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Abstract:

The recent phenomenon that high numbers of full-time students in the UK participate
in term time paid employment has become a feature of the current higher educational
landscape. A major contributory factor is the revised funding for higher education,
placing a higher portion of the funding onto the individual. While student paid
employment is seen in many Western societies, the structure of a full-time degree in
the UK means there is a much higher workload for academic studies. This has given
rise to concerns that alongside the beneficial aspects of paid employment are negative
connotations, which impact on academic achievement and student experience. These

concerns are associated with equality and student retention.

This research considers the impacts of paid employment for full-time students,
whether there are characteristics in the employment that facilitate any detrimental
impacts, whether there are vulnerable groups in the student population that will be
most affected by these. The study used a mix of qualitative and quantitative methods,
surveys to consider what is happening, interviews and diaries to examine why this is

happening.

The study acknowledged beneficial aspects to student paid employment, but also
identified negative impacts to both academic studies and the student experience.
These were associated particularly with term time paid employment, in addition to the
amount of hours undertaken. Social class was also identified to contribute, with

student time management a major issue.

Parental contributions are becoming increasingly important to students to fund their
degree. A relatively new concept of social contracts between students and their
parents appears to be evolving over recent years, making them become joint agents
within the decision-making and choices students are making regarding paid

employment.

Data analysis is utilised to make recommendations for government, policymakers and

universities regarding how negative impacts may be minimised.
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Chapter One:

Introduction

1.1 Placing the research within context

Higher education within the UK expanded at an ualieled rate throughout the late 1980s
and early 1990s. Underlying this massive changearticipation was the opinion of the

governmerg of the time that national productivity would becieased, and thus compete
globally, by the promotion of an ‘educated work#®rfor the global marketplace’ (Blair

1998)

Globalisation, developed through the 20th centuyy dalvances in technology, created
economic interdependence between countries, pragaticreased competitiveness. For
economies to thrive, developed nations moved fraamufacture to an ‘information society’,
driving UK governments, both Conservative and Labower the past 25 years to consider
the quote from Tony Blair that ‘education is thestbeconomic policy we have’ to be very
relevant (DfEE 1998: Introduction: 1).

In sum, the expansion in higher education was densd vital to promote a widening
participation for all strata of the UK society, ritad in economic motivations and social
factors. But what has this expansion from an ‘etitea ‘mass’ system of higher education

meant for students in the UK?

The result of this drive was the evolution of a smagstem of higher education from the
existing elite system in place. However the tgakgarding the funding for this system was
that, even with increased public funding moniesjew was necessary due to the increased
numbers of students now entering higher educatidrere will always be limits on education
budgets with priorities within this (DfES 2005).

This placed an increasing level of financing highducation to be more on the individual.
This resulted in the replacement of subsistencatgraith a student loan system and the
introduction of variable tuition fees. This inie@ the motivation for many students to
undertake paid employment alongside full time slsdHakim 1998, Callender & Wilkinson
2003).



However there is more than one issue relating ty witreasing numbers of students
participate in term time paid employment. The tiiadial roles of full-time students are now
eroded by the changes within the structure of thedemt experience, leading to
diversification within the role of being a part-enworker alongside the UK government

definition of being a full-time student in highefeation.

This has occurred in conjunction with a consumeiety, where status and identity are seen
to relate to consumer objects.  Thus the rhetbiat the catalyst for students increasingly
making the decision to take on term time paid eyplent while in full time study is caused
by widening participation may only form part of te&planation for this phenomenon. It
should also be enquired as to whether studentsddomid their time at university on the
student support regime in place. If this is thee¢disen has living within a consumer society

influenced the decision making process for studentt if sgto what extent?

Therefore a dichotomy exists whereby paper qualibtms are necessary for life
opportunitiesbut a certain lifestyle is desired alongside thi%is leads to the question being
raised as to whether undertaking paid employmentewh full time study does have an

impact on studies.
1.2 Background:

Globalisation has become a feature of the developpdalist societies throughout the world.
In a globalised economy, industrialised countriasehbecome so competitive regarding the
cost of goods that the developed nations have bachdve away from production into
information and knowledge — creating a ‘knowledgeremmy’ (ESCR 2007).

This led to the expansion of higher education,rtuviole the skilled and educated workforce
to service the knowledge economy. Alongside tlais been an underpinning equality issue
to ensure the whole of the UK population has actesducation and training, encompassing
the diversity within all strata of Britain’s multittural society. This has the aim to increase
education levels and enhance intergenerationaalsowbility, accruing improved levels of
social and cultural capital within the nation (HEEC006).

There has been massive change in funding higheraéida to widen participation. In 1997,
Sir Ron Dearing headed the National Committee qliry into Higher Education to make
recommendations on how higher education shouldldeweithin Britain (HEFCE 2005). He



identified the values of widening participationhgher education in terms of economic and
social values within policy engagement. Juxtapositd these imperatives, Dearing stressed

continuing in education to be a ‘good investmeat’ihdividuals as well as society.

The evidence regarding participation in higher edion in the United Kingdom indicates
that there has been a marked increase over thefifppstears (Curtis & Williams 2002).
Universities and Colleges Admissions Service (UCAS9 and UCAS 2002) data shows that
over the period of 1994 to 2000 there was a 23%ease in full time home acceptances to
degree courses. The participation rate was 43%000 2indicating the drive to increase

participation in higher education has been sucaéssf

Research in this area, such as the Student Incoché&xpenditure Surveys (2003 to 2008)
which can form a time series of data, indicates ftetterns of consumption within the
student population reflects that of young peoplé¢hm same age group who are engaged in
low income employment. It must be noted howeusai there will be a wide difference in
the future life opportunities for these two groupsSor those within the low income groups
this is an ongoing lifestyle, while for studentsmiay be argued, this is a temporary situation
until they enter the labour market. These studesitshen be equipped to obtain graduate
employmentso the time at university is a stepping stone td&amproved life opportunities.
This does raise questions as to whether thesergtudiee making decisions to fund a lifestyle
they desire but do not ‘need’ while in universityAre these ‘informed’ choices, do the
students comprehend that the demands on theirftone paid employment, particularly in
term time, may be detrimental to their studies?tiostudents perceive there may be a risk

to their levels of achievement that could lead toveer degree classification?

The shift from ‘elite’ to a ‘mass’ system of higheducation occurred within a political
discourse of equality. However, this evoked a Heeihcreased monies to fund this massive
influx of students, and though the government ef dlay released extra funding for the post
compulsory education sector, there was also a nemeint to pass on a higher percentage of
the cost from the public to the personal levelthia real world it has to be accepted that there
are budgets and limits to funding, and there willagys be priorities within these. In 1998,
via the Teaching and Higher Education Act, the rimal support of students began to
change. The Higher Education Act of 2004 folloveedfrom the White Paper 'The Future of
Higher Education’, which introduced variable tuitifees, with learning grants for lower



income household students, to promote equity oésc¢HEFCE 2005). By 2004/2005 the
high level objectives within education were to amage young people to stay in learning and
to promote further learning and training in the lagopulation, resulting in the aim to achieve
maximum economic performance, with a raise in siashgland opportunity for all.

Studies such as Christie & Munro (2003) and Woodr(i®99) suggest financial

considerations within the decision making to etiigher education is the greatest barrier to
increasing participation from non traditional greupparticularly those from the lower socio-
economic groups. However, the barrier of cost ir&ly dependent on government policy
and there is overwhelming evidence that the 19%hgés to funding have had the most
negative effects on students from lower income gso{Archer & Hutchings 2000, Metcalf

2003, Callender & Kemp 2000). Today the burdenpafing fees and subsistence is

progressively more being borne by individuals, leethe incentive tbearn as you learn

That a certain percentage of students will engageid employment while in full time study
is certainly not a new phenomenon, and the reasonshis are varied (Hakim 1998).
However, as a result of the changing student sugystem there are increasing numbers of
full time students choosing to supplement theiome by taking on paid employment. Of
particular concern is the rise in term time paidplEryment within the student population.
Research does identify beneficial aspects to soghiayment via increased confidence, time
management and communication skills, the acquisitod transferable skills and work
experience (Callender 2008, Curtis & Shani 2002ill g al 2004) However, 59% of
students in higher education believe their studiesaffected detrimentally by the necessity
of working, and would not undertake term time engpient by choice (NUS 2004, Neill et al
2004, Brady 2005). This leads to the identificattbat questions should be raised around
whether paid employment does have an impact onsl@feachievement and indeed on the

whole of the student experience.

This study is an educational research project. ditreis to gather more in depth knowledge
on perceptions held by student regarding any ingpactnegative connotations directly
related to engagement in TTPE.



1.3 Research Question and Rationale:

The overall research question is ‘to examine whetied employment undertaken by

students studying full time in higher education aofs on potential achievement and the

experience of being a student’. Thus the study bal guided by the following specific

research questions:

1.

What proportion of HE students undertake paid egmpknt while in full time study
and within what time frame in relation to the acadeyear? Does employment in
‘holiday time’ include Christmas and Easter vaaagiovhich is prior to assessment in
many HE institutes? What proportion of studentsagiegn term time employment?
How is time managed by students who deem it nepgssaengage in TTPE? What
decisions are being made regarding work/life ba@n&re these choices having an
effect on health and well being?

What type of employment do HE students undertale anat is the remuneration
they receive? What are the patterns within studenployment? What are wages
spent on? What hours do they work, are shift pastancorporated into these hours?
Is there any flexibility within the employment? Whanpact does this have on
academic studies? Do they miss lectures, tutoralassignment deadlines? Is there
an impact on the student experience?

How do HE students perceive and how important & ribw fee / student support
regime in determining participation in term time mayment? What are the
motivations behind the decision to undertake paipleyment? What knowledge
exists on support that is available within studergnce?

What are the socio-economic determinants of stugkamticipation in term time
employment? What are the attitudes towards debt® koportant are parental
contributions to student finance?

Are there impacts, how are these measured?

If this premise is correct, then any negative intpaarising from this relatively new

phenomenon should be recorded. TTPE is gaininga&song popularity with students.

That students are now increasingly participatingard employment while in full time study

has become a feature of the higher educationak&ape within the UK. However, though



there is a plethora of research into widening pigodition to higher educatipmcorporating
the barriers to participation and how to overcomesée, what happens to students once they
attend HE is relatively overlooked (Callender 2008his particularly relates to the growth
in term time paid employment and the impact on anad attainment this may have. There
are also concerns around the changing nature afiding higher education, where there is a
shift from public funding to personal funding. Thkeare associated with student retention,
student dropout rate and levels of student indetgesl all of which appear to be linked to the
prevalence of student paid employment. Governmeut @olicy makers have tended to
ignore the phenomenon of the marked rise in numbestudents in paid employment and
what research has been carried out is limited éGdér 2008). The aims and objectives of
this research project are designed to contributindu to the understanding of what impact
student paid employment has to both academic at&ihand the student experience, at the
point of an important transition in higher educatifunding regimes and student support

systems.

Due to the very different motivations for both eirg higher education and undertaking paid
employment alongside studies between young andrenatudents, this study will focus on
gaining insight into those students who have edtergher education at an earlier age by the
use of purposive sampling. The data collected ®nitompass the range of variations that
might occur in the pattern of student paid employm&his will include those who work in
term time, those who work in the holiday period$ypthose who worked in the first year of
their degree course but who now do not undertake @aployment alongside their studies
and finally those who have chosen not to work whiledying. This will also contribute to a
bank of knowledge on whether there will be seleciivequality, if some students have to

work, while others do not.

A mixed method approach will be taken to combinéhbgualitative and quantitative data.
Data to consider what is happening will collect themographics of the students and
incidence, amount, type and pattern of paid emptywia the use of a questionnaire. Data
on the motivations and perceptions around paid eynpént will be collected via follow up
semi-structured interviews, on a purposive sampkbe respondents of the questionnaire, to
ensure data collection on the range of patternkinvstudent employment. Finally audio
diaries will further investigate the time managetnaina sample of these respondents in two

ways. One audio diary will be recorded daily foweek to consider both the practical and



emotional elements of the work/life balance, whil# other audio diary will be recorded
weekly over eight weeks for more reflexive dataarélgng both positive and negative

experiences in relation to their time management.

Prior research studies within this area indicabelesits from lower income groups undertake
more paid employment, working the longest hoursiclvhis deemed to have the greatest
impact on academic studies (Callender 2008, Me@@f3, Norris 2008). Thus this study
will focus on collecting data from two universiti@s Wales, to represent a diversity of
institutions in the higher education sector. Thelg will also be designed as a longitudinal
study on the same sample, over year 2 and yeattiwfdegree course. This will enquire as
to whether perceptions in these students on argnpat impact from paid employment, to
their studies or the student experience, has cailmad to make changes in the pattern of

their paid employment throughout their third year.

There is the ideology held that the returns fronding a degree are high, increasing life
opportunities from high income employment, but tzes hnumbers of degree holders increase
will this remain true? Brown & Hesketh (2004), Agbrth (1997) suggests there will be in
inflation of credentials graduate employment. lasiagly the degree must be from the right

course, at the right university, at the right degekassification (TLRP 2008).

1.4 Structure of study:
Chapter Two: Literature Review section 1:

This chapter identifies the steps from globaligatiorough to the creation of a knowledge
economy, which requires to be serviced by knowledgekers. The resulting ‘educated
workforce’ needed to utilise the talents acrosswhele population of the UK. Policies to
widen participation, aimed to not only increaseiipgration within higher education but to
promote equality through equal representation lofralups of UK society, are considered

alongside meritocracy and finally students as comss.



Chapter Three: Literature Review section 2:

This chapter discusses the history of student @aigloyment and the development within
the UK of elite to a mass system of higher eduaatithe higher educational funding
implications from this development to a mass systérhigher education then includes
discourse on the structure of the degree courieeitUK, students as employees, parental
contributions and student debt. That typology &f student paid employment is described
by equality issues, motivations and choice, andlliinthe incidence of term time paid
employment. Both beneficial and detrimental impaetsorted as direct results of paid
employment ends the chapter.

Chapter Four: Methods of Enquiry:

This chapter describes the methodological dimessidrhe study, the methods chosen and
why, the ethical considerations for collecting s#aenple with access methods outlined and
how the research was carried out. Reflection ondleeof the researcher and the limitations

of the study are explored.

Chapter Five: Data Analysis Section 1: Participatio in TTPE

This chapter analyses all those students who worighat timeframe within the academic
year, and equally important who does not work. &ogical factors are considered to
identify whether there are patterns within certsindent groups. Decision-making, agency
and levels of choice are explored as to the matimatto undertake TTPE. Finally the
employment characteristics and how wages are ugestautinised. Running through all four
analysis chapters are the use of tables, bar caadggraphs showing the quantitative data

collected, and quotes from the qualitative intemgeand diaries.

Chapter Six: Data Analysis Section 2: Strategies sl to manage TTPE

This chapter looks at the strategies students aidertd their higher education and paid

employment, where necessary. Monies from publiccgsuand personal funding sources are
identified and explored, including parental conitibns, seen to be increasingly important in
current higher education funding. Contracts andotiagons between students and parents

are evolving that involve participation in TTPE chase of perceived negative impacts when



long hours are undertaken in employment. The tobgarof prioritisation within time

management strategies are examined, especiadyatian to the work/life balance.

Chapter Seven: Data Analysis Section 3: The Impactsf Paid Employment

This chapter begins by measuring any impact to eroad studies, observing whether there
are any student groups particularly vulnerable h&he beneficial impacts are considered.
The impact to the student experience is then medswonsidering societies and sport
participation by students, and any voluntary worklertaken. Again student group patterns

are explored here. Student perceptions on the ingddcT PE are examined.

Chapter Eight: Data Analysis Section 4: Debt and &itudes to Debt

Debt, though not a direct impact, is a major inflce on the decision-making regarding
TTPE. This chapter explores attitudes towards déitlusive of perceptions on the
affordability and cost of university, and whethée tstudents perceive the debt to be an

investment for their future. Finally the type @td students have are considered.

Chapter Nine: Conclusion

A conclusion is made at the end of every chapterthss chapter draws together all the
findings of the study, relating these back to tierature. Recommendations are made for
universities, policymakers and government that mayhelpful to minimise any impact of

paid employment.



Chapter Two

Literature Review: Section 1. The creation of the elatively recent

phenomenon of increased engagement by students ifHE

2.1 Overview of the literature review sections:

Since the advent of globalisation, which has cikate economic interdependence between
countries, developed nations have moved away frmm dkill production associated with
high levels of manufacturing industry into the imf@tion and knowledge service sectors. It
is suggested that this has resulted from the tdogmal advancement in world economies
thus creating a requirement for a ‘knowledge basedhomy (Adnett 2006). From this the
UK government now promotes widening participatiorboth further and higher education,
framed in economic motivations and social factofsis drive has rapidly transformed the
post compulsory education sector, with Tony Blagfiming the need for an ‘educated
workforce for the global marketplace’ in the 1998sd releasing increased funding to
accommodate this widening participation (Blair 1p98Thus the elite system of higher
education has evolved into a mass system, withrahkty that even with increased public
funding monies for the sector the funding systemdee to be reviewed due to the increased
number of students. There is debate over the lerafhigher education versus the funding
of it, incorporating three major factors. These thiee need of the country regarding national
economic growth, the earnings of a graduate veasumn graduate, to justify allocation of the
costs for higher education, and the differencew/&en the average and the marginal student,
which will influence decision making for these stats (Ashworth 1997).

There will always be limits on education budgetsthwpriorities set within these (DfES
2005). Therefore the burden of financing highewaadion has become more firmly placed
on the individual. As the value of subsistencentgédecame eroded, to be replaced by
student loans and the introduction of variabledunifees, more and more students are taking
on paid employment alongside full time study (Hakl®98, Callender 2008). This has
occurred in conjunction with the creation of a aansr society, where status and identity are
related to consumer objects. Thus a dichotomytexihereby paper qualifications are

necessary for life opportunities but a certainshijte is desired alongside this. However the



guestion must be raised as to whether the decisi@mte on undertaking paid employment
while in full time study has an impact on thosedssg, on bothevels of achievement and the

experience of being a student.

The following two chapters review the literaturewnd student ‘earning while learning’.
The first chapter will consider the literature amduthe concept of globalisation,
concentrating on economic globalisation, and thiece$ of this on developed nations
regarding the perceived need for establishing avkedge based’ economy. This has
resulted in the drive to widen participation to stitata of society, increasing the number of
students entering further and higher educatiopyéeide a skilled workforce. Literature here
suggests meritocracy within graduate employmenulshaow apply, particularly within
management structure career pathways. However t#er critiques of the ideologies that
imply a degree will instantly raise life opportuag through the benefits of graduate
employment. These will be explored. Literature edesng inequalities within educational
opportunities and the challenges to widening pigdigon policies, arising from the diversity

of the social strata existing in British societday, will also be examined here.

The second chapter will consider the existing ditere providing empirical findings
regarding students who undertake paid employmentewh full time study. This will
include the increasingly important role parentyphathe finances of students and the agency
students have within the labour market. This isagdition to considering educational
decision making, through entering higher educatmrhe attitudes towards debt students
hold, given that relatively high levels of debtuktg from obtaining a degree now appears
to be a feature of the present educational lan@sc&pis encompasses the diversity of higher
education institutions and experiences and outcoafethe students. Literature to date
relating to both the measured and perceived effefBE has to achievement levels and

student life are examined.



2.2 Introduction

This chapter gives a comprehensive outline on Hevhigher education system within the
UK has the evolved from a system of elitism witp@rticipation to mass participation, and
the justifications by government regarding thisra@ An analysis of how globalisation
relates to the perceived necessity of acquiring@wedge based economy leads to how this
dictated the policies of government to endeavowwitten participation in higher education,
to compete in the global marketplace. The motiveitten participation in further and higher
education is primarily for economic reasons, bualso associated with social factors aimed

at increasing the social capital within a commuritye aim to promote social inclusion.

As globalisation is powered by capitalism, of whalfeature is consumerism, the effect that
living within a consumer society may have for studds also examined, in the context of the
decision-making around undertaking paid employmany in particulate TTPE, while in

full-time study.

2.3 Globalisation as an economic entity.

‘One of the big debates at the moment concernshigniae of globalization. This
is a completely amazing thing, because only abBub1l2 years ago it was hard
to get people to talk about it, to use the notibrylobalization at all. And now
only a decade later, everybody's using it’

(Giddens as cited in Edge 2008:1)

Globalisation has evolved from the creation of miadsociety, so is not a new concept.
However, it has become a crucial and central dariadern sociology. It was over 200 years
ago that the notion that ‘we are unavoidably sigeside’ was expressed by Kant regarding
the population of the world (Held 2002). This haxreasingly become the case as
globalisation has progressed over the past cenwityy the ideology that ‘we are one

planet.... we are a global community’ (Stiglitz 200xv) now permeating throughout

societies, indicating a need to have rules devitsedchieve social justice for all nations
within this global community.



Rudd Lubbers, an academic on globalisation, givedefnition of ‘a process in which
geographic distance becomes a factor of diminislmmgortance in the establishment and
maintenance of cross-border economic, political smao-cultural relations’ to globalisation
(Australian Apec 2008). Steiger (2003) visualistsbglisation as the product of a capitalist
process, which drives it forward constantly. Thisrencompassed two fundamental concepts,
the increase of cross-border movement that givesémse that the world is now one state,
and cultural hybridisation, which gives the seriseworld is now one society. The processes
of globalisation act as a motor to drive along egoit, political and social change, creating a
post modern society following modernity. This hffe@ed the individual within societies,

via identity, personal interpretations and substanfdife (Edge 2008).

“Globalisation... is not just ‘out there’ - to doith very large scale influences. It
is also an ‘in here’ phenomenon, directly boundwiph the circumstances of
local life.”

(Giddens 1994: 80-1)

While Britain was a leader in the Industrial Revmo of the 19th century, there was,
alongside, an inherent desire to achieve a globah@mic stability. Today this equates to
high competition within the manufacturing industeyeating a free worldwide market place
for goods. Leith (2006) & Adnett (2006) promotetthaeign producers made it difficult for
domestic producers. Price and output competitidrideBritain unable to compete because of
a lack of natural resources and high labour cdstd. this was not just a phenomenon within
the UK, all developed nations began pulling awagnirthe traditional manufacturing
industries, becoming involved in information andowthedge technology, causing a shift
towards a knowledge-based economy.

Many see globalisation as an economic entity, aegnation of national economic systems
due to the international trading. With the adverit technological advances within
communication and transport the world has becom&lem businesses and industries now
able to compete on a global basis. This has leth@éoconcept of economic globalisation,
defined as ‘the removal of barriers to free tradel dhe closer integration to national
economies’ (Stiglitz 2002: ix). Left critics of ddalisation define the word quite differently,
presenting it as worldwide drive towards a glolmdiseconomic system dominated by

supranational corporate trade and banking instisti which are not accountable to



democratic processes or national government (&igh02). Whichever way the concept is
defined, it is accepted that while globalisatiorisex within its present form, a country’s

economy is dependent on its ability to compete giohal marketplace.

2.4 Knowledge based economy.

‘The knowledge economy has come to symbolise timlgltechnological and
social transformation of the late 20th and earlys2&entury’.
(Brown et al 2001:235)

Because labour markets are now local, national iatetnational, skills are high on the
agenda to achieve high production, and obtain bpgtice, equity and social cohesion. An
argument is put forward that social mobility willka be enhanced due to the increase of

professional careers (Brown et al 2001).

Adnett (2006) considers a knowledge economy iscan@my knowledge driven, introducing
the concept that meritocracy will apply, creatimgportunities for individuals in all strata of
society. Education is thus a priority on agendasdwiver opportunity, prosperity and
justice’, with a belief that higher levels of edtioa will incorporate ‘the more we learn the

more we earn’ (Brown 2003:142).

