRUNIKOY 6 6 HOf B U K
too cold. And and their parents, some of the parents actually kept
q6 Rl ORGRGT | WUKYnniot #6Y YD g CO

Building rapport and understanding with the PCs important for

managing resistance (p26)

uaan6c2RUNIDGEC qtoGc! HIJIOI ¢ GGY I aq K
610 GIUT OqYYC
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Need to understand family dynamics and meet them where they’re
at (p26)

ans Gl OYOUWONeq61Jl 1oc UT Kot YUe€

il
| RBUqUWUI RUNAaapatoc Ul 1Og6 RE O¢ UT HOG

The need to manage expectations of involvement to ensure
investment and shared intentions (p26)

’
Y
y Ul 061305 ¢t IOY U066 Rt OGS YU D KOG 1D # q A
and then you know, and he kept saying, come on come on, catch
2 GanapCo

A need to appreciate the idiosyncrasies and complexities of the
parent/carer and child relationships (p27)

uaaasJoscl RYUWUONEe q61Jl toc UT 1ot YU¢€
YI RIOUqUUII RUNpgapatoc UT 106 RE 1O¢ UT HOG

Supportive not authoritative (p31)

y Ul 1Oof tona It t 10q6 ¢ qbt 05 6 ¢ qtOY 2 | KO3
qé61J0G aCo

Subordinate theme 3:

Improved outcomes

True impact stems from home and school collaboration (p3)

uaaa! Yetore UKDl YIOs 6 ¢ qkO! Ye IO Rt 1JHOF
home, they get into the environment, you know, the home

environment [...] So maybe if we can improve those relationships..
q6 U6 caqbt ONYRUNIOQY KOG ¢t 1JK¢ HOH H

Combining home and school system increases efficacy (p4)

WEYelOs Jidels 6¢cqtosec GGILUUL 105 6 13U KO
iYell lOg6cqtodct DIORqOI21IU0KGY! U4,

Shared memories aid the building of relationships (p5)

uN61J! 105 131 WO YRUNIOH YOG IWq8RUNIOQE 4
sHIGUC! t Oqd6!l Ycai tOaapaqb6c aqlogéld! ol

The sessions facilitated a shift from internal focus to shared focus
(p6)

uaaaGel DUt toscdt T HOcdYUNOgYNIJd
511 DKos ¢t RUNWAWSRUT o patoe UT HOE q K
5 JIOUWUIT tog YIONYIORUq YOI Dedd! GO

Ensuring the PCs are engaged as a priority for success (p10)

uf KOs ¢t HO¢ FOHR q 105 Y { make Mdu Kpow Niakiogoare |
q6 1! bl WOYIONENWIT gCd

The equal involvement of PCs boosts the success and longevity of
the impact (p23)

waaaaq61)! FO6¢21JK0¢ 05 6 YO IJKOn¢e G RG ! HOR
would be great [...] And if we threw that into the outdoor side of tha
Ct s JidetlORqIOs Ya il IOHIJIONI 1J¢ qtOs Y &

An immersive and empowering learning approach (p31)

uaaaRabt HOg6 ¢ qlORT IJ¢ HOq6 ¢ qloldl 2 He g

Upskilling the PCs and challenging perspectives (p38)

UyEYKYA2RYzt 0! ORUIO YG KOl Ut GUHat
GUIl t GURAqR21IJa410] R2RUNIOqE 10 e KO Y e K
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The implicit transference of parent/carers’ outlook on their children
increases the importance of bringing them on this journey too (p38)

uaaaf g6 RUL HOgq6IJRI IO+ GUHaE qRY U
cHaacOO! KYI+FGUI RIUHDT gto Ul HOf 10q q
got from that... [tut] um. We we showed them that obviously schoo
¢t roH6¢ UNIIT o CO

PET D: KNOWLEDGABLE AND PROACTIVE COMMITMENT OF THE FACILITATORS

Subordinate theme 1: Creativity and perseverance

Altruistic motivation of the facilitators (p2)

uaaacat YIOGUI + YUc¢ O HOH I3 ferm fut]. [oewan |
nl YUGKagq6caelog! GUKYNHOs YI t g CO

Willingness to branch into unfamiliar grounds (p3)

UEI Gapnntoc UT IORqHOs ¢t Olue Ra 1Jtoe OU Y 2

Creative and experimental approach (p4)

uaaasJiot ROT ¢ Ol W2 RE T 10q 6 DHOE HaR 2
then we then threw in the parents side of it. So, well, what happens
561006 13Ge ! WU0aqt 105 131 DIORU2Y G211

Facilitators were resilient in the face of challenge (p5)

