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Abstract

Research into attitudes to codeswitching has frequently produced very negative and
ambivalent perceptions, not only by outsiders but also by insiders. This study aims mainly to
investigate the way people from different age groups and school settings evaluate major
spoken varieties in the State of Kuwait. School students (14-18 years) in schools of
different educational schemes (government, English and bilingual schools) were recorded
telling stories of personal experiences to ingroup community members (same age group,
gender and school type) in their normal way of everyday speech styles. A number of those
stories were selected to represent three main spoken language varieties in Kuwait (Kuwaiti-
only, English-only and Kuwaiti/English code-switching analysed into two fepresentative
types: intersentential and lexical code-switching). Teenagers drawn from the various
investigated school settings (n = 417) and a group of teachers (n = 88) rated the audio-
recorded speakers on a number of scales of solidarity, status, communicative and culture-
based (religiousness, Kuwaitiness and conservativeness) traits in order to explore the
evaluative profiles that different groups of people have towards the investigated language
varieties in the country. The study revealed some strongly differentiated evaluative profiles
by the various groups of respondents based on their school type, age group, gender, and for
code-switching specifically, as a result of the code-switched typology. Encountering some
ambiguous results, the study maintains the need for qualitative measures, not only as a
separate data in their own right (focus group interviews), but also to be included within the
modified matched-guise questionnaire (open ended questions). Unlike previous attitudinal
studies on code-switching, the current study reveals some very positive attitudes towards the
speech style, particularly by those who practise it, and specifically along cultural attributes,

as a result of the differing ideologies nurtured within the three school types.
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Introduction

In a developing non-agricultural country like Kuwait, education has always been
considered an essential channel through which Kuwaitis may gain their upward mobility and
meet the requirements that will grant them the most wanted jobs in the country. Today,
Kuwait’s education system is larger than ever, with Kuwaitis having the choice of enrolling
their children into schools based on three different educational schemes. The first is the
conventional public school scheme where children receive their entire education in Standard
(Kuwaiti) Arabic, whilst English is only introduced as a foreign language. Yet, a high
proficiency level in English is a central requirement to excel at university level, where the
most desired colleges teach through the medium of English, and to gain the most prestigious
jobs in the country. The second scheme is the English/American private scﬁool where
English operates as the only language of instruction through a total immersion programme

where all subjects (except for Islam and Arabic) are learnt in the students’ second language

(English).

The third type of school is the bilingual private school where a partial bilingual
programme is employed. In this type of school, both standard Arabic and English are used
side by side as languages of instruction until the child reaches the age of nine. A subject is
first introduced in Standard Arabic from a textbook. The same material is then immediately
covered in English from an English textbook. From then onwards, the children are
instructed in English only, again except for the subjects of Islam, Arabic and Social Studies.

A full account of the three educational schemes will be given in section 1.6.

Prompted by the Kuwaiti government’s linguistic ideology of promoting two national
standard languages, a growing number of Kuwaiti parents have decided to enroll their

children into English or bilingual private schools, which are getting increasingly popular.
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According to the Ministry of Education’s census, the number of Kuwaiti students in those
schools has risen to a staggering 25% (Ministry of Education, 1998, 2003). Spending about
half of their days in schools where they mix with foreigners, including administrators,
teachers and other students, these Kuwaiti children have developed a new spoken variety in
which they code-switch between Kuwaiti and English. Being an outcome of the two latter
types of schools, the practice of Kuwaiti/English code-switching has been a very
contentious issue that tends to be frequently discussed all over the country. There is an
ongoing discussion about private schools in the country and its possible outcomes on the
Kuwaiti teenage generation, both linguistically and culturally. The issue tends to surface
frequently in T.V talk shows, newspaper articles, on the street and most frequently amongst
Kuwaiti parents. People (including policy makers, educators and, again, most importantly
parents) have concerns about the impact of the new trend on Kuwaiti youngsters and on the

community itself.

In the present study, I will strive to demystify Kuwaitis’ concerns, but most
importantly those of Kuwaiti parents. One of my ambitions is that this thesis will increase
parents' awareness of the sociolinguistic issues involved in code and style choice for young
Kuwaiti speakers, particularly in the education contexts I have mentioned. Another ambition
is to throw light on the way the three types of schools are impacting on our children, both

linguistically and culturally.

I also aim to explore the field of language attitudes in terms of its ecology and
methodology. Through an investigation of language attitudes in a community with a very
conservative nature, I intend to find out whether new evaluative dimensions operate in
language attitudes within this particular sociolinguistic setting. Methodologically, I aim to

explore the efficiency of a number of methods that have been repeatedly utilized in previous
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language attitude studies. The study’s research questions and hypotheses will be set out in

Chapter 4 of this thesis.

In order to fulfill the above mentioned objectives, I will follow a number of research

procedures which can be summarized as follows:

1. The study starts with a number of preliminary informal interviews involving a number
of Kuwaitis from different age groups, walks of life and genders. The interviews are planned
to be informally held with people from family and close friends’ social network. The
purpose of this is to explore some of the general views held by Kuwaiti people about
language use (particularly code-switching) that will establish the basis for the study’s

questionnaire construction.