There is a challenge to governments across theediolcreate a work force that is both
educated and trained. Brown (2003) and Brown €R@0D4) perceive that to achieve this,
higher education must be widened to all the popraand barriers broken regarding the
social background of all members, to create a mddiuman resources for the country’s
economy to utilise. The OECD (1996) identifies thas not a new concept for knowledge to
have a role within economies, and that this wiltdree increasingly important. What has
come about in more recent times is the idea ofeal i@ a strong knowledge base to enhance
innovation in a scientific and technologically adead era. Strategies to achieve this must

include a massive investment in education.



2.5 Widening patrticipation.

The knowledge economy gives rise to a challengegmernments to develop workforce
employability which, for the UK, has led to the cept of widening participation outside
compulsory education to the whole of society (Bra@®3). This maximises the chances of

releasing the talent potential of the workforce.

“Knowledge, skills and human capital have becomeenimportant than capital
or natural resources.”
(Brown 2003:145)

The value of human capital and education is prothdtem the recognition that many
employees are not now working with ‘tangible’ prothi but are required to manage
information, inclusive of production, handling adtribution. This interlinks the economy
with learning (OECD 1996). However, Brown & Heskd#004) asks does a knowledge-
based economy actually increase the demand fotedkivorkers. Are the problems
experienced within employability for graduates abmatching the skills to specific jobs, or
about the aspirations of graduates not matchingyea

The human capital assumptions that create the basmolicy making need to be adequate
frameworks of public policy and human resource nganzent. Brown (2003) asks what will
be the skills needed for future employment, askim@wvledge-based economy develops, is
there a ‘talent pool' or a ‘talent war if one camers the competition within graduate
employment. Brown (2003) also foresees that asntdoy advances society will have a
demand for more skilled workers in technical ancergdic fields, necessitating formal
education and training to supply ‘knowledge workefsie age where a worker starts on the

factory floor then has the option to work up to mgement level appears to be over.

“Traditional methods of managing employees and kbpmeg skilled workers
inside companies are breaking down”.
(Capelli et al 1997 as cited in Cortada 1998)

The size and dimension of knowledge work has irsgéand intermingled into all aspects of

most employment. This is a concept identified sitprihnrough the developed world, with



Brown et al (2001:235) defining ‘Prosperity and iabgustice depend on the creation of a
highly skilled workforce’. Today, 84% of the woldexpenditure on education is spent by
the developed nations, though they form only 21%haf world population. Knowledge
driven capitalism has resulted, with Tony Blairtisig talent is the 21st-century's wealth.
Thus ‘Blairite’ Britain became target driven (Browhal 2001: 238).

“People are born with talents and everywhere itnshains. Fail to develop the
talents of any one person, we failed Britain. Taisr21st century wealth”.
(Tony Blair, Labour party conference speech Bourmatim 1999 as cited in Brown et al

2004:1)

It is highlighted that from this social and econonpiolicy agendas are now linked to
education, encouraging talent to emerge from aditstof society. The question regarding
societal inequalities will remain however, as it essential a level playing field for
opportunity be available for all, and this is atéacunderpinning this thesis. Leitch (2006)
identifies the strength Britain has is a strongasfructure for education and vocational

training. The weakness is in the number of aduits foth literacy and numeracy problems.

2.6 Policy agenda related to widening participation

The ODPM/SEU report ‘Improving services, Improvitiges’ indicates a positive link
between adult learning, social capital, health famaily life from research in this area, which
encourages social cohesion within communities (NEAZDO5). Within policy, the high-level
objective for education in 2005 was a promotiort fftaing people should stay in learning to
increase the skills of the adult population. Thesvio maximise economic performance and
spread opportunity through society (DfES 2003, HEFZD02).

“Class divisions and other fundamental lines of goality, such as those
connected with gender and ethnicity, can be paitffmed in terms of differential
access to forms of self actualisation and empowetihe

(Giddens as cited in Brown et al 2004:3)

Brown (2003) looks at the increase in social mopilas there are more careers within
professional and managerial employment availabies& jobs are no longer for a small elite
band of workers. There will be a spread of oppotyuthat will encourage the talented



individual to carry on in education. This would icate that widening participation will not
interfere with obtaining graduate employment, athwechnology increasing there will be an
increasing demand for educated workers, but walgtatus here be decreased, as the number
of these jobs increase?

When considering the social strata within Britainotmd who works and in what
employment, there is a higher amount of workersftbe lower classes in lower skilled jobs,
not necessarily because they have an aptitudehferwork, but often because they are
socialised to perceive this route leads to a betezer (Forsyth & Furlong 2004). However,
if a progressive and developed economy for a tdolgical age is what Britain is aiming for,
then all levels of employment will need skills. Theitch Review of 2006 considered what
Britain's long-term skill needs were. This was eatdamning, as though the skill base has
grown over the past decade, it is still weak ifsidered against international standards. The
idea is promoted that even to stand still Britaith nave to ‘run’.

While the concept of increasing individual skills admirable, it is observed there are also
changes made to the security of employment dueldbalisation. Forms of ‘precarious’
employments are now commonplace in European laimawket trends. This creates a marked
insecurity within employment, due to differentiatddbour markets and increasing
competition for employment. Selective mechanismes @efined in both the structure of
employment and the employment mobility. The conadpa job for life no longer exists
(Eurofound 2007).

However, it must be accepted that for all thesavdezks, for a knowledge economy to exist
there have to be knowledge workers. If there issoonomic growth then the UK will fall
behind other developed countries. Policies to aghtbis must form an ongoing process as
‘new areas of economic activity give rise to newowkiedge requirements’ (Brown et al

2001:237). There is the suggestion that both tdvitual and the economy will benefit here.

“There is a need for employers to have the righlissko support the success of
their businesses, and individuals to have the rigktls they need to be both
employable and personally fulfilled.”

(Forsyth & Furlong 2003:69)



Have the policies to widen participation workedugb? In answer to this it is noted that
overall participation has dramatically increasechigher education over the past 30 years.
However this has not helped increase participatrahin social classes four and five (DfES
2003). This seems to be showing that inequalities td class still exist, the lower the class
strata the less educated the individual will be.afipears the focus is on widening
participation, that education works, but not a ®om whether there are jobs with long-term

prospects for the very students they are pushimegter higher education.

2.7 Funding issues in widening participation.

Interrelated to widening participation are fundisgues. Academics in the higher education
sector have had pay increases held back, if cordp@recomparable employment in the
private sector. The unit of resources per studest been cut so there have to be more
students to keep income stable, causing univesditidbe efficiency gains driven. The staff
ratio was 1:8 in 1960, but is now 1: 20. There ramev 400+ students in lectures, and new
large venues to facilitate larger groups are beorgmissioned.

The grant system has been replaced with a loarigysystem. There is a variable tuition fee
levied to students. Study skills for undergraduates now much more important.
Considering the private rates of return for thavrtbal, while it is feasible to place some of
the finance on the student there has to be a capisror students, particularly those from
underrepresented groups, will not enter higher atiloie. The rate of return has not been
measured since loans came in, so it is not cleativeh the graduate earning premium will be
enough to cover the costs and justify entering éngtducation (Ashworth 1997, Bowers-
Brown 2006). Higher education is promoted as a twayain skills by ‘learning is earning’ so
the overall consensus argues the individual shpaidfor higher education as they gain the
benefit (Brown et al 2004). Cost is now a key faatothe decision to enter higher education,
with a fear of debt also identified for those studein low income family groups, so
introducing top-up fees while endeavouring to widearticipation would seem to be

contradictory (Bowers-Brown 2006).

If lower income students are going to accumulatstrdebt, but have the highest aversion to

debt, it is logical to presume these will be thedsnts who will undertake the highest levels



of TTPE throughout their degrees, so will be madsly to have any effects of this on their

university experience, whether this be to studrgsasticipation in university activities.

Efficiency equates to programme driven teachingenetstudents are ‘spoon fed’, taught to
pass exams. This was a change to student led]egghsupport for students. However, GCSE
and A-level passes are increasing each year wighstile of teaching, yet higher education

institutes, alongside employers, complain aboutl¢wels of basic education students have.
Can this be that preparing students for a knowlestggomy, upscaling, is not enough, that
employers are looking for knowledge in the counse subject alongside soft skills, such as
collaboration, communication and people sRillEhere are ideological divides at a political

level that are pervasive. Brown (2003) feels themee changing relationships seen between
employment and education. It must also be askeddimibvation and individual thinking be

lost by changing the style of teaching within umsrees.

Alongside the changing teaching style due to tleeeimse of students within the UK higher
education system, the type of course and univeasignded varies by socio-economic group,
with ‘elite’ institutions seen to exist. The DeayirReport (1997) recommended funding

allocation have priority to institutions with aatiegy to promote widening participation.

‘Significant differences in levels of applicatiomada participation by socio-
economic group continue to exist between diffetgpés of higher education
institution. The post-1992 universities attracen®0 per cent more applicants
from lower socio-economic groups than the pre-198fversities, although
applicants from socio-economic group V remain ateatremely low level for
both types of institution.’

(Robertson & Hillman 1997 as cited in Bowers-Bro2006:70)

Credentials obtained from education have becomeasingly important to gain rewards in
the labour market, and Brown et al (2001) deems tihibe fair, as the education system
utilised to accredit the knowledge base learnddits Thus to gain reward on the individual's
ability due to selection on this criteria is valithis leads to a consensus that there is wasted
talent within the underrepresented groups, andeddenuch research is critical of what is
seen to be inequalities in the UK educational sysWidening participation will try to draw

on this but will it worlk? Consider the choices made in entering higher dnuahe right



course, right university, and the level of degriesgification achieved. These are linked to

inequalities in the primary source of education attdudes within families related to class.

How a company will perform in today’s economy oftfeicuses on ‘human’ resources, with
the equation of the right people with the right Wiedge in the right job necessary for
success. This can be seen to be directly influebgedurkheim’s view that employment and

education are linked, with meritocracy rewarded@n 2003).

Socialisation within the family unit factors highlg decision-making on whether to enter
higher education. For many, particularly in lowonge families, the expectation is that paid
employment follows on from compulsory educationstdrically it is the middle and upper
classes that attend University. Add this to recsggilinks to the aversion of debt in the
lower classes, a need for additional income inte tamily unit and a general lack of
information on higher educational options and wdrat the chances for children from social
classes four and five to participation in higheue@ation (Bowers-Brown 2006, Callender et
al 2003).

“Many respondents came from family backgrounds lmctv both taking on debt
to invest in one's future and participation in hegheducation were alien
concepts. In such families, historically, childriead left school to get a job and
contribute family income. Indeed some interviewetisaware of some pressure
from their families and friends to do likewise.”

(Forsyth & Furlong 2003:43)

The returns from obtaining a degree are high, bwgoane point, as the amount of degree
holders increase will this remain the case? Themniideology that increased skills lead to
high income employment and life opportunities, tsuthis guaranteed? And what level of
skills are necessary for graduate employment, #swidening participation high numbers of
individuals will hold degrees, so there will be iaflation in the qualifications required for
such employment. It has to be asked can expandgigtheducation via policies to promote
widening participation significantly increased lie@portunities by enhanced employment
(Brown & Hesketh 2004).

There is also the question of whether the typetuwdent will have an impact, as when the
numbers of graduates increase, a certain percentitigeke on non-graduate employment,



identified as ‘displaced’ workers. Employers arevnseen to have a degree as an entry
requirement when earlier none was needed. This isflation of credentials for employment
(Ashworth 1997). What is of concern is that thespldced workers are identified as being
the marginal students, the average student spkays to find graduate employment and this
is where the premium is earned, but these studeatthose that would have entered higher
education anyway. There has to be a belief thatatohn is creating growth in society
(Brown 2003). There are also concerns around stuttepout rates, that are seen to be rising
in higher education, and the highest percentage asr from the marginal groups, which
actually puts these students in a worse positian ththey had not continued in education, as

they have incurred debt but have no degree.

‘If the individual is in the marginal group they stuirmly believe in there being
associated growth from the participation’
(Ashworth 1997:176)

The question today is whether the Labour marketbearelated to education. Graduate work
is now much more competitive to achieve, partly tuthe high rise in the number of degree
holders and partly due to many more women now camgpefor the highest level
employment. A position is now not for life, so tliempetition exists throughout the whole
of an individual's employment years, creating thek’ culture of global capitalism (Beck as
cited in Brown & Hesketh 2004).

A paradox does exist in the knowledge economy, alhewage inequality has a relationship
with the amount of individuals wishing to obtaindagree. This has caused a widening
division in middle-class employment. Yet supposedknowledge economy will bring about
more opportunity, equality and social justice anttural diversity (Brown & Hesketh 2004).
The middle classes depend on academic achievemetadin the type of employment they
wish to enter, as they have a patrticular lifestgefund, so this has brought about more
discerning choice around courses, ‘status’ unitiessiand students striving to obtain the
highest degree classification that they are capalbleachieving. Therefore, with such
increased numbers of students now engaging in TTiREe is a need to build a bank of
knowledge on the implications this has for full-iretudents. Historically degrees equated to
status in the labour market, but the inflation efjcee holders since the expansion of higher

education has lead to what some consider beingaludeg of degrees. It is also often the



case that postgraduate qualifications are necedsarthe high end of the labour market
(Brown & Hesketh 2004 TLRP 2008).

Brown (2003) also makes the point that this newatesn of mass higher education has
closed the knowledge gap, causing inequalitiesoiw axist within career pathways, where

graduates often find they are in lower status egmpknt than others with the same level of
knowledge. The term ‘education stagflation’ has rimeen used when credentials are rife but
employment opportunities are not, so graduatesuaderemployed, with a knock-on effect

down the ladder of employment. Employability pm& are flawed as they do not consider
positional conflict, because the main factor thatates policy are employers’ perceptions of

what skills they need. There has been little conadr empirical analysis in this area.

There is an identification of a duality of employdi, where not just the professional and

social skills of the individual is considered bldgcacomparisons made between workers on
offer, the competition. There is also a personpltahimportance that incorporates the theory
that a knowledge-based economy will create an as&eé skills, increased income economy
(Brown & Hesketh 2004). Ashworth (1997) is critic#l this stance, as neither whether the
standard of graduates has been maintained nomiheritance of the status of institutions has

been considered.

The subject area is suggested to be of increasnmppriance, due to there being greater
competition from emerging economies. Research naygests that up to 40% of graduates
are not using graduate employment. This would retitke government’s constant reference
to the extra wages a graduate will earn over &irfike over a non-graduate counterpart void
for many individuals. This is used for justificatiofor transferring the cost of higher
education more onto the individual, but is this noat a redundant rhetoric? The trend that
there will be increased graduate employment withiknowledge economy was based on
predictions of a growth economy, and as we are moa/ time of recession this could mean
disaster for graduate employment (Brown & Heské&®42 TLRP 2008).



2.8 Meritocracy.

How a company will perform in today's economy ofteauses on human resources, with the
equation of the right people with the right knowgedn the right job necessary for success.
This could be seen to be directly influenced by Kbeim’s view that employment and
education are linked, with meritocracy rewardedwieeer the ideology of meritocracy was
based on the concept of limitations on numberhefaopulation having the necessary paper
qualifications and skills. Durkheim saw educatian having a duality of functions, to
reinforce social solidarity and rules and the d@acto occupation arising from individual
achievement, though a critique of this might bet thamore of the same’ is unlikely to
promote meritocracy, but maintain the status quddW2013). Thus credentials, paper
qualifications, provide a measure of that indivitkiperformance and knowledge. These are
now utilised by employers to allocate employmen¢ating the hierarchy of salary structure
and status (Brown 2003).

‘There is an absolute dimension, in which quabtadded by receptive students,
good teachers, good facilities and so on: but theralso a relative dimension, in
which quality consists of the differential over waucational level attained by
others’

(Hirsch 1977 as cited in Brown 2003:143)

American sociologists through the 1960s and 19T6mpted a theory of meritocracy within
employment. Due to the eminence of these socisti®gsuch as Daniel Bell, the concept was
embraced and accepted by academics alongside palkars and politicians. This theory is
concerned with the relationship of an individuallass origin, educational achievement and
hence eventual class destination, which was coresideould change over time according to

the needs of a modern society (Goldthorpe 2003).

Human resources must be utilised across the spectfi social class, so widening
participation within education should, in theorglease human potential via increased
educational opportunities. Individual achievemenli gain qualifications to strengthen
social selection, associated with class destinaganeducational based meritocracy creating
social mobility. However the reality shows, fromtioaal survey data from a range of
countries, that this is not the case. Class diffiés are still apparent within educational
attainment — children of upper class parents shahen ability. High or low academic



ability have their own distinct pathway of opporitynhowever the class ‘card’ is seen within
medium ability individuals — the higher the clasgim of the individual the more likely they
will continue on within education — showing diffaces in the ‘take up’ of education. This
can be a considerable waste of talent (McNamee 82003, Goldthorpe 2003)

“Children of working class origins are more ‘riskeage’ than children from
more advantaged backgrounds but this might be meagional given differences
in security and stability of parental income andome prospects”

(Goldthorpe 2003:235)

However, the question must be raised about societgjualities that exist. These do not
allow a level playing field of opportunity to alk@ups in society. A middle-class lifestyle is
the aim for those living in Western societies aethdéles are entering the workplace in
increasing numbers, competing for employment aleatls. Alongside massification within

higher education, this equates to intense comgetifor ‘elite’ graduate employment.

Benefits from the welfare state are now decreasingal terms, from economic forces at
play, such as decreased taxation from lowered iectax, and increasing numbers of
individuals eligible for old-age pensions (Brown at2001). The middle classes are now
finding this competition is causing them to reasséise education their children are
achieving. There is a requirement for higher ‘Avdéresults to be able to enter an ‘elitist’

university, on the selective courses necessarg .

‘Employers cannot be relied upon always to act aswerving agents of an
education based meritocracy, and today, perhapsdeshan before’
(Goldthorpe 2003:237)

Employers have different values than the sociotsgemd politicians on what is important
and necessary for the job. However in the UK dlgo accepted that children from the lower
classes will only have education to achieve sogiability, rather than the socio-cultural
backing children from the upper classes also haves factor impacts on social mobility for
the middle classes, as there is rarely a downwamd tdue to socialisation skills allowing
entry into certain service sector employment with & level of status and remuneration, and

opportunities to rise in the management structG@dthorpe 2003).



2.9 Students as consumers within a consumer society

There are two aspects when considering studentsoasumers. Initially, students are
becoming consumers of education in the currentdrigiducation structure. Universities are
now reliant on the numbers of students they attt@dund the institution, so increasingly
higher education as an investment for the futurlkol universities are selling themselves.
The NUS warns ‘universities could not complain abitwe erosion of academic values and
growing consumerism while pursuing a model that esathese trends inevitable’ (Streeting
as cited in Attwood 2007, NUS 2006). Universities/e responded the student satisfaction
and achievement is very important to them, but thet is ongoing, not just following the

introduction of tuition fees.

The second aspect is around students as youngepéeiplg within a consumer society.
Instant gratification is the norm and status arehidy are linked to consumer items. The
students of the 1970s had a grant if they wereyluplirental help and did not worry if they
lived off beans on toast, bought cut price clotéued drank cheap beer (Alexander 2007). The
social and economic environment in which studerasv dive encourages conspicuous
consumption. By the era of the change from gramtsans, materialism has increased to the
point of creating a desire to keep to a lifestyledents have had and want for the future, a
lifestyle that they would have had if they had esdiethe world of work albeit on a low salary
(SIES 2003-2008). This dictates purchase of desiglose, branded goods and so on, status
and identity associated with consumer items (R8IB2. Their degree is also associated with
future increased materialism, as graduate employmeatlied with affluence.

2.10 Conclusion

The evolution of globalisation has transformed \Westsocieties into societies that put
emphasis on marketisation, commercialisation andnneodification. Moving from
manufacture to service industries created a pexdeneed for a knowledge economy, and
thus a need for an educated workforce. There ®oriceof education, education, education.
This was the thinking that underpinned the expansibeducational provision in the UK,

creating a very clear aim by government to increaget into higher education.



Revised funding strategies endeavoured to cope Whi¢h dramatic increase of student
participation. Aspirations to embrace equality aiversity by widening participation across
all strata of British society show a contradictiarterms however, as these funding strategies
leave students in massive amount of debt by coiopletf their degree. This is particularly
true for non-traditional groups, who have the hgjleversion to debt, though logically these
students should be least affected due to meansdtgsants to help with subsistence and

lower the debt of the student loan.

There are positive aspects to this phenomenon.eTisereedom from the traditional career
structure, as changing jobs frequently is no lorgmersidered a disadvantage within certain

sectors for employment, and individuals can now fop’ if they have the right skills.

The underlying idea was that a global economy wdagldgood’ for the workforce, as jobs
would not be so scarce, redefining employabilityoas most economies. What is not
factored into this equation are the power diffeiatbetween social groups. What can be
seen is that though ‘knowledge sector’ work is @asing, not all ‘knowledge workers’ are
finding ‘knowledge jobs’ (Brown & Hesketh 2004). k\a graduates tell of attending
interviews for call centre employment, with assteuialow levels of wages and work
conditions, to be faced with numerous other apptedor the job with high level degrees

from status universities.

Thus it may be considered that while students enUlk are increasing choosing to take on
paid employment alongside their studies becauseidéning participation and changing

funding policies, it should also be enquired cotlldy manage to fund their studies on the
student loan system in place, with deferred tuifg@yments. Should this prove to be the
case, has living within a consumer society contatuo this increase in students ‘earning

while learning’, and if so, to what extent?

Research in this area does show that the spenditgrps of students reflect those of similar
age groups employed in low income employment. H@awvé has to be noted that for these
low income groups this is an ongoing life style,iltior students, it can be argued, this is a
temporary situation while they accrue qualificaioifthese are aimed as a stepping stone to

improved life opportunities, to gain graduate emgpient with an associated high income.



Thus do students ‘need’ the consumer items thegh@aise, that lead to the choices they make
regarding demands on their time of paid employntleat might be to the detriment of their

studies, do they perceive there may be a riskd tbvels of achievement?

The following chapter reviews the literature on @mopl findings relating to students who

undertake paid employment.



Chapter Three

Literature Review: Section 2: Empirical findings relating to students who

undertake paid employment

3.1 Introduction

A wide variety of studies pose questions asking tiwre students who engage in paid
employment are subject to a detrimental impact loeir tacademic studies and student
experience. Recent studies, such as those by Haht{2004), Curtis & Shani (2002), TUC
(2006), Callender (2008), indicate the importantaralysing whether this is so, in light of
the rising numbers of students now participatingard employment, particularly TTPE. This
has been due, in part, to the development of a sysem of higher education in the UK,
from the pre-existing ‘elite’ system, and the réisigl modification to student finance. This
has placed increased responsibility on the indaida fund a university degree. There are
concerns over missed lectures and assignment deagdlith associated perceptions that
grades are lower than the students’ potential fpyiar achievements would suggest. The
student experience has diminished, in relation adigpation in university societies and
activities, leading to a reduction in the accruedtural capital allied to attendance at
university. Research findings of the TUC (2000patsiggest increased levels of stress and

tiredness amongst students engaged in TTPE.

Callender (2008) considers this to be a largelyiigd topic, and what research that has been
carried out in the area is limited, with few comsidg the impact to academic studies.
Studies consider how to attract students, partiulaon-traditional students, into higher
education, to widen participation, but then igntire experiences of these students after they
begin the course. This equates to the studies ladirdpout getting the individual into higher
education but none on looking after these studehtn they are there. Hunt et al (2004) also
defines there is extensive literature on the casigarof higher education funding over recent
years from a grant to a student loan system, lgatinalittle on the impact of what this has
meant for the individual student. Many studies tdgnevidence of a steady rise in the
incidence of students undertaking term time paidplegment associated with the
transformation in university funding over the pasticade, which adds up to a significant



increase. Thus there is agreement research isreelgan the context in which the rise in
students undertaking TTPE has taken place, and avbdahe implications of this.

This chapter looks at the history of student emmient, and how this has evolved to the
present day. The implications of current studenting to individual students are explored,
examining policies and the relationship this hashe sharp rise in student TTPE. The
characteristics of student paid employment, who k&omwhy and where, is studied to
consider the equality within the student body ipooating expectations on parental
contributions and attitudes towards debt. All imgafrom paid employment, whether

positive or negative, will be investigated.