UaaasiJos Il IR JetlO§uetos I3b2 1JHONY

Persevered and were resourceful amongst logistical constraints
(p9)

uEYHORUKG! OGRUT tOUY qtotd YURKIWUY 2 NG

Trial and error approach (p12)

uaana7e alogé6-3 KN IDHEIRR 1IJH03AQIYd0q 6 | Y 5

You don’t know until you try (p15)

uaan UK Yetloft UYselod YVt RUNDIKOC q KOG
5JG0ONYIOs Rag6IORaatOseat qtot ¢ RT KOG 1Jd

Strong anecdotal belief in the impact of the outdoors (p21)

uaan! YetloRe UOHz2 RGT HOq6 Yt IJKOI 130 ¢ a A
quickly, umin a in a in half a day session even or even a full day tH
| YelORc Ubaqtol YIORUKOqG IJIORGCEH + 1 YY O

Facilitators showed a personal, vocational commitment to outdoor
work (p21)

upaaaf BaOGI YAEC HG! IONIaqRUNOWS XKIOY
HaGctt 1 YYOQOqUeHGWI! oapCO

Requires lateral thinking to promote lateral thinking (p22)

uyf aqbt O YI qrOYNKOgé6caqaaatcalll ¢ kg
giving them a a vast array of experiences that they can draw
eGYUpppCo

Subordinate theme 2: Successful collaboration of expertise
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Successful, established working relationships between facilitators | i g 4 mlihaJh&d previously worked with [Francis], with other
(p1) H6ROT 1 WU0OagppCO

. uaaanl YOGKq6c aqlt 61J10g6130KE GGl Y¢ §
Mutual trust and respect between facilitators (p1) e 0T 10a] 6 1J J10s JIOH G & 1102 G105 R a 6 100 Rt IJH
Wealth of experience was helpful (p2) ;,J 6 2 gaf B2IJOHIJWJUIs YI t R U-@ORIDdOE1I HOY

Strong working relationship enabled innovative thinking and
experimentation (p3)

U EYORqbHt HOc e lORq Bt KOC IOl J¢caGd! KOt G¢
Il 5t UYsetos JIOI RT Ubqtol Wead! aopltos qe
56¢cqOROGEHQIs Yaill HOqé ¢ qtoqd ¢ qltos Y

Trial inspired by combination of expertise (p3)

uaaantct RURDWHEG e UNIIt 1Oq6 ¢ qtoc | 130N Y
q6l0ec U7 g6 JUOs [ | ¢ URRY i KOGIWUqRY
Gel BUqt roct KOs JadapnapCo

Facilitators had separate areas of focus (p3)

uaaas[ ! ¢cURRE I OGYURqY! T IORa e IOt ¢
q6lYeql YYI IOF RT JKOYNnIORaaapaCO

Subordinate theme 3: Appropr

iate harnessing of the benefits

You reap what you sow (p2)

uaaaf N1 a koof 6D fub. OBWakd frd@ithatatypd of
5 Yl t gCO

Long term impact requires exposure over time (p3)

UaAaAaEYOUqRGWE Os 6 1JUKO!N Ye Ol Y Hoe UKoY
might be just a one off... and you think well what is really what is th
true impact of that [...] ...part of our aim is for, like, lifelong
¢!l URUNpgopCO

Itis up to us to reap the benefits that nature offers (p4)

uaaaRabt O6¢1 T OqYHOhue ¢ Rn! 0¢c UT tON
Yeql YYI + O YUt oponAlI RONDY opgpCO

. . up,p,,u,?aa]FOSIJPOio]CIO]IJT tOc qtos Uce G 13i ot
Reconnection can be found in the mundane (p8) s ¢t 0GE | qtoYn qu 1 GO

Positive impact can be found when value is given to all WaAA«q 6130 fOG] Yscl T4+ g6t UT KoY n fOG] @

opportunities for connection (p8) scit RUNIOs Ra610q61J0Ge !l WUaqt oapatol |

N . U.U,.U,.U,G]0|J|'OHR||J|'O|R||'OG]O|J|'OSY|'[|'OHY||'<

The beauty of taking it back to basics (p12) IJU'[Y' RUNtoe U1 oA 2 Rl RUDI-ORG] 02 C 0G|
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Reaping benefits is an active process (p14)

uaaoaf qbt OqE6¢cqOT YRUQqOI+ Gl RIJUHI
D+ GUI RIJUHI [ CO

Positive impact relies on the intention and framing given to that
space (p14)

Ui COt IqVYHgslJot 6 YGH 10c UT H0q 6 13 U FOH ¢
have been a whole family activity, which would have been quite
b gl Ottt medtot YpCO