2. Following that, a modified matched guise technique questionnaire, deploying spoken
narratives as its elicitation instrument, is developed and distributed to groups of children and
teachers. The questionnaire includes a number of evaluative labels and dimensions that are
derived from the concepts, ideologies and beliefs drawn from the preliminary interviews.
The questionnaire also includes a number of free-response items where the informants can

freely respond to narrators according to their own priorities and terms.

3. At a later stage, I conduct a number of focus groups interview sessions where groups
of fairly homogeneous informants are involved in discussions elaborating what they have

heard and written down in their questionnaire responses.

The thesis is therefore structured as follows:
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Chapter 1 introduces the reader to Kuwait as a sociolinguistic setting, detailing the
social, linguistic and political factors that underlie how the population under the study is

likely to react to and evaluate the different spoken varieties in the country.

In Chapter 2, 1 present a number of linguistic and cultural ideologies derived from the
preliminary informal interviews that are believed to be at work in language attitude studies
in general, and within the present sociolinguistic study in particular. This chapter also
introduces the reader to a review of literature on language attitudes in terms of its ecology,
significance and methodology. By anticipating some similarities between the present
sociolinguistic setting and the rest of the Arab World, the chapter also presents an overview
of previous language attitude studies in the Arab world. With the study involving a society
of a very conservative nature, where gender differences are believed to profoundly affect
people’s perceptions, the chapter reviews gender as an important determinant in language

attitudes within the present sociolinguistic setting.

Chapter 3 provides an overview of theories and concepts relevant to the field of code-
switching. In the same chapter, previous attitudinal studies on code-switching, and some of

the problems associated with this field of study in particular, are overviewed.

In Chapter 4 I specify my detailed research questions and hypotheses, followed by an
account of my research methodologies, including a complete description of the study’s
narrators and narratives - the young speakers and their stories from which I select extracts,

to form the basis of the attitudinal judgments.

Chapters 5 and 6 are the core of this thesis. In Chapter 5 I report my study’s substantial
quantitative results, organised along the different dimensions that prove to be at work within

the present sociolinguistic setting. Following that, I present a summary of the evaluative
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profiles for the three major spoken varieties under analysis - English, Kuwaiti Arabic and
code-switched varieties. With the study’s main focus being code-switching, the chapter pays
particular attention to attitudes towards the practice, including the discovered variation as a
result of the switching type and gender of the speaker. Chapter 6 on the other hand reports
the study’s qualitative resuits, based on analyses of data revealed in the free-response
questions included within the questionnaire and the concepts and ideas transmitted by the

informants in the focus group interviewing sessions.

In the final chapter of this thesis (Chapter 7), the pieces of the analytic jigsaw are
brought together in an attempt to portray a more general picture of the sociolinguistic setting
in Kuwait. The chapter also reflects on the efficiency of the methods implemented in this
research with an overview of the pros and cons of each of the utilized methods. In the same
chapter, I discuss some limitations of the present study and make some recommendations
for future work, along with considering the study’s implications for the future of education

in Kuwait.
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Chapter 1: Society and Language in Kuwait

As the study deals with a sociolinguistic setting which might be extremely
unfamiliar to many of my readers, I shall start with an overview of the major historical,
geographical and cultural factors that have influenced the sociolinguistic situation in
Kuwait. Bearing in mind that the larger sociocultural background of a speech community
may influence the groups’ attitudes to certain linguistic varieties (Garrett et al., 2003), it
should be helpful to establish some perspective on the ‘field’ under investigation. 'My
research into language attitudes, in this thesis, is motivated by my interest in socio-cultural
divisions and ideologies, as they relate to the main linguistic varieties in the speech
community.

The chapter is therefore divided into three major sections. The first introduces the
country’s location, topography and social history. The second describes the people of
Kuwait and population growth. The third section throws light on the linguistic situation of
the community under study. That section will describe the languages that are practised
within the community. The change of the status of English from an EFL into an ESL within
the community will also be discussed and Kuwaiti/English code-switching will be described
in more detail in sections 1.4 and 1.5. A final section will explain how the current political
situation within the country and its neighbouring countries may have influenced Kuwaitis’

attitudes to the Kuwaiti/English code-switching variety.

1.1 Location, Topography and Social History

Situated in the north-western corner of the Persian Gulf, Kuwait is a small country with
a total area of about 18,000 km., approximately the size of New Jersey (U.S Library of
Congress, 1995). The country has a very strategic location and is therefore considered an

important gateway to the Arabian Peninsula (Dashti, 1997: 19). Kuwait is surrounded by the
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Persian Gulf in the east, Saudi Arabia in the south and Iraq in the north. Topographically,
Kuwait is distinguished by its flat nature that is occasionally broken by few low hills.
Kuwait’s terrain is described as a slightly uneven desert that gradually slopes upwards from
sea level in the east, and from the coast of the Arabian Peninsula to the west. The southwest
reaches as high as 300 m. above sea level.