3.2 History of student paid employment and links taonsumer society:

Hakim (1998) considers the relationship betweenetl@loyment market and social change
from looking at a wide range of research studiemfthe UK and USA. This encompasses
the changes in student involvement with paid empleyt throughout time, the history of
student paid employment.

Hakim found a certain percentage of students haayal undertaken employment alongside
their studies. This has a longer history in the UUBét there are similarities in the patterns of
employment between the UK and the USA. Before #80%, the number of students in paid
employment while studying was low, with the empl@ usually throughout the school
holidays. However, the later studies were beginnimgshow these figures on the rise,
especially for those students choosing employmaitirwterm time and not just in the
holidays. The Family Expenditure Survey (FES) dedan 1968 to 1991 show an increase
from 40% to 59% of all students in secondary, agytend higher education working 6 to 10
hours a week. The biggest rise was throughout 8804, though the figures were still
relatively low in comparison to the figures for &gd The NUS (2008) defines that over the
past decade students taking on paid employmentithehen college or university, has

increased by 50%. This means 70 to 80% of studrmiently engage in paid employment.

Hakim suggests the timing of these increases itglichat higher education funding
amendments of the 1990s would not totally explais phenomenon, though would be a
major catalyst. Studies of the late 1980s andyek890s, such as Roberts et al (1987) and
Sly (1993) as cited by Hakim (1998), state studenfmid employment were from the higher



socio-economic groups at this time. While this vdotéflect the social composition of the
student population at this point, Dustman et al9@)9as cited in Hakim (1998) also puts
forward the theory that paid employment was utiliby middle-class parents to both instil
money management to their children and restrictsemption, particularly in leisure

spending. These students were also more successadhievement levels and obtaining
graduate employment. Hakim suggests the ‘mostaidemotivated’ students undertook paid
employment, with the work experience and socidlsigained reflected on their curriculum

vitae, important for future careers. A follow oaipt that Hakim (1998) makes is that at this
period in time, careers could be established fransarvice training. Students from lower
class backgrounds, participating in paid employnwémte in high school but not continuing

on to higher education, were having successfulitiveds.

Studies, such as Hutson & Cheung (1992) and Midktgw et al (1994), defined a void
between secondary schooling and tertiary educatibere young people required some form
of paid employment for psychological well-beingedang to prove a degree of independence
away from the family. The students had full contosler their wages, enabling them to
establish a strong sense of identity from this de@f autonomy in their lives. However, a
consumption pattern was promoted, which continheauighout higher education. This was a
development ongoing from Hakim’s theory of a resion on consumption. A link was
appearing endorsing the concept of a relationskigvéen students’ paid employment and
living in a capitalist society, relating identityitty consumer items, which is discussed later in

this chapter.

This link is reinforced in more recent UK researClurtis & Shani (2002) examined prior
work experience within the student body, discowgria high level of students had
employment in the sixth form. This had created sirdd standard of living for the students.
Hunt et al (2004) also found this in his study artNumbria University. Curtis and Shani
(2002:31) promoted this had generated a ‘routimeatof work’, where studies and
employment became the norm, interacting for stuglemtcope more efficiently, though still
experiencing the greater levels of stress assakciati¢h the effort of juggling studies,
employment and leisure time. Much of the reseanth student paid employment highlight
stress within time management, particularly at exames and with meeting assignment

deadlines.



3.3 Higher educational funding modification implicdions:

The late 1990s brought about massive change ifutiding structure of higher education in
the UK, initiating the significant social phenomenaf high numbers of students undertaking
TTPE to be able to afford to attend university.

3.3.1 Elite versus mass systems of Higher Education

The research data Hakim (1998) explored indicatemt students who undertook paid
employment had higher achievement levels than thair working counterparts, but at this
time the higher education system was elitist. Haldefines the elitist system as where 10%
of the same age cohorts enter higher educatiothigitime the student population consisted
of wealthier students, with high levels of goverminsubsidies, thus the number of students

in paid employment was low.

New combinations of paid employment and study wereoming apparent in this era, as a
mass system of higher education began to evolve fralicies to widen participation through
all strata of society. Hakim defines this systemndiere 30% plus of the same age cohort
enters higher education. Funding became more diffdue to sheer volume of numbers.
Student loans replaced grants and the onus forirfigritie degree was placed more on the
individual. The number of students in paid emplogimeespecially TTPE, increased
dramatically throughout these years. Hakim, alahgsstudies such as Callender &
Wilkinson (2003), Metcalf (2003), Ford et al (199&ltribute this, in part, to financial
necessity, as the value of subsistence grants leeeamded due to the increasing number of

students and the policies in force to finance ithisease.

3.3.2 Structure of degree course:

Hakim (1998) assessed the higher education systepiace, considering the structure of the
degree. The UK has a different system than mangratbveloped nations. Most mass higher
education systems have degrees that are comptetedoi 9 years full time. The UK has a 3
to 4 years full time system in place. This equabegreater intensity of study, increasing the

threat that TTPE will have detrimental consequeiiaethe student.



Curtis (2006) considers to study in the UK is vempensive, the third most expensive
country in the world. The Education Policy Orgatimareport found the UK has a high cost
of living alongside a low GDP per capita, with flekan system to pay for higher education
making this much less affordable than in other twes\ The actual cost for the higher
education is moderate, with high accessibility &ir socio-economic groups, compared to
other countries. Thus the accumulated high costiseitJK do not discourage participation in
higher education, though Curtis defines the UK tiees highest proportion of students in
TTPE, which is an important distinction regardiig tuptake of paid employment within a

student population.

Ford et al (1995:187) considers that ‘the conceptibhigher education as a full time activity
has been reflected historically in the length ofirses and the mechanisms for support
through grants’ but that this has now changed. Toslel of higher education assumes that
any employment undertaken by full time undergraglsiats incidental and confined to

vacation work. This model no longer applies.

3.3.3 Students as employees:

Hakim (1998) examined the 1995 NUS survey, whigoreed students viewed the choice on
whether to undertake TTPE deeply influenced by tleev level of the affordability of
university, following the funding changes from stat grants to loans. Students considered
themselves cheap labour, as they were casual,tipagt employees. This was discussed
widely as a public policy issue of the 1990s. Ie thK, right up until the 1990s, students
mainly fell into the category of a young single sm@r with no children, living with their
parents. Hakim states that at this stage there werdifferences in the characteristics of
students engaged in paid employment and those védre wot. The type of employment
undertaken was largely in retail and hospitalitfhus the students were in the ‘marginal
workforce’, which unfortunately is low paid and hae lowest employment protection laws

in place.

Curtis & Lucas (2001) consider that currently thexea new demand for workers who can
‘multitask, make decisions and take responsibilifmployers are identified as finding this

in the student workforce, who also meet the catefibeing ‘cheap and flexible labour’. The



study assessed that though students are vocatinegdine disadvantages of the employment,
they can also feel trapped and vulnerable withneegmbeing unable to challenge employers
about the pay and conditions. This is because #ieyso reliant on the employment to
finance their degree. By the same token, Curtisu&ds identified employers used students,
viewing them as easily controlled, accepting of lpay, but also having traits of being

intelligent, articulate and conscientious. The lgsyies for students, looking forward to when
they will be seeking graduate employment, are talemic standing of university and the
courses that are available within them, studerd peaployment is just the means for them to
complete the course, so these students will ofade whatever employment is available
(Smith 2007). Curtis & Lucas (2001) viewed studergalise that in many ways they are
being taken advantage of by the employers, butidenshey have no choice as they work
through necessity.

3.3.4 Parental contributions

The transformation of student funding arising frma widening participation policies of the
1990s includes a high level of government expemtathat parents will contribute to their

child's higher education.

The importance of parental contributions has le@reles ranging from almost tongue in
cheek, put over as how students should approacinaig money from parents, but with an
underlying focus on what parents will get in ret@ion the money and the conditions put on
the money (Swain 2007), through to how parentsrednce student debt for their children by
a offering financial advice, inclusive of regulaavehg before university, budgeting their
money, creating a weekly cash flow as opposed tothihyp so that students do not get into a

habit of using credit cards and so on (MacErleadir20

Davies & Elias (2003) found, in their study, thaéidents reported no receipt of parental
contributions as the most common reason for dragpput of University. This was very much

related to debt, which was the second most commason reported.

Smith (2007) evaluated the Unite report, which $irsludents now have a very high reliance

on parental contributions or TTPE to fund their eg Unite indicates an 8% rise in student



debt in the past year, with 75% of students noventapg they have accrued university debt.
In 2007 the average parental contribution amounted€4000. Unite, as cited in Smith
(20071) states:

"With debt continuing to rise, the report clearhdicates that one, less onerous,
source of temporary revenue available for some esitgl are financial
contributions from their parents. The report shothiat parental contributions
continue to be an extremely important source obnme for students as over 93%
of them rely on their parents for some financigdsort."

The Halifax building society completed a survey Kiog at parental contributions to
university funding. Parents did not want their dhein to build up huge levels of debt so were
prepared to take on the financial responsibility daiversity funding by working overtime,
taking on second jobs, sacrificing holidays andiadsing and in extreme cases taking out
personal loans or remortgaging their homes (Fa@stment 2006).

3.3.5 Debt

Attitudes towards debt play a major part in theislen-making of students, from whether to
go to university initially, through to the choicesade on the amount of hours undertaken in
paid employment. Callender & Jackson (2005) comsuigrhether students are deterred from
entering higher education through an aversion tat,dgven the funding changes since the
90s now leave students with huge levels of debtanpletion of their degree course. They
conclude that for students from the lower sociakses, debt factors strongly as a deterrent,
overriding these students’ aspirations for futufe bpportunities, agreed in the studies of
Christie & Munro (2003), Woodrow (1999), which idi#ed financial considerations a huge
barrier for young people from lower class familyckgrounds. Cheri et al (2005) found
anxiety regarding debt to exist throughout the whoi the degree course, though students
were seen to become more tolerant of the debteasdburse progressed, resigned that this
was part and parcel of attendance at higher edurcalhe Student Experience Report (2005)
state 30% of students report having serious woaimesanxiety about the debt accumulated at
university. Metcalf (2005) defines an increase 86 6f graduates expressing regret they
entered higher education since the introductiotuition fees, which is directly related to the

debt they now have.



Cooke et al (2004) considered there to be diffeattitides to debt within students, whether
this debt be from student loans, overdrafts or lfiem parents. Some students accept and
cope with debt as part of life while others nevecept or handle even the thought of debt.
This was not age related, all age groups saw prmoble the repayment of debt. The affects
of being in debt were dependent on the course, laadkand personality type. Social class
also had an impact, as those students from lowniectamilies did not feel they could ask
family to help. CHERI et al (2005) define copingaségies helped students to come to terms
with borrowing, as there was little choice whenr¢havas a reduced income coming in,

students had to adjust to curtailing lifestyles.

Cooke et al (2004) identified mental health issioesmany students, related to attitudes to
debt and differentials between student groupserctiping mechanisms used to manage debt.
Some students felt tired continually, not just tetato paid employment and study workload
but also from the anxiety they felt about the d#isy were accumulating through their

degree.

As capitalism has progressed, debt has become mapd accepted with most people having
some form of debt. Cheri et al (2005) define detst become a ‘norm’ within student culture,
with students becoming more realistic about lew¢ldebt, as the uptake by 90% of students
of a student loan shows. However, Smith (2007) dotlre Unite report identified students
from lower income family backgrounds either hageklof knowledge regarding, or did not
understand, how the student loan system workedftsa used high interest bank loans and

credit card loans to fund their studies.

Paid employment is a major coping strategy for estizslin the lower social classes, used as a
way to reduce student debt. This will factor in theeision-making of these students on how

many hours to undertake in TTPE, even though tkasdents recognise there are negative
impacts to both studies and their student expegidritbese hours are too long.



3.4 Characteristics of student paid employment:

This section examines which students choose toicjmte in paid employment, the
motivations behind the decision-making and choloeing made, and the incidence of paid

employment, in particular TTPE.

3.4.1 Equality — which students are in paid employent?

Cooke et al (2004) & Christie et al (2001) defintedents within the UK choose paid
employment to make ends meet. This is feasibldénlong summer holidays, but in term
times or the Easter and Christmas holidays, hadidatjpns to academic studies and the
social aspect of student life. That there aregasing numbers of students in TTPE reliant on
these wages to afford university is concluded udlists such as Calendar & Kemp (2000) and
Finch et al (2006) as cited in Callender (2008).1808/1999 wages made up 14% of
students’ total income, by 2004/2005 this was 22¥ectively showing how dependent

students now are on these wages.

Students do have choices within the agency in paigdloyment, with Brady (2005) mooting
this is best in summer holidays. Brady found th&%8of students do this, but that an
increasing number of students also now work in T,TiR&re than 50%, which can impact on

achieving a work-life balance.

Hunt et al (2004) cites TTPE as an example of hiogvihdividual is now paying a larger

share of higher education costs. Non-traditionaidents, already disadvantaged by an
aversion to debt and low parental contributions,defined in this study is having to make a
greater contribution. This creates a very diffetremversity experience for this student group.
The non traditional students in paid employmentl witen emerge with large debts, a
curriculum vitae full of bar work and a poorer degmresult, whilst wealthier peers work for
long term career benefits, have lower debts, wideiges of experience in their CV and

higher degree results.

There is a supposition that student loan debt na## with the introduction of variable fees,

forcing certain student groups to participate moreT TPE, and for longer hours. Some



students, and Hunt et al (2004) indicate this toabgignificant number, do not take out
student loans or minimise these to as little assiptes by undertaking TTPE, with the

majority of these students from the lower incomeugs. Studies by Barke et al (2000) and
Payne & Callender (1997) show evidence that foresstudents the effect of debt has more
importance than any perceived negative aspectaidfgmployment. They also point out that
the diversity in the non traditional student bodings a cultural/religious aspect to attitudes
towards debt. Students and their relationship wéht is discussed more widely later in this

chapter.

Humphrey (2006) identifies a growing inequality it the typology of employed students.
Ford et al (1995) raises the question of equitywbet both individual students and
individual institutions regarding TTPE. This coutdntribute to differences in levels of

attainment and thus different opportunities in[di®our market. Hunt et al (2004) reflect that
there is the potential for equity issues betwe@sehwho feel compelled to work long hours
in term time and those who either do not work orkxfiew hours, which will create a barrier

to the government’s policies to widen participatemross all sectors of the UK population.
He recommends restoring a grant system for ‘ecaiy efficiency advantages’ (Hunt et al
2004:16). This coincides with the Rees Report (200%Vales, instrumental in bringing back
a maintenance grant for those students from lownmefamilies. It may be argued this is a
form of replacement for parental contributions,ifsthen the student continues to work long

hours, this is directly related to the fear of delatre than dire necessity.

Hunt et al (2004) concludes structural inequalitrese been created in higher education.
There are implications to university league tabkesthese may appear distorted for those
institutions which have a high number of studentsmf the lower socio economic
backgrounds. Thus to have a higher percentagetudérsts in paid employment for long

hours causes a defined ‘differential in employnm@opensities’

Purcell et al (2005) define inequalities still pstsn the labour market, arguing that the
higher education experience should not just beratoudening participation so any member
of the population can continue in education, bsbatnsuring that every student has the
opportunity to embrace the whole spectrum of whateans to attend university. Otherwise,

students who are already disadvantaged might agkbather to get a degree if the benefits



are eroded by the inflation of credentials. Soaiadl cultural capital accrued would play an
increasingly important role in obtaining graduatepédoyment, obtained by participation in

university activities, the province of the uppeasdes.

3.4.2 Motivations for Paid Employment:

Callender (2008) defined the motivations and denisnaking related to TTPE were
predisposed by a wide range of sociological factdisere is suggested to be a significant
absolute versus relative poverty issue, as 92%udlesits who stated they needed money for
basic living essentials undertook TTPE compared3% who stated they had no financial
difficulties. Callender does point out these judgiseare based on what should be considered
to be a reasonable standard of living, thus askihgt does an individual need. Callender
found more than 50% of those students in TTPE fzeudilies who could not help with
funding, coinciding with the 2002-2003 SIES datdigating students in TTPE receive less
parental contributions than students not in empkyimHumphrey (2006) considered the
major determinant of which students undertook paEitployment was class, and this was
connected with an associated lack of parental imrions. 28% of students in Callender’s
(2008) study also worked in part to have less n®oiged at the end of their degree. Hunt
et al (2004:8) says:

‘participation in the labour market is thereforefanction of the scale of living
expenses (lifestyle) and the availability of fufrdsn different sources’
The data of the Hunt et al study highlighted stasié&mm higher income family backgrounds
had lower percentages of engagement and shortes hoUTPE.

Callender (2008) also defined there was a relatipnbetween prior qualifications and the
course now being undertaken with TTPE participatiand also a link to financial
circumstances, as levels of debt and financial cimenmts also influenced the decision-
making regarding TTPE.

Curtis & Shani (2002) feel students who underta&iel gmployment need to be redefined as
part time students and part time workers. The TR@DO) survey found that 72% of students

are in some form of paid employment and the reaimsgive for this are largely financial,



to supplement the student loan and level of pareptaributions they receive. The Hardship
survey by the NUS, in 1999, identified a gap betwk&ng costs and the total package of
student support, so defined that students werespending their wages on luxuries. Thus
they felt that students needed to have paid empoymm many cases, that there was no real
level of choice involved. Living at home had anpontant function for students from low
socio economic backgrounds to fund their studiasm(ret al 2004). The data coincided with
other studies that students living at home hadyadriincidence of TTPE. This did not affect
the level of impact on academic achievement oratheunt of hours these students worked.
Hunt et al points out that this should be a maitesoncern, due to rising drop-out rates and
falling student retention, that the anxiety an@ssroften seen in the student population is a
consequence of term time employment. Carney &0l5) state integration within university
life can be difficult for students who live at homend these students are often more in
employment — 65% of students living at home havd peployment in comparison to 38%
of those who live away. Retention rates are higheéhose students who are integrated into
the university. When students live at home, cosésraduced so less hours in TTPE are
necessary, though correspondingly, less time nioghteeded on housework etc so more time
is freed for TTPE. Therefore the choices made hdidie with the individual student (Hunt

et al 2004).

Tuition fees and the new student loan system hausedl increasing numbers of students to
consider working in paid employment as an optiomdbieve their degrees. Alongside this
increase in employment, the probability of droppog is higher (Greenaway, D. & Haynes,
M. (2004) as cited in Johnes, G. & Johnes, J. 20&haw (1984) in Archer et al (2000) saw
the main reason for leaving university early isewn money. This is reinforced by the later
studies of Neill et al (2004) and Brady (2005).eTHUS (1999) sees that the expansion in
the student population has caused high numbersidésts to face hardship. This is related
to increased drop-out rates, where financial proBlare cited as the main cause. This should
be of concern when one considers the waste of rese@ssociated with high drop-out rates
(Curtis & Williams 2002).

The increase of students in term time employmeoobisidered by Hunt et al (2004) to be an
unexpected phenomenon, but one that is causingutipeit from higher education to become

reduced. Thus if future earnings of graduate empkayt are reduced by these lowered levels



of academic achievement, the short term gainseosthdents from paid employment will not
be sufficient to counteract this. Hunt et al (2D@4uates this to there being a decreased
social rate return for the investment that has beade in the HE, which is not economically
efficient. Loss of attainment questions the edfiy of higher education.

Students, it is argued, are now increasingly segkiaid employment, and while certain
studies indicate there are potential benefits fitbis, others more strongly suggest these
benefits are outweighed by the detrimental effe€{E§TPE. It is also identified that students
from low income backgrounds have the highest firdngressure, and so undertake paid
employment for long hours during term time, whishdentified as having the highest impact
to studies. This affects both the academic andabagide of the student experience,

considered to contribute to the ‘drop out’ ratesniified for marginal groups.

3.4.3 The incidence of term time employment:

The rise in TTPE is connected to the transformatibstudent funding in the 1990s. This
was noted by numerous studies such as Ford eB8b),1Metcalf (2003), Smith & Taylor
(1999). The Student Income and Expenditure sur{&y&S) can be examined as a time
series data base, showing the biggest rise in TiOR&ved the 1998 Teaching in Higher
Education Act, where tuition fees were introducead grants abolished. Before the act, 47%
of students had TTPE. This rose to 58% within a fgyars of the reform (Callender
&Wilkinson 2003).

Data from the research of Hunt et al (2004) savisa from 37.6% to 48.7% of student
participation in paid employment throughout the tyears of the study, 1999 to 2001. The
work concurs with most other studies regardingrthtire of student paid employment that
the majority of employment available is in retaidehospitality. Hunt et al found 66% of the
students reported they worked to ‘achieve a destaadard of living’, which could relate to
necessities or luxuries, again demonstrating thasd students are living in a consumer
society. Hunt et al (2004) also defined that witkiudents who undertook paid employment
there was a disproportionate amount from the loseero-economic groups, while Callender
(2008), scraptuitionfees (2003) also noted the g&tastudents were most adversely affected,

but most dependent on the income.



Metcalf (2003) and Callender (2008) found the iecice of TTPE varied between higher
education institutions, related to the diversityhwi the composition of the student body and
the local labour market. The intensity of acadereguirements between universities varied
also. In the UK there are now seen to be many nmoature students, with different

motivations to re-enter education. They seek taeoé existing qualifications for promotion

or a change of direction in career. Some are sipgients wanting to gain qualifications for
increased life opportunities for themselves andr tbleildren. Callender’s study perceived

these students often undertake paid employmermvier 20 hours a week.

3.5 Policy Context:

Callender (2008) considers that though the numbérstudents in TTPE has increased
significantly since the higher education fundingaieges of the 1990s, the government and

policy makers have rarely commented on this.

Humphrey (2006) examines this aspect from the vemipof widening participation,

concerned regarding the influence social classttaise incidence of TTPE. He considered
the principle of equal opportunities brought in the Robbins Report of 1963, which
promoted the concept that if a student had thet mgialifications then he/she could go to
university. This has not been borne out, the numbéstudents from working-class families
have decreased over the past decades, despit@smgenumbers in the total number of

students.

The Dearing Report of 1997 (Dearing 1997) did moe$ee student TTPE as an issue for the
recommendations it made on how higher educatiomldhdevelop within Britain over the
next 20 years. The Cubie Report (Cubie 1999, Maellkbh999), looking at Scottish student
finance, does incorporate some mention of studam pmployment by advocating that
universities should set up part time employmenesws and advise students on work/life
balance. This recommended that when incorporataid pmployment hours within a full
time university course, there should be a limitt6fhours a week. The Rees Report (2005),
which looked at Welsh student funding, mentions gzad employment can curtail university

activities, opportunities to undertake volunteerky@and affect studies adversely. Therefore



there should be increased student support for stsdeom low income group to minimise
the amount that engage in TTPE. The review does tli¢ benefits of relevant work

experience to a future career.

Callender (2008) found research studies utilisethiwipolicy making identified TTPE as a
potential problem regarding academic achievementhé report ‘Higher Education: Student
Retention of 2000/2002’, it was recommended thavarsities advise students not to have
more than 12 hours per week in paid employment @ndchieve this, student finance should
be improved. However, in the government’s respotwsdhis report, it was stated that
guidelines should be for the higher education tattins and the individual to choose.
Though the government went on to express the view éxcessive working in term time
should be discouraged they would not recommend tansmber of hours due to the

differences between the institutions and courses.