Its success is dependent on all who are involved. (p26)

uaancUl OcqlYUIIIOH ¢ PNIJKOG 1IJK05 ¢+ HO6 H
GceN6NIIOHWERUT OB RGO UT KO8 1JK0s ¢t K

PET E: WIDER, SYSTEMIC IMPLICATIONS

Subordinate theme 1: Ripple effect

Planting seeds of hope for the children (p20)

uaaas6lUs Ibl Js Yt RUNDKs Ra 6 Ot
220001 ¢cHOWKOt gqel WU0qt et Yetot UY s 6
5B DKO6¢2RUNOY UG 11 3nto Ul KOR™N IO
GYYt DT HOcnaqldl o6 RGT | 13U e FOR AR RRRH

Small moments have large impacts (p20)

uaaaHe qlogdé ! 10s JUqtonl YO HOgqé ¢ qtoq Y

The sessions shifted perspectives (p21)

sYell IOt ¢! IORq®Bt IOt G¢chdelogRU! OO Y (
uaaap! YelORcUbaqlOAa RUOT K02 GHOq 6 Yt 1310t

These early opportunities forge future paths for CYP (p24)

uaaaRUKE YGKOs ¢! elORaq s Yea i1 HOAH IO
system they can, you know, you can keep them out of trouble
saapi OaaaNlaqlogslaorRUKNE RURUNIOI

Multidirectional benefits for home, school and child through their

equal collaboration in the outdoor environment (p38)

UAAACHIYqYNKgG6IJKOL 2 ®#EI1IJE t KOG 6 ¢ q K
showed them that obviously school has changed. They were
expecting their experiences to be more negative than they were. S
5 13105 31 WY UqYoe tos RUKs RU g CO

Promoting the collaboration of the systems around a child like this

leads to greater impact (p38)

UaaaRNIOs 3B WIONYRUNIOq YOG ¢t 1IJKOG ¢t
HJ6¢c2RYel tOOYT RnRHE qRY Ue IORq Bt 1O
YGIWHKE GGl YeHSIORt UbqORa o a CO

240



Simultaneously builds relationships between home and school
(p38)

UAaAanckiYaqlYntogd JKOt 2 #HEIJE t HOq 6 ¢ a K
showed them that obviously school has changed. They were
D+ GUHqRUNDKGSEIRI IO+ Gl RIJUKRIIL 1Oq N

Social skills were developed and transferred into wider systems
(p39)

uaan9ll q¢c RUG! WORUqWI GUI+ YUe atol
else, we formed a little club as well. So these children actually grev
rue R IJIOARTG Yt DOqYNIIad6 1l KOct K05 130 G g (¢

Created a group identity, nurturing their sense of belonging which
they carried into their school experience (p39)

UaAaasiJoNe20q613a0t10¢c UIORT WUqRq! 4/
something that we discussed before, but. These children definitely
¢l toectonNl Ye GIORT WUqRq! g CO

Subordinate theme 2: Potential for future development

Was an important first step to facilitate future developments (p15)

uaapaotof toRc Ubqtol Jead! KOct + 13t + 10q6 |
leastw-e ORq lOs ¢+ O 1Ot q¢ | aqppnpCO

Outdoor learning can support CYP to make better life choices,
reducing strain on wider systems (p24)

uaaa! YelOnlDUJGOgq6JOYeaql YYI + KOc UT K
nl YAGHqb6 ¢ qtoGe qb6 HOGIII 6 ¢ Gt a CO

Is a flexible approach that can be integrated with other techniques
for greater targeting of needs (p28)

uaaaaqdélU0s DOl YIOqo6 JKOYe aql YYI 1O RIT
aYl DOt gl eHagel T e lOqY KOG ¢ t 1JHOR q K¢ K

Sessions have inspired wider picture thinking (p28)

uaaaf bl OIRT JOgYOWJI GHOf B0 OGH ¢! KO
integrate the two together maybe, thinking about professionally.
N6 c¢caqbt Os 6131 I ONGS ¢ qbt 105 6131 IJIOf BI

Belief that the benefits can be generalised to wider adult-child
relationships, e.g. school staff, through a similar approach (p29)

upaaaftogé RUL IORgBI IOHIKOI e dd! oNY Y
ac! AJIORCct AeT DIOq6 1IJOt t RG Gt 1Ol Ys UK

A perception that greater professional collaboration would make
the sessions more focused and so more impactful (p29)

upaaftodldecUeltosc2RUNIOE OGT Yni1dt t RY
worker, maybe you know that social work side of it, therapeutic
RUqUIl 2100UqRYUetOf tOq6 RUt IORqIORY 2 @i 1