Historically, the emergence of Kuwait as a nation did not start until the middle of the
seventeenth century. Some research suggests that Kuwait was built around 1716AD and that
it was ruled by Al-Sabah family as early as 1752 (Abu Hakima, 1983). During the 17
century, the very powerful tribes of Bani Khalid moved from the eastern province of Hasa in
the Arabian Peninsula and inhabited the territory of Kuwait. Their governor, Mchammad
Bin Qraier is believed to be the builder of the ‘Kut’ fort. Those tribes ended their settlement
in the area by the year 1794. Clans of Anaiza, a tribe from Najd (known as Saudi Arabia
nowadays) in the Arabian Peninsula, along with other tribal groups, started their
immigration to the Gulf shores. Those were then known collectively as Utoub clans. Among
those groups was Al-Sabah family, the ruling family, which fled the drought in Najd to the
area where they were lucky to find what they were looking for, water (Crystal 1990). Unlike
Bani Khalid, the new settlers recognized the area’s privileged location in trading and
abandoned the desert life. Due to the area’s scarcity in natural resources, the new settlers
preferred to exploit the sea to earn a living. They lived on fishing, pearl diving and trading
with the neighbouring countries. Since then, Kuwait has gained a reputation as a strategic
seaport that links the Arabian Peninsula to the rest of the world. The period seems to be a
crucial stage in Kuwaiti’s social stratification as people were hierarchically organized
according to their job. Throughout the year, Kuwaitis sailed for pearl diving in summer and
sailed for trading in winter. Divers were socially distinguished from rope pullers, captains

and merchants with a stratum of merchants that was recognized as elite (Crystal, 1990). It is
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believed that the winter journey has distinctively shaped the sociolinguistic profile of
Kuwaitis as they had to learn one of the Indian languages, Urdu, as a lingua franca to
communicate with Indian speakers when they headed north to India. The language was
transmitted to the second generation who only used it ‘to communicate with the Indian
workers (house maids and drivers) but never with their children’ (Dashti, 1997: 25).
Kuwaitis had also to learn Swahili, as a lingua franca to communicate with African traders
when they headed to Africa. During that era, the community was characterized by strong
family ties within huge extended families. Women were strictly banned from socializing
with men and visiting was the only social activity that women were socially expected to do.
Men, on the other hand, used to meet in the evenings at a place called ‘Diwaniya’
with male friends and relatives. This has later become a place where Kuwaitis discuss
political, social and economic issues. The place is described as one of the richest
environments for linguistic contact among the differing Kuwaiti speech communities

(Dashti, 1997: 27).

1.2 People of Kuwait

Little was known about the population of Kuwait before the first census was
conducted in 1957. However, an estimate of about 35,000 in the year 1910 was tentatively
stated by the Central Statistics Office (Amiri Diwan, 2000). The period from 1910-1935 has
been characterized by a sudden population growth, as the population was believed to reach
75,000 before the country’s oil era. In the year 1975, the first annual census indicated that
the population of Kuwait reached 206,000. Since then, a census of the population has been
conducted every five years. In the year 1990, the annual census estimated a population of
2,155,000, with the most dramatic division between the national population and the larger

non-Kuwaiti population, the latter comprising more than 60% of the total population. This
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was due to the rise in oil revenues and the consequent government development programs
urging a crucial need for educated substantial labour, the small size of the indigenous
population and, in the early years, their low level of education. Another factor might be the
societal restrictions on women. This led to the low participation rates of women in the work
force which contributed to the State’s dependence on a foreign work force. However, it is
worth mentioning here that restrictions on women in the society are less rigid than they are
in other Gulf States such as Saudi Arabia (U.S Library of Congress, 1995).

According to the 2004 census, the population in Kuwait has reached 2,390,591, of
whom only 935,922 are Kuwaiti nationals. The remainder comprises expatriate workers
(The Public Authority for Civil Information, 2004). The majority of non-Kuwaitis are from
the Indian sub-continent, other Arab states and Western Europe (Ministry of Planning,
2004). According to the national census in the year 1985, 52% of the non-Kuwaiti
population was Asian while 46% were Arab. Africans, Europeans and Americans constitute
the remainder. Kuwait also has a significant number which is classified as ‘bidun’ (Arabic
for stateless). The word identifies citizens who claim that they have lived in Kuwait for
generations but have never received Kuwaiti citizenship. The government, on the other hand
states that they were recent immigrants who do not deserve citizenship. The former groups,
non-Kuwaitis and ‘bidun’ do not enjoy the economic and political rights of the national
population (U.S. Library of Congress, 1995).

Kuwaitis, on the other hand are internally divided along a number of lines. Unlike
the socio-economic stratification of western communities, the Kuwaiti community is
characterized by tribal affiliation. According to the only previous sociolinguistic
investigation of the Kuwaiti community, the study describes Kuwait as having a
heterogeneous sociolinguistic structure due to the fact that Kuwéitis were immigrants from

the various surrounding regions, namely Saudi Arabia, Iraq and Iran. Similar to the social
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situation in the Gulf States, Dashti (1997) describes the people of this community as ‘tribe-
based’. He adds that family name is one of the most important indicators for Kuwaitis’
social stratification. People are recognized by their family names which are derived from the
names of their tribes. Three distinct groups are believed to make up the Kuwaiti population:
The first is Kuwaiti Arabs, the descendants of the Arab tribes who used to live in the
Arabian Peninsula and then moved into the region. While some among this group settled in
the coastal areas and earned their living by pearl diving, fishing and trading, the other
groups settled within the interior parts of Kuwait and lived on hunting, grazing and
occasionally raiding the neighbourhood. The second group is Kuwaiti Arabs who came from
Iraq, the southern part of Saudi Arabia called Al-Hasa, and Bahrain. The third group is
identified as Kuwaiti Ajams. The group includes immigrants who fled from Iran to the area
to gain economic prosperity. Those are described as constituting a considerable number of
Kuwaitis during the 20" century (Dashti, 1997: 28). The group is considered of low status
by the two former groups due to their Persian origins.