This implies government and policymakers have matysed what impact TTPE can have
for students in any great detail (Hunt et al 20G4Jlender 2008). Margaret Hodge, the
Minister for Lifelong Learning and Higher Educatiom2002, stated:

‘Let me just say something else which is probaliyt @ontroversial. I'm not too
concerned about students doing some part time watien they are
studying......... What we’ve got to ensure is that thergdeoper balance in some
way so that the work doesn’t impinge on their study

Hodge (2002) as cited in Hunt (2004:3)

Callender (2008) considers the minister associtgtedwork/life balance for students to be
closely linked with lifestyle choices; hence thetiwations to work and how students use
their income were more about socialising than thiesistence necessary to stay in higher
education. Callender felt that though Hodge emieaisit was the number of hours worked
that was important, she considered the studentostuiggstem plus paid employment would

provide a good standard of living for a studentdret al (1995) found that in Canada and the
USA, where there is a long history of paid emplogitrfer students, it is identified that it is

the relationship between the amount of hours inleympent versus the amount of hours
necessary for studies that is important. When asggshe impact of the said employment,
the balance is the issue. Carney et al (2005) stgdkat within higher education there is

now an aim to enhance the student life to influesicelent retention rates. The work/life



balance is important, but this has to be acceptgdubiversities, government and
policymakers, in addition to students. Within thentiet al (2004) study, the context is such
that the individual student aims to find the optimbalance for both quality of life in the
university experience alongside a balance of tiorestudies, when incorporating TTPE.

This relates to more hours spent in studying eggab a higher achievement level.

Callender (2008) examined the Select CommittednénRost-16 Student Support Report of
2002, which reiterated the previous recommendatafna maximum of 12 hours of paid
employment per week for students. The report censaithat for many students these wages
paid for basic living necessities not luxuries. |&@adler feels there is the idea underpinning
both the Select Committee and Margaret Hodges'ragss that TTPE is acceptable, which
suggests a degree course is not a full time agtiltits the relationship of study time with the
number of employed hours that is important. Howgasr Callender points out, there is no
agreement within government on what constitutesxaessive amount of hours in TTPE. An
assumption is made that there is a threshold regattburs in employment, and provided
these are not breached then any negative effeatmected to participation in paid
employment will not occur. However, policy makeppeaar to assume that such a threshold

has been calculated, and formed policies influertgetihis.

Humphrey (2006) and Callender (2008) both examime 2003 White Paper ‘Future of
Higher Education’. This merely stated that choiseglents make around their lifestyle made
the government feel it was reasonable for studentsmdertake TTPE alongside their studies.
This paper also identified the huge increase in b of students participating in higher
education, comparing that in 1962 6% of young peaplder 21 were in university, while by
2006 this had risen to 43%. The paper recognisexktstill existed a social class gap, with
the top three social classes three times moreyliteelgo to university then the lower three

classes.

Humphrey (2006) and Callender (2008) go on to erantihe 2004 Higher Education Act.
This was to restore means tested maintenance guefer loan payments, cancel up front
tuition fees and bring in variable tuition feeswdeferred payments, from 2006, in order to
enable higher education to become more affordatriesa all strata of the UK population.

Callender found student employment was again nibtinvany debate by the government and



policy makers. She saw the only mention of paid legipent undertaken by students was in

the guidance notes for assessing student neelddse in hardship. Here the notes stated that:

‘students could supplement income via part timekwboliday work, overdrafts,
savings and increased parental contributions’

DFES (2005, paragraph 3.55) as cited in Calleri2(@dg:361).

This assessment uses an ‘assumed income’ figutbdee sources of income to avoid having
to make a link between the income derived from el paid employment and the student
support system. Callender (2008) thus surmisesahisean that within the UK students are
not assumed to have paid employment, that any Wwagepaid employment is not essential
to student support. This is very different to otbeuntries where the student support systems

do include wages as an accepted source of income.

Callender (2008) finds that TTPE is now importanstudents to both help towards the costs
of higher education and lower the levels of delgu/e@d from taking a degree. Student loans
she feels are not enough to cover the costs ofehigiducation today. Student support
arrangements are often dependent on parental lootidm. This contributes to a class impact
regarding student financing, as it would indicdtattstudents from lower socio-economic
groups will need to work in higher numbers thansthdrom wealthier families. Within
Wales Quinn (2004) defined that attracting therpsuiing working class students so they do
not ‘drop out’ is a concern for universities, thauthis is now helped by the re-introduction
of a maintenance grant, which is means tested (Regort 2005). Means tested grant
restored in Wales also led to this being introducelingland (Watt 2002). Callender (2008)
also criticises the student loan system, as messts¢ only accounts for a small portion of
the loan, therefore students whose parents camilwatet a greater amount can still get a

sizable loan.

3.6 The impact of paid employment on academic stues and the student experience:

There are two impacts to be considered here, thacshto the academic achievement and the

impact on the student experience. Impacts coultselbeficial or detrimental for students.



3.6.1 Beneficial aspects:

Beneficial aspects gained from undertaking paid leympent while in full time study are
discussed in both UK and USA research studies.e@adlr (2008) cites the US studies of
Horne & Burkehold (1998), King (2002), Pascoreltadal'erenzini (2005), which consider
that student paid employment, with hours underedift per week, can be beneficial to
students in the completion of their degree, lewélattainment and the progress they make.
However, Callender suggests this is related tofligwability within the American degree

system.

In the UK, with regards to paid employment whilefutl time study, recent research does
identify beneficial aspects. Initially these betsefvere discussed by students as being linked
to the paid employment helping with decisions omtiype of employment they may wish to
enter (Hakim 1998) and increasing specific empldiggiskills which could be of use to their
curriculum vitae for their career structure follogi obtaining their degree (Curtis &Shani
2002, Lucas & Lammont 1998, Winn & Stevenson 1®Brbokes 2006). However when
Curtis & Shani (2002) and Wynn & Stevenson (19979nt examined the type of paid
employment the students were undertaking, the pega® made that in fact, in most cases,

this was very much unrelated to anticipated fuamgployment.

Callender (2008) also found that students did segefits to working, such as an
enhancement of the transferable skills which wdagdf use in graduate employment. Curtis
& Shani (2002), Lucas & Lammont (1998) and Neilla¢t(2004) also identified this, while
Curtis & Shani (2002) also enquired of employersirttopinions regarding student paid
employment. Employers responded they were impredsgdthe communication and
teamwork skills of students who had undertaken-fae paid employment, which would
make a good addition to a CV. Written communicasgills were, however, not seen to be
enhanced. Related to this, Curtis & Williams (20@2fined employers often valued ‘real

work’ over work experience.

Curtis & Shani (2002) describe students identifgréased confidence and improved time

allocation skills from undertaking paid employmentile Curtis & Lucas (2001) state the



benefits were seen to be via work experience amd ré@sponsibilities attached to the

employment.

Hodgson & Spours (2000) and Curtis & Lucas (20@&ntified TTPE could be an additional
facet for socialising within student life. Oftehet paid employment, especially those jobs
within hospitality, were identified as additiongbpmrtunities to socialise within the student

faction.

Hunt et al (2004), when evaluating the benefit3 ©PE, makes the point that these benefits
may not be as high as they are promoted to be,tduthe nature of typical student
employment being low skilled and unrelated to fataareers. Other studies, such as Brown
(2003), state employers are now considering th# ‘shkills gained from paid employment
when recruiting for graduate employment, due toittilation of degrees seen in the mass
system of higher education. However Hunt et &0@) identify that despite these ‘soft
skills’ being transferable to graduate employmémty are not enough to attract the students
from well off backgrounds into paid employment. et al also conclude that if the paid
employment is counterproductive by lowering theelesf academic achievement, then these
soft skills will be alongside a lower level of degr so not worth as much in real terms in the

labour market.

3.6.2 Detrimental impacts:

There are negative perceptions regarding term gmeloyment, with concerns expressed
about danger to educational achievement. Callef2D€8) considers research evidence from
the UK and USA, on TTPE in relation to student iatteent. Initially she considered the
scope of the research studies, inclusive of linoitet regarding the findings they made and
generalisations determined from the data. Ovethdre are no large scale studies over a
variety of institutions. The USA studies incorpergtaid employment as part of the higher
education experience, but do not differentiate betwpart time or full-time students, or
identify the timeframe of paid employment withinetacademic year. Many of the UK

studies are small scale and usually undertakenenrmstitution only.



Callender (2008) regards this to be a major linotabf these studies, as it is necessary to
compare universities to consider if this is natlgneepresentative. There is also no control
regarding students’ baseline of prior academicirattant for comparison. Hours in
employment are frequently not taken into accourdleDder believes studies must always
consider other factors that may contribute to timel eesult, as it might not be paid
employment that is affecting these results. Cakeisd(2008) work considers the impact to
academic achievement, but controls for prior acadettainment, the relationship to the

hours of work and a nationally representative sampl

The National Child Development study data in the, dK cited in Hakim (1998) showed that
teens undertaking paid employment while in secondahool had lower marks than those
who were not in employment. In this study the gsadere quantified to explore achievement

levels.

Barke et al (2000) and Hunt et al (2004) both €ddhe impact of TTPE on students in the
same university. Barke et al calculated a meacgmage grade of 1.7% difference between
working and non working students. Hunt et al fouhdt non working students obtained
significantly higher marks than their peers in paidployment, but only in certain subject
groups. The conclusion made by Hunt et al wastthatcould affect the degree classification
results. Humphrey (2006) also indicates a signiticdifference in the end of year marks
between those students who were employed thosemgh® not. Though Humphrey stresses
that he was not able to calculate whether this Wowmlake a difference to the final
classification of the degree from the data in hislg, he does conclude there is a detrimental
impact. This was substantial difference on the ayemark obtained, which could mean the
lowering of the degree classification. Purcell {2005) had a study based on a nationally
representative sample, with controls made regarthndevel scores for prior performance
predictors. She also considered a range of otlworfathat might contribute to the results,
though omitted the amount of hours in paid emplaymeorked by the students. A
conclusion was made that differences were appdretmieen employed students, and those
who were not employed. This estimated a studeatriployment would be a third less likely
to obtain a ‘good’ degree. Naylor et al (2000) agrsvith these findings in their research.

There were significantly lower end of year marks tbose students who were in paid



employment, with a calculation made that 37.7% @dwve achieved a higher grade in their

degree.

Lindsey& Paton-Salzberg’'s (1994) study indicatatients that had paid employment failed
three times as many modules as those who did naaddition to obtaining significantly

lower marks and poorer degree classifications:

‘24.8% of students holding permanent jobs duringhtéme would be expected

to achieve a degree that was one class higheeif trad not worked’
(Lindsey et al 1994: 12)

Van Dyke, Little & Callender (2005), alongside athéK studies such as Curtis & Shani
(2002) Smith & Taylor (1999), Curtis & Williams (2Q), Metcalf (2003), Moreau &

Leathwood (2006) and the NUS (2008) indicate sttglself report that they miss lectures,
miss seminars or are unable to complete the studopsred of them for these, have less
time to study for, read around and work on assigrimand in addition have increased
levels of stress and tiredness, all accreditechéofact they undertook paid employment.
This paints a picture where attainment would becéd very negatively. The NUS (2000)
survey found 26% of students missed lectures aftl rbssed assignment deadlines, which
they specifically blamed on undertaking paid empiept. Callender & Kemp (2000)

identify 78% of students in TTPE stated they did have the amount of time that they
wanted for their studies, with 61% stating they gety tired and 47% feeling ‘constantly

overloaded’.

The works of Smith & Taylor (1999), Curtis & Shaf#002), Curtis & Williams (2002),
Metcalf (2003 and Moreau & Leathwood (2006) alsovslthe more hours worked, the more
the likelihood of these negative effects. Callend2008) also identifies a relationship
between the amount of hours in paid employmentaamohcreased incidence of students who
drop out. When Callender examined studies fromUi8é, these showed that the more hours
a student worked, the more likely they were toegitthange their degree study from full time
to part time or, in many cases, fail to completirtdegree. Callender, however, states that in
her findings, it was the paid employment in itslét is the factor impacting on academic

achievement more so than the amount of hours th @aiployment, which was also found in



Humphrey (2006) and Barke et al (2000). This woaghear to contradict the findings of
many studies that define a relationship betweeratheunt of hours worked with the impact
to both academic studies and the student experie@eeney (2005) identified an impact on
mental health alongside 59% of the students instinely saying there was an impact on
academic achievement, but it was also stated Hustet students who felt this worked long

hours in PE.

In Callender’s (2008) data, looking at both markd degree results, TTPE had a relationship
with a lower degree classification, with the mooaits worked, the more likelihood of getting
a poorer degree. This was irrespective of the higlaeication institutions. This study did
consider prior attainment and the amount of houyzaid employment. Hunt et al (2004) also
found the impact was greater when factored witigh Bmount of hours in paid employment.
They also identified a gender impact, where merevadiected more than women. Thus Hunt
concludes that the consideration TTPE could impacfatively to academic achievement is
justified from the evidence of his surveys. The T{2000) define the average hours worked
are 15 per week, but 30% are over 20 hours. Thet g®imade that these are much longer
hours than those worked by students in the sixtim fevhere the paid employment is usually
a Saturday job of eight hours or less. Their sprfeeind that paid employment under 10
hours showed no fail grades for assignments, wisiégain linked to the idea that increased
hours have the most adverse effect on academiesrhent. The survey data defined this as
not just via lectures missed, but also in the gsdmeng achieved. Students reported tiredness,
stress and a lack of concentration when in paidl@ynpent for long hours. This was also
described by Curtis & Shani (2002) in relation tadents who worked in the Christmas

vacation.

Ford et al (1995) calculate that in excess of 13%tadent income is now from term time
employment. This trend could be the influenced loyerstudents in employment, more hours
of employment per student and changes in fundingasts as sources of income. This
research suggests a relationship between highas wearked, shift work and pressures to
work over the hours by employers, all of which cimites to an impact on studies. If TTPE
is not to be problematic for some students, thah émployment needs to be monitored and
perhaps regulated to keep within the parametevghefe any impact from paid employment

to studies is minimised.



Curtis & Shani (2002) identified TTPE involving wtsal hours and shiftwork causes a high

detrimental effect to studies. It was not just bmairs at the place of employment that was
taken from studies, but also the recovery time siceumissed lectures, tiredness, lack of
concentration within lectures and tutorials, andsad assignment deadlines. This was also
seen by the TUC survey of 2000, where studentsrgptirted an effect on academic studies
from unsocial hours and inflexibility, found in muof the paid employment. Employers

were said to be inflexible around time off at exanmd assignment times. Taylor (1998),

Smith & Taylor (1999) found that employers put gge on students to increase their hours
when other workers were ill or on holidays or asyperiods, as the employers considered
the needs of their organisation and were not isteckin the academic needs of the student.
Curtis & Williams (2002) defined there are pressui®em employers to increase hours to a

point where study is seen to be affected.

Curtis & Shani (2002) discuss adverse effects beamprted by the minority of students,
though many students stated they had not considbeecffects deeply, which could be
connected to the concept of the routinisation ofkworl hese effects were noticed when there
was the greatest pressure, such as at times ainarsrises, assignment deadline dates and
exams. One consideration highlighted in this studg that part time students were given
allowances by lecturers, but not the full time stud, regarding paid employment. This was
pointed out as a recommendation for the futur&eraber (1999) as cited by Curtis & Shani
(2002) considered support was of immense valueinvihping mechanisms.

When exploring students’ perceptions around thecesf of paid employment, Ford et al
(1995) found more than 25% felt there was an advergact on standards of academia.
Winn & Stevenson (1997) considered students fedt term time work should be fitted
around study but, in reality, this was not the caiseé therefore there was an adverse impact
on their studies. Taylor (1998) found that arouf®ds6of his sample of students perceived
paid employment would be detrimental to studiee MWUS (1999) found 59% of students in
higher education believe their studies are affedittimentally by the necessity of working,
and would not undertake term time employment byicghoWatts & Pickering (2000) again
found — though this was a very small study — sttglegported a perceived negative impact to

studies if paid employment had to be undertakertctie(2001) saw 78% of the students in



her study reporting a negative impact. Hunt e28D@) data had a slightly different slant, as
in this study students in paid employment perceived over 14 hours in work would cause

an impact on their achievement.

Students in the TUC survey (2000) reported a diffee in the experience of being a student
between those students who undertook paid emplayaeth those students who did not,
particularly for those students who were in paidplEryment for long hours. TTPE was
identified to affect social relationships and thealvement in university life, especially with
university societies and sports clubs. This mehetet was lower social and cultural capital
accrued. This was noted not to be from poor timeagament but from a direct lack of time
for all the commitments. Independent study times wapinged by the demands of the paid
employment. Humphrey (2006) and Hunt et al (3G@4v that TTPE reduces social contact
and takes away time to relax, to join universitgisbes. The NUS (1999) considers TTPE to
have a knock on effect to the experience of beistudent, both within academia and social
aspects. These students were seen not to joiensity societies or undertake voluntary work

due to their paid employment commitments.

Overall, perhaps it should be asked how much leigime a student should have. This
balance is important, as working in TTPE appearsréate problems. 10 to 15 hours per
week is seen to be the limit, above this is deetoeldave a detrimental effect on both the

academic performance and the student experienck éNal 2004, Curtis & Shani 2002).

3.7 Conclusion:

Student employment has a long history; howeverctiaacteristics of the paid employment
and motivations to engage in it are totally diffargre-1990 to post 1990. Though the
catalyst was changes in the funding of higher etilucathe development of capitalism
contributed to the phenomenon by promoting a désireonsumer items through all strata of

Western societies.

What has been of concern is not paid employmenstildents per sec, but the rapid increase
of students undertaking TTPE, which has implicatiom time management when academic

requirements are highest. Paid employment througtimilong summer vacation is ideal,



with no apparent repercussions to student achienereyels or their participation in

university life.

Government and policymakers have used researclativieges TTPE be curtailed to a level
where any negative impacts will be minimal, betw&6rand 12 hours per week. But what is
government doing to ensure this? Passing the hoaktfect, to universities and individual
students appears to be their answer, as they @tibpecify a number of hours for universities
and students to adhere to.

Within higher education attendance, then is stith@ssive social class gap, where the lower
social classes are significantly underrepresentaghin it should be asked whether one
barrier to increasing participation through sociakss is a relationship to perceptions held by

these students on the necessity of undertakinggmoyment while at university.

The next chapter looks at how this research proyaestdesigned, planned and carried out.



Chapter Four:

Methods of Enquiry

4.1 Introduction

Educational research can be problematic; pattendstilemes are identified by statistical
data, thus political arithmetic was initially usettely. However, the ‘why’s’ were not being
answered, hence a positive slant was introducexpiore causal effect relationships (Heath
2000, Mason 2006).

The main focus for this research was the impactréleent significant increase in student
engagement within paid employment has had for stisdédoth on their academic studies
and the quality of their experience of student lAs previously stated, this is of increasing
importance when government policy is aimed at iasireg the education of the workforce,
to gain increasing numbers of knowledge workersustain the changes over past decades
in the typology of employment within the labour ket  While it is acknowledged that
there are beneficial impacts for students from ewyplent, it is TTPE that is of particular
interest. It is here the literature identifies théw be negative impacts that can cause students
to underachieve and even dropout of higher edutaBecause of the implications of these
negative impacts, characteristics of student grarpsanalysed, alongside patterns within

paid employment, of use to evolve strategies tamige any detrimental effects to studies.

There are topical and generic concerns aroundutindirig of higher education, particularly in
the current economic climate, as discussed inrttreduction chapter of this thesis. | chose
this research topic because of a personal intettastto my being a teacher of an access to
nursing course at a tertiary college in a depriaezh. This gave me first-hand experience of
the perceptions of students regarding how they avwhd a higher education degree. These
students felt TTPE was essential, but had anxiemesow they would cope with working
and studying full-time for three years, resulting aver 70% deciding not to apply to

complete the nursing degree.



The study was to focus on higher education ingtituh Wales. It collected data from two
universities, to represent the diversity of ingidns in the higher education sector. One was
an older university, a member of the Russell. THherowas a ‘new’ post 1992 university.
One of these universities was situated in a ditg,dther within a Welsh valley, with a very
different student population, more from working sdabackgrounds and more part time
students. This enabled variables such as thelsmigposition of the student body, locality
and labour market to be considered in relationacheother. Different departments within
the universities, but incorporating parallel degreé¢ study between the universities, were
considered. This explored whether the entrancein@gents within courses impacted on the
incidence and influence of term time work. All respents were students in HE Institutes

operating top up fees and new student supportregste

For this project, transparent methods with clean@ieng strategies displayed, alongside
statistical data shown in a simple and clear wayedi for a robust evidence base, to obtain
validity. Conclusion discussions included altermatreasoning that might exist, to suggest
further explanation (Gorard & Taylor 2004). The @ding technique aimed to be
representative of the student population by thdcehof different universities and different
schools within these universities. Comparison &eaech findings within the literature on
student paid employment, throughout the data aisadysl conclusions, provided evidence of
external validity (Bryman 2001).

The methodological dimensions of this project wal discussed in this chapter. The use of a
mix of methods, to encompass both quantitative qumlitative approaches, forms the first
section. The second section will focus on the dacimmaking on the methods for data
collection. The researcher’s input within this studill be considered within the third
section, and how the data was analysed is discussbe final section. A reflection on the

role of researcher will run throughout the wholeter.

The field work for the questionnaires, initial inteews and diaries was undertaken during the

spring and summer of 2009, with the follow up imtews undertaken in the summer of 2010.



4.2 A Mix of Methods Approach:

Mason (2006) and Gorard & Taylor (2004) suggest thaunderstand a multidimensional
social world as complex, encompassing changingeststwithin it, data must be collected
using multiple methods. | wanted to collect numaritata to establish the scale and patterns
within the forms of paid employment students wandartaking, in addition to understanding
why the students engaged in paid employment. Liieltto use a quantitative method tool for
objective data collection alongside a qualitativetimod tool for a more subjective element
would allow me to ask more questions around myamesetopic, providing a more complete
picture. This would enhance the capacity for gdisation, being of significant use in
explaining the social phenomenon occurring conogriine research topic, and help to close
the qualitative/quantitative divide that many reshars consider exists.

‘The combination of multiple methodological praes¢ empirical materials,
perspectives, and observers in a single studysslreerstood, then, as a

strategy that adds rigor, breadth, complexity, riels, and depth to any enquiry’
Flick (1998:230)

There are challenges in reconciling the data anowledge generated from the mix of

methodologies, so the decision was made to linkntie¢hods rather than integrate them,
which did influence the assessment of methods ¢ofasthis project. However, as the data
would be collected from three sources regardingtimee phenomenon, triangulation could be
used to validate the data.

A mix of methods can create danger of generatimglssi data. To minimise problems, Miles
et al (1994) recommends a focus on the analysigsiégl in the data collection design. Punch
(2005:44) defines ‘a question well asked is a qaegstalf answered’ as an empirical criterion
for research questions. | felt that to collect bgtiantitative and qualitative data would allow
me to initially examine the patterns of which stoidgroups undertake TTPE, the form this
employment took and how the students perceivedwiosld affect academic studies and
student life. | also wanted to explore the relatlups and interactions of variables, to draw
out strands and patterns that would influence aoyergial impacts from the paid
employment for students (Henn et al 2006, PuncikbR00



4.2.1 A Quantitative Approach:

The quantitative approach promotes sociologicalugggto be scientific, associated with
positivist epistemology to build up a bank of thetaral knowledge and answer questions on
‘Where is the knowledge from?’ ‘Is it reliable?’ Buo the high increase of students taking
on paid employment over recent years, the reseamdhis phenomenon is relatively recent
and sparse; therefore the epistemological positidh consider what explanations are
necessary for the purpose of the research (Se8®).19/ithin this study | was interested in
trying to examine the scale of how students peecemid employment in the current higher
education landscape. | also wanted to consider hehehere were common sociological
factors, to differentiate whether there are groopsstudents with similar characteristics
within the student body, who perceive paid employmenpacs in comparable ways,
dictating the employment undertaken. | thereforedee to have a relatively large sample for
part of the overall study, for numeric data, getesteon the sociological variables of age,
gender, social class and ethnicity. The aim wasotapare different groups, alike in some
areas but different in others, to develop genexplamations on‘earning while learning’
(Clough et al 2002) While educational research cannot mimic naturakeaessh for
cause/effect identification, correlations betweeariables that create theories to explain
human behaviour can be located, which will identiBusal/effect relationships (Giddens
1974 & Bullock et al 1999).

| was interested in looking at the scale, the ieome of PE, to consider was this through the
student body as a whole. Therefore | chose to btakvo universities with a very different
student composition, a traditional redbrick univgrand a ‘new’ post 92 University, and two
differing schools within these universities, bi@swae and social science. | needed to have a
relatively large sample for part of the study, ® dble to cross tabulate and analyse the
guestionnaires to consider whether there were rfathat were common to large groups. This
needed to be a' numbers' exercise’, in order fesghcomparisons and analyses, so a social
survey was decided upon to collect the data. Thusldvgenerate quantifiable numeric data
for analysis, though the interpretive results wobddreduced to the variables chosen for the
survey, so would not answer any how and why quest{Bryman 2001).