Scope for this approach to be supported by wider services with a
more informed and targeted focus (p36)

UaaaRatOs Ye Ol FOHIJIONI 3¢ q tOq Y FOH 1J KOE H
professionals, particularly, maybe even with the educational
Gt ! R6YOGYN! Ol G¢!l qaWUqpppCO
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The intervention would be more impactful with a greater evidence
base informing it (p37)

UAAARNIOGE 1! e lOq6 IJIOET IOAL | HE K06 ¢ T K
school as well and you know, and and had more of an insight into
aqdé Il JKct KOs 3G dappCo

The need to adopt systemic, multi-agency approach for greater
impact (p40)

HWolec6Hqséc abt IORge D6 IJIOL 13! 5 YI T KO

Subordinate theme 3: Systemic barriers

Perceived need for quantifying outcomes (p3)

uaaasJOl RIOg6 e qtoHdn Yl 3¢ UT K0E n g

Element of sacrifice required in promoting outdoor work due to uaaaf bBaOGI YAECHG! IONIaqRUNOWS XY
funding cuts (p21) HOGctt 1 YYOQOqUceHGI! oapCO
Equitable opportunities in the outdoors being held back by funding |u 4 o4 EYOYH2RYz2t G! toc HYa qtona UT RO
(p22) 01210102 Gelogdbc aqbt HOs 6131 IJKOf BT KO q ¢
Inequity and disadvantage limits life experiences, limiting uaaaYaqéldl rOHESRGT | 130N YU BaqtON1Jq kg
resilience and opportunities for core skill development (p22) ITRnnJI DUqOU+FGUI RIJUKARIIt g OEY OR U KO(
A need for greater scope for this work within the school curriculum |y aaaf KOl Jcdd! IOs Rt 6 10q6 11 1JKOs ¢t KOG Y
(p29) Hel | RHealde0pnpnpCO
Schools are so focused on outcomes and learning that they are : £ . - . N o <
neglecting the buildir.1g blocks of safety and relationships that this t']]] fIJ '2' ﬁ'th)\) B :Ogi SF UPOE YPOIH :j ul_og RDE I?HI-O(IIQ] $ B% E IG] :_‘2)2
approach could provide (p29)

. ~ o~ I rr I 7z N\ ~ Y
Outdoor education is misunderstood (p34) ;6 ﬂ i,q ];] g] BL] EO! Ié)g g ; R UK)SD }000] Ymtofl ;\(, ZD (l; lo] g?} $ r

A pressure for the benefits of outdoor work to be proven within the
systemic homeostatic state of it being undervalued (p34)

upaaaf 21IIOAJII0OKs YI t RUNIOR U KOq 6 13 FOF
nIJIG IR WOf B2 JIOHI WU 1Of q bt OO Rt |
H6c¢UNWIT o CO

Outdoor education is systemically positioned on the periphery, not
prioritised for funding, with little power (p35)

upaaat YIOGeU! tOYa ql YYI + 1O 13t RT WU qH
have collapsed and services that have collapsed in the last two
F'Jdel t oagpCO

The weather and time of year reduced parental engagement (p25)

uaaat YGUKOYNOg6JGe ! 3Uqt KT et qtol
5J¢qdbll Ol RT Ubqtod 1Ji GatoN 6 1JH0s ¢ q
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Appendix M: Participants’ PETs

Facilitators’ PETs

Therapeutic,
affective benefit

Equitable and
inclusive
opportunities

Nature as the
third facilitator

Nature as
a catalyst

Promoted equitable
restoration and
growth

The implicit
impact of nature

Wider skill
development

Creativity and
perseverance

Shared, healthy
challenge

Knowledgeable and
proactive
commitment of the

Shared growth from

Appropriate o involving
harnessing il parents/carers
of benefits

Approaching a
new dynamic with
understanding

Wider, systemic
implications

Successful
collaboration
of expertise

Improved

outcomes
Systemic
barriers

Potential for
future
development
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Nature’s
freedom from

expectation

The cautious
emotional impact of
the biological bond

Overcoming

Nature
facilitated
connection

dissonance

Nature’s refocusing
abilities towards
authenticity

Delicate dynamics of
parent/carer
involvement

Shifted
perspectives

Unveiled future
possibilities

Francis’
PETs

Hope amongst
hurdles

Skilful approach
of the facilitators

Actively reaping
nature’s benefits

Lasting benefits
forall

Restrictive
systemic

Effective utilisation
of knowledge

perspectives

Nurtured group
vulnerability and a
supportive network

Improved shared
understanding of
needs
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PCs’ PETs