Another important social division is sectarian. The majority of Kuwaitis are Sunni
Muslims; the minority is Shiite Muslims. The national census does not distinguish between
the two sectors, but an estimated number of 600,000 are believed to belong to the Sunni
sector and 300,000 belong to the Shiite sector (U.S Library of Congress, 1995). Kuwaiti
Shiite is a diverse group who came to the area from several regions. Some are Arabs who
came from the eastern province in Saudi Arabia or from Bahrain. Another group includes
Arabs who settled on the Iranian side of the Persian Gulf and then returned to the region. A
third group is of an Iranian origin. The two latter groups are linguistically described as
bilinguals who can speak both Farsi and Arabic very well. It is worth mentioning at this

stage that in spite of the sectarian division, Kuwaitis are characterized by a strong national

17



identity as the sectarian division seems to be subsumed in the larger shared Islamic identity
(U.S Library of Congress, 1995).

Gender segregation is a very profound issue within the community. Dashti (1997)
mentions that there are sharp differences between men’s and women’s roles within this
society. He relates this separation to Kuwaitis’ abidance by Islamic rules that assign
different roles for the two gender groups. Just like many other Arab communities, an Arab
woman is not expected to ‘trespass on men’s grounds by doing men’s work or assuming
roles and participating in functions that men are expected to perform’ (Bakir, 1986: 6). Due
to such divisive gender-based ideologies within the Kuwaiti community, the concept will be
re-visited in more detail in chapter 2, where the focus is directed to language attitudes and

the most commonly anticipated determinants within its arena.

1.3 The Sociolinguistic Situation in Kuwait

In this section, I will introduce the Arabic language varieties commonly identified in
Kuwait. Dashti (1997) distinguishes four varieties of Arabic in use in Kuwait: Classical
Arabic (CA), Modern Standard Arabic (MSA), Kuwaiti Arabic (KA) and Educated Standard
Arabic (ESA). CA is the language of Qur’an, prayers and Arabic literature. The language is
never used as a spoken language by Kuwaitis, and this is believed to be because of its
syntactic, morphological and lexical difficulty. MSA is the language in which the formal
education is provided in schools. The variety is described to be the nation’s second language
as Kuwaitis are only introduced to the language when they start their schooling (Dashti,
1997: 39). Muhawai (1994: 165) addresses one of the features of this variety to be its
inefficiency in the domains of science and technology. Lawson (2001) relates the
unsuitability of MSA in modern life to the gap between the written and spoken languages in

the Arab World where more often, the colonizing language is being perceived more suitable
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to modern life than indigenous languages. KA is the language of everyday conversation,
Kuwaitis’ mother tongue and the symbol of Kuwaiti identity. Frayha (1995: 122) refers to
the variety as the colloquial variety. She mentions that the variety can be described as ‘the
language of life’ whereas the classical variety as ‘the language of book’. Due to its
association with Kuwaitis’ ethnic identity, the variety has gained a prestigious position in
the country (Dashti, 1997). Just as in the rest of the Arab World, Arabic language varieties
in Kuwait are described to represent a typical diglossic sociolinguistic setting (Ferguson,
1959), where MSA (being considered the high variety) is used for formal situations such as
contemporary literature, journalism and formal education, and described by the community
as ‘Standard’ form of speech, and KA (considered the community’s low variety) is used for
informal every day speech and acquired naturally at home without informal instruction. In
this respect, Lawson (2001) argues that ‘standard in diglossia’ is different from a ‘standard
with dialects’, in that in the former, no one speaks the standard language variety as a mother
tongue.

A claim that was made by Johnstone (1967: xxviii) reveals that KA is doomed to be
replaced by a local version of the ‘pan-Arabic koine’ as a result of the dilution of the
Kuwaiti identity by the huge numbers of Arab expatriates. In a research on KA survival,
Holes (1995) states that the variety is unlikely to be under threat of extinction, as the variety
‘thrives as a badge of social identity and solidarity.’ (1995: 61). Holes (1995) also criticizes
Johnstone’s pessimistic statement as being unjustified. He further mentions that Kuwaitis
switch in the direction of MSA rather than other Arabic varieties when the situation involves
interlocutors from other Arab countries. KA comprises two major varieties: Bedouin and
Sedentary. The Bedouin (rural) is the Kuwaiti variety that is used by Kuwaiti Bedouins.
Those are Kuwaiti Arabs who first settled in the desert and then moved into the urban areas

of Kuwait. The second variety, Sedentary (urban), is believed to have evolved as a result of
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the ‘social and economic development that resulted from the exposure of Kuwaitis to the
outside world as well as the existence of varieties of migrants’ (Dashti, 1997: 41). The
variety is described by Dashti (1997) as more prestigious than the Bedouin variety.