4.2.2 A Qualitative Approach:

The qualitative approach would give an interpreteved naturalistic epistemologyhe
advantage of using qualitative methods is that tieyerate rich, detailed data that leave the
participants' perspectives intact and provide aednBy exploring dynamics and shifting
contexts within the social experiences of the sttalehe how and why questions could be
answered. By placing the actions of the studerits gontext, | hoped to gain understanding
on social processes in relation to specific costexhich would help explain the significance
of the actionsA disadvantage is that data collection and analysy be labour intensive and

time-consuming. (Mason 2006).

There was a constructionist element to this stadythe motivations and reasoning that the
students gave for engagement in paid employmenievahiuniversity was investigated. The
project was carried out at the time when the fugdiegime included the introduction of
student loans to replace the grant system. A @ik interview would create the case study

research decided upon for this project, providimppth of knowledge.

‘Epistemology of the qualitative interview tendsb® more constructionist than
positivist. Interview participants are more likéty be viewed as meaning makers,
not passive conduits for retrieving information rfroan existing vessel of
answers.’

(Gubrium & Holstein 2001:83)

My aim was to try to understand the reasoning agailstbn-making within the students’ lives
from these interviews. The students would be redpgnfrom very diverse perspectives,
inclusive of sociological variables and roles withsociety. The norms and values the
individual student held would be related to theialtsation experienced from the social
group to which they belong. Everyday knowledge eality is a form of objective reality,
socially constructed (Denzin et al 2000). The scop this study to utilise findings for
recommendations to policymakers, universities dmedstudents themselves, meant the data
had to be assessed to ensure the social world wiag beflected. The phenomenon of
increasing engagement in paid employment, and micpi&ar TTPE, indicates a need to

support students to minimise any negative impacts.



| also wanted to have a cross-section, almost mlsgecal picture, of who was in higher
education, what was their background, and how wkey funding their studies. How

important was paid employment within this plan, adid they perceive there to be
implications from having to undertake paid emplopmehile in full-time study. When the

decision was made to engage within paid employmehgt strategies did they employ to
manage this employment, to negate, where posshleimpact they perceived may occur.
To gain detailed data on how the students felh@rteveryday life, how they fitted all their

activities within each day | decided to also askass-section of the students to keep a diary.

4.3 Data Collection:

My interest in examining student funding, and hawdents manage this funding, began as
part of my teacher training course, where | congalet small scale study with students on an
access to nursing course. A major finding was thelrer of students engaged in paid
employment while on the course, and their expemathat this would be essential if they
were successful in entering higher education. Thised the desire to undertake a large-
scale study within the higher education sectogxjlore whether paid employment impacted

negatively to students in full-time study.

Anthropologists state ‘asking questions’, ‘hangmg’ and ‘reading the papers’ create the
research frameworks to make sense of the sociddw®herefore, when this study was
planned and designed, the rationale was formed femewing the literature around ‘earning
and learning’ and examining the interactions of tineory and context of the social world

with this rationale. This helped the decision-magkior the method selection (Miller et al

1997 & Mason 2002).

4.3.1 Research design:

The strategic research plan has to include a ceraidn of the link from the rationale and
research question through to data collection meth&#&search questions are dissected to
investigate what data will answer ‘why’ in addititm‘what’. As discussed earlier, by using a
mix of methods, known as triangulation, | hopedjéon more in-depth understanding on the

impact of paid employment for students in full-tinseudy. Social world problems are



complex and varied, so triangulation would be oftWwdo validate the data. This would also
allow any changing circumstances that might ocbrough the time period of this project to

be incorporated into both the data collection amalysis (Flick 1998).

The start was to translate my interest into a sired research design. The size of the project
needed to be manageable, due to time and finamsthints. The literature around the topic
was extensive, giving rise to themes and pattdmas ¢ould be used with my rationale to
decide which areas to include. This created a gtommceptual framework that clarified the
overall research question, as this was where ndydtad originated from, and this question
was to shape my study. The framework allowed méreak down this overall research
guestion into smaller questions to develop my idmad focus on specific data collection
guestions that could be used within data collectmpis (Mason 2002). My aim was to
increase the knowledge on funding issues withimérgeducation and extend debate on how

students would rationalise methods available tarfoe their studies.

‘Design deals primarily with aim, purposes, intens and plans within the
practical constraints of location, time, money anailability of staff’

(Hakim in Henn et al 2006)

My data source was people, namely students, as liadythe knowledge for my study.
Foreshadowed ideas within this study, identifieahrfrthe literature as a theoretical base of
knowledge, will consider:
Motivations that influenced the decision to workasathis related to fear of debt, a
necessity to pay bills, or more related to ‘luxatte
Perceptions and attitudes of the students arouné thanagement for academic
studies, inclusive of attendance at lectures andirsgs and meeting deadlines,
participation in university activities and socialig. How would the students
‘manage’ their time when TTPE was introduced it® ¢quation?
Decision-making of students on shift patterns, houch employment was feasible
for them to undertake and at which point in thedacaic year. Do these factors create
differences in the patterns regarding paid employnizetween different student

groups?



Relationships between paid employment and acquitiagsferable ‘soft’ skills.
Awareness of students regarding work skills, whetftemal, related to career
development or informal, related to team work, aberice building, communication

improvement. Or was there no awareness, the woskpweely a means to an end.

The breakdown of my research question suggestemlldaneed a mix of methods, to focus
not just on what was happening but also why this wappening, both having equal
importance to answering my overall research quesfitnis study had an aim to increase

knowledge and extend debate on funding issuesmitigiher education.
4.3.2 Ethical Considerations:

When considering the ethical responsibilities fois tproject, | was very aware that the
analysis of the data and conclusions made fromgtidy could be used, alongside other
research, to make recommendations regarding stuelamioyment issues for use by
policymakers and universities. Thus the first resiolity here was that ‘quality is
paramount’. Methods had to be chosen that woulthbemost appropriate to answer my
research question. A survey was decided upon wellbby semi-structured interviews from
a cross-section of those students who answeregutbstionnaire, with diaries also kept by a
number of the students who had volunteered forinkerviews. The goals were set out
clearly to try and reduce any bias (Gorard & Tayl004).

There are ethical issues around the reporting séaeh findings, which range from
plagiarism through to the accuracy in recordingdh@a. Initially the questionnaires would
be coded and data obtained from them inputted antatabase, stored on a computer
protected by a password. The hardcopy questiorsaieze kept in a locked filing cabinet.
The back page of the questionnaires, filled in dmyythose students volunteering to take
part in the interviews, were coded and removed ftloenbody of the questionnaire and kept
separately from the other questionnaires.

The interviews and the diaries were audio taped,then transcribed onto computer, again
password protected. When transcribed pseudonyms green to each interviewee and the
university name was also coded to protect anonyniitye tapes were erased at the end of



the research, as were the transcribed interviears fthe computer. This study would be

available from universities, with a further aimie published in an academic journal.

There are also ethical considerations for the ptimte of trust and the interests of the
respondents. Data protection legislation must beeratl to. The researcher’s personal aim
connected to the study was also thought of. Thennmibjects of concern were

confidentiality, anonymity and informed consent,tlhsre were no ‘sensitive’ issues to be
addressed (Flick 2002).

Approval for the project was sought from the Eth@mmmittee at both universities, which
was granted. The information sheets for the apjpdineor ethical approval are included in

Appendix A.

The research area and the aim of the research exptained in a cover sheet included in
the questionnaire, which also assured anonymity emafidentiality. This information

constituted the student giving informed consentthiéy then decided to complete the
guestionnaire. Also by doing this, the studentslditne giving permission for the data to be
used, and the information did include how the datald be utilised and stored. It was
made very clear that the respondents were not exblig participate and could withdraw
from the study at any time. As the questionnairesewgiven out at lectures within the

universities, | also explained the research anaiiss verbally (BERA 2004).

Before each interview | contacted each respondeansure they still wished to participate.
The project was explained again verbally to eadgpardent before the interview and any
gueries were discussed, ensuring the participaads ddequate information for informed
consent. It was also made very clear here thatetgondents need only answer questions
they were comfortable with, to avoid invasion avpcy (BERA 2004).

The students who were happy to keep an audio ditaryne were given instruction sheets,
which again explained the project and how the datald be used and stored and then erased
at the end of the study. Again, these students wsseired they could withdraw from the

study at any time.



4.3.3 Sample Method:

This study was to be longitudinal over two yeaesconsider whether second year students
changed their paid employment patterns in theialfipear. Two universities with very
different student populations were studied, witldshts from the school of social sciences
and the biosciences school, to consider if the ssowstructure for study differentiated any
patterns within the students engagement in paidemment. The population for this study
consisted of students in the second year of thegrek in HE Institutes in the UK operating
top up fees and new student support systems. Htedents had experienced various forms
of paid employment prior to and during their timehigher education. The sample comprised
of a mix of young students, who were mainly of whBritish origin, under 25, a high
percentage of females and varying social claskesgh the numbers in social classes 4 & 5
were low. The National Statistics Socio-economiasSification Analytic Classes was used

for classification of social class through occupatiThis is shown in Appendix B.

The initial tool used was a survey, handed out emitbcted back in the lecture, shown in
Appendix C. The follow-up interviews would be frastudents picked randomly from those
who had answered the questionnaire and who welengvilo be interviewed, as contact
details could be filled in on the final sheet oé thuestionnaire. Again the sampling method
was purposive here, as seven students from eadolselere chosen, five who worked in
TTPE, one who did not have paid employment, andwine worked only in holidays. The
students who were interviewed were also askeceif thould keep a diary, for more detailed
gualitative data. Four were chosen, two from thes@ience school and two from the social
science school. Generalisations could only applyh® student body due to this sampling

method, but this corresponded with the aim of gszarch.

A complication to the interview process was tha&smte contacting the students to remind
them of their appointment to take part in the wiew, eight students did not arrive. They did
not then answer their telephones, so a furthern egldents from the same schools, so as to

maintain the balance of the sample, were contatedhese were interviewed.

Four students, two from the bioscience school amdftom the social sciences, all of whom

had participated in the interview process, agreddke part in the diary data collection.



Follow-up interviews were scheduled for the studehiring their third year. However, due

to an extension of the researcher’'s timeframe, dilystudents were available to be

interviewed.

Table of interviewees:

Student Pseudonym university/school age gender S(:cl)r;:lsasI TTPE status
Robert Chirk Bioscience 21 Male 2 No PE
lan Chirk Bioscience 19 Male 1 PE summer holidayly o
Emma Chirk Bioscience 19 Femalg 2 TTPE and PH incdidays
Kath Chirk Bioscience 24 Female 2 TTPE and PElih@ldays
Leanne Chirk Bioscience 21 Female 1 TTPE and RH imolidays
Katie Chirk Bioscience 20 Female 2 TTPE and PHlihdidays
Sophie Chirk Bioscience 19 Female 3 TTPE and Rl inolidays
Richard Glanaman Bioscience 20 Male 2 No PE
Janet Glanaman Bioscience 25 Female 3 PE sumniday®lonly
Anthony Glanaman Bioscience 42 Male 2 TTPE andrPalliholidays
Elaine Glanaman Bioscience 21 Female 2 TTPE anith BE holidays
Daniel Glanaman Bioscience 20 Male 2 TTPE andrPlliholidays
Amanda Glanaman Biosciencge 22 Female 3 TTPE and BlEholidays
Ben Glanaman Bioscience 20 Male 1 TTPE and PH iméitlays
Andrew Chirk SOCSI 19 Male 1 No PE
Elizabeth Chirk SOCSI 20 Female 1 PE summer hodicajy
Sarah Chirk SOCSI 21 Female 2 TTPE and PE in ditlidngs
James Chirk SOCSI 19 Male 1 TTPE and PE in aldagk
Laura Chirk SOCSI 20 Female 2 TTPE and PE in ditlhgs
Hannah Chirk SOCSI 19 Female 2 TTPE and PE incdillays
Denise Chirk SOCSI 20 Female 2 TTPE and PE indidays
Lily Glanaman SOCSI 19 Female 2 No PE
Susan Glanaman SOCSI 19 Female 2 PE summer holidéys
Carole Glanaman SOCSI 20 Female 2 TTPE and PH holédays
Nichole Glanaman SOCSI 20 Female 2 TTPE and PH okdays
Chloe Glanaman SOCSI 20 Female 2 TTPE and PE hohdlays
Anne Glanaman SOCSI 22 Female 3 TTPE and PE hohtlays
Marcia Glanaman SOCSI 28 Female 3 TTPE and PH hohtlays




The ethnicity of all the interviewees was whitetBh and they were in their second year of
study for their initial interview and had just fafied their degrees when the follow up

interview was completed.

4.3.4 Access strategy:

The sample was very specific population; henceatieess strategy was limited, having to be
via ‘gatekeepers’ within both universities, who haglen told of my project. These were
initially the heads of each school, who introduced to the lecturers of core modules. As
universities are centres for research, the staffdrmapathy with my project, cooperating with
me to find a suitable lecture in students’ time¢alvhere there were likely to be 100 students
plus, to whom the questionnaire could be givene@ithe subject of the study, the heads of
schools were very interested in my research anceegpd they would like to see the finished
thesis. | was allowed 15 minutes at the end oflécture, to explain my research and then
hand out and collect back in my questionnaires. &omconcern was to ensure a high
response rate, and | had almost 100% from this odetegarding questionnaires, and 64
contact details for students willing to participatehe interviews. There were a minimum of
10 students in each school, which was more thaseken | needed, therefore the access for

the qualitative data was also achieved at thistpoin

Access will always depend on the willingness of tegpondents to participate, varying on
the individuals and the setting (Flick 2002). Gatgbers can act as sponsors as well as being
the researchers’ access to respondents, so harg apecial role here (Bryman 2001). There
may have been different methods to gain accesyteample, for example via the University
Registry, however the constraints of time dictated method to be the fastest to reach the
students suitable for this research. Using thisesgampling method, the study could be
replicated. There was a limitation noted here iat ttudents who were employed for the
longest hours had not given contact details, asupnably they felt they were too busy to be

able to allow time within their schedule for angntiew.

The interviews took place in two settings, in aficefat one university or in cafes at various
sites throughout both universities, dependent an dhoice of the respondent. While the

office was quieter, the students appeared neryumersiaps related to my role as researcher.



That | was a lot older than the students, combimigial their knowledge that | was engaged in
a PhD project, did appear to initially create ariear This was counteracted by an informal
chat regarding the course they were engaged inttaid ambitions for the future, before
starting the interview. When | judged they were en@laxed in my company | began. In the
cafe interviews, perhaps because they felt in aemmeutral setting, the students were
evidently relaxed and ready to be interviewed much shorter time. The cafes were noisier,
however care was taken that the interviews weredimhen the cafes were likely to be least
occupied. The interviews took between 20 and 44utes) and the students appeared to enjoy

them.

4.3.5 Methods Utilised:

Question design
The construction of questions within the data aiten methods is an important process for
both questionnaires and semi-structured intervieWsere is an ontological stance that
requires the data to form knowledge that can bdemded. However conceptual definitions
of variables could be subject to individual difieces on connotation, so question structure
required definition of meaning. Punch (2005) gigeslassification that structurally sound
data collection questions must be:

clear to understand

specific regarding concept

answerable regarding data requirements

interconnected within themes relevant to the study

Cough & Nutbrown (2002) promote two ‘quirky’ methotbr testing questions. The first is a
‘Goldilocks’ test; a metaphor where the questiomsehto be ‘just right’, suitable for a
particular researcher, in a particular settingagtarticular time. The second involves the
‘Russian doll’ principle; the overriding researchegtion should be able to be broken down
into smaller questions, but also be able to be hpilto create the bigger picture again. These

methods were of use to focus the questions for atg dollection methods.



Initially, within the questionnaires, general qu&ss on socio demographic factors created
almost a picture of the respondent’s backgroundts Giteated a series of sociological factors
that could be explored for characteristics to grstyalents together, to identify relationships
that could be compared and contrasted. For examwgale there a relationship between the
groups who were third or second generation attengtebigher education and the level and
frequency of parental contributions? It is feasitiesuggest that those students who have

monies from their families would require less pandployment.

The second group of questions were to explore tharacteristics of student paid
employment, focusing very strongly on the locadithe paid employment in the academic
year and the patterns within the employment, raggrghifts and the amount of hours
worked. The third group of questions were very dattregarding how the students spent
their time related to university activities and dias. And finally the fourth group of
guestions were designed to glean information odestuperception of debt and the value of

their degree, in addition to assessing the tymtuafent debt the students in this study had.

The questions relating to the qualitative intensemere constructed to form a topic guide, so
were very loosely based around themes identifieoh fthe literature, open ended to allow the
students to express themselves more freely, butsémt so all the respondents gave their

opinions on the same subject matter. This is showkppendix D.
Survey

Social surveys are a common method to collect dgasine data, as it allows a large number
from a defined population to be studied. The dathbe quantifiable and numeric, suitable
for statistical analysis. The survey would obtain vade range of responses for
generalisability. However, the interpretive resgéserated from the data will be recorded as
variables in the survey, so will identify what iagpening, but not why this is happening
(Bryman 2001). It has to be remembered that thetopre structure is extremely important,
there are rules that will apply and there will aywae errors. Piloting is the key to try to

reduce these errors.

Initially | considered the purpose of the researcthe decision-making on what | wanted to
include in the questionnaire. This involved thoughtwhat kind of data | wanted to generate,

the types of variables needed and whether | nesdaés or ranking orders to consider the



importance of sociological factors. The majoritytioé questions throughout my survey were
of the closed, or categorical, kind. Variables wgiken for the students to choose, though in
a few questions the student was asked to calctllegeamount of hours either in paid
employment, study, or university activity partidipa, inclusive of voluntary work. There
were open questions used, for example, regardioglsolass, which is discussed in the
following paragraph (Czaja & Blair 1996). The matidns behind the decision-making on
the question structure evolved from time restricsidor my sample, the aim being the
guestionnaire could be answered in between 10 amdidutes.

For the first section | wanted socio demographitada age, gender, ethnicity, and social
class. Further questions enquired about the stsde@neration within the family of
attendance in university, whether on a full timepart time course and whether the course is
specific for a career or general in nature. In thestion there was a question regarding
parental occupation. This was aimed to assesduberss’ social class, by using the National
Statistics Socio-economic Classification Analytitagses table. This question asked for the
title of parental occupation, both paternal andemal, but also included a space to enlarge
on a description of their role, to try to get a mmar-depth knowledge regarding occupation,
which was very helpful for assessing social clagsttis method. In hindsight, parental
income approximation would also been helpful, patérly in the analysis around parental
contribution, however would the students have hahaate knowledge regarding this? This

could also be potentially sensitive for the stude@atanswer.

The second section aimed at generating data arthendlistory of the individual student’s
paid employment to date, the type of current TTRElusive of the shifts and flexibility
within the employment, the hours undertaken in T,T&kd whether the students perceived
they had gained skills from paid employment. Thasti®n continued with questions on how
the students used their wages, the affordabilityhmfher education and whether paid
employment had been a factor in the decision-makimgvhich university to apply to. The
section finished by questions aimed at measuring ierpact to academic studies, and
opinions on whether TTPE had negative impacts tadawic studies and the student

experience.



The third section asked the students about theie tmanagement, factoring in questions
regarding participation in university societies ambrts teams, any time spent in voluntary
work, and study time. The students were asked lulede how many hours they spent on
each group activity per week. A problem was hidttkgl here, as the hours the students spent
in study was put in this section, but a significanmber of students did not put a figure for
this, and as study is an integral part of studdetllhad to accept that these students had
missed this question. | would also be more expiicitvhat constitutes study time if | were to
repeat this questionnaire, as the range of timesngindicated some students classed study
time as private study time, at home or in the hjpravhile others included lectures, tutorials

and lab work at university within their estimatiohthis study time.

The final section aimed to generate data on hoaetlstudents were funding their university
degree, and included aspects of debt. Most of tlestipns here were scale closed, as this
was to gain insight to the students’ perceptionhiow they were funding their degrees and
the relationship between the debt they were acgruensus the value of the end qualification.
The scale proliferation was never more than fivegj@ & Blair 1996).

Interview

My second data collection method, to generate sk data, was a semi-structured
interview. This is argued to be a relatively opedbsigned interview to secure topically
relevant subjective perspectives. This would pnoloee deeply into the ‘what is happening’,
‘why this is happening’, and ‘what effect is thiaung’ within students’ lives, focusing on
and around the topic of student paid employmentlevm full-time study. Data for the
interview would be collected from the answers thuglent gave within conversation. In-depth
interviews are normally part of a mix of data colien methods, a triangulation of methods,
as these add to the bank of knowledge and can é&e s check theories (Gubrium &
Holstein 2001).

The qualitative, or classical, interview has anstgmnological position within the specific
theory of knowledge that considers the source efkimowledge and level of reliability. This
allows data to be assessed which, from the soci@hse angle, is an evaluation of the data
regarding its reflection of the social world, tonsader any bias (Seale 1998). A critique of

classical interviews will always be that what peopay they do and what they actually do are



rarely the same. In reality, this appears to be emapplicable to the very structured
interviews. Therefore, in my opinion, to elicit depth data from the students regarding their
lives, the semi-structured interview following gio guide to focus the interview, was still
the best choice. Within these interviews there arasllowance made where responses could
go off on a tangent, if there was a value for thel in this. | was aware that respondents
may have different agendas regarding the outcontheottudy, so could use language as a
form of social action that could be manipulatedisTdould influence responses and thus the
analysis (Seale 1998).

James Spradley considers qualitative interviewsaamay to “hear the meaning of what the
respondent is saying”, to gain thick descriptiohgdividual social worlds, allowing cultural
patterns and themes for that individual to be a®dy(Gubrium & Holstein 2001:86). Geetz
adopted ‘thick descriptions’ from the work of Gitb&yle on how a simple wink can have a
range of meanings within different contexts. He ligopthis to contextual explanations of
human behaviour, so there was meaning to an outkidking on. Without a context the
explanation is but a thin description of what hapgened, a snapshot in time (Olson 1991).
To examine how the student experience and poteamtisevement was affected by student
employment, thick descriptions were necessarynvestigate what ‘earning while learning’

meant to students.

My aim for the interview was to be one-to-one iatgion, to reflect the form of talking that
takes place between friends, but also being avinatethe talking is designed to generate data
for the purpose of the study. This conversationlaidae personal to the respondent, as they
are describing their own experiences and givingormftion on their personal “lived
experience, values and decisions, occupationaldadgand cultural perspectives” (Gubrium
& Holstein 2001:104).

To focus the interview. | created a topic guideldosely follow one area to another for
maximum responses. | wanted the respondent's \aeopinions, so structured the words
in the questions to draw these out, with ‘you’ las tmost important word in that question.
Hopf (1978), as cited in Flick (1998), points obat such a guide can restrict openness, so
must be very loose to allow the respondent freaemsgion. An interruption at the wrong

moment can redirect where the interview is goinige Tespondents must be allowed to tell



their own stories in the context of their own exgeces, so the questions needed to be open-
ended, which | also structured to flow through tiby@ic areas, deciding which order to ask the
questions from listening to the responses, to dthese out and delve deeper where
necessary. Ruben (1995:103) cited in Gubrium &skémh (2001:90) states:

‘At a basic level, people like to talk about thelmsg: they enjoy the sociability of

a long discussion and are pleased that somebodgtésested in them... you

come along and say, yes, what you know is valu#id&ould not be lost, teach

me, and through me, teach others.’
Listening to what is being said is vital, both tecdle where the questions are to flow and
when to probe when an interesting point is made, \iway that does not appear too obtrusive
(Bryman 2001). At the start of the interview, | ¢ted the word interview, preferring to
indicate ‘it is your thoughts around earning anarhéng that | am interested in’. | made it
very clear it was their input that would create km®wledge | needed for this study, using
prompts to maintain the flow and focus the respsnBeyman (2001) advocates these be non
verbal or via questions that restate what the med@at has said, but in the researchers own
words, rather than putting the researchers inteapoa on what has been answered. This, |
felt, was important not to ‘put words into the resdents’ mouths’.