Sense of
belonging

Mutual
enjoyment of
outdoors

Improved
relationships

Mutual social

emotional Brought out a

mature version of

Lay timely
foundations for
the future

benefit

their happiest self

Positive

Initiated a
future of hope

influence on
child

Harley's PETs Increased school

Inspired
reconnection
with the outdoors

engagement and
achievement

Balance of
power

Barriers

Allowing kids
to be kids

Interference of
responsibilities

Retained

Technology as a

Engaging parental roles barriert N o l

j arrier to nature i
collaboration of within guidance _ yajlca
the facilitators connection barriers
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Importance

Rewarding,
hands-on
teamwork

of 1:1 time

Shared,
focused
experiences

Fun sharing
new

experiences

Navigating
risks
Balancing
opportunities

Drive for good
practice as a

carer
Restricting

effect of
technology

Sam’s PETs

246

Learning about
the local
environment

Children
thrive
QOutdoor

appreciation

outdoors

Built bridges
with wider
cammunity

Developing
relationships

Sharing of
understanding

Maintenance
of good
relationships



Elicited
exciternant

Supported parental
trust and reassurance

surrounding risks and novelty

Enhanced child’s Helpful Inspiring Inspired new family
school social tacilitation outdoor engagement
experience through school context outdoors

Beneficial co- Relaxed and

participation

inclusive
Created

cherished shared
experiences

approach

Empowered child’'s
independence and
leadership
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Shared, new
experiences

Mormalised his
role as parent

Respected
facilitators’

support

Improved
relationship
with school

1:1 problem
solving valued
most

Rebuilding
bridges
with child

Tentative
relationships

Tension
surrounding roles
and judgement

248

Fear of illness
from time of
year

Distraction from

unpredictable legal
and social factors
in personal life

Barriers

Challenging
interpersonal
dynamics

Freedom of Supported
the outdoors child's ADHD

Unjudgmental

space




Equitable
opportunities

1:1 memory-
building

Built community
and shared pride

Effective
facilitation
through school

Social emotional
development of
child

Shared learning
through new
experiences

Personal
parental
development

249

MNovel, new
experiences

Promotes
future thinking




Appendix N: Matrix representation of the connecting themes for the facilitators’ and PCs’ data at an individual level.

Please note, each row presents the data relating to a different participant to enable an understand of how each participants’ data contributes

and interlinks within the connecting themes. The participants’ pseudonyms have not been stated alongside their data in the interest of preserving

their anonymity.

Connecting theme

Strengthening the microsystem

Safe community

Risk versus freedom

Seeds of hope

Participant group

Facilitators

Nature created space from
distraction conductive to instant
connection, expanding to wider
adult-child relationships (e.g.
teachers) and homschool
relationships. The power of
experiential learning and modelling,
emphasising the importance of
curiosity ar joint attention; a shift
from internal focus to shared focus.
The shared memories deepened
connection.

Strong working relationship betweel
facilitators with mutual trust, respeci
and separate areas of expertise,
enabling innovative thinking,
adaptation, creativity, perseverance
and belief in the process.

You reap what you sow in enabling
the benefits to have impact through
the framing and intention given to
the space.

Emotional safety and security nurtured

by mutual, norjudgemental outdoor
environment.

Adopted a sensitive, collaborative
approach, empowering without

judgement, and accommodating needs
with clear communication and manage|

expectations.

Created group identity, nurturing sense

of belonging.

Allowing nature the freedom to have
impact, even in the mundane. Facilitator
provide safety and structure.

Created emotional safety in the context ¢
perceived reduced physical safety;
paradoxical, the reverse of school.

Need them to feel safe first and
have clear expectations, especially when
they are coming from more delicate
situations.

Benefits of exposure to safe risk and
growth through challenge, shifting
perceptions. Giving children the freedom
to problemsolve independently and push
outside of their comfort zone. Highlights
strengths whilst building resilience, laterg
thinking, exeative functioning skills,
shared achievement, sedfsteem,
problemsolving and independence.

Requires lateral thinking to promote
lateral thinking.

Helps to provide equitable life
opportunities, especially as an antidote t
the exacerbating impacts of the COVID
pandemic.

Upskilling the PCs and challenging
perspectives.

Social skills and group identity built
transferred to fac
relationships with peers and staff in
school, supporting their wellbeing and
sense of belonging in school.

Children learnt social, emotional and
executive functioning skills that would
support their resilience and ability to cop
at school.

Could be refined and informed by an

evidencebase and wider services throug
a multragency approach to make it more
impactful and targeted, e.g. including EP
However, part of the success came from
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Equalising power dynamics through
mutual support through shared, new
experiences. Clarity aids
collaboration. Upskilled the PCs;
strengthening the systems around
the child.