ESA is the intermediate variety in which the speaker mixes between KA variety and
MSA. Ferguson ([1959] 1972) refers to this variety as ‘al-lugha al-wusTa’, meaning ‘the
intermediate language’. The language is used for radio broadcasting, television and within
academics’ informal discussions. Dashti points out that ESA is ‘not yet a focused variety’
(1997: 40) as its phonology, morphology, syntax and lexicon are interchangeably based on
MSA and KA. The variety is also used when Kuwaitis are engaged in conversations
involving listeners and speakers from other Arab countries. Describing the language variety
used by educated Arabs, Mitchell (1986:9) writes: |

Neither CA nor MSA is, in fact, a spoken language, mother tongue, yet - and
this is surely a fact of higher significance — educated Arabs converse with
apparent ease on an infinite number of topics and for an infinite variety of
purposes without sounding in the process like books or newspapers.

Another distinction is introduced by Dashti (1997) and can be referred to as the
generational distinction, dividing Kuwaiti society into two distinctive groups. The old
Kuwaiti generation, beside its native language KA and sometimes Farsi, has the ability to
speak languages of the places they had to travel to during the winter trading journey. Those
languages, as I noted above, include Urdu and Swahili. The middle-aged group comprises
Kuwaitis whose parents are either Kuwaiti Arabs or Kuwaiti Ajams. The former is described
as being bidialectal based on the fact that they are introduced to two different varieties of
Arabic, Kuwaiti Arabic at home as their mother tongue and Modern Standard Arabic in
schools. The latter is described as being bilingual and bidialectal. This is because, like the

former group, they are introduced to the same two Arabic varieties. However, they are also

introduced to Farsi as the language that is spoken by their parents.
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Dashti (1997) also mentions other ‘languages’ that are spoken by Kuwaitis. These
include Kuwaiti Arabic/English code-switching, Kuwaiti Arabic /Farsi code-switching and
Farsi. Being the focus of this study, Kuwaiti Arabic/ English code-switching (K/E CS) will

be further discussed in section (1.5).

1.4 Change in the status of English

Historically, Kuwaitis were first introduced to the English language when British
expatriates came into the area to work in the oil industry. The older Kuwaiti generation who
worked side by side with those British expatriates had to learn their language in order to be
able to communicate with them. As a result, plenty of English words that affected various
aspects of the Kuwaiti community were borrowed into Kuwaiti. Table 1.1 gives examples

of words borrowed from the English language into the Kuwaiti dialect:

Table 1.1 Established Loan Words in Kuwaiti Language

Kuwait Kuwaiti

Arabic English Arabic English
o/ Ariel /ba:s/ Bus
/butul/ Bottle /ba:ket/  Packet
/fek/ Cheque /d3a:ket/  Jacket
/dabal/ Double Ira:du/ Radio
Iners/ Nurse /kert/ Card
/gla:s/ Glass /kindefin/  Air condition
/kek/ Cake /let/ Light
Derived from Dashti (1997 51)
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Officially, English has been introduced to the Kuwaiti community through the
education system. The language is introduced as a foreign language in the State Schools.
Due to the community’s realization of the necessity of English, two crucial measures have
been recently taken within the State’s educational policy. The first is changing the age at
which children are exposed to English. The age has been lowered from 10 to 6 since the
academic year 1999-2000. A further measure is also being debated within the Ministry of
Education in which local teachers of English are going to be gradually replaced by foreign
teachers whose English is either their first or their second language. This is to ensure the
high English proficiency of English teachers and the students’ lengthy exposure to the
language within a classroom setting where no other common language can be used as a
means of communication.

The two measures have been very hot issues that are constantly being debated within
the press and amongst members of the Kuwaiti parliament. In an interview with the Senior
Director of Arabic at the Ministry of Education, Al-atiqui (2004) describes the situation of
Kuwaiti students in regard to their proficiency in Arabic as a disaster. She illustrates that
Arabic will soon be abandoned by the Kuwaiti community as our next generation has
chosen to replace it with English. In her critique of the increasing number of Kuwaiti
families who enroll their children into English private schools, Al-Atiqui states: ‘I’d like to
tell those parents that Kuwaiti students who joined State schools (government schools) have
succeeded in their studies abroad while those who joined the English private schools have
failed.’ She also adds ‘This is a fact and I have many examples amongst my family and the
people who I know to prove that.” (Al-Atiqui, 2004: 23). She also claims that ‘should the
society carry on their current negligence and preference of English over their own mother-
tongue, our language will soon be abandoned and we will lose our Arabic and Islamic

identity.” These ideological forces will be further investigated in the present research.

22



Advanced levels of proficiency in English are required in order to excel at
university. This is because courses in the colleges of science, engineering, medicine and
business studies are taught in English, a situation that gave the language its vitality within
those domains. Prestigious jobs with higher pay regularly use the language in interpersonal
communication. In fact, applicants to such jobs have to show high proficiency levels in
English but not Arabic in order to be accepted. The language is also widely spoken in
business and diplomatic circles. Kuwaitis are therefore faced with a double standard
national linguistic ideology. An overt ideology of preserving the community’s national
standard language variety MSA through its introduction in government schools as the only
language of instruction, and a covert ideology of the sought after native-like proficiency in
English required for entering more prestigious walks of life. The contradiction betwéen the
government’s overt nurture of MSA and the covertly profound functioning of the English
language within the Kuwaiti community has established a growing trend amongst Kuwaiti
parents to enroll their children to English private schools where they can gain the required
native-like proficiency in that language. Accordingly, the number of Kuwaiti students has
been steadily growing in the English private schools since the Gulf crisis. Due to the fact
that Kuwaiti students who were enrolled in English private schools were very few in
numbers, the annual education censuses did not indicate their numbers before the year 1994.
According to the education census, Kuwaiti students used to comprise only 3% of the total
number of students in English Private Schools during the year 1994. By the year 2003, the
number has risen to 25% (Ministry of Education, 1998, 2003). Kuwaitis are not only
exposed to English through their school years. Due to the very hot weather in summer, most
Kuwaitis spend their three months summer holiday (July-September) abroad in areas where
they can enjoy cooler weather. Since the early 19705, England (London in particular) has