As the number of interviews | completed increadedias very aware that my technique
improved and my confidence grew, particularly irawliing out the responses from the
students. However, | was also very lucky that tivelents | interviewed were happy to share
their views and opinions with me, no-one was mohalic though a few were verbose,
needing to be reined in to maintain the focus. Thisund the hardest, in reality, as the
students were making observations that, while imectly related to my topic area, were so
interesting that the temptation was to extend therall remit of the study, though this was

not feasible. This did suggest areas for futureaesh.

This was a longitudinal study over two years, dollw-up semi-structured interview was
planned for the middle of the third year with tlzen® students. However, due to an extended
timeframe, | was unable to undertake these inteawientil after graduation, when telephone
follow up interviews were completed. Many of thads#nts had returned to their homes and

changed telephone numbers, thus ten follow-upvraess were obtained.



Diaries

There is not much information on the use of diadssa research method. Certainly overall,
any literature on the use of diaries does not coenpga that of other social research
methodologies. Within my research project, the afséiaries as a method for data collection
was complex, not designed to be just a log of tmmanagement, but more a recording of
student’s reflections on feelings they had regaydictivities within their lifestyle and the

interrelationships between these activities.

‘diaries tell the truth, the partial truth, and atl more besides the truth... in them
you seek — and often find — an atmosphere, a s#meeod of the moment, which
could not be acquired in any other way’

(Pimlott, 20002:2, cited in Alaszewski 2006:24)

Diary studies can be grouped into two meaning®g df activities’ and ‘narrative reporting
of past events’ (Alaszewski 2006). The diary used Wee format, allowing the respondent
to record their activities in their own words buttwstructured guidelines on the type of data
| wished to collect. An advantage of free formawithin recoding and analysis of the data,
but this can be unrealistic in very large projedise to being very labour intensive. For this
reason only a cross section of my respondents asked to complete the diary. Corti (1993),
cited in Bryman (2001), suggests that diaries dyguire explicit instructions on what is
required, with a model of a completed page, antdexkist of ‘items, events or behaviour’
that ensures the data required is recorded. Theréfmompiled a detailed instruction leaflet,

for both the daily and the weekly diary which wageg to all the respondents.

The social survey within my research collectedddotincrease understanding on student’s
perceptions on how paid employment can impact @iemwic studies and student life. As
this is perceived in much of the literature to imkeéd with time management issues, diaries
were used to supplement the survey data, to fa&lia general overview of what was
occurring within the student body. The semi streedduqualitative interviews gained insight
on the decision making, so how the diaries werel ugthin this project reflected the general
use of diaries in social science research. They e to be the main data collection source,

but more a supplementary method alongside morelestad forms (Alaszewski 2006).



These two methods — the qualitative interview dma diary - do link but will also answer

different parts of the research question (Brymadl2@ppenheim 1992).

For this project, there were two types of dataemibn via the use of diaries. The first was on
a daily basis, for more detailed recall and mortaitkel reflection on emotions felt about the
time allocation for particular aspects of their day paid employment, academic studies and
attendance at lectures etc. and daily living, h@usework, personal hygiene and socialising
(see mind map in chapter 6.4.2 ). This was oveeakwThis daily recording provided a fine
tuned picture of what the student was doing. Theae also the added advantage that the

student was not inhibited by my presence, as theareher.

Corti (1993) as cited in Bryman (2001) considerat tihe time period for keeping the diary

should be long enough to capture behaviour andteuvaut not so long that it becomes a
burden to the individual recording it. This was omant to consider for the second diary.

This was kept on a weekly basis for a month, foveskly recording of time management

retrospectively. This could miss the true emotidrthe time for example, an incident or

demand on time made the individual very angry hig was trivialised by the end of the

week - ‘that was not as bad as | thought it wathattime’. Thus there can be benefits of
using a diary lost here. However, this second diaags used to consider the long term
changes of work life balance, as it covered what heppening over the time frame, such as
lectures and tutorials, exams or holidays. Thisnkxt a recording of the changes made
through this time and why they were made, the datisiaking, choices and the motivations

behind these.

Prompts to remind the student about recording #te @ere used, chosen by the student. The
data was stored on the audio device or sent to ime \secure university email address.
There was no pilot here due to the time frame. @as considered as | provided digital

audio recorders for my respondents, but felt tgubtfied for the input to the research.

Diaries can be of immense value when ‘sequencifigrdint types of behaviour’ is of value
to a study. The data is valid and reliable, thodgirists may have a ‘process of attrition’,

when they become fed up of recording the dataoVided the diarists in my study with



Dictaphones, which were simple to use and the decbdata easy to download. In feedback
regarding the diary interview, all the students kagbyed the process of keeping a diary in
this way and indeed, throughout the data collegbemnod none had missed e-mailing me. As
the project was examining the effects of TTPE tadshts, in relation to academic study,
attendance at tutorials, lectures, participationumversity activities and socialising, this

‘sequencing’ was very important, for example, hiael hours in paid employment caused a

period of recovery to be necessary where lecturddwtorials were missed?

Piloting:

The access strategy for the study created diffesufor a pilot trial of the research method, to
consider the feasibility of the design. Howeveryihg a daughter in her second year at
university proved invaluable, as a group of 8 of t@horts agreed to complete my survey,
and gave feedback on the practicality of the qaestiwithin the questionnaire, how easy
were they to understand, could they be completdirwihe timescale and so on. There were
no significant problems, so | was happy to commeanitk the full study. | completed one
semi-structured interview also, and was pleasel thi flow and quality of responses to this.

Again | was then happy to carry on to the full stud

Recording the data:

| recorded the data via an audiotape, with an itapbradvantage being | was able to
concentrate more on the responses, to use promgbisrabing techniques. | found that as the
majority of students were young, brought up in ga af increasing technology, they had no
objection to being taped and appeared very conifletavith this. Gabrium & Holstein
(2001) make the point that when a tape is predestetmay be an effect whereby the
respondent’s conversation is altered due to a ahahgontext. Atkinson & Silverman (1997)
identify an interview society, which has a post mwg social context involving a new form
for personal narrative, highlighting individuals evimay be disappointed when there is no
video camera to record their part in the intervievaddition to any conversation.

However, technology is often fallible. In my stuthere were two occasions when the tape
failed to record. | had prepared to a degree, lgaview batteries with me in addition to
notepads and pens and a copy of the interview sieddhad also read the instructions and

had trial runs at home to ensure | was familiahwite equipment. Despite this, | could not



rectify why the Dictaphone would not work, so | readbtes of keywords and phrases and
transcribed the interviews as soon as was posdiiehe data recording of the interviews
were transcribed within two days of the interviewdakept on a password protected

computer.

4.4 Researcher Input:

When considering the researcher as an instrumeheimesearch process, it has to be ceded
that no matter how hard the researcher tries todogral, invisible, this is impossible. Their
opinions and experiences of life impact on whatstjoes are asked and what responses are
selected and used in the study (Gubrium & Holsg$01). Reflectivity on the part of the
researcher indicates they have an awareness ofrtieiin the research process, which is
involved in the construction of knowledge, due tothbthe impact they make on the

participants within the research and the way thatewp the research (Bryman 2001).

| had to be very careful of researcher bias ashiwitmy own background of teaching at a
further education college in a deprived area, | titedexperience of seeing students forego
their opportunity to go to university because tipeyceived that paid employment would be
essential. These students did not feel they woaldlde to cope with both full-time studies

and paid employment.

In addition to this, | have had two children attemdversity, and because of ill-health forcing
retirement, our household income was such thainpareontributions had to be limited. Our
oldest son engaged in paid employment in retaildmde to work a Friday evening until two
in the morning, and then all Saturday night. Hecpimed that because these hours were paid
at a higher rate he would have fewer hours in paagloyment. However, he became so tired
his work suffered. | was so concerned that | buellj@eind managed on a lower income so that
| could contribute more, insisting he gave up taéu&lay night shift. He went on to achieve
a 2 .1 degree classification, which | am sure wawdd have happened had he continued his

engagement in paid employment in that shift pattern

Our daughter experienced similar problems when rakiag TTPE alongside her studies, so

again | negotiated she reduce her hours and | ftumdheans to increase the level of parental



contribution. She obtained a first class honouggee, and again | believe this was as a direct
result of reducing her TTPE to 5 hours a weekwahg her to fulfil her full potential. These
experiences within my life could obviously contribuo a researcher bias, so | had to be very
aware that this could be a conflict to my reseailj. opinions were backed by research
evidence within the literature review for this studo there was also a danger of influencing

responses because of this.

The perspectives gained from the life experienaed apinions of both researcher and
respondent can impact on the research. This wilrekto how the research is written, what
is left out, what is put in. Bryman (2001) idergsi relationships will be built up between
respondents and interviewers within the qualitaiiterview, to allow for free expression of
opinions, but there will also be roles and powdatienships that can dictate biaslick
(2002) argues that power and knowledge agendamfiaence the interview to a degree that
the answers will fit what the respondent deemshatvthe researcher wants. There is a status
associated with being a PhD student, and this &gsdowith my age, as | am far older than
the respondents, and being a teacher practitidaged me to the possibility a hierarchy of
power could influence responses within the intewgieThe younger students might answer
what they thought they should, what they perceiteethe the correct response, rather than
what they truly experienced or believed. Flick (2D@erceives that while these responses
might not be objective, reflecting attitudes andldég, this still forms a bank of knowledge.
There is a structure to what these students belibeg should think, which has been

influenced by the socialisation and experiencekiwitulture.

| was aware of more rapport with some respondewitsch could cause bias towards their
responses, especially if they coincided with myspeal views. Flick (2002) suggests that
with no rapport between researcher and interviewsanosyllabic, uninterested responses
might be obtained. Having had previous experiem&en interviewer, | was aware how
difficult the whole process can be if you lose thierest of the respondent, have no rapport,

and also how the data is influenced so it becomsi pcolourless.

Hence | was very careful to establish empathy abautng been an undergraduate not that
long ago, despite my age, talked about their course they were doing, their ambitions. |

had the impression there was genuine interest inr@sgarch, and that they found the



interview an enjoyable experience, having the foeedo express their opinions and feeling
these opinions were valued. Following the intasvienany students stayed to chat over a
coffee, asking me how | hoped to use the finisheesis, about post graduate courses,
teaching, nursing, etc. Perhaps here my age hefisetirepresented a ‘mother’ figure. All
the students also agreed to take part in the follpwnterview in their third year, which in

itself was a positive feedback.

4.5 Analysis of the data:

Oancea (2005) makes the point that collected date initiate original ideas regarding
analytic findings, and conversely analysis of tagadcan initiate issues, adding dimensions to
the research question. Openness of the data cachipeved from intertwining the sample and
methodology of the data collection and analysisthiltithis research, the data collection
methods were very different in the data they gdpdraso needed different forms of analysis.
The data was compared and contrasted to form tomksswer the research questions on what
was happening, in addition to the research questonwvhy this was happening.

Numeric data analysis was needed for the resparfsége questionnaires, to seek patterns
within the different sociological factors identifidoy the variables used in the survey. Access
was the initial database | created to record thestonnaire data. This should possibly have
been inputted to SPSS, but as | had personal nuiti@ilable for the use @&ccess, and to
troubleshoot any problems that arose, | decidedtitise this help. Initially constructing the
database was surprising, as it had to include evesgible answer that the respondent could
put on the questionnaire and this meant a very wdd&base. Inputting the data was
laborious and time-consuming, requiring extremeaugaxy, but was also enjoyable, and very
rewarding in terms of the analysis that could becstired from the variables within the
database. Whilst it may be argued that this coalklbeen inputted by paying someone, as |
am not experienced with analysing quantitative dat@anted to complete the inputting of
data to get a feel from my data, to look at whas waming through as common themes from
the responses. This was a very useful, as | matds megarding ideas, thoughts that evolved,
to explore these in the analysis process. A unityecsde for both university and school was
added to allow for analysis. Within the databaserigs were generated for cross tabulation

between the variables. The data was copied intelEand tables, bar charts etc produced.



The interview transcriptions were carried out asnsas possible following the interview,
from audiotape to computer. Again this was verptaius but worthwhile for the qualitative
data these interviews generated. By transcribimgehnterviews myself | gained in depth
knowledge that | associated with the respondentimohense value while writing up my
thesis in illustrating and concurring with pattebeng identified in the numeric data. This
also gave me insight into the motivations and at®ithese students were making, initiating
themes for the data analysis. The analysis of resgm does give rise to doubt that the
meaning has been correctly interpreted. Seale (19ig8lights lay rationalities can be very
different from academic rationality, so the wordstgpuld not always be taken at face value,

though taken seriously.

| devised a simplistic but organised systematicaskdt for the qualitative data on my
computer, protected by password. Each interview ewaled at the end of each sentence, to
locate the interview at all times, even when dats weconstructed. All data was made
anonymous, both names and locations. Initially, dbta regarding the questions within the
topic guide were grouped together and collated. qunestions were then themed, with the
responses. This allowed further coding, allowing tata to be broken down. There was a
danger throughout this process of going off atreyéat, as the data was so rich. Miles et al
(1994) suggests data be decontextualised initidlgllow for recontextualisation to identify
patterns, relationships, interactions. The dataetgmks transformation to discover new
meanings within it. Becker (1986) as cited in Miletsal (1994) finds when we write, we
constantly make such choices as which idea to tgkevhen; what words to use, in what
order, to express it, what examples to give to malke meaning clearer. This follows a
lengthy process of absorbing and developing ideamsjlarly preceded by a process of

absorbing impressions and sorting them out. Eaolcelshapes the results.

Themed data was read continually, examining forugmgs and common features.

Throughout this process | got to ‘know’ the datheTdata was highlighted and separated
using different fonts and colours to compare resaiitd search for new ideas. Within parental
contributions, a new theme emerged around inforoagitracts and negotiations between
parent and child connected to financial help amdatmount of hours undertaken in TTPE.



When we write, we constantly make such choicestashndea to take up when; what words

to use, in what order, to express it, what exampgegive to make our meaning clearer. Of

course, writing actually follows an even lengthieocess of absorbing and developing ideas,
similarly preceded by a process of absorbing ingoes and sorting them out. Each choice
shapes the results.

Conclusions resulted from the analysis which wgdaed for all causal explanations. The
integrity of the conclusion is linked to validitiRelated variables within both quantitative and
gualitative data examine the perceptions of stielmgarding the whole area of ‘earning and
learning’, the extent this varies between bothvitlial students and groups within student

body. The conclusions endeavoured to account few#riance (Punch 2005).

4.6 Conclusion:

For this research a positivist standpoint for iegilon and generalisation at social level was
needed in the data collection methods, alongsidecl construction perspective on the
decision-making and motivations of students withine context of the current higher
education funding system. Quantitative data catb@ciethods would generate numeric data
able to be statistically analysed for causal effetationships. Qualitative data collection

methods would generate ‘thick’ data, to exploredbmplexity in social science research.

The justifications for my decision-making and clesicover ‘what | did’ and ‘why | did it’
have been discussed in this chapter. Describingnethodology and data collection methods
allows for replication of this study. Generalisation the numeric data would reflect the
extent and scope of paid employment in the studedy, and any impacts this has regarding
academic study and student life, creating a sndpshwhy students are engaging in paid
employment alongside full-time study. Generalisatwithin the qualitative data is more
difficult, as the data will be context specific.

Reflections on the role of the researcher, takirtg account my experiences and opinions
that could influence the responses of the studgmtsjided insight on the challenges faced
regarding neutrality to negate bias.



There were limitations within the research, mamdgarding access to those students working
the longest hours in TTPE, who are most at risknfany negative impact from their paid
employment. There was also a disproportionate septation of females to males, and of
ethnic minority groups within the sample. Due t@ timcreasing importance of parental
contributions towards the funding of higher edumatian approximation of household
income would have been useful. Social class, aco@td occupation, was also quite difficult

due to the overlap of occupations and status icdineent labour market.

The following four chapters analyse the data gdedrhy this research.



Chapter Five:
Data Analysis Section 1: Participation in TTPE

5.1 Introduction:

The phenomenon of increasing engagement in paidogment, and in particular term time
paid employment, within the student body is seehawee a relationship with the changes to
student funding from the late 1990s. The Studeotrimee and Expenditure Surveys (SIES)
form a time series database and illustrate tharlgyleas the biggest rise in TTPE followed the
introduction of the 1998 Teaching in Higher EdusatAct. This Act introduced tuition fees
but abolished the existing system of grants, affelyt introducing the burden of large debts
for students following completion of a degree ceuiBhe SIES indicate in 1998/1999 wages
made up 14% of students’ total income, by 2004/2005 was 22%, effectively illustrating

the dependence students now have on wages toliendthrough higher education.

The incidence of TTPE will vary between higher emtion institutes and between
differentiated groups within the student body. Ttimpter aims to explore which students
choose to undertake paid employment and, equalpottant, which students do not. The
literature, and indeed the data collected fromviadial students within this study, indicates
TTPE creates the more negative impacts identifiech alirect result of undertaking paid
employment, yet this is the sector of paid emplayntleat is being undertaken by students in

ever increasing numbers.

Potential impacts on students from paid employmaeb have causal factors that will
increase these, for example the amount of hour&etprthe shift pattern expected by the
employer, and the flexibility within the paid empioent. It is also imperative, therefore, to
examine the decision-making processes studentsisaing within the choices on both the
engagement in and the patterns of the paid emplotynaongside questioning how the

students manage their studies and the experieroeiind a student.

The influences that appear to act as motivatorhéndecision-making for students in this
area are also examined. These include any prioereeqres of paid employment, parental
and/or family influence, and prior attendance withigher education by family members, as
this appears to promote a more realistic picturettms cost of higher education. Peer

influence will also contribute, regarding whethefldw students manage TTPE alongside



their studies and social life. Wages will be theimmaotivator here. Therefore the funding
streams students use are mentioned, as it hasdodepted that students of today will have
very different sources of income from students wehtered higher education even 20 years
ago, when a grant system was in place and statefitseeicould be claimed for holiday
periods. The twenty-first century student has atmhigher reliance on a state system of
student loans, albeit these are low interest, wéferred repayments, which causes a high
level of debt for the student on graduation, thouhére are still grants and bursaries
available for students from low income family bakgnds.

The typologies of students are examined, to asoeftéhere are anomalies that cause high
numbers in specific student groups to take on TT&Hkjng if there is equality if certain
students have to engage in TTPE while others doTw chapter will finish by forming
conclusions on the analysis from the data.

In this study the universities have pseudonymstafiQUniversity, the urban, traditional red
brick university and Glanaman University, a moreatunew’ post 1992 university. The
schools are Bioscience and SOCSI, social science.

5.2 Who works and who does not work?

Initially, the proportion of HE students undertakipaid employment while in full time study
was calculated. The statistical data was also bral@vn to demonstrate TTPE and paid
employment undertaken in the Easter and Christnudisldys, because of deadlines that
follow these particular holidays. The literaturgaeding student employment indicates the
timeframe in the academic year is significant whexamining any impacts from that

employment.

Those students opting not to take on paid employnseequally as important. It needs to be
asked are there common group characteristics ibpigely the individual personality of the
student thamakes this decision, what are the reasons behisdctiuice? Different ways of
segregating groups within the student population baghlight diversity in the decision
making regarding paid employment and resultingtesgjias being used to manage this paid

employment.

From the statistical data, the proportion of HEdstuts undertaking paid employment while

in full time study and the time frame in relatianthe academic year showed:



5.1 Table showing the incidence of PE within thermeframe of the academic year:

PE summer holidayy TTPE 1st year| PE Christmas, East§ Current TTPE Total %

No No No No 85 22
Yes No No No 11

No No No Yes 17 4
Yes No Yes No 65 17
Yes No Yes Yes 25 7
No Yes No No 7 2
No Yes No Yes 8 2
Yes Yes Yes No 21 6
Yes Yes Yes Yes 140 37

Base number N=379, relates to all students survelkith their second year at university.

This relates to:

Those who have never worked 85
Those who worked term time in the first year but cwrrently 7
Those who work only in the summer holidays 11
Those who work in all the holidays but not termeim 86
Those who work in Current term time only 25
Those who work in term time and in the holidays 165

As it is TTPE or paid employment in Christmas andZaster holidays that are perceived to

have a detrimental impacts for students in fulleistudy, the analysis was governed by this
criteria.

5.2.1 Why do studentsiot participate in TTPE?

Though there may be group characteristics thatinfillence which students choose not to
engage in TTPE, and these are discussed latersichiapter, there will also be reasons that
are individual and personal to each student thigicef decision-making. ldentifying these

may assist in making recommendations regarding graigloyment for future students.



The data shows 27% of students chose not to pgaatecin TTPE, either not employed, only
working in the summer holidays or having given UpPE. Perceptions regarding negative

impacts for studies, due to implications on timenagement, featured strongly.

‘If 1 had to tear off to work on top of that (wodet for the course) | would
probably just not have enough time, it would endhgt | missed out on studying
and things and then it would probably affect mydg®in a negative way’

‘From my point of view there is a definite impact. I'm not going to put my
exams at risk. | do work in summer if | can fingla...’

Robert and lan, both bioscience students.

Robert also commented he was advised by friends kdt finished the course he was
enrolled upon not to take on TTPE, because thischaded struggles with academic studies,
indicating difficulties in time management were oimg for students engaged in TTPE, this

was not a new problem:

‘I was told that if you can avoid working do so amabst of the students on my
course who have any ideas of working while on therse and in regular
employment like bar work or similar well they ateuggling with the course and
they are often behind with the coursework and stetause of the working’

The statistical data of this research appearedtmloorate this, showing 36% of students
who were in TTPE reported they had missed a ledureadline, compared to 3% of those
students who were not employed. This showed afgignt increase in the incidence of
missed academic studies, especially as the ques#igarding the missed lectures and

deadlines did specify ‘missed as a result of PEhis study.

Richard, from bioscience, felt you only have or®otsat your degree classification:

‘I am lucky not to have to work and that if | diccould affect my university work
because | was thinking that you only get to gortiversity ...... well for the most
part.....once in your life so I'd rather maybe likavie beans on toast rather than
go down the takeaway..Well what's most importantm® is getting the best
degree | can’

Richard also felt if he had less money he woulll gioose not to work, but would budget
more. This was associated with socialisation thnohip life that ‘consumer items are not
essential to lifestyle’. His mother had taught Himmbudget, that brand names were not a

necessity. Budgeting was mentioned in all therimgvs of those students who did not have



paid employment, alongside how, in most casesnpated consciously taught the student to
budget prior to attending university. This, perhagsve these students more choice in the
decision making on whether to have paid employnvemte in higher education, as they
perceived they could manage on a limited incomeHerlength of their studies. The follow
up interviews in the third year showed that thdselents had continued to manage to fund
their studies without taking on TTPE and had adtdesa 2.1 or First degree classification.
While it may be that this would have been the di@sdion even if these students had taken
on TTPE, it would appear they were not preparethite that risk; their potential long term

graduate employment future was, for them, too irtgoar

Academic studies were also affected by the shegrdétime students reported when they
engaged in TTPE. When juggling employment with-futie study, time management was
crucial for these students. They reported a lacgreparation for tutorials, a lack of time to
complete the readings set for the tutorials, nettmresearch in depth for assignments, and
limited time for revision. Thus it was not just siigg lectures and deadlines, but the overall
total impact that was detrimental to their studiésr example, Carole, a SOCSI student,
worked a minimum of 12 to 15 hours a week but wkenoasked to do overtime. She

perceives engagement in TTPE has impacted negatweher marks overall:

‘No (not missed lectures)...it is only Saturday &whday | have to work, so that
doesn’t really bother me but it's just like withetihanding the assignments in |
have been there like oh my god | have got to tdydmit now because like | have
left it to the last minute, | can’t do it at the @kend and stuff so then I'll stress
and do an all-nighter Sunday to Monday and stuff had about 7 assignments
that | had to hand in in the last month it was jadot of work to do in that time...
| think it has affected my marks slightly, yesph'd know though that could be
me just trying to find an excuse but | don’t kndke Imy friends they have more
time to do the reading and stuff .... psychologw i®t about reading all these
articles and stuff and they have a lot of time aaluat like during the day ... when
you finish a day at work you don’t want to go aedd articles...’