True impact stems from home and
school collaboration. Parent/carer
perspectives can transfer to their
children, making their involvement
important.

Freedom and inclusivity of nature
supported adults
including e.g. ADHD. It lends itself to
adaptive approaches.

The weather and time of year directly
posed a risk to engagement.

the flexibility and willingness to adapt an
trial.

Outdoor opportunities can support CYP {
make better life choices through the skill;
gained, reducing strain on wider systems
Ability to plant seeds of hope for them
early to forge better paths for them. Just
small moment can have big impact.

Is a flexible approach that can be
integrated with other techniques and
wider adultchild relationships, e.g. schod
staff, inspiring wider thinking. Was an
important first step to facilitate future
developments.

Systems surrounding outdoor education
a homeostatic state of undervaluing it,
restricting the reach and impact it can
have through financial constraints.
Positioned on the periphery of priority
and power.

School curriculum and priorities need to
shift back towards building safety and
relationships, with greater scope for this
nature of work.

Dynamic nature of the outdoors
facilitated shared attention and
chilcHed curiosity, enabling deeper
connection and conversation. Elicite
spontaneous moments of connectio
and greater modelling.

Nature connectedness facilitated grouy
cohesion and greater relaxation and
stressrelief for her too; a mindful
impact.

Multiple sessions enabled greater
familiarity, comfortability and openness
between group members.

Outdoors is a dynamic space allowing
freedom and permission for authenticity
and safe risks away from systemic
expectations, structures, rules and
hierarchies. They can construct the spag
as they like and need to lead with
flexibility, spontaneity and wihgness to

adapt with it. Mirroring the pace of naturé

Those positioned in schools with
understanding of t
relationships with families and an
understanding of developmental
psychology are well placed to facilitate.
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Home and school life are interrelate
and impact experiences in each
other. This broke down barriers
between the two, strengthening
collaboration. Aided understanding
through seeing interactions in a
mutual environment; school shows
the behaviours and homkelps to
understand why, but what about the
space inbetween?

Helpful contribution of
understanding of psychology of
learning and child development, anc
understanding of needs.

Fun competition demonstrated the
greater collaboration, shared
achievement, ownership and pride
between the PCs and their children.

Friendly, respectful competition
developed in the context of group
support. Group connection built
resilience when things did not go well,
with group empathy and connection as
an inadvertent outcome of the
environment created.

There appeared to be greater empathy
openness, trust, quicker rapport
building and reduced shame through th
relatability of 1t
dynamic of understanding and
belonging.

Importance of tailoring sessions to
specific needs, making them
intentionally relevant, to aid investment
and connection.

rather than resisting it. This safe, non
judgemental, mutual environment
cognitively freed most PCs to focus on
their connections with their children.
[though Adam found it a distraction and
not a safe place]

Requires trust,
sensitivity and bringing them along the
journey and fostering direct relationships
with them from the start.

But
the outdoors provides a mutual space,
reducing blame, shame, pressure and
responsibility associated with places of
e.g. home and school.

Risk of the influence of the different
agendas of the PCs on their and their
chil d’ s at t-ogperalieamn c e
Involving PCs is greater risk for greater
gain. A fragile system that has elicited
vulnerability requires consistency,
however still needs to allow accessibility
and feasibility with involving parents and
carers.

Activities and fac
shifted parent/carer perspectives toward
greater freedom and less rislverse

behaviour, through safe boundasetting,

The ability of such interventions to create
equitable opportunitiesthough this can
also skew the motive for involvement.

Facilitated greater openness, honesty,
trust, respect and collaboration between
home and school going forwards. Action
speak louder than words when it comes |
trust, especially when previous
experiences of professionals may not ha
been positive. Fadiator felt more like a
supportive friend going forward. Also
aided understanding of need from seeing
the child in a different context.

Shifted PCs’ persp
spent with child, the importance of
slowing the pace, making space and the
contribution of the outdoors away from
distraction.

Unveiled and highlighted strengths and
abilities in the CYP and their PCs.

The need for wider systems to be on
board to navigate future opportunities
around logistical and financial constraint:
Demonstrating success from within the
system is more likely to facilitate this.
Impact comes from the pace, space and
place provided, nbthe costliness of the
activities involved, aiding its accessibility
especially in financialgtrained systems.
I't also doesn’'t re
just an outdoor space with natural
surroundingsHowever, the system is
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reframing of barriers and greater
appreciation for the value of small
moments.

perpetuating and exacerbating issues,
disabling preventative, proactive practice
with direct impact on children. Lack of
appreciation and value towards this form
of work, not appreciating the resource
versus reward ratio. A need to prove its
impact to be aknowledged.