been one of the most frequent attractions to Kuwaitis (Dashti, 1997). The State’s policy with
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regard to sending Kuwaiti students for both graduate and undergraduate studies to English
speaking countries has also led to the spread of English within the Kuwaiti community as
those students return to the country with a tendency to code-switéh between their mother
tongue and English (Dashti, 1997).

Kuwaitis are also exposed daily to the English language and its culture through the
mass media, T.V being amongst the most influential. The vitality of English in the various
social domains of Kuwaiti life has changed the status of English from being a foreign
language to that of ‘a more central code in the lives of Kuwaitis’ (Dashti, 1997: 99). English
is therefore claimed by Dashti (1997) to be gaining an ESL status. In his attempt to support
his claim, he pointed to the existence of an innovative variety within the community:
Kuwaiti/English code-switching (K/E CS). Dashti (1997) has further indicated that ‘the

trend to use K/E CS is on the increase’ (1997: 94).

1.5 Kuwaiti/English code-switching
As mentioned earlier, a new speech variety has been introduced to the Kuwaiti
community, Kuwaiti/English (K/E) code-switching. Describing the languages that people in
the Arab World use, Bateson (1967: 82) asserts:
Arabs who cannot use CIA [Classical Arabic] to some degree may have to
fall back on English or French (if they know these languages)... if they come
from widely separated regions. Therefore, CIA still possesses that vital
element which was the basis for its adoption as the language of the Islamic
umma, ‘community’.
Dashti (1997) made the first investigation of this phenomenon (K/E code-switching)
in which he gathered both quantitative and qualitative data on code-switching. Using a
questionnaire, his data revealed that English is one of the available code choices in the

linguistic repertoire of some Kuwaitis and that ‘K/E code-switching is a language choice

strategy deployed by them’ (Dashti, 1997: 98). In order to account for his claim of a raised
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status of English from an EFL into an ESL one, Dashti further investigated the phenomenon.
He claimed that Kuwaitis tend to code-switch between Kuwaiti and English in the domains
of home and non-home. Questionnaire data suggested that K/E code-switching was used by
young (16-35) and middle-aged (36-55) educated Kuwaitis at home. The same pattern was
illustrated in some of the investigated non-home domains (banks, restaurants, hotel lobbies
and work). Dashti (1997) also claimed that no gender differences are visible in his study’s
results.

In a domain analysis of K/E code-switching, Dashti proposed that 57% of his
respondents claimed the use of the variety fairly frequently at home with their children. He
further described the phenomenon to be significant in a way that presented English as a
competing language with Kuwaitis’ local variety, KA. The study also showed that K/E
code-switching was claimed to be used within the various investigated non-home domains,
though at its highest percentage in banks and lowest in ‘diwaniya’. The finding is attributed
to the fact that ‘diwaniya are locales of local and ethnic solidarity and therefore K/E code-
switching is not appropriate’ (Dashti, 1997: 96). Hotel lobbies and restaurants are other non-
home domains in which the variety had been claimed to be used at a high frequency.

In his attempt to investigate gender differences in use of the code-switched variety,
Dashti’s study indicates that Kuwaiti women claim to use K/E code-switching at home with
their children more than men do. The differences, however, tend to be non-significant within
non-home domains. The finding seems to disagree with Trudgill’s (1974) general
explanations of prestige or status-consciousness in western society, although it is of course
not safe to generalize from western to non-western communities. In this vein, Dashti argues:

If women are more likely to use prestigious forms, assuming that English is a
prestigious form in Kuwait and that they are more sensitive to social criticism

by other groups, why then is their claimed use of K/E code-switching in non-
home domains identical to that of men? (Dashti, 1997: 100- 101).
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Dashti’s findings, however, seem to contradict some of the findings within the Arab
world. In Maghreb and Tunisia, for example, women are perceived to use the Arabic/French
CS more often than men (Dhawwadi, 1984; Trabelsi, 1991). I argue that the question
brought up by Dashti was based on a pre-assumed concept that K/E code-switching is a
prestigious form of conduct, whereas this has not yet been proven.

What I mean is that such a discrepancy might have been the result of perceiving
code-switching as a non-standard variety, leading to its being considered less prestigious
than the standard varieties. I therefore believe that there is a strong need to investigate how
prestigious the variety is perceived to be within the community, and to examine relative
judgments of different varieties, before one can jump to such conclusions. The concept will
be revisited later in chapter 2 in more detail.

Considering education as a factor that affects Kuwaitis’ use of K/E code-switching,
Dashti points out that more educated Kuwaitis tend to use the variety more frequently within
both home/non home domains. The finding is described as an indication of the broader, less
local and tight-knit network than of less educated Kuwaitis.