Voluntary work was also mentioned in the contexhating TTPE alongside studies, again
related to time management. Voluntary work wassmered to have value, in that it could
be added to a CV as work experience in the careldrthey wished to enter, but it could be a
choice between TTPE and voluntary work, if finantecame limited. Sarah, a SOCSI

student commented:



‘Well I'm doing voluntary work at the moment....akeés a few hours of my week
but | counter that with the fact it is good to haa@me experience in the field you
want to go in..... Hopefully there will be some wank that area for me
afterwards because | believe a lot of people gadoffa degree then never ever
work in that area again which | think is such a teas

The statistical data regarding which students chdos/olunteer while at university showed
22% of those students not in paid employment wevelved in volunteer work, a similar
percentage to the 19% participation of those stisdetho had employment in the holidays.
This percentage dropped to 14% in students whortowle TTPE. These students stated in
the interviews that their TTPE was for money, whideir volunteer work was for experience
to be included in their CV, indicating clearly thecision-making in this instance. Sarah
added that a continuation of voluntary work wouldii time available for TTPE, if this
became necessary to finish her degree. This @#texdra realistic view of time management,
that there has to be a hierarchy in prioritieshviiinding the degree at the pinnacle.

Elizabeth, a SOCSI student who only undertook maghloyment in the summer holidays,
perceived she would not manage her studies if adedhave TTPE:

‘I work all through the holidays (summer) and saa& much as | can.... My
parents don’t take any money so | am able to sante @ lot........ so far this has
been enough so | don’t have to work when I’'m inluwdon’t think | could really |
have too much to do if | want to get high marks...... ’

Lily, again a SOCSI student, felt she had failethadule in her first year because of too
much TTPE, which she was now determined she wootdundertake again throughout the

rest of her studies:

‘| failed one module last year, only just but | hiadresit it, and then | could only
get 40% so it brought my overall mark down.....I khinvorked too much and
they (her employers) wouldn’t let me have any tafieto revise...... anyway |
decided | would have to give it up but | will loéd&r a job in the holidays
(summer) and try to save so | definitely won’t hevavork when I'm in uni..... I
still have quite a lot of savings left so I'm ahigfor this year.’

This coincides with the literature around this arehich found employment in the long
summer break was the best time frame in the acadgeair for students to work, and that
85% of students did this. However, more than 504 mmrk in term time to finance their

studies (SIES 2006).



The time required for academic study was a magueasno student commented on a lack of
time for the social side of being a student, thisrebt seem to factor into the decision-making
regarding engagement in paid employment. It mayhbé the higher numbers of students
engaging in TTPE has altered the social life stmectwithin the expectations of being a
student, with employment now being an accepted gfastudent life in the Zicentury. A
percentage of the students interviewed identifiédnge benefit to their TTPE, which was a
creation of opportunities to socialise, as theirplyment was in hospitality in the city

centre.

The other main reason for not having TTPE was liotairelated to any perceived negative
impacts. This involved the local labour marketsevehavailability of work was an issue. One
student had not been able to find TTPE, while amottommented that because of the
recession more people are looking for employmemtt s difficult to obtain part time work

if you are a student. Employers wanted permaneit. sSthis situation was also keeping

wages low, due to supply and demand. This cowald te a different type of stress that would
detrimentally impact onto students, anxiety thatyttwould be unable to fund their HE

studies to completion.

5.2.2 Whydo students participate in TTPE and/ or Christmas andEaster holidays?

Though the literature indicates TTPE to have thatndetrimental impacts for students, paid
employment in the holidays at Christmas and Easteld also affect grades for students, due
to assignment deadlines and examination periodsttiir following these holiday periods.
Thus 73% of students in this study had some formP&f that could cause them to

underachieve.

The overall motivator was the wages earned. Onlpf3090 students engaged in TTPE had
employment with a connection to the career paththiay wished to enter. The literature in
this area does pinpoint the increasing importarfogages within higher education funding,
whether this is due to the funding changes withghér education, students as consumers in
a capitalist society or an aversion to debt. Wagesdiscussed later in this chapter, however,
perhaps another angle to the question here mag bhekt why students are taking on TTPE
when the evidence appears to demonstrate thegedhlkre are possible negative impacts to
this.



The qualitative data showed students expressingstl@a rationalisation as to why they
would and could cope with TTPE while studying. @& Shani (2002:31) define there is
now a ‘routinisation’ towards TTPE within the stmdebody. Hannah, from SOCSI,
describes this:

‘| think most students work today really .....it'scbme a way of life for most
students and provided you don’t have to work tochmtis ok, sometimes though
| think employers do expect students to cover odmeployees too much they
forget they need to put university first otherwid®at is the point?...’

The general opinion appears that most studentsdakeaid employment nowadays; it has
become a ‘norm’ within student life. Many studehée experienced TTPE in the form of a
‘Saturday’ job throughout the sixth form, and stiitained decent grades at A-level. Perhaps
this increased acceptance that TTPE will be necg$sdund a degree lowers any associated
stress and resentment. Certainly any stigma attiabbehaving to have a ‘job’ while in
university does not appear to exist nowadays. Camsrfeom male and female students from
both universities and schools demonstrated thatabpears to be a universal opinion:

‘ like going out with my friends so | needed theney to do that and my parents
would not fund me if they thought | was spendirggrtftoney on going out, and
everyone seems to do it (work) so | thought | wdoddable to do it alongside

studying.... Really if you talk to people about wogkwhen they are in uni, the

only topic they comment on is that they need theesnorhey don’t really seem to
find it a problem.’

‘I'm just the type of person who likes going oattsof a bit and stuff like that
and like I'm earning the money and I'm used to ecduse I've always been
earning money...... | have worked since | am 16’

‘Well | think its usual now to have students wogkivhen they are in university
and if they don’t do too much it is ok but | feefrg for the ones who have to
work a lot because they can’t have time for eithsocial life or their studies.’

Nicole, from SOCSI observed that university culturé¢he UK is changing through time:

‘the culture of university has changed from my gigerents or my
parents...... work is pretty much part of being a sttidethink most of my friends
| know are working you know, they've been in ursitgrbut they are working
alongside it um those who aren’t working are firgdih difficult to maintain the
high social life as well as pay for books and etléng else that is expected.....’



This points out how the experience of higher edanatas altered over the generations, that
students are no longer prepared to be the stelieatypenniless students, who buy second
hand clothes and live off beans on toast. It isrggting that, though these students define
TTPE as normal for students today, they do qualigt, though this is acceptable and
routine, too many hours may be detrimental for wiugland the student life. Chloe, a SOCSI
student aiming to become a primary school teadefimes that, within her own self-identity,
she is a ‘worker’ rather than a student, introdgdine concept of students as employees in
addition to learners, that today paid employmenngséide studying has become a way of

life, often viewed as a necessary stepping stonthéoemployment they desire.

‘I like to think of myself as more of a workerddn’t really class myself as a
student, | prefer to think of myself as workingoéohonest...... my main job is a
deputy play leader for an after school club, logkifter children but | also do
waitressing for a catering company on and off, &adysitting and I've had quite
a few other jobs as well, like I've worked as apshssistant for quite a few years
in my local shop, and | worked as a waitress, andiorked as a teaching
assistant in a school at home..... | have always adrk

Chloe was from a social class 3 family backgrowmgich could also include a socialisation

into a ‘working class’ ethos towards self ident@iy an employee.
5.3 Patterns within the groups of students who work

There will be clusters of students within the studeody as a whole whom will have traits in

common. Characteristics that differentiate the gsoluere are identified.
5.3.1 Social Class:

The principle of equal opportunities brought inthg Robbins Report of 1963 promoted the
concept that if a student had the right qualifimasi then he/she could go to university.
However, it is noted from the literature that tihedents who undertake TTPE most, and for
the longest hours, are from the poorest familiége fumbers of students from working class
families has also declined, despite an increas¢éhénoverall numbers of students. The
statistics for the social class of students in #tigly showed a 10% participation of students
from social classes four and five. As one of theversities within this project was sited in a

rural, working class area in the Welsh valleysigiér percentage of students from the lower

social classes were anticipated, particularlyghtiof recent policies to widen participation.



This implied a relationship between low participati of working-class students and
perceptions that paid employment alongside studylavbe inevitable. The data in this study
indicated that the social class of the studentehdatect bearing on engagement in TTPE, and
the amount of hours per week of employment.

5.2 Table to show the typology of PE within sociallass:

Typology of paid employment (shown as %)
Social Class | No PE | PE summer hols only PE all hols only Current TTPE N=
1 22 4 32 42 78
2 26 5 23 46 145
3 20 1 17 61 98
485 14 0 20 66 35

Total base number N=356, all students surveyed whie allocated to a social class from
parental occupation, all in their second year atarsity.

The incidence of TTPE showed a relationship toaodass. The pattern here determined
that higher social classes undertook paid employmneme frequently in the holidays, while
the lower social classes undertook TTPE in highenlmers. The lower the social class the
higher the percentage of student engagement in TTRiEgh the figures were similar for
social classes 3, 4 & 5. Those in the lower sociatses also had a higher incidence of
working in both term time and in the holidays, whitemonstrated a linear pattern. This had
a relationship with the negative impacts identifieml be directly resulting from paid
employment. The detrimental effects attributed &dpemployment were reported in the
highest percentages by students in TTPE, espete working long hours.

Employment pattern codes used in the bar chart:

SH — summer holidays

CEH - Christmas and Easter holidays
ITTPE —TTPE in the first-year
CTTPE — current TTPE



5.3 Bar chart to show Social class and the patterref PE:
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The height of the bars in the above chart indidhte percentage of students who had
undertaken any PE thus far at university (and,rbplication, the percentage who had not
done so). The base number for the total of theseral year students is N=356; that is, the

total of students surveyed who were allocateddocal class from parental occupation.

This pattern can be seen very clearly in the bartchbove, depicting social class and the

variety of working patterns identified in the statibody.

Students in this study strongly felt any detriméntapacts had a relationship with the
amount of hours worked in TTPE — the more hourskewithe more likelihood there was of

a negative impact for the student, either to thaliuof their academic studies or the time
they were able to participate in university aciest As social class has been seen to have a
relationship with the incidence of engagement irPET did this pattern also show in the
number of hours undertaken in TTPE? Do the studeois low-income families not only
undertake TTPE in the highest numbers, but als& w@ longest hours?

The literature suggests 10 hours a week in TTHEetthe maximum before a negative impact
is seen on academic performance. Therefore theshoU TPE were analysed by no hours,

where no TTPE was undertaken, below 10 hours pekyehere there is a minimal risk of



negative impacts, 11 to 20 hours per week, whexetban be a risk of negative impacts, and

over 21 hours per week, where there is a highaisiegative impacts from employment.

5.4 Table to show sociatlass in relation to the number of hours in TTPE

Hours on average (shown as %)
Social Class No TTPE <10 hours 11-20 hours >21 hours N=
1 58 18 21 4 78
2 54 23 21 1 145
3 40 22 33 5 98
485 34 11 40 14 35

Total base number N=356, all students surveyed whie allocated to a social class from
parental occupation, all in their second year atarsity.

Taking this 10 hours as a benchmark, social claksesl 2 show a pattern of the majority —
75% - of students choosing not to engage in TTP#® dimit their hours in TTPE to below
10, minimising any detrimental effect to their agadc studies while also allowing time to
enjoy the experience of the student. Those studemns social classes 3 still have a high
percentage - 62% - of students in the minimal dategory groups. It is those students in
social classes 4 and 5 who undertake long houf§ RE, risking not fulfilling their potential

in their academic studies, and also missing ouheir student experience. For those students
who do not work, the percentage falls as the satasls decreases.

The bar chart below shows more clearly the relatigmbetween social class and the amount
of hours in TTPE, with the grouped hours betweeradd 20 divided to create this clearer

picture.

5.5 Bar chart showing the social class relationshifp hours in TTPE with trend lines:
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For the bar chart on the previous page, the ta@akmumber N=356, all students surveyed
who were allocated to a social class from pareotaupation, all in their second year at
university.

Polynomial trend lines were applied to the abovedbart. The curvatures were negative for
both group 1 and group 2 of hours worked from daxtaess 1 through to social classes 4 or 5.
This suggests most social class one and sociad tles students will have TTPE for very

short hours, but the number of students engagedhtrsame hours as the social class
decreases will become smaller. If the number ofat@tasses were extended these curves

would decrease and phase-out as the numbers @mgsudecame less and less.

The curvatures were positive for both group 3 armligs 4 & 5 regarding hours worked,

from social class 1 through to social classes 8.drhis shows that those students from low
income family groups will have a tendency to waskder hours in TTPE in greater numbers
than those students from the higher social cladéaefie number of social classes were
extended these curves would extend exponentialthenumbers of students would increase

continually.

This indicates a very strong relationship betwdenamount of hours undertaken in TTPE
and social class. Those in the lower social claasss have a higher incidence of working

both term time and in the holidays, from 33% inigbclass 1 to 60% in social classes 4 & 5.



Interestingly, throughout the whole of the rangeéhofirs engaged in term time employment,
the amount of reported hours in study each week weag similar, between 19.2 hours to
21.2 hours. Where there was a difference repoitedas in the amount of time spent on
student life, and in voluntary work participatioA hierarchy of prioritisation existed

whereby paid employment and academic studies toekegence over socialisation and

participation in university societies, sports clamsl voluntary work.

As the composition of the student body is so déifierbetween the two universities and the
demands of the courses vary, there could be pattesre regarding the amount of hours the

students are undertaking in TTPE, and the so@alsatomposition of the students.

5.6 Table showing relationship between the houmdettaken in TTPE, social class and

university and bioscience school:

University and School:
BG hours PE per week (as %) CB hours PE per week (as %)
S/C 0 <10 11to 20 >21 N= 0 <10 11to 20 | >21 N=
1 47 27 27 0 15 61 21 14 4 23
2 52 26 23 0 31 73 5 22 0 31
3 32 24 40 4 25 63 13 19 6 14
4&5 0 33 44 22 9 63 0 25 13 8

The base number N=80 for Glanaman Bioscience, Ne8&hirk Bioscience, both relating
to students surveyed who were allocated to a solaak from parental occupation, in their
second year at university.

There were different patterns regarding particggatand the amount of TTPE undertaken

between universities and schools.

5.7 Table showing relationship between the houmdettaken in TTPE, social class and

university and social science school:

University and School:
GS hours PE per week (as %) SC hours PE per week (as %)
S/C 0 <10 11 to 20 >21 N= 0 <10 11to 20| >21 N=
1 71 14 14 0 7 57 11 25 7 29
2 27 15 14 1 41 67 25 6 3 36
3 16 27 37 2 38 26 42 21 11 19
4&5 31 8 46 15 13 60 0 40 0 5




The base number N=99 for Glanaman SOCSI, N=88 twrkCSOCSI, both relating to
students surveyed who were allocated to a socasscfrom parental occupation, in their
second year at university.

The numbers of students who choose not to engagddRE were much higher at Chirk

University than at Glanaman University. This wasoas both schools and all social classes.
This reflects the variation in the composition loé student body and the local labour market.
However the course type at Chirk University seetodtave an input into engagement in PE,
as the bioscience school had the largest percewofagfedents who did not have TTPE, yet

the social class composition of the school was ganylar to that of SOCSI.

For those students in social class 1, the pattarmd paid employment was totally opposite
for the bioscience schools, as at Glanaman Uniyettse bioscience students had the lowest

percentage of students not employed yet Chirk Usityehad the highest.

There was a pattern across the universities reggabcial class, with students at Glanaman
showing that, in general, the lower the social<kae lower the percentage of students not in
paid employment. At Chirk, the percentages of sttelaot in paid employment were similar

across the social classes, except for social @&8OCSI, perhaps indicative that there is a
new class of students emerging from families jusive the level of means tested incomes

for grants.

Across all schools and universities, the studewis low income families were employed for
the longest hours, both in the 11 to 20 hours pegkngroup and the 21 hours or more per
week group. This again concurs with the literatumad the data for this study that is
discussed over the next few chapters, that therlea@al class student groups are employed

for the longest hours.



5.8 Bar chart to show University and School differeces for those students employed for

less than 10 hours a week:
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Base number N=379, relates to all students survelkith their second year at university.

There is a university difference when considering percentages of students who either do
not have paid employment, or engage less than L@sh@ week in TTPE, noted in the
literature to have a minimal effect for the studerithis is what would be expected given the

social class composition of the universities.
5.3.2 Gender:

The ratio of the genders at both universities wlasoat 4:1 female to male. The overall
pattern regarding gender participation in TTPE wexry similar. However, differences within

the gender pattern were revealed when the uniyaasid school picture was examined.

5.9 Table to show gender pattern in TTPE in the dferent schools/universities:

University code and gender
BG % CB % GS % SC %
PE type: M F M F M F M F
No PE 20 10 35 42 53 29 29 24
PE Holidays 16 28 27 28 6 6 24 30
Current TTPE 64 62 38 30 41 66 48 46
N= 25 58 37 57 17 90 21 74

Base number N=379, relates to all students survyelkith their second year at university.



At Chirk University there was a similar picture pércentages of male students between
schools who were not employed, however there wengbled the female students at the
bioscience school not employed in comparison to SOCThis may be from a slightly
gendered subject perception that the demands adsgibnce course may be more difficult
for females to manage. This was not seen in theepeges of female students at Glanaman
bioscience school, where the only gender differemas a higher percent of female students
were employed in holidays, perhaps being more pirgain seeking employment for the
holidays.

Students in SOCSI at Glanaman were either emplayéerm time, or not employed, with
almost double the amounts of male students notrtaideg paid employment in comparison
to female students. At 53%, this is the highest@aiage of students not working through all
the schools in this study, yet on further examorathere was no social class, ethnicity or age
demographics that would explain this. In comparjsba Bioscience school at Glanaman has
the highest percentage for both male and femaldestuparticipation in TTPE, opposite to
the pattern at Chirk University.

Students of both genders undertake TTPE in higamegntages at Glanaman University, but

this would be related to social class, as discuss#te previous section.

5.3.3 Ethnicity:

Patterns within the typology of paid employment evesimilar across all ethnic groups.

However the numbers of students in ethnic minagrtups was very low in this study.
5.3.4 Age:

Age is another factor that could be considered. wéi@r, there were very few mature
students in this study, 36 of the sample of 373 wery different motivations influencing

decision making. The mature students had mortgaggsly and families to support in the
majority of cases. While the percentage of youngdemits in TTPE was higher, 52%
compared to 33% of mature students, the percentdgaadents for both groups undertaking

employment hours above 15 hours was equal — 16%. Juggests that mature students



choose not to undertake TTPE where possible, aitwen they do the amount of hours

undertaken is similar to those of the student pafpa as a whole.
5.4 Decision making within the student body:

The decision-making for students regarding higltercation is both complex and ongoing,
beginning with the initial choice of whether to @nhigher education at all. This is influenced
by the life stage of the student, incorporating ifprdynamics and socialisation, centred on
perceptions of the importance of education. Ther&utareer choice dictates the decision-
making on university and course. Students finahe& degrees by incorporating all funding
streams available. How the total funding is putetbgr will dictate the decision-making of
the student around whether to undertake paid em@ay, how many hours, and the type of

work.

Different income profiles will relate to differegtoups within the student body, and will take
into account the affordability of higher educatitor the individual student. Prior paid

employment experience will also impact here, whegiwsitive or inclusive of repercussions
alerting the student there are implications to TTBERident agency in the labour market
dictates the paid employment available, so caneigaown pattern for students, though the

student will always have the final choice.

5.4.1 Life stage:

The first decision made by ‘would be’ students ikether to go to university. While
measures are in place to widen participation irhéigeducation throughout the whole
spectrum of society, it has to be accepted the nibgjof students are still young people. In
this study 342 (91%) of the sample were 25 or undéis life stage, late adolescence

incorporating the transition to adulthood will iéince the decisions for these students.

Within western societies, the years from 18 onwangslve making choices that form the
foundation for future life opportunities. Today,rfmany young people, this is directly
correlated with obtaining higher levels of eduadationcreasing the age at which

independence from the family is achieved. PattoNiger (2007) view the changes in the



transition of adolescent to adulthood as becomixtgreled, more complex and pluralised,
because of the increased time span for this petig] in part, to choices made to stay in
education longer. Arnett (2000) proposes the cancép‘emerging adulthood’ for this
transitional period, identifying this as distingbifn other life stages. Both agree today’s
education patterns, resulting from huge changédénsocial contexts of the labour market,
has had an effect on this life stage. When askedstudents interviewed in this study gave
two main reasons they had decided to come to higlecation. The first is that university
was a natural progression from school, expectedadby parents and teachers in many cases.

Comments were made regarding:

‘It seemed like a natural progression thing to dteamy A levels so | wanted to

go on into university’ ‘I's always been kindl like when you have finished
school you have got to go up to university’ ‘lasvnever a conscious
decision...... | mean my parents and | never sat ar@utable and said well |

think you should go to university, it was just ased | was. It was like you go to
school then you go to college then you go to usityel  ‘Just really a
progression from the sixth form, school to univgrsi

The second reason was centred on life opporturidgrethe future, with students stating:

‘To be honest they drill it into you at school dothiey? They sort of say oh well
if you go to university you will get a better job.” ‘I want to be a primary
school teacher so it's to get the qualification’ ‘Well it was just taken for
granted really...... | don’t really know what | wantdo as a career but for any
decent job you need a degree don’'t you?’'  ‘laisywanted to go to university
really, |1 guess | associated university with spksigobs’ ‘Just to further my
education | think, and for the better job prospeatsl to further your experiences
in the field you want to go in, for like more expeace in the career you want to
go in for.’

Within the 28 interviews of this study, 26 studegéve one of these two reasons as to why
they had chosen to stay on in education. To coatineeducation for the first 21 years of life,
as a natural progression, must be related to am tldat the next ‘natural progression’ is
graduate employment. Thus these two reasons atedeio the concept of higher education

being associated with future life opportunities.

Influencing this assumption of increased life oppoities will be familial attendance at
university of prior generations. Historical datagiilights only the upper social classes

attended university, it is over recent decades #ffdrts to widen participation have



encouraged students from the lower social clasgyfdrackgrounds to aspire to enter higher

education.

The generation of the student regarding attendahceiversity showed a linear relationship
with social class. Where the student was eithethiid or second generation to enter higher
education, the higher social classes showed theekigpercentages. Within the qualitative
data, those students reporting an expectationrofiffaand teachers that university was the
natural progression were the second and third géoarto attend university. The students
giving interviews who perceived their degree woolgen doors to a future career were
mainly those who were first-generation to attendiversity. This concurred with the

guantitative data analysis.

The hours within TTPE were analysed to considethdére was a pattern regarding the

generation of attendance at university. This shothedpercentages of students who had no
engagement with TTPE decreased as the generatiendahce decreased. The highest
percentages of students employed for long hourastidor those students who were the first
in their family to go into higher education, or thest generation at university. Two reasons

may explain these findings. The first is that fansibcialisation regarding the academic study
demands and the importance of cultural capitaleghit university varies according to prior

knowledge of university education. Second is til@bmes are greater in the higher social
classes, which will possibly mean more supporttifigr students, allowing greater choice in

both patrticipation in TTPE, and the amount of haleemed necessary.