PCs

Strengthened their relationship.
Mutual enjoyment of the outdoors
was impactful, with them
increasingly noticing and connecting
with nature with greater anticipation
each week. The sessions develope(
more personal meaning for them as
the weeks passed, $piring interests
in the child through the novelty of
the activities and provoking fun and
laughter.

Triggered great appreciation of eacl
other and a new perspective on thei
relationship. They now have daily

affection and better communication,

The intervention has contributed
more than they initially realised with
longerterm benefits. It has improvec
relationships with other family
members too through it having
inspired outdoor experiences
together.

Facilitators retained parental
independence, autonomy and

control within a right amount of

Promoted sense of group belonging
through making connections with other
parents and carers despite individual
differences, reducing their sense of
isolation as a parent/carer. This was
supported by a sense of relatedness
with the other families there andie
shared experience, which promoted
team-working and group problem
solving.

Interference of personal responsibility
limited attendance.

Physical barriers such as the weather an
physical ability also risked their
engagement.

Giving their child the freedom to be a
child through the unstructured
environment eliciting childike, authentic
behaviours.

Also gave the PCs the freedom to take
risks, teaching them to sit back and let g

The parent/carer experienced personal
gain from reconnecting with nature,
enjoying its freedom from limits and
expectation. School and the indoors is tg
restrictive.

Would do again and recommend to
others.

The experience inc
school engagement and achievement,
refocusing their outlook and increasing
their enjoyment of school. It also brought
out a more mature and happy side of the
child, showing greater respect,
consideration, understaridg and
empathy for others and a return of their
sense of humour. It enabled the
parent/carer to learn new strengths abou
their child.

Lay a foundation for a future of hope; an
experience that's

It was the first step in the journey and ha
formed lasting memories that have been
vital for future connection. Patience is
needed to see the full effects. They are
now excited about the future and it has
inspired reconnection with the outdoors
through changed routines.
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guidance; a balance of power.
Encouraged the child to take contro

The facilitator connected with the
school became a familiar face for
their child at school. It also
supported the prebuilt home and
school relationship, with the staff
feeling more like friends to the
parent/carer following the sessions.

Technology is a barrier to these rich
experiences in childhood, though
nature is a remedy from technology

Maintained their good relationship
and created lasting memories. They
had mutual fun sharing in novel
experiences through rewarding and
empowering, handsn teamwork.
Nothing compares to 1:1 time
together.

Their coparticipation was important
for the child who had missed out on
such experiences in their past.

Enforced good parent/carer practice
tying in with therapeutic parenting
approaches they had learnt before.

Enabled sharing of understanding
and experiences, enabling better
parent/carer and child familiarity ang
the sharing of skills. A rewarding
journey.

Enabled them to build connections with
a wider community of parents and
carers, creating a sense of connection.
This gave their child opportunities to
play with children their age, which are
otherwise limited. They benefitted from
sharing the experience Wi other
families in similar situations and bondir
as a group, acknowledging that
everyone got something slightly
different from it.

PCs have to weigh up the risks of
technology and the online world versus
the outdoors. Fear of making the wrong
decisions. PCs often know more about
risks than benefits, giving their children
less freedomHowever, this intervention
helped them to navigate these risks,
providing a rare opportunity for them to
do something outside that felt safe; to
have fun with no pressure.

Interference of personal responsibility
limited attendance.

Risked feelings of vulnerability around
judgement of the p

Would do again and recommend to
others.

Believe the wider relationships built
contributed to the
at school.

Helped their child to learn new skills and
grow in confidence.

The experience has motivated them to
spend more 1:1 time with their child.
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Gained greater appreciation for the
local outdoor environment through
learning about it. Children thrive
outdoors.

Social media and technology restric
children’s exper
causing frustration.

Helped to rebuild bridges with their
child, bringing them closer and
stabilising their relationship.
Normalised their role as a
parent/carer.

The shared, novel experiences werg
enjoyable and they valued 1:1
problem solving the most. Was an
opportunity they do not get at home

Improved their home and school
relationship, providing healing from
a fractious history. Helped them to
shift perspectives of each other and
increase respect and understanding
making the parent/carer feel more
comfortable to approach them.

Group work was their least favourite
part as they wanted to focus on ofie-
one time with their child. Highlighted to
them the importance of considering
group dynamics and personal
circumstances.

Enjoyed lesstructured, paired activities
where they had the freedom to work
together. Their child came to life during
these moments. The flexibility and variet|
al so supported the
them the freedom to move around.

Attendance was limited by the
parent/ carer’s fea
weat her’' s effect o
especially through being an only parent.
This also risked the horrechool
relationship through their differing
agendasHowever, this did not effect the
impact of the overall experience.