Trying to support his argument that some Kuwaitis are balanced Kuwaiti English
bilinguals, Dashti (1997) reinforced his questionnaire data with data derived from a case
study. Based on his examination of mother/child interactions, where the data were analysed
following Auer’ conversational approach (1984, 1988, 1995), Dashti argues that code-
switching is better analysed as a contextualization cue, a term which identifies ‘the process
by which members construe the local and global contexts ...necessary for the interpretation
of their linguistic and non-linguistic activities’ (Auer, 1988: 80). Such analytic process
requires adopting Li Wei’s sequential approach (Li Wei, 1994) that distinguishes three
different discourse levels: Level A where two speakers use different languages in

consecutive turns, Level B where a single speaker within a turn may switch at sentence
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boundaries to give us what Poplack (1980) identifies as ‘inter-sentential code-switching, and

Level C where different constituents within a sentence are being coded in different

languages. Table 1.2 presents examples for the three levels of K/E code-switching found in

Dashti’s data:

Table 1.2 Levels of K/E CS in accordance to Li Wei’s Sequential Approach

Level | CS Type

Example

Different speakers using different
languages in consecutive turns

Level

Context: in a park, mother talking to son

Mother: (to son) Do you want to play with the kids
Son: (to mother) ba?ed ifwaj

After a while

Mother: (to son) /ef mama ru: il?ab

why mom, go play

Son: (to mother) ok I will

Switching code at sentence boundary

Level

Context: over a meal, mother advising daughter not to
eat too many sweets

Mother: (to daughter)

a:ne gitlitf lata:kli:n hulu wazjid

{ told you don't eat a lot of sweets

Daughter: (to mother) a small piece please mum
Mother: (to daughter) a very tiny piece.

1kli fa:khe ?hsallitf

a very tiny piece. Eat fruits, it is better for you
Daughter: (to mother) / got fed up with fruits

Different constituents within a sentence
coded in different languages

Level

Context: mother instructing daughter on how to use a
dandruff shampoo

Mother: (to daughter) at Jeast mama mérriten fi ljo:m
at least mum twice a day

Daughter: (to mother) ?lle twice a day wa:jid mama
oh God twice a day is too much mum

Derived from Dashti (1997: 259-2)

Dashti therefore concludes that code-switching seems to be one of the language

choice strategies in those Kuwaiti dyads. His data show that ‘metaphorical code-switching

(Blom and Gumperz 1972; Gumperz 1982) is one strategy used by Kuwaiti mothers and
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their children, where the switch is used to achieve a communicative goal while the
participants, the setting, and the topic stay the same’ (Dashti, 1997: 287). Drawing on
various examples of code-switching practices, Dashti concludes that they are interaction
reflexes of mother/child language choice preferences between Kuwaiti and English. This
tends to agree with what Li Wei (1994: 178) states, ‘through experience, they develop a
sense of ‘script’ or ‘schema’ for which language is used to whom and when, and exploit the
linguistic resources available to them to achieve special communicative effects’. Dashti
further adds that his qualitative data show that ‘code-switching can be used by the same
speaker to mark turn allocation, self repairs, and some pre-sequences and embedded
sequences. Likewise, it can be utilized by different speakers in continuous turns for the
purpose of contextualising self-selection as next turn speaker, interruption, dispreferred
second pair parts, other-repairs (including repair initiators) and insertion sequences’(Dashti,
1997: 287). A more detailed account of the concept of code-switching will be introduced in

chapter 3 where I will present the various approaches to code-switching within the literature.

1.6 The Education System in Kuwait

In the very early years of the nineteenth century, education in Kuwait mainly
consisted of Qur’anic schools that used to offer literacy training within a context of religious
instruction. In 1936 the government established its first Council of Knowledge (Majlis Al-
Ma’arif) to hold the responsibility for the education system in the country. The Council laid
down the basis of the education system. The year 1954 seems to have been a very important
year as some crucial amendments were made to education in the country. Reviewing the
schools’ curricula, the educational stages were set to include two years of Kindergarten, four
years of Primary stage, four years of Intérmediate stage and another four years at a

Secondary stage. The educational ladder has been recently changed to include five years in
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the intermediate stage and only three in the secondary stage. In 1965 regulations were issued
by the government which made education compulsory until the age of fourteen. In 1966,
Kuwait University was established along with other colleges such as the industrial college,
the commercial school and the religious institute. Following that, branches of Ars and
Humanities were opened for Kuwaiti female students. Public education starting from
preschool stage and until the end of the higher education was and still is free. The
government absorbs school expenses including those of books and, earlier, of uniforms,
meals, and transportation.

Knowing that the educational context may function as an influential factor in
language attitude change (Baker, 1992), I would like to introduce the linguistic and cultural
ideologies nurtured within three educational schemes deployed in three major school-types
in Kuwait. The first is a conventional school-type (government schools) where, except for
English, all subjects are introduced in MSA in written texts and orally in ESA. English is
only introduced as a foreign language at those schools. Teachers and administrators are
Kuwaiti or from other Arab nations, mainly Egyptians, Jordanians, Syrians and Lebanese.
As mentioned earlier, a recent measure has been taken by the Ministry of Education that
lowered the age at which students should be introduced to English from 10 to only 6 years
old. The language becomes crucial at the university level in colleges of Science,
Engineering and Medicine and recently in Business College. English textbooks, therefore,
have to be used within those colleges, a requirement that instigates higher levels of
proficiency in English.

Due to the progress of the country, and as a result of the war in Iraq, ,Kuwait has
become a crucial port used by large numbers of foreigners, mostly from the English-
speaking world and expatriates from foreign nationalities who came to work in Kuwait.

Thus, a second type of school ‘foreign schools’ was also established to serve children of the
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increasing numbers of expatriates of various nationalities. British and American schools are
described as the ‘most numerous and their students reach high standards in their exams’
(www.arab.net). The schools are supervised by the Private Education Department at the
Ministry of Education which sets their fee levels, inspects the schools and arbitrates cases of
complaints. In 2000/2001 the number of foreign schools in Kuwait reached 201 (Ministry of
Education, 2003). Being a focus of this study, I will give further details on the educational
policy of the British and American schools in Kuwait. Except for the Arabic and Islam
subjects, the schools use English as the language of instruction, a policy which is perhaps a
basis of dispute among the Kuwaiti community, namely the fear of introducing ‘unbalanced’
bilinguals whose English language dominates their linguistic repertoire. The schools are also
staffed by expatriates, mainly from UK, USA, Australia and Canada. As those schools use
the total second language immersion and partial bilingual programmes, it is believed that
such schools will be unlikely to produce ‘balanced’ bilinguals as the students will find it
difficult to deal with subjects through their mother tongue.
The following is stated in the literacy policy of The British School of Kuwait (see a

copy of the full document attached in Appendix 3c), a very well-known school:

The use of Arabic and other first languages is permitted to convey key

concepts and pivotal points of vocabulary. There is no intention to denigrate

the first language but to minimize its usage within The British School of

Kuwait. This will enable the school to achieve its published aims and

objectives and to meet the expectations of the parents. (British School of

Kuwait Literacy Policy: 1).

Among the aims of the school is enabling students to be fluent users of English in all

contexts. Encouraging school students to speak in English outside the school setting and in
places such as supermarkets, restaurants and video stores is described as a recommended

activity that facilitates the school in achieving its goals. In the school’s description of its

policy with regard to the language beyond the classroom, the memorandum advises faculty
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members to discourage students from speaking languages other than English in informal
situations. The students should also be addressed by the school’s administrators in English
unless communication in English is impossible. Amongst the school’s recommendations to
the parents, the memorandum points out that children should encourage siblings to use
English when they speak to each other, read English articles and communicate in English
with their children. In one of the English private schools, a behavioural booklet shows that
an eight year old Kuwaiti child was given two sad faces during one of his school days as a
result of his use of Kuwaiti with his friends (a copy attached in Appendix 3d). Another
important issue related to those schools is that, unlike the government schools, the majority
of those schools are co-education schools, a policy which creates a great amount of
controversy in a country with such a strong gender segregation ideology.

A third type of school in Kuwait is the bilingual schools. The schools use both
Modern Standard Arabic and English as the medium of instruction. Each subject is
introduced first in English and then in Arabic with the same content being introduced in two
consecutive lessons until the third grade. From the fourth grade onwards, bilingual schools
introduce all subjects, except for Arabic, Religious Studies and Social Studies, in English.
This type of school, I believe, will more likely produce balanced bilingual students as
students will be able to express themselves at the different aspects of life in both languages.
The bilingual schools are also prone to very harsh criticism as a result of their co-education
scheme.

In this study I aim to shed light on the way the different linguistic varieties under
investigation are perceived by students who learn at the three different types of schools. I
also aim to find out how teachers and school educators judge students who use the different

varieties under the study. My aims and objectives are set out in greater detail in Chapter 2.
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1.7 The political situation in the region

Gumperz (1982) notes that a change in the political ideologies within a community
may lead to attitudinal changes towards code-switching. I therefore believe that it is
important to shed some light on the political situation in the region. During the last fifteen
years, Kuwait has lived through two different political climates. The first era in this period
was influenced by the Gulf War, leading to the liberation of Kuwait from its neighbouring
country, Iraq. Mng that period (1990-2002) Kuwaitis tended to appreciate Westerners,
particularly Americans, for extending their hands to help the people of the country to quell
the Iraqi invasion. The second era, however, influenced by the 2003 invasion of Iraq, began
on March 30 when forces belonging primarily to the United States and the United Kingdom
invaded Iraq as a part of the United States’ ongoing ‘war against terror’. Knowing that the
coalition forces had entered Iraq through Kuwait (using Kuwaiti territories as the staging
post for logistical support), and due to the fact that Iraq is amongst the closest countries to
Kuwait, the country has been significantly influenced by this war. A drastic division has
started to appear in terms of the way Kuwaitis perceive the war. A group of people in the
country perceive the war as a legitimate action to liberate Iraqis from a dictatorship regime,
and to remove the nightmare burden of Saddam Hussein, the former president of Iraq, for
good. People with such a perception believe that, having an Arab country with the only
democratic regime close to Kuwait will boost the country both politically and economically.
Another group, on the other hand, perceives the war as a war against Islam. Other issues
have also started to surface. Critics argued that the United States applies double standards of
justice, knowing that other countries like Israel are also in breach of UN resolutions and do
have nuclear weapons, but have never been attacked by the US. Other issues included
weap