5.10 Table to show relationship between generatidon attend university, social class and
amount of participation in TTPE:

Generation attending university (shown as %)
Social Class Third Second First First in family N=
1 29 47 14 9 78
2 11 54 18 17 145
3 4 27 31 39 98
485 3 14 31 51 35
TTPE
none 57 56 40 41
<10 hours 25 19 31 14




11 to 20 hours 16 21 27 40
>21 hours 2 3 1 8
N= 44 146 78 88

Total base number N=356, all students surveyed wii@ allocated to a social class from
parental occupation, all in their second year atarsity.

In an era of an increasingly demanding labour ntatke majority of these students have the
view that to enter a career with potential for atbement and a high level of salary and
status, a degree is essential. Therefore the dadisigo on to university is not a choice but a
necessity. Indeed, the statistical data showedsfi#ents reporting they had to have a degree

to enter their career choice.

There are paradoxes within individualisation asthie stage, where education becomes
significant to success within employment, widengiwices, but also includes possibilities
for failure. Brannen & Nilsen (2005) explore choiaad autonomy for young people in
western societies of the twenty first century. Thegntify a loss of responsibility and
autonomy alongside increased dependence on pasagpbrt, especially financial. This is
certainly applicable for students in the UK, if oz@nsiders the high expectations of the UK
government on parental contribution to fund high@ucation. Many students dislike the fact
they are still dependent financially on their paseso often will only ask for help when they
are desperate, a strong motivator to take on TE&H;y not to have to ask for financial

support or increase the support they are receiving:

‘They (my parents) help pay for my accommodatiom, don’t really like to ask
for more.’

‘I use what | earn and then get some money off mynmand my dad if |
absolutely need it.’
Comments such as these were made by 12 studethts istudy. Thus the decision making
on engagement in TTPE for these students was ket by the type of future they aspired
to, by the adult they envisaged becoming, alongsme much financial support they could

realistically expect to supplement state funding.

Financial arrangements with parents were showrhénquantitative data to have a linear
relationship with social class regarding regularithe highest percentage of students in

receipt of regular parental contributions was freacial class one family backgrounds. The



highest percentage of students who did not recearental contributions was from social
classes 4&5. These families have very restrictednre levels, so the government does not
expect them to contribute to higher education fagdputting in place a means tested grant

to replace parental contributions for the students.

Students expressed their feelings on parental suppthe interviews. Some of the students
talked about how they felt honour-bound to pay bikekmonies their parents contributed as
soon as they were in a position to do so, as ted#ytliat as adults they should be self-
supportive. Others talked of how they use parectatributions so they do not have to take

on TTPE, but again articulated the intention ofipgythis money back.

5.11 Table to show type of PC and relationship taosial class:

Type of Parental Contribution (shown as %)
Social Class Regular When needed None N=
1 51 28 21 78
2 43 32 26 145
3 21 44 35 98
485 0 34 66 35

Total base number N=356, all students surveyed wiie allocated to a social class from
parental occupation, all in their second year atarsity.

A proportion of students did not feel this way; ythéelt as higher education was a
continuation of their studies that it was accematar their parents to contribute, while
James, a young SOCSI student admitted he workeddialise and hid this from his parents,
so they did not stop or reduce their contributesmhe used parental contributions for his day-

to-day living.

‘| like going out with my friends so | needed thengy to do that and my parents
would not fund me if they thought | was spendirgyrtfoney on going out.... if
they knew about my overdraft they would stop hglpin They know | go out a
lot and that I'm careless with money because | Haads of takeaways n stuff...’

5.4.2Affordability of Higher Education:

The second stage of decision making will be how thi# fund university. One of the major

influences here will be the students’ perceptiainsiad the affordability of university. In this



study 57% of students responded they could affoiglensity without having to undertake

paid employment.

This is linked to perceptions regarding debt, whigldiscussed in chapter eight. There is
currently almost an acceptance in the student hbdiy debt will be inevitable, due to the
funding changes within higher education. Therefdrsfudents believe university cannot be
afforded without debt, TTPE will be a method to fxe¢lee debt to a minimum. Dependent on
their attitude towards debt, whether they accephare anxiety regarding debt, this will
impact on both the decision-making on engagementIRE and the amount they will

undertake.

There is a strong link to social class here, tlghéii the social class the higher the incidence
of students able to afford higher education withpaid employment, the data in this study
showing having a linear pattern through the soclatses. Only students who had been
engaged in PE at some point while at universityewasked about the affordability of
university, as it was assumed that if they had naad PE then they could afford university,
it may be some students cannot find a job but, émenigh these students are seeking

employment, they have thus far managed to affoslayp at university.

The availability of paid employment in the arealwod university did not show as significant
in the decisions made on which university to attérdthe respondents in this study. What
appeared to be more significant was the choiceesidency, 28% of students who felt they
could not afford university without TTPE lived ihd parental home, in comparison to only

16% of those students who felt university was af&e.

Again there was a link to social class, as studatteding Glanaman University were seen
to live at home in much higher percentages, witho 58 these students belonging to social
classes 3, 4 and 5. This reflected the social dasgposition of the two universities. There

will be implications regarding choice of universityr the students, due to time and travel
cost restraints. This will have a knock-on effextat restriction on choices on the courses
available. The qualitative data was not able tdaephow the students felt here, as none of

the respondents were living in the parental hotigerature in this area defines there would



be an impact to the student experience, a resimigti participation in activities external to
university, socialising, peer interaction discugstoncepts and ideologies related to the
course, the activities that accrue the social ani@l capital thought to be as important for
a student as the academic study at university.

There is a strong link with the affordability ofghier education and parental contributions, as
of those students who deem they could not afforideusity without TTPE, 46% include
parental contributions within their funding strearaempared to 70% of those students who

deem they can afford university without undertaKIfigPE.

A key finding in this study was that many studemtsreceipt of the Welsh Assembly
Learning Grant still perceived university to be floalable. The grants and bursaries
schemes did not appear to have a marked effedteosttident’s opinions, as 59% of students
eligible for this funding reported TTPE was essartt afford university. Theoretically, these
students should feel they can afford universityhaiit TTPE, as the government policies aim
to compensate for the lack of parental contribidiolt is a reality that these grants are
limited, whereas parental contributions may be mitéd. Parental contributions will be

discussed in depth in the following chapter.

5.12 Table to show perceptions on affordability inelation to types of PC:

afford university Regular PC PC when needed No PC N=
No 15 39 46 159
Yes 51 32 17 135

The base number N=294, all students who have haaviile at university, now in their
second year.

It follows on that there will be a relationship Wwetn the perceptions on the affordability of
university in the present day, and the type of p@alecontribution a student will receive.
Those students who felt they could not afford ursitg without TTPE were in the highest
percentage where there was no parental contribufiohigh percentage of those students
who received parental contributions when necessatlger than on a regular basis, also felt
university to be unaffordable without PE.

From the qualitative data, students expressedwhan parental contributions were given
when necessary, they perceived their parents dsavatg enough money to support them, so

they only asked for help when they were in diredpdler a one-off expense which they



simply could not afford, so there was no alterratsolution. 85% of students who felt

university to be unaffordable without some formpaid employment either had no parental
contributions or parental contributions when neagsdt can be argued that grants have not
differentiated overall patterns whereby studentsnfihigher social classes have most choice
regarding engagement in paid employment, direabulting from an increased access to

funding.

5.4.3 Prior employment experience:

Decision-making may be influenced by the studeexgierience of paid employment while in
study prior to entering university. This will eithggromote the feasibility of studying
alongside some form of paid employment, as theestutias experience of this and still
achieved success in examinations, or highlighteg megative effects regarding time

management and any impact on achievement levels.

In the literature, there is an indicator that empient hours in the sixth form can be very
different to employment hours while in universitige to sixth form employment often being
‘Saturday’ only jobs or babysitting, newspaper m&iretc. However, while there may be
differences in the working patterns between théhdigrm and university, these students will
have learnt from the experience of working. Thelf nave knowledge of a work pattern that
suits them, and experienced the benefits of paigl@yment to a CV when applying to
university- a positive impact of transferable kill

The interview data saw comments made that when graployment in the sixth form or at

college was successful, it became almost a bluejaniuniversity:

‘I worked from the last year of my GCSE’s rightabgh the & form and my A
levels, | worked for W.H. Smith every Saturday, bddl quite a lot of voluntary
work right through as well, going on tours and tsnlike that, and I still had
decent grades.....’

‘I've had a job since | was umm 14, a regular gl think I've always worked
because | like the money and things... | never thioitghffected me really
(grades at GCSE and A level)

Emma and Laura, from bioscience and SOCSI, bothessgpd very positive experiences of
TTPE. Both mention grades, indicating awarenessetbeuld be a potential negative impact
to these from TTPE.



One student had obtained full-time employment tghmut the holidays before attending
university, with this continuing as TTPE. A relatghip had been formed with the employer,
advocating flexibility around academic studies vebide a feature of the employment,
promoting the student to perceive she would defipibe able to cope with TTPE alongside
studies. Two SOCSI students stated they had ‘newemworked from early age’, feeling

TTPE was part of educational life, so would be e they gave it up.

The statistical data identified 75% of students viladl paid employment in the sixth form
carried this on into university. A social classatelnship showed here, as the percentages of
students who had TTPE while they were at sixth famd then continued to engage in paid

employment while at university rises as the sodads decreases.

The data therefore indicates a link between sidimf TTPE and the decision making
regarding TTPE at university. Employment in thelsiform can create a desire to maintain a
certain lifestyle while at university; it may bem necessity to afford to stay on in education,
but the data shows working in the sixth form doesdeter many students from continuing in
TTPE at university. Those students who had employme the sixth form carry on
undertaking paid employment at university in highmiers, both in term time and in the
holidays. This concludes these students perceiiwegraployment does not have significant
impacts on studies and socialisation, that thegensutinisation to employment making this

achievable and of immense value to fund their comtiion in education.

It may be there is a relationship with the hour§TPE the students undertook while in the
sixth form and the hours students decide they apalde of undertaking while at university.

These hours were grouped and considered in cagsgfmi those students who did not have
TTPE, those who were employed for less than 10shauwveek, those who were employed
between 11 and 20 hours a week and those who wgsged for over 21 hours a week in

TTPE.



5.13 Table to show relationship between the hoursasked in sixth form/college and

those worked while in university:

Hours in TTPE at university (shown as %)
hours in PE in 6th form No PE <10 hours 11 to 20 hours >21 hours N=
No PE 74 13 13 1 144
<10 39 33 25 3 105
11 To 20 32 17 45 7 114
>21 38 19 13 31 16

Base number N=379, relates to all students survyelkith their second year at university.

In the above table it can be seen that studentsnc@a to undertake paid employment in the
same pattern from the sixth form to universityhe tighest percentages. It can also be seen
that the percentages of students increasing thairshare lower than the percentages of

students decreasing their hours between the xih &nd university.

This confirmed the majority of students were vewyaee of the time commitments they
required for their university studies and partitipa in university life, so acted accordingly.
Moving to halls or shared houses from home woulgehan impact in the amount of time

they needed for daily living, some students mag hlve anticipated this.

Though a high percentage of students who undertonl hours in paid employment
throughout their sixth form carried on these lorayis into their university life, the total
number of students employed for these long houre Wev. Social class had an input here,
as it has already been determined that students | income family backgrounds are seen

to work the longest hours in PE.

When any patterns within the take up of paid empleyt were considered between

universities and schools, a very similar patterth&d in the table above was seen.

5.4.4 Prioritisation within the relationship between engagement in TTPE and

requirements of academic study.

Following the transition from sixth form into higheducation, students will have a hierarchy
of prioritisation within time management connectedhe time demands of the course they

have chosen.



5.14Bar chart to show the reported average total of hots spent in study per week:

Average hours students spend in study per

week
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The base number N=343, the students surveyed wéweaed this question. These students

are in their second year.

There will be a relationship between the amounhairs in TTPE the student will decide

they can manage and the amount of hours they edidé they need to spend on academic

study. However, is the correct balance feasiblenithe amount of hours in TTPE is high?

The study hours were examined to consider if theaie a relationship with the amount of

hours undertaken in TTPE.

5.15 Averages, medians, modes and ST Dev of the houn study per week related to

those in paid employment per week:

Hours on study (not grouped)
Hours in TTPE Total students mean median Mode ST dev
none 169 211 20 20 10.5
<10 hours 72 19.2 17 10 104
11 to 15 hours 42 20.9 20 30 111
16 to 20 hours 43 19.2 20 25 11.4
>21 17 20.8 23 30 8.3

The base number N=343, the students surveyed wweaed this question. These students
are in their second year.




This highlights that those students who have TTBEEtlie longest hours also report the
highest median and highest average of hours inygtedweek. Next are those students who
do not have TTPE, while the students in TTPE fo® ¥burs per week report the lowest
amount of time spent in studies. This suggesisdlstudents who are in the longest TTPE
have priorities that their studies and the TTPEutod these studies are highest, while the
student experience has the lowest priority. Thdesits who are in TTPE for the least hours
are identified as the younger students, very isteckin the social side of being a student,
feeling this is a very important part of the ovetaliversity experience, so this is given equal
status to academic studies. There was a simédtienn to this running through for both

social class and gender. The different universiaesl schools within them were then

examined. The table can be seen on the next page.

The quantitative data highlighted both school ddfeees and university differences in the
amount of hours in study reported. In both universithe Bioscience school students spend
more time in study. Percentages of students irbibgcience schools were almost double in

reporting 21 hours and above spent in their acadstudies.

There were marked differences in the highest andedd percentages for the highest
categories of grouped hours in study between sshddlis may be in part explained by the
time required for laboratory work in the sciencbaa, but there may also be a difference in
perceptions on the time requirement for study wsphe course at a desired classification.

5.16 Table showing university/school differences istudent amount of hours in study
and TTPE:

Reported grouped hours in studies (%9  Reported grouped hours in TTPE (%)

Uni Code| <10 11t020| 21t0 30| >31 <10 11to 20| 21 to 30 >31 N=
BG 26 29 30 16 64 33 4 0 77
CB 11 31 33 24 79 18 3 0 87
GS 35 43 20 2 60 36 5 0 98
SC 19 46 30 6 78 16 5 1 81

The base number N=343, the students surveyed whweaed this question. These students
are in their second year.

The are also differences between universitiesamptrcentage of students who report over 21

hours in study, with students reporting almostialtmore hours in study at Chirk University.



5.18 Bar Chart to show University and School diffeences in hours of study and TTPE:

Relationship hours in study and hours in TTPE (universities
and schoals)
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The base number N=343, the students surveyed whweaed this question. These students
are in their second year.

Patterns between the schools of engagement in TWE&E very similar. The social class
composition between the schools at the universigesimilar, so this would reflect the
pattern of employment through the social classée. Students at Chirk University had less
engagement in TTPE overall, but the gap narroweelhvthe percentage of students working
less than 10 hours a week, where there is a minimmypact, was considered. This suggests
the school influences the amount of study timemfithe demands of the course, while the
university influences the amount of TTPE undertakermm the social class composition of

the students.
5.4.5 Individual Motivations

There will always be individual student motivatiaiat will influence the decision-making
regarding engagement in TTPE. Several studentedatf socialisation within the family
unit, concerning a work ethic that dictated thedsti should have TTPE, but only to the
extent where it gave the student a degree of integece, experience for a CV, and a taste of
the real world. Parents did not want the studerbdaeliant on the wages, as Anne, from
SOCSI explains:

‘they prefer me to have a bit of work so that |l independent and that sort of
thing because they encouraged me to go and get &jothat reason really but
they don’t want me to have to work for rent andfstu



Mature students have very different motivationsrfrgoung students. For example, in this
study one mature student, Anthony, in biosciendated that going to University was
something he had always regretted not doing, sowolg redundancy he decided to use his
savings to fund himself through university. He dale paid employment of 7 hours a week
with longer hours in the holidays to supplementdaigings. His career outlook for the future
was very defined, as he wanted to use his degregaito employment with improved
prospects. Another mature student, Marcia, from SD@as a single parent with prior
employment paying the minimum wage; she was edtiteebenefits and grants to help fund
her university course and was very focused thatlitgree would open doors for a career to

improve life opportunities for her and her daughter

Graduate employment motivations are often involirethe decision-making for entry into
higher education. Younger students talked abouatr@et structure that necessitated obtaining
a degree, TTPE would help fund the higher educadioa if this was not related to their
chosen career, voluntary work could fill this gap Vital work experience. Laura and Sarah,
both SOCSI students elaborated:

‘I want to be a primary school teacher so it'sget the qualification..... | am
working in a shop but | do voluntary work in a nemg

| want to be an educational psychologist so thaamsea degree.... | might have
to do a second degree.... If | have to work, |,Wiklready help in a youth club
for teens with disabilities’
Students also expressed a desire to stay on iragdudor the academia and learning, hoping

to gain postgraduate qualifications.

| have always enjoyed learning about new thingsl.would love to do a Masters
after my degree..... Perhaps | would get a job inodlege or university then,
research or teaching.... | don't like having to 8alVTPE but can't stay in uni
otherwise...’

Sophie, Bioscience student

Paid employment was viewed as a means to an enttlaod necessary to bring in extra

income.



5.4.6 Agency in the labour market.

Decision-making will also be influenced by the emtreconomic climate effect on the labour
market. Student agency regarding the type and atadlemployment undertaken is affected
by the supply and demand within the market, butethe always a hierarchy in the decision-

making.

All students engage in paid employment because tieed income. Ideally, the student will
locate employment in a field where there is a reteship with the career they wish to enter,
work experience which has a wage. Students do anm¢ bomplete agency, creating tension
between the agency and the labour market, as Hmaidanarket will dictate what jobs are
available. The statistical data in this study shdbw&% of the students were in retail and
hospitality, which was not specific work experientgough the nature of the employment

created experience in the wider sense, transfeskille useful for a CV.

The labour market will dictate according to its ongeds, not the needs of employees. Thus
for students in this research there was little m@rdver the type of job available, the current
labour market dictated in favour of the employehahé the students had improved agency
was how they worked within the market situation.sTivas via a consideration of the
characteristics of the TTPE, the shift pattern, diegree of flexibility. This was where they
could exercise agency. Of course, it may be ardgbatwhere the student has the greatest
agency is actually in the decision-making on whetbhdake on paid employment in the first

instance.

The current economic climate dictates that wagesie low, with companies often able to
find employees who will work any hours and are e for a permanent positian
Responses in the qualitative interviews indicatetients perceived they had little or no
agency, as they were desperate for the wages tbth&ir degree. Any employment on offer
was accepted, and the students allowed themseivée tblackmailed’ into working the
hours required by the company rather than the hthas created a work life balance to

include the time necessary for academic studiesardent life.



‘I have mentioned that I'm a student and I'm nailimg for anything permanent
or full time and | actually got replies that theyeanot really looking for anyone
like that because there are so many people lookimgany hours. They are
willing to work anytime so they would prefer havsameone like that.’

Kath, a 24 year old bioscience student.

‘If you have asked ‘oh can | have this time oférinis no way you will have study
leave, they won't give you study leave. .. thelyeither be like you have to book
it off as holidays or resign, because your job,I\wedy think your job should be
the first important thing. ..you can’t finish eagpu have got to start at 9 and
finish at 5 cos normally | start at 1.15 and fingh7 so when | asked can | finish
at 5 they were no you've got to start at 9 if yantwto finish early ... you always
have to do something to compensate’

Carole, a young SOCSI student, stated she felehmloyers were rigid in their views on
loyalty to the company yet were not reciprocal ity dlexibility around hours for study or to
complete assignments. She had been trying toditainative employment but none was
available. She was determined to leave this emptoyrby February of her last year, to
concentrate on her dissertation and final assigitsnen will exercise her agency at that time
by giving up her paid employment for the last fmenths of her course.

‘If 1 am still there | am giving up in the Februagps | know they will make me

work Easter full time......... | am saving up andill have my last student loan in

the May but be moving back June so like that’s reloin’t have to pay.....’
Circumstances will change for students throughbairtdegree, and so their patterns of PE
will change. They will choose what balance therk lbe between economic necessity and

the demands of their studies.

5.5 Flexibility and shift work relationships to engagement in TTPE:

The flexibility that employers allow students arduassignment and examination periods will
contribute to the decision making regarding stugkmticipation in TTPE. The more hours in
TTPE, the more flexibility will be needed, but daéss happen? Overall, the data reported
only 16% of these students felt their employersvedid no flexibility within working hours.
However, the incidence of inflexibility within thpaid employment increased as the hours

undertaken increased, when arguably the most fléyils needed.



5.18 Table showing flexibility within TTPE in relation to the number of hours worked

and effect on academic studies:

Flexibility Hours in TTPE (%) Affect on academic studies (%) N=
<10 11to 20 >21 missed lectures missed deadlines
High level 47 23 35 17 5 63
Some 41 60 41 35 13 96
None 12 18 24 33 30 30
N= 75 97 17

Base number N= 189, the total of the students sed/¢hat engage in current TTPE, in their
second year of university.

Employers may find it difficult to find cover fohé students who work longer hours, but this
will lead to added stress for the students reggrdime management at periods when
revision, reading and research are needed forramsigts and examinations. If the student
cannot have any time off at these periods therddvoe a strong likelihood that marks could
be lower. A main problem highlighted by four stotteewho were interviewed in this study
was that, in theory, when they applied for the eyplent, at the interview they were assured
there would be flexibility around examination pei$o but the reality was different. Carole,

from SOCSI explained:

‘If you have asked oh can | have this time offéherno way you will have study

leave, they won't give you study leave. ....but whearted they were like oh it

won’t be a problem, just ask......... | don’t knowwfduld have started if | had

known but then all the jobs had gone cos everyadedeen looking for one....’
Once in paid employment students seemed afraigtdeel in case there were difficulties
finding another job, plus it was time consumingléok for different employment. The
students also expressed concern they would beesssgain of no problems regarding
flexibility around examination periods and deadéinenly to find differently at a later date. A
case of better the devil they knew. Three of gepondents stated they would just take sick
time as a way to have time off, when they needéaf itheir studies. They did not feel guilty
about this as they were not paid and also felt tre@/been misled on this issue.

However, two students highlighted relationships damelop between the employer and the
student, creating a reciprocal arrangement arotexdbility that is beneficial for both the

student and employer:



‘they are quite flexible...I think it is also thatdaeise | have been working there
for like 4 years so | know the managers and | thirknow a lot about the
management and other jobs and that so I think shaty they were like so good
about it (flexibility) because | can then do anathjeb another time and

The shift pattern for the TTPE was also explored&aasider if this had an effect for the
students due to the ‘recovery’ time necessarygtd br night shifts were worked. However,
in this study, night employment was rare and ndepas$ relating to social class, gender,
university or schools or the amount of hours endage TTPE were identified to be
associated with problems around time managemamtsssaused by shift work patterns. This
could be related to a university week often measioiglents are only in four lectures on two
or three days. This blurs the lines between thekveeel the weekend, so unless the weekend

is used for university activities there is no diffetiation as such.

5.6 Remuneration from TTPE — how are wages used?

Wages supplement other forms of funding studergsive. Calendar (2008) found student
employment to be neglected in debate by governiushpolicymakers. The only mention of
student paid employment was in guidance notes degaassessment for hardship funding,

where it was stated:

‘Students could supplement income via part timekwiooliday work, overdrafts,
savings and increased parental contributions’
DFES (2005, paragraph 3.55) as cited in Calleri2igdg).

Interestingly, an ‘assumed income’ figure is usedthe above sources of income, allowing
avoidance of linking employment income with studsapport systems. Callender surmises
this to mean that wages from employment are nosidened by the UK government as
essential to student funding. Other countries, faglanada and the USA, include wages as

an accepted source of income for students.

Students take on TTPE to increase the income tlilegrwise receive from all funding
sources. Occasionally paid employment is a forrwafk experience that will also be of use
in future careers, but this is rare, in this stl@f6 of the students in TTPE were not






























































































































































































































































































































































































































































































