Tension surrounding how much freedom
and autonomy they felt they had as a
parent/carer within the sessions and how
they were being perceived. This was
influenced by their perceptions of feeling
watched and judged and invited through
pity, following negatie experiences with
social services, making them feel
patronised.However, they feel greater
appreciation for the experience now

through hindsight.

Would do again with both children and
would recommend to others.

Inspired thinking as to how this could
grow in the future, such as the school
involving PCs with gardening club where
they are likely to get a shared sense of
achievement through building something
that will last that they can remember and
revisit. Thiseates a talking point arounc
its progress the permanence of what the
have created, rather than temporary
activities.
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Feared the risk of other PCs bringing up
elements of their past too, and so felt on
guard.

Risk from unpredictable personal factors
caused the parent/carer distraction durin
the sessions due to its location and their
lack of control in the situation. They felt g
fear of embarrassment which their child
also picked up on.

However, being outdoors helped them tg
feel greater freedom from judgement ang
is an environment that they enjoy
spending time in. They believe it would
not have worked indoors.

Built their relationship with quality
1:1 time where they experienced
shared learning through new, fun
experiences. Valued being equally
involved and created shared
memories, which is an opportunity
they do not often have in normal life
They particularhenjoyed the hands
on elements and the connection wit|
nature which enabled experiential
learning in a way that indoors does
not. Being told about the
environment also helped to spark
their imaginations, supporting
engagement.

Teamwork with child taught the
parent/carer to be more patient and
share more. They appreciated a miy

of group and paired work.

The niche, shared experience built a
sense of community and shared pride,
watching each other conquer fears ang
allowing the children to take charge.
They appreciated the opportunity to
connect with different PCs and learn
about them.

It was important that the same people
were involved each week and there wa
the right number of people involved.
The small group also helped their child
to feel more confident socially, which
increased over the sessions as their ch
felt more safe. Thismaller group also
supported their cl
being less overwhelming and elicited &
willingness in their child to challenge
themselves, developing their resilience
and flexible thinking.

The weather and time of year made
engagement less appealitgt the
activities distracted from the bad weathe

Interference of personal responsibility
limited attendance.

Appreciated the freedom to experience
activities such as the ropes course which
they likely would not have accessed
otherwise but became a particular
highlight of the intervention.

The freedom of the outdoors supported
the parent/ carer’s
flexibility and variety of playful activities
which provided different sensory inputs,
stimulating her interesting and supportin
their imagination and understanding.

The experience
social and emotional growth and
promoted their independence, resilience
and flexible thinking through problem
solving and teamwaork with other childrer

con

Promoted future thinking for the
parent/carer, encouraging them to have
more patience and engage in more team
building activities with their children.

It is important to expand this experience
to other caregivers and family members
too and would recommend it to every
parent/ carer, espe
have time for 1:1 connection with their
children otherwise. It could also be
broadened to PCs jaimg other school
events too. It should be prioritised for
funding.
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Appreciated the facilitation of the
intervention through school. It gave
their child greater social confidence
when he returned to school and
more secure relationships with the
staff and children involved. The
parent/carer also appreciated the
greater famiiarity with school staff.

The prebuilt relationships and
authority of the schooebased
facilitator supported the success of
the sessions, alongside how well the
worked with the other facilitator to
make the sessions engaging.

They enjoyed how it occurred over
several weeks, as this build
anticipation.

Technology gets in the way of hand
on, outdoor experiences.

Was helpful in building and
maintaining their good relationship.
Both the parent/carer and child
appreciated sharing the experience
and it created cherished memories
for them both. Their child also
enjoyed it when another caregiver
had to attend instead,tsengthening
their relationship too.

The outdoors elicited excitement an
novelty each week which could not
be found indoor s

Appreciated the equal teamvorking
with other families which matched the
pace of those involved so that everyoni
felt included. It was more relaxed and
inclusive than expected.

Interference of personal circumstances
limited attendance.

The facilitation through school enhanced
their child’”s scho
network and made their child more
excited to come to school. They could ta
about it with their friends afterwards.

Their child grew in independence and
leadership throughout the sessions,
enhancing their teamwork,
communication and problersolving skills,
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excitement spread to them as they The experience inspired new family

enjoyed working on their own engagement with the outdoors and less
together. engagement with technology.

They appreciated the rare I't shifted the par
opportunity to bring together home own enjoyment of the outdoors.

and school, which was enhanced by
t hei r chuil delationshipp r
with the schoolbased facilitator. It
al so enhanced th
trust and reassu
support.

Note. The orange and red font indicates point of divergence, with red indicating greater divergence than orange.
